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Abstract

In today’s globalized world, English has been idealized as the universal language for
communication. It is considered the language that unlocks global opportunities. The focus of
this study is twofold: first, to examine the language attitudes of learners, teachers, and
administrators towards English language education in Tripura; and second, to understand the
impact of language attitudes on language policy and vice versa.

Learners’ attitudes towards a language play a key role in enhancing their proficiency
and motivating them to learn the language. An exploration into the complex relationship
between English language policy and people’s language attitudes helps us understand how they
are interlinked and mutually shape each other. This study studies the covert language policy
(in education) and language educational practices in Tripura. It attempts to understand the
language attitudes of teachers, learners, and administrators towards English language
education. The present study examines the concept of attitudes as a key affective factor in
language learning success. Though language policy and language planning in the Indian
context are extensively discussed with respect to multilingualism, language ideologies, and the
education system, study on the specific impact of attitudes on policy and vice versa is limited.
Thus, the present study aims to offer valuable insights for developing an effective language
policy in Tripura's education system. Additionally, it can contribute to the creation of more
comprehensive pedagogical materials, enhance teacher training facilities, and improve
teaching methodologies and resources. This study will also throw light on whether there is any
difference in the attitudes of teachers and students based on the medium of instruction
(Bengali/English).

The present study is guided by Gardner and Lambert’s (1972) Socio-Educational Model
(SEM) of motivation. The SEM originally included four variables namely: social milieu which

refers to an individual’s cultural belief system and environment; individual differences which



include various other sub-variables (like motivation, intelligence, and anxiety), the third
variable is second language acquisition which refers to formal and informal setting where the
language learning takes place; and the fourth variable includes contexts and outcomes which
refer to the (linguistic/non-linguistic outcomes and language skills). Gardner (1985) revised
SEM and introduced the theory of integrative motivation within the second variable, i.e.,
individual differences. This concept of integrative motivation is further divided into three
components, namely: (a) integrative motivation, (b) specific attitudes towards schools and
other learning resources, and (c) motivation for learning. The present study is guided by the
SEM of motivation.

The following research questions were framed for the present study:
RQ1: What are the attitudes of the learners, teachers, and administrators towards English
language education in Tripura?
RQ2: Is there any difference in learners’ attitudes and teachers’ attitudes towards English
language education based on the medium of instruction (English/Bengali)?
RQ3: What are the attitudes of the learners, teachers, and administrators towards the English
language education policy of Tripura?
RQ4: Do language policy and planning have an influence on language attitudes and vice versa?

To find the answers to the above-stated questions, the study employed a mixed-methods
approach. Data was gathered through questionnaires from students and interviews with
teachers and administrators. Data on language policy was collected through primary and
secondary sources, including official documents, statistical data, newspaper reports, data
related to government schemes for teacher and student training, books, articles, and other
relevant materials, as well as participants’ questionnaires and interview responses.

The quantitative data was analysed using Microsoft Excel, aiming to answer the

research questions quantitatively. Students' closed-ended questionnaire responses were



analysed statistically, while open-ended responses were examined using Thematic Analysis
(TA). TA was also applied to identify patterns and themes within the interview data. Data
analysis was guided by Kuckartz’s (2014) “thematic qualitative text analysis” and the six
phases of TA (Braun & Clarke, 2006, p. 87). To examine the policy aspect of this study, a
content analysis of the collected documents was conducted. Content analysis is a qualitative
research technique that is often used in the literature for analysing the words, language, or text
in documents (Bowen, 2009; Bryman, 2012). The analysis of the text was guided by five
aspects, which are marked as important for several policy analysis texts (Alexander, 2013; Bell
& Stephenson, 2006; Busher, 2006).

Analysis of the study has highlighted the following key findings: students are motivated
and encouraged to learn English. With the new policies and schemes being implemented in
recent times, students are viewing them positively. The majority of participants (66%) have
responded positively that English should be taught as a medium of instruction and as a subject.
Additionally, the findings of this study pointed out that Bengali medium students find studying
in English tough and time-consuming. This calls for a more systematic and organized structure
of teaching English for regional medium students. Furthermore, students from English medium
were found to be happy with the course content and pedagogic materials. They expressed
satisfaction with their classroom lectures, teaching techniques, assessment methods, and
English learning materials.

On the whole, this study provides a comprehensive analysis of language attitudes in
Tripura, offering insights that can directly inform future language policy development. The
qualitative findings from interviews with teachers and administrators serve as valuable
resources for subject-matter experts, teacher trainers, and policymakers. As the study reflects
the patterns of language use and attitudes within the broader social context, its findings

contribute meaningfully to the formulation of language education policies, the development of



educational materials, and the design of teacher training programs. Ultimately, these insights
are crucial for fostering a supportive learning environment that accommodates the diverse
needs of secondary school students and enhances their academic success. The study concludes
by discussing the key findings and highlighting their implications. Suggestions for future

research are also provided.



List of Tables

Table 4.1:

Table 4.2:

Table 4.3:

Table 4.4:

Table 4.5:

Table 4.6:

Table 4.7:

Table 4.8:

Table 4.9:

Table 4.10

Table 4.11

Table 4.12:

Table 4.13:

Table 4.14:

Table 4.15:

Table 4.16:

Table 4.17:

Table 4.18:

Table 4.19:

Table 4.20:

Table 4.21:

Table 4.22:

Table 4.23:

Table 4.24:

Medium of Instruction: Teachers’ Perspectives

English for Career Growth: Teachers’ Perspectives

Role of English for employment

Role of English for personality development and creativity
Teaching in English vs Bengali medium: Teachers’ insights
Introduction of English: Teachers’ perspectives

Qualifying marks: Teachers’ perspectives

Curriculum: Teachers’ perspectives

Strategies to improve English: Teachers’ perspectives

: English in admission tests: Teachers’ perspectives
: Language skill assessment in admission: Teachers’ opinions
Challenges in learning English: Teachers’ perspectives
Teaching English: Experience and challenges

Use of relevant teaching materials: Teachers’ opinions
Teachers’ perspectives on pedagogic materials

Students’ performance in English: Teachers’ perspectives
Teachers’ opinion on assessment and evaluation methods
English-medium schools in Tripura: Teachers’ insights
Medium shift in schools: Teachers’ opinions

Outcome of medium transition: Teachers’ views

Teachers’ experience with the training programs
Modification of English materials: Teachers’ response

Administrators’ views on English for career growth

English for employment: Administrators’ perspectives



Table 4.25: English and personal growth: Administrators’ perspectives
Table 4.26: Language and identity: Insights from administrators

Table 4.27: Role of English in assessments: Administrators’ opinions
Table 4.28: Oral skill assessment in admissions: Administrators’ views
Table 4.29: Medium conversion: Administrators’ perspectives

Table 4.30: Administrators’ views on teacher training programs

Table 4.31: Administrators’ views on English skill development policies
Table 4.32: Shift in English education approach: Administrators’ perspectives
Table 4.33: English material revisions: Administrators’ opinions

Table 5.1. Students’ views on English use across domains

Table 5.2. Students’ views on using English for communication

Table 5.3 Role of English in Higher Education: Students’ views

Table 5.4. Students’ perspectives on English learning motivation

Table 5.5. Students’ motivation for learning English

Table 5.6. Instrumental vs integrative attitudes: Student responses

Table 5.7. Students’ attitudes toward performing tasks in English

Table 5.8. Students’ instrumental and integrative attitudes toward English
Table 5.9. Importance of English and Bengali: Students’ responses

Table 5.10 Impact of English on Bengali usage: Students’ perspective
Table 5.11. Impact of English on Bengali's role: Students’ perspective
Table 5.12. Code-Mixing in conversation: Students’ responses

Table 5.13. Language preference for expression: Students’ views

Table 5.14. Students’ views on pressure to learn English

Table 5.15. Students’ views on embarrassment over not speaking English

Table 5.16. Motivations for learning English: Students’ responses



Table 5.17.

Table 5.18

Table 5.19.

Table 5.20.

Table 5.21

Table 5.22.

Table 5.23.

Table 5.24.

Table 5.25.

Attitudes toward policy: Students’ perspectives

. English as an optional subject: Students’ responses

Difficulty level of English exams: Students’ responses

Students’ views on English course material

. Availability of English resources: Students’ opinion

English medium and content coverage: Students’ responses
Students’ views on English as a subject vs medium
Students’ opinions on using Bengali for science subjects

Students’ views on English as boring but necessary

List of Figures

Figure 5.1. Comfort in using English: Students’ perspectives

Figure 5.2: Reading English newspapers: Students’ responses

Figure 5.3. Students’ responses for reading Bengali newspapers

Figure 5.4. Watching English news: Students’ responses

Figure 5.5. Watching Bengali news: Students’ responses

Figure 5.6. Writing official applications: Students’ responses

Figure 5.7. Writing informal letters: Students’ responses

Figure 5.8. Students’ views on learning English

Figure 5.9. Importance of English in higher education: Students’ responses

Figure 5.10. Preference for English medium: Students’ perspective

Figure 5.11. Importance of English and Bengali: Students’ responses

Figure 5.12. Impact of English on Bengali usage: Students’ perspective

Figure 5.13. Impact of English on Bengali's role: Students’ perspective

Figure 5.14. Code-Mixing in conversation: Students’ responses



Figure 5.15.
Figure 5.16.
Figure 5.17.
Figure 5.18.
Figure 5.19.
Figure 5.20.
Figure 5.21.
Figure 5.22.
Figure 5.23.
Figure 5.24.

Figure 5.25.

Language preference for expression: Students’ views
Students’ views on pressure to learn English

Students’ views on embarrassment over not speaking English
English as an optional subject: Students’ responses
Difficulty level of English exams: Students’ responses
Students’ views on English course material

Availability of English resources: Students’ opinion

English medium and content coverage: Students’ responses
Students’ views on English as a subject vs medium

Students’ opinions on using Bengali for science subjects

Students’ views on English as boring but necessary



Contents

Chapter 1 Introduction

1.1 Introduction

1.2 Research context and purpose of the study
1.3 Background

1.4 Motivation for the study

1.5 Objective of the study

1.6 Identification of the research gap

1.7 Significance of the study

1.8 Scope of the study

1.9 Key terms of the study

1.10 Organization of the thesis

Chapter 2 Literature Review

2.1 Introduction

2.2 Learners’ attitudes towards English language education

2.3 Teachers’ attitudes towards English language education

2.4 Attitudes towards teaching methods/strategies used for English language teaching

2.5 Administrators’ attitudes towards English language education

2.6 Role of affective factors on attitudes
2.7 Medium of instruction

2.8 Language policy

20

21

21

23

24

24

24

26

26

27

31

37

41

46

49



2.9 Language policy and planning

2.10 Language ideology

2.11 The socio-educational model

2.12 Research gap and statement of the problem
2.13 Conclusion

Chapter 3 Methodology

3.1 Introduction

3.2 The research study

3.3 Pre-data collection

3.4 Pilot study

3.5 Data collection

3.6 Post-data collection

3.7 Data analysis

3.8 Ethical procedures

3.9 Conclusion

Chapter 4 Teachers’ and Administrators’ Interview Analysis
4.1. Introduction

4.2. Analysis of the teachers’ interviews

4.3. Analysis of administrators’ interviews

4.4 Conclusion

Chapter 5 Students’ Questionnaire Analysis

53

57

57

58

59

61

61

61

62

67

68

69

69

71

72

73

73

74

107

122

124



5.1. Introduction 124

5.2. Results of students’ questionnaire analysis 124
5.3 Key findings from the analysis of the students’ questionnaire 183
5.4 Conclusion 186

Chapter 6 Deciphering Attitudes: Analysing Policy Documents on English Language

Education 188
6.1. Introduction 188
6.2. Collaboration with various NGOs to promote English education in Tripura 188
6.3. Important findings 203
6.4. Conclusion 207
7.1. Introduction 208
7.2. Findings based on the research questions of this study 208
7.3. Implications 217
7.4. Limitations of the study 218
7.5. Future scope of study 218
7.6. Conclusion 219
References 221
Appendices - - 233 -258

Appendix A: Ethical Clearance Certificate
Appendix B: Students’ Questionnaire
Appendix C: Teachers’ Interview Questions

Appendix D: Administrators’ Interview Questions



Chapter 1 Introduction

1.1 Introduction
The present chapter introduces the main themes of this research and discusses the

important aspects of India's education policies. It highlights the key linguistic topics that are
incorporated in this thesis. This chapter also traces the background of education and the origin
of English education in Tripura during the monarchy. Finally, the chapter outlines the purpose,
scope, and structure of the thesis.

The advent of globalization in the 20" century led to the extensive spread of
English. English is the most widely spoken language in the world (Crystal, 1997). There are
many reasons for favouring English as a global language and as the language to be learnt by
speakers of many communities. It plays a dominant role in almost every field, including
scientific research, international communication, business and trade, mass media, and political
convenience. The global spread of English as an international language (Modiano, 1999) is
closely linked to the concept of English as lingua franca (Jenkins, 2009). Jenkins (2007)
describes lingua franca as “a contact language used among people who do not share a first
language, and is commonly understood to mean a second (or subsequent) language of its
speakers” (Jenkins, 2007, p. 1).

Commonly known terms associated with English in different contexts are: English as a
Second Language (ESL), English as a Foreign Language (EFL), and English as a Medium of
Instruction (EMI). ESL is used for a language that is not the native language, but is officially
accepted and widely used by the population. EFL refers to a language that is not commonly
spoken by people of a particular place and is not officially recognized. EMI refers to teaching
academic subjects in English in a country where the native language of the majority of the

population is not English.



Kachru (1985) categorised different countries in the world into three concentric
circles, namely inner, outer, and the expanding circles, based on the use of English. The inner
circle represents native and first-language English speakers in countries such as the USA, UK,
and Australia. The outer circle refers to the countries with a colonial history, such as India,
Malaysia, and Singapore, where English is used as an official and social language. The
expanding circle represents countries, such as China, Japan, and Saudi Arabia, that use English
as a foreign language. The inner circle is known as norm-providing, the outer circle is known
as norm-developing, and the expanding circle is known as norm-dependent.

1.2 Research context and purpose of the study

Besides emphasizing the advantages of mother-tongue education and learning in local
languages, educational policies and commissions have also highlighted the need for developing
students’ English language proficiency. English was granted the status of ‘second language’ in
India after the adoption of the Official Languages Act, 1963. It stated:

Notwithstanding the expiration of the period of fifteen years from the commencement

of the Constitution, the English language may, as from the appointed day, continue to

be used, in addition to Hindi, for all the official purposes of the Union for which it was
being used immediately before that day; and for the transaction of business in

Parliament. (Official Languages Act 1963, p. 1)

Several committees and commissions have discussed the effectiveness and necessity of
English as a medium of instruction (EMI) and as a subject of study. Some of the prominent
ones are: The Kothari Commission (1964-1966): The Commission was chaired by Dr. D.S.
Kothari, a noted educationist and scientist. It was officially known as the Education
Commission, established by the Indian Government in 1964 to assess the state of education in
the country and make recommendations for its improvement. One of the significant areas of

focus for this Commission was English education. The Commission believed that there should
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be a single medium for higher education, allowing students and teachers to move freely from
one part of the country to another. English was the medium of instruction in many schools and
universities in India at that time, but there was a growing demand for the use of Indian
languages in education. The Commission recognized the need for English proficiency and
recommended that it should continue to be taught as a second language in schools and
universities. It is recommended that the MOI in primary schools should be the mother tongue
or the regional language. Graduates should have proficiency in the library language, which is
English for the majority. Other languages should also be developed besides Hindi. An effort
should be made to translate important academic texts into Indian languages. Overall, the
Kothari Commission’s recommendations on English education sought to strike a balance
between the need to maintain India’s global competitiveness and the need to promote Indian
languages and cultural traditions in education.

The three-language formula recommended by the National Commission on Education,
1964-1966, was incorporated into the National Education Policies of 1968 and 1986. The
National Policy of Education (NPE) 1986 proposed that English should be introduced as a
subject in the primary stage and that it should be used as an MOI in higher education.
Accordingly, NPE 1968 and 1986 implemented the Three Language Formula (TLF) to uphold
the multilingual nature of India. The NPE 1968 states that:

At the secondary stage, the State Governments should adopt, and vigorously implement, the
three-language formula which includes the study of a modern Indian language, preferably
one of the southern languages, apart from Hindi and English, in the Hindi-speaking States,
and of Hindi along with the regional language and English in the Non-Hindi speaking States.
(p- 40)

With all the decisions on English as a second language and lingua franca, English-

medium schools and English as a subject gained prominence. Subsequently, with globalization
3



and the need for a language for communication with the international community, stakeholders
recognized the need for English as a priority. This led to an increasing demand for English
education and a rise in English-medium schools, alongside the vernacular-medium schools.

However, the attitudes and perspectives of learners and teachers who are primarily
impacted by the language policy are not considered while framing the policy or the guidelines,
which leads to a complex situation. Learners’ attitudes play a key role in enhancing and
motivating the learners to learn that language. An inquiry into this complex relationship
between the English language policy (in education) and language attitudes of the participants
aids us in examining the ongoing interplay between them. This study interprets the covert
language policy (in education) and practices of Tripura. It attempts to understand the language
attitudes of teachers, learners, and administrators towards English language education in
Tripura, their mother tongue, and the (covert) language policy of Tripura. For any nation and
its states, it is essential to have an overt language policy or guidelines that can be uniformly
followed, and awareness of the policy among stakeholders is crucial for achieving the learning
objectives in the education system. The formulation of a state or nation's language policy is
driven by its language attitudes and ideologies, which shape the identity of the state or nation
and its speakers. Therefore, it becomes difficult to assess the successful implementation of a
policy or plan initiatives without referring to the actual attitudes (positive or negative) of the
speakers towards the language, which are deeply embedded within a social system. Schiffman
(1996) states that the assumptions one has about one’s language and the perception of one’s
values are often deeply rooted in that society’s linguistic culture.

The present study examines the concept of attitudes as a key affective factor in
language learning success. Although language policy and language planning in the Indian
context are extensively discussed in relation to multilingualism, language ideologies, and the

education system, the specific impact of attitudes on policy and vice versa remains limited.
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Thus, the present study aims to provide significant findings for forming an effective language
policy (in education) of Tripura, and this can also help prepare better and comprehensive
pedagogical materials, equip teachers with better training facilities, teaching methodologies,
and resources. This study will also shed light on whether there is any difference in the attitudes
of teachers and students based on the MOI (Bengali and English).

Studying language attitudes is an important area of research in the field of
sociolinguistics. It plays a vital role in predicting a given linguistic behaviour, language
choice, and language use in a multilingual set-up. Studies on language attitudes are conducted
to understand the success of policy and planning initiatives, the attitudes of speakers towards
a language, and the factors behind them. According to Holmes (1992), “people develop
attitudes towards languages which reflect their views about those who speak the languages,
and the contexts and functions with which they are associated” (p. 346). In a similar vein,
“language attitudes permeate our lives as they are present at all levels of language” (Garrett,
2010). Accordingly, the present research proposes to understand the attitudes of different
stakeholders towards English education.

1.3 Background

This section discusses the background of the introduction and establishment of English
in India, tracing its acceptance through colonial policies such as Macaulay’s Minute and
examining the post-independence debates surrounding the Hindi—English controversy.

1.3.1 English in India

When English was introduced in India, it initially faced resistance from the orthodox,
privileged sections of society. It was only around the early 19th century that well-placed
Indians developed positive attitudes and began to demand English education. One well-known
example of this is Raja Rammohan Roy’s letter to Lord Ambherst, in which he argued for

English and Western education over Sanskrit and Arabic (Roy, 1823). For people like him, it
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meant introducing modernity into Indian society. Macaulay (1835) summed up this sentiment
in his Minute, saying: “the English tongue is that which would be the most useful to our native
subjects”. Eventually, after Macaulay’s Minute in 1835 and the subsequent orders passed by
Lord Bentinck, English became the official language of India in 1837. English education was
established by 1850. On one hand, there was interest and enthusiasm among people about
learning English, and on the other hand, there was also growing resistance to English as a
medium of instruction. A major upheaval in the Hindi-English controversy occurred in 1956,
when the Official Language Commission submitted its report that English would be replaced
by Hindi after 1965. There was much resistance to this decision from many parts of India.
Nehru proposed that there should be no imposition and that English could be used as an
alternative language to ensure that non-Hindi speakers were not deprived of any advantages.
In support of this, the then Prime Minister of India, Lal Bahadur Shastri, affirmed that he would
fully honour Nehru’s assurance (Krishnaswamy & Krishnaswamy, 2006, p.113).
1.3.2 Tripura

The erstwhile princely state of Tripura became a State on 21 January, 1972, with four
districts, namely North, South, West, and Dhalai. Tripura at present has eight districts, 23
subdivisions, 58 blocks, and one Tribal Areas Autonomous District Council. The major towns
are: Agartala, Dharmanagar, Kailasahar, Khowai, Bilonia, Ambassa, Sonamura, Kamalpur,
and Sambroom etc. Following the formation as an independent State, the Tripura Board of
Secondary Education Act came into effect in 1973, which gave various guidelines and orders
for the development of Secondary education in the entire state of Tripura. Later, the Tripura
Educational Institutions (Acquisition of Right, Title and Interest) Act, 1980, also came into

force.



1.3.2.1 Educational background of Tripura

According to the survey report of the Bengal Administration (1874-1875), only 103
boys attended school out of an estimated population of nearly 75,000 people. The record
reflects the poor attention paid to the development of education in the history of Tripura. There
were six, 18, and 25 schools in the years 1877, 1878, and 1879, respectively. These schools
were set up for elementary education. In 1882, the highest level of education specified for the
minor and vernacular scholarship scheme, as per government rules, was provided in English
and vernacular schools. During 1890-91, the examination standards of the English school at
Agartala were upgraded to the level of the entrance examination of the University of Calcutta.
Special classes were introduced in the vernacular school of Agartala for training the teachers
of Pathshalas. The minimum qualification for teachers was fixed at a basic understanding of
the Bengali primer, Bodhodaya.

During the reign of Maharaja Radhakishore Manikya (1896-1909), one new high
school, one girls’ school, one ‘tol’ for Sanskrit education, one free boarding school for the
children of royal and Thakur families, and a few primary schools were established. In 1901, a
new college was established in Agartala, and at that time, the total number reached 103,
comprising an arts college, a secondary school, 99 primary schools, and two special schools.
The Maharaja took a keen interest in the growth of backward and tribal communities and
offered a cash reward to all tribal school-going children for advancing their education. Reward
examinations were conducted for both teachers and students at several centres during the
winter, and the successful candidates were rewarded with monetary incentives. Few new
scholarships, such as Hill scholarships and other stipends, were introduced for higher
education. Education was free in Tripura from 1915 to 1916. A scale of fees was introduced
only in three existing high schools in the 1916-17 academic year. Except for English high

schools, the remaining schools were free. In high schools, children from indigenous
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communities, such as Thakurs, Tripuris, Manipuris, and other hill people, were exempted from
paying school fees.

The medium of instruction (MOI) followed here is vernacular and Anglo-vernacular.
Both MOIs were introduced in 1916-17, as stated in the Tripura District Gazetteers by K.D.
Menon. The Middle English (M.E.) and lower schools followed the Anglo-vernacular medium
for subjects like Arithmetic and Geography, while the remaining subjects were taught in the
vernacular medium. English was taught as a second language. High English (H.E.) Schools,
mainly from class VII onwards, followed all instructions to be in the medium of English.

In 1925-26, the number of H.E. schools was five, namely, Agartala High School,
popularly known as Umakanta Academy, R.K. Institution at Kailashahar, B.K. Institution at
Bilonia, Dharmanagar School, and Sonamura School. One high vernacular school, popularly
known as Maharani Tulsibati Girls’ School presently, was converted to a Middle English
school in 1915-16. The state had no girls’ high school till 1943. In 1943, there were nine
secondary schools with an enrolment of 2397 students.

During the 1953-54 academic year, there were 31 High Schools, including eight girls’
schools. In 1963-64, there were 23 multipurpose higher secondary and 26 class X high schools.
Agartala, a popular town, had as many as nine Higher Secondary (H.S.) schools, five class X
schools, and three junior schools. Each subdivision, Amarpur, Sabroom, Kamalpur, and
Sonamura, had a class X high school. Bilonia, another town of South Tripura, had two boys'
high schools and one girls’ high school. Kamalpur, another subdivision, had one high school.
Kailashahar had two multipurpose higher secondary schools and two high schools.
Dharmanagar, another town of north Tripura, had two multipurpose higher secondary schools
and one high school. In 1970-71, many high schools were converted to higher secondary
schools, thus bringing the total number of such schools to 102. Private schools emerged in

response to the impact of immigration and migration from East Pakistan (now Bangladesh).
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The teacher development programs were found in the history of Tripura, and there were
reports showing teacher education with professional examination, noticed in 1912-13. There
was a competitive examination for pay increase and promotions. Examination for the teachers
was held on literature, arithmetic, teaching methods, class management, and practical
examinations. Mentioned in the Annual Report of Education (1962-63), teachers from high and
higher secondary schools were sent for training at the English Institute of Education,
Hyderabad.

The constitution of administration was formed to ensure the smooth operation of
education by a Mantri Parishad in 1939. A minister who was assigned as the head of the
education portfolio reported to the Maharaja. The education secretary assisted the minister,
although the secretary's proper functions were not defined. After the independence of India and
the formation of Tripura as a part of the Indian Union in 1953, a dedicated Directorate of
Education was formed under the orders of the Government of India. The developmental
activities were planned under the First Five-Year Plan. A new section of the inspectorate was
set up for periodic coordination, control, and supervision. Over time, a statutory body was
formed, named the Tripura Territorial Council, based on universal audit franchise with all
primary and secondary schools.

The growth of literacy was regularly monitored in every census report. It was found to
be 15.50% and 20.20% in the census of 1951 and 1961, respectively. In 1961, literacy for males
was 29.6%, whereas literacy for females was relatively low, 10.2%. In addition to the nursery,
a preparatory section consisting of five classes from I to V was started in January 1962. The
number of nursery schools became 268, including Balwadi Centres in 1960-61. During 1945-
46, there was a total of 123 primary-level schools in the state. The enrolment was about 5115,

which covered only 7.9% of the school-going children of the primary age group.



1.3.2.2 History of English education in Tripura

From Maharaja Krishna Kishore Manikya’s time period, the influence and importance
of the English language began to grow. It was found that the importance and need for English
language increased when legal matters related to the King’s power and Chakla Roshnabad
territory (now in Bangladesh) and other land-related disputes of Tripura were pending at the
British court.

At the primary level, efforts were made to appoint well-educated candidates from
outside the state, proficient in the English language, to address the problem of incompetent
local applicants. During Kashi Chandra Manika’s time period, this gained more importance in
appointing an English-educated person. Focusing on the land issues of Tripura and Chakla
Roshnabad, the need for employment for the middle-class section was created. During that
time, it became quite obvious that English education was a way to a bright future. For these
reasons, ever since Agartala became the capital, it became crucial to introduce English
language training for the family members and workers of the King. Therefore, it is possible
that in those days, English language education was first started for the children of the King’s
family and the children of people who were close associates of the King and worked at the
palace. In 1844, Lord Hardinge issued a notice stating that only people educated in English
would be appointed for government jobs. This had brought a wave of change, and the
importance of English education gained momentum. The people of the middle-class society
started believing that the only way to secure their future and get established is through English
education. Not just in Calcutta, but in remote and rural areas too, the interest and the urge for
learning and getting access to English language education had spread rapidly. Similarly, among
the middle-class families of Tripura, this had the same impact. There was no scope without

English language education, especially in governmental affairs. From this, it was quite evident
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that, more than the Kings of Tripura, the middle-class people and workers of the King’s palace
were keen on getting access to English education.

On August 1%, 1871, when Tripura’s first British political agent, A.W. Power, had come
down to ‘New Haveli’ (now present Agartala), a school named ‘Ingo-Bongo-Vidyalay’ existed.
The highest standard taught in this school in English and the vernacular corresponded
respectively to those fixed for minor and vernacular scholarship examination under the
government rules in the British Territory. The school was till primary level, i.e., in the present
school structure till sixth standard. In 1871, when ‘Power Saheb’ had come, he was made the
president of the ‘School Porichalona Committee’ (school management committee), and a
proposal was given for the school’s affiliation under the British Tripura District Board. It can
be understood that before the year 1871, this school had existed.

Maharaja Birchandra, during his reign, used to visit Dwarkanath Tagore for
consultation on legal matters. He was a learned person with knowledge in law matters and
therefore, not only the Kings of Tripura, but also the King of Jessore, Barda Kanta Ray, Kumar
Harinath Ray of Kashim Bazaar, Rani Katyayani, etc, and other various Kings and Jamindars
had consulted him for legal services. Therefore, even though he was not a trained lawyer, he
still practiced law and earned a good income. He was proficient in Arabic, Parsi, and few other
languages and translated legal papers into English.

In another instance, Maharaja Krishna Kishore Manikya, during his Kolkata visit,
realized the dominance of English language in Calcutta. His respect towards the language
increased, seeing the influence and importance of Dwarkanath Tagore in front of the Britishers.
Also, seeing the huge rush for English translation works with Dwarkanath Tagore, he was more
impressed by English language. The fee charged for translating texts into English was 1 ‘Ginni’

per line.
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When Maharaja Krishna Kishore Manikya resided in Kolkata, he had positively noticed
the growing demand for English education among the educated class. He might also have
noticed the increasing number of English-medium schools that had started during that period.
Like Ishwar Chandra Vidyasagar, he might have also realized that the Parsi language in this
era is no longer helpful; rather, English is the need of this new era.

It was also understood that, from the time of Maharaja Krishna Kishore Manikya, a
connection was established between education and the cultural aspects of Tripura and Kolkata.
As mentioned in ‘Progressive Tripura’ by Apurba Bhattacharjee, Maharaja Birchandra
Manikya was well-versed in Urdu and Manipuri. He also knew Sanskrit and English. From
this, it can be understood that before the tenure of Maharaja Birchandra itself, the practice of
English education had started in the King’s palace. Maharaja Krishna Kishore Manikya faced
numerous difficulties while interacting with the British during his stay in Calcutta because of
his limited proficiency in English. For the kids of the King’s family, an English teacher was
appointed. Maharaja Birchandra was only one year old when an English teacher was appointed;
therefore, it can be understood that from a very young age, he had started taking his English
lessons.

It is primarily from Maharaja Krishna Kishore Manikya’s reign that English language
education started for the children of the King’s family and for the children of close associates
of Maharaja who worked for him at the palace. Also, when British political agent Power Saheb
came to Agartala, there was only one school in the capital during that time that he had visited.
Out of the total four teachers in that school, 2 were English teachers. It is quite evident from

this that the importance of English education during that period was quite significant.
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1.3.2.3 English education scenario at present in Tripura
In the current educational scenario of Tripura, several new initiatives are being

undertaken to enhance the quality of education. Various orientation programs, training
workshops, and new schemes and projects are being implemented to provide the best facilities
for students in Tripura. The Education Directorate of Tripura, along with other stakeholders,
has been taking various initiatives. As of 2018, there were 127 English-medium schools in the
state. Over the next three years, the number of English-medium schools increased to 257.
Various orientation programs were organized to improve the efficiency of teachers appointed
to teach in newly converted English-medium government schools in Tripura. Based on the
demands of people, schools are being converted to an English-medium system. Several
initiatives were undertaken to improve the English proficiency of students, including the
adoption of NCERT textbooks and the implementation of the CBSE curriculum, as well as
regular training programs for teachers and students to enhance teachers’ aptitude and teaching
skills.
1.3.3 Definition of attitudes

“Attitude is the mental and neural state of readiness” (Allport, 1935, p. 810). Attitudes are
related to a system of belief, which is further composed of cognitive, affective, and behavioural
components Rokeach (1968). Oppenheim’s (1982) definition of attitudes extends to thought
(cognitive) and behaviour. He elaborates on how attitudes manifest:

a construct, an abstraction which cannot be directly apprehended. An inner component
of mental life which directly or indirectly expresses itself, through obvious processes as
stereotypes, beliefs, verbal statements of reactions, ideas and opinions, selective recall,
anger, satisfaction, or some other emotion, and in various other aspects of behaviour. (p. 39)
On the other hand, mentalists argue that attitudes contain multiple components (Rosenberg,

1960; Lambert, 1964; Rokeach, 1968).
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They define attitudes in relation to three components: cognitive (individuals’ belief system,
knowledge, and perception), affective (emotional reaction and feelings), and conative
(behavioural intentions and interests).

Behaviourists argue that attitudes are a “hypothetical construct”, which is directly related
to the apparent behaviour or verbal responses to any given set of stimuli (Doob, 1947; Chein,
1948; Green, 1954). As stated by Bain (1928), the extreme behaviourist definition locates
attitudes in actual overt behaviour or responses.
1.3.3.1 Aspects of language attitudes

Gardner (1985) stated, “attitude is an evaluative reaction to some referent or attitude
object, inferred based on the individual’s beliefs or opinions about the referent and promotes
or discourages the choices made in all realms of activity, whether academic or informal” (p.
91). Wenden (1991) classified the term attitudes into three interrelated components, namely
behavioural, cognitive, and affective. The behavioural aspect of attitudes is the way one
behaves and reacts in a particular situation. It involves the tendency to adopt a specific learning
behaviour. The cognitive component of attitudes refers to the beliefs and knowledge about a
situation or an individual that are formed, as well as the understanding that develops during the
process of language learning. The affective component of attitudes involves an individual’s
feelings and emotions towards a situation or an individual.

According to some psychologists, attitudes are never directly observable. They are
received through inference as real and substantial ingredients of human nature. Some theorists
also believe that attitudes bear some positive connection to action or behaviour, either as a
'predisposition to behaviour' or as a special aspect of behaviour itself. There is, however, the
suggestion that 'not all components of attitudes imply behaviour' (Ehrlich, 1969). Rokeach
(1968) opposed this suggestion because “a predisposition that does not lead to some response

cannot be detected” (p. 453). According to Rokeach, all attitudes are ‘agendas for action’, along
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with other behaviour determinants such as 'wants' and 'situational conditions'. Rokeach’s view
regarding attitudes is comprehensive as it comprises all three important components of
attitudes. According to the definitions discussed above, attitudes cannot be observed directly
but are expressed through three components: beliefs, feelings, and behaviour. These three
components of attitudes can predict three distinct types of psychological information. Attitudes
can be influenced by these three components and vice versa.

The attitudes of a speaker can be positive, negative, or neutral, and can accordingly
influence the perception of the speaker towards a language. Negative attitudes can foster
discrimination and prejudice, whereas positive attitudes and motivation can lead to successful
language learning. The roles of motivation and attitudes are considered interrelated and have
been extensively researched in the field of second language learning. Positive attitudes and
motivation are crucial for successful second language learning (Gardner, 1985). Gardner and
Lambert (1972) coined the terms integrative motivation and instrumental motivation.
Integrative motivation occurs when a speaker learns a language for personal growth or to be
part of the target language community, whereas instrumental motivation occurs when a speaker
learns a language to acquire proficiency and fulfil language requirements.

The definitions and concepts discussed above form the theoretical background of the
present research. The following section discusses the various methods commonly employed
when conducting a study on language attitudes.
1.3.3.2 Approaches to attitude studies

Researchers have identified three broad approaches to study the attitudes of people
towards language. They are: a) Social treatment of language varieties, b) Direct approaches,
and c) Indirect approaches.

a) Societal treatment of language varieties- Also known as “Content Analysis” (Knops & van

Hout 1988, p. 6), social treatment studies investigate all domains of public documents, such as
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language policy and media (magazines, newspapers, and advertisements), to know how a
particular language has been treated in a society.
b) Direct Approach— this kind of approach is widely used in studies on language attitudes.
Here, the data is collected through direct questions to know the participants' attitudes towards
an object. A question to elicit this kind of data would be ‘What do you think about English?’
This is an example of overt evaluation of attitudes.
¢) Indirect Approach- Contrary to the direct approach, in this approach, the researcher uses a
covert strategy to understand the perspectives of the subject using less direct and deceptive
techniques rather than simply asking straightforward questions about what people’s attitudes
are. This technique is also known as the Deceived Method or the Matched Guise Technique.
In the above section, we have discussed the approaches that are widely used in the field
of attitude studies and their significance. These approaches will be employed in the present
study for methodology and data collection. The following section will discuss the various types
of measurements of attitude surveys, which will help us understand the possible ways of
conducting language attitudes research.
1.3.3.3 Measurement of attitudes
There are various approaches for collecting information on attitudes. They are as
follows:
a) Matched Guise Technique — this technique is used to evaluate a variety of sociolinguistic
and social-psychological aspects. The attitudes of speakers towards the target language and the
community are investigated by playing the recorded voice without letting the listener know
that the recorded samples are of the same speaker.
b) Questionnaire - In studies on attitudes, most questionnaires contain open-ended question
items. It encourages the subject to freely express their views about the focal object (vernacular

or official language). Closed question items contain a set of rating terms. The rating terms differ
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in the degree of complexity: some need only Yes / No; others need one to choose on a 5-point
scale (Likert) or 7-point scale (Osgood et al, 1957). However, in some closed questions,
respondents have the opportunity to rank the items according to their viewpoint (Coombs’
unfolding technique, 1964).
¢) Interview method- this is one of the popular data gathering methods, which enables the
interviewer to focus the attention of the respondents on desired dimensions, along with a higher
response rate and more reliable results.
d) Observational method- this method is non-experimental as nothing can be manipulated or
controlled. Here, the behaviour, traits, attitudes, and actions are systematically observed and
recorded for further analysis.
1.3.4 Emergence of the study of language planning

In 1957, Uriel Weinrich first used the term language planning in a seminar at Columbia
University (Cooper, 1989, p. 29). Language Planning is “the activity of preparing normative
orthography, grammar, and dictionary for the writers and speakers in a non-homogeneous
speech community” (Haugen, 1959, p. 8). In its early stages, the concept of language planning
originated as a linguistic idea. Mostly, researchers from the field of linguistics started working
on this topic, and they started to view it as a linguistic phenomenon rather than as a social
process. Gradually, in the subsequent years, it was understood that the issues of language
planning were not purely linguistic. Therefore, the study in this domain required an
interdisciplinary approach, even though the studies in the initial years were focused from a
linguistic perspective.
1.3.4.1 What is language planning?

Language planning is referred to as the body of ideas, laws, and regulations (policy),

beliefs, and practices that are intended to attain a planned change (or maybe to stop a change
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from taking place) in the language use in one or more language communities (Kaplan &
Baldauf, 1997).

Language planning is an attempt to change the language behaviour of a community of
speakers in a particular direction for a particular purpose. If any change in the language
behaviour is to be achieved, it is important to know the current language situation in the speech
community. One of the approaches to know the current language situation is to conduct a
sociolinguistic survey. Thus, one of the valuable methods for gathering information about
language use and language attitudes is the survey technique. The language policy in the field
of education is an important part of the government's overall language policy. Formulation of
the language policy of a state or a nation is driven by language attitudes and ideologies, which
form the identity of the state or nation and its speakers.

Language planning has four types: status planning, corpus planning, acquisition
planning, and prestige planning. The status and corpus type were introduced by Kloss (1969),
acquisition planning was first used by Cooper (1989), and prestige planning was first presented
by Baldauf (2006). Status planning refers to the stage where, through official rules and
regulations, the social functions of a language are identified. Corpus planning is the
development of the form of a language, such as its orthography, grammar, lexicon, etc.
Acquisition planning is the stage where a language is promoted through teaching and learning.
Prestige planning is the value associated with a particular language that influences the
perception of its speakers.

The different stages of language planning are: norm selection, codification,
implementation, and elaboration. Norm selection is the stage where a language is selected and
standardized. Codification is the process of setting strategies for the formulation of language

use. Implementation refers to the initiatives to promote language selection and codification

18



done in previous stages. Elaboration involves extending and socializing language functions to
meet the policy goals.
1.3.4.2 Language in education policy

Language policy is primarily connected to the country's education system. Especially
in a multilingual country like India, the status of languages is the core discussion in policy
decisions. The language in education policy stems from the Indian constitution, which
guarantees linguistic rights to all communities, particularly minority groups, to be educated in
their mother tongue. In some cases, policies are formulated to address problems, focusing on
issues related to multilingualism, whereas in others, strong policies are framed to enhance the
learning of specific languages. Assessment of language proficiency and academic content
success is closely linked to language education policies (Gorter & Cenoz, 2016). An essential
decision in language education policy is the medium of teaching, which defines “which
language(s) will be learned, for how long, and so on” (Tollefson 2008). There have been
important developments in the field of LPP studies since the 1950s, which began with solving
issues related to LPP using a technical approach. The problems were primarily about the newly
independent states, where the focus was on developing the corpus and status of a new official
standard language that is to be taught in schools (Gorter & Cenoz, 2016).
1.3.4.3 Language attitudes and language policy

Language policy is the “official decision on the status of various languages

spoken in heterogeneous communities... A language policy is usually formulated by a
government or by an agency appointed for this purpose, and it therefore tends to support the
political goals of the government” (Cluver, 1993, p. 35). Various factors that influence the
framing of language policy are: sociolinguistic setting, religion, ideologies and language
attitudes, political importance, etc. Schiffman (1996) explains that assumptions about

languages and perceptions of their value are deeply embedded within a society’s linguistic
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culture, which encompasses the collective ideas, values, beliefs, attitudes, prejudices, myths,
religious norms, and other cultural elements that speakers carry into their interactions with
language. According to Spolsky (2004), policy and planning initiatives can be used to change
an individual’s attitudes towards a language or its speakers; existing language attitudes,
ideologies, and beliefs can also be seen as a basis for policy and planning. Spolsky (2004)
points out that the “members of a speech community share a general set of beliefs about
appropriate language practices, sometimes favouring a consensual ideology, assigning values
and prestige to various aspects of language varieties used in it”. From this, it can be understood
that one cannot assess the success of language policy and language planning without
considering the culture, belief system, and language attitudes that are deeply embedded within
a society’s structures.

1.4 Motivation for the study

My motivation to conduct an attitudes study of students, teachers, and administrators
towards English language education in Tripura stems from my deep interest in understanding
the dynamics of English language education in multilingual settings. In Tripura, with its rich
linguistic diversity, I have observed varying levels of acceptance and challenges in integrating
English into the education system. In recent years, Tripura has implemented various policies
and schemes aimed at enhancing students' English language proficiency. As these initiatives
directly impact the quality of education, understanding the attitudes of teachers, students, and
administrators towards English language education becomes crucial.

The current changes in the English language education scenario of Tripura also grew
interest in me to take this area of study. There are several schemes and policies that are being
implemented to develop the English language learning proficiency of students. In a
multilingual state like Tripura, understanding the attitudes of key stakeholders towards English

language education can provide valuable insights into the challenges and opportunities for its
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effective implementation. Through this study, I aim to understand the attitudes of the
stakeholders and uncover the factors that influence these attitudes. My long-term goal is to
identify practical solutions and strategies to address these challenges. This research holds
personal significance for me, as I believe fostering positive attitudes towards English can
contribute to educational progress and empower students in Tripura to access broader
opportunities, while also respecting and preserving their linguistic and cultural heritage. The
study thus stems from this interest in studying the attitudes of students, teachers, and
administrators towards English language education in Tripura at present, and secondly, to
understand the impact of language attitudes on language policy and vice versa.
1.5 Objective of the study

The aim of the current study stands twofold: firstly, to understand the language attitudes
of the students, teachers, and administrators towards English language education in Tripura at
present; and secondly, to understand the impact of language attitudes on language policy and
vice versa.

The specific objectives of this study are:

e To find the attitudes of the learners, teachers, and administrators towards English

language education in Tripura,
e To find out the difference, if any, in the learners’ and teachers’ attitudes towards
English language education based on the MOI (English/Bengali)

e To understand the impact of language policy on language attitudes and vice versa
1.6 Identification of the research gap

In the current globalized scenario, English has been positively idealized as the universal
language for communication. It is regarded as the language that opens doors to opportunities
at the global level. These binaries have made the role of English a complex phenomenon in

education, language education policy, and language planning for our multilingual nation. Since
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English and Bengali serve as both mediums of instruction and subjects in schools, this study
offers insights into how an effective language policy can be devised and successfully
implemented. The critical examination of language attitudes facilitates effective language
planning, giving due importance to English education while avoiding the risk of
overemphasizing English and neglecting mother tongue literacy, thereby striving for balanced
language planning. Language policy has a significant role in shaping the attitudes of speakers.
A study of attitudes can help identify solutions to problems arising from attitudes, beliefs, and
behavioural changes. The intersection of language planning, language education policy, and
language attitudes provides a comprehensive guide for forming a language policy that balances
the nation's pluralistic nature in terms of language and culture, while also catering to the
growing economic, social, and cultural dominance of the English language. Studies on
language policy information regarding language attitudes in the Indian context, incorporating
the views of teachers, learners, and administrators, are limited. There are very few studies
conducted in North-East India that researched learners’ attitudes towards English when their
first language is Bangla, Kokborok, or any other tribal language. This study looks into language
policy and language attitudes information and brings together all the views, perceptions, and
ideas from subjects who are likely to be affected by the (overt) policy and practices of the state.
It is essential to understand the reasons behind both the positive and negative attitudes of the
subjects, as well as their agreement or disagreement, to facilitate further modification and the
successful implementation of the policy. In case of negative attitudes, the matter should be
addressed, and the reasons behind it should be understood. Language policy, especially in the
education system, can influence decisions about teaching methodologies either directly or
indirectly, and also make explicit recommendations about the methods to be used in classroom
practice. Such a holistic approach would help enquire how the language attitudes are

influencing the language policy and vice versa. This study will look at language planning,
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language education policy, and language attitudes of the people in Tripura towards Bengali,
and other mother tongues (indigenous languages) of the state, and English.
1.7 Significance of the study

As Tripura does not have an overt language policy (in education), the critical analysis
of the existing government documents, pedagogical materials, newspaper articles beside the
questionnaire and interview data, will be helpful to understand the (covert) language policy (in
education) and practices of Tripura and other regions of northeast where learner’s L1 is Bengali
or any tribal language. This study attempts to understand how the MOI can influence language
attitudes of a speaker and also examines language policy and attitudes by bringing together
perceptions and ideas of important stakeholders in the education domain. It is important to
understand the reasons behind both positive and negative attitudes of the subjects, or agreement
or disagreement, for further modification and successful implementation of the (covert) policy
and practices of the education system. Language policy, especially in the education system,
can influence decisions about teaching methodologies either directly or indirectly, and also
make explicit recommendations about the methods to be used in classroom practice. To
strengthen the motive of language (education) policy, attitudes of the learners and teachers are
crucial, as they are the ones who are directly impacted by the policy. The expected implications
of the present study for policy relate to the fact that language policies can significantly interfere
with the linguistic ecology of a society and have an impact on the linguistic future of a
community. This study of language attitudes is important in sociolinguistics as it can predict a
given linguistic behaviour, the choice of a particular language in a multilingual community,
language loyalty, prestige, and power associated with a particular language. The findings of
my study concerning attitudes towards language policy that will be critically analysed and
interpreted will be useful for future policy planning, teacher-training materials, and related

theories. Through my research, I hope to make the understanding of language attitudes with
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respect to language policy more prominent. I hope also to propose findings where students,
teachers, and administrators would be able to contribute more efficiently as active agents in the
intellectual discourse on literature in English.
1.8 Scope of the study
The scope of this study is as follows:
e To understand the language attitudes of all three categories of participants employed in
this study towards English language education.
e To check whether the attitudes of the participants have any relation with the school’s
medium of instruction (i.e., Bangla/English).
e To provide an observation on whether there is any influence of language attitudes of
the participants on language policy and vice versa.
e To present an in-depth overview of the position and role of the English language within
the educational policy framework of Tripura.
1.9 Key terms of the study
Language attitudes, language policy, English language learning, medium of instruction,
and mixed methods.
1.10 Organization of the thesis
Chapter 1 begins with an introduction that outlines the research context and the rationale
behind the study. The chapter provides a brief overview of the history of education in Tripura
and the background of English education in the region during the King’s time. It also presents
the scope and the motivation of the study. The chapter further throws light on the organisation
of the thesis and the content of the various chapters.
Chapter 2 presents the relevant literature and review that is crucial to the study
undertaken. The literature discussed in this chapter covers different areas: language attitudes,

language policy, language planning, attitude studies focusing on different variables, language
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attitudes of students from different disciplines and areas of education, language attitudes of
various stakeholders, etc.

The researcher discusses in detail the role of language attitudes and language policy.
Following this, in the discussion of the key topics, the definition of the key terms of this study
is presented. The chapter also talks about the theoretical framework chosen for this study.

In Chapter 3, the research objectives and research questions, the methodology adopted
for the present study, and the approaches are discussed. The chapter presents in detail the
research design, elaborating on the different phases in the study. It also introduces the various
statistical tools that are employed in the study. It also discusses the different analysis
approaches used for analysing the questionnaire data, interview responses, and the policy
documents.

In Chapter 4, the data presented discusses the teachers’ and administrators’ interview
data.

Chapter 5 discusses the data based on the analysis of students' questionnaires.

Chapter 6 presents the analysis of data collected on the policy aspect of this study.

Chapter 7 presents the summary of findings and conclusions. The detailed discussions
of all the research objectives are addressed. This chapter also discusses the contributions and
the possible scope of future research. Finally, the questionnaire in the appendix and the list of

references cited in the thesis are added.

25



Chapter 2 Literature Review

2.1 Introduction

This literature review seeks to explore existing research that investigates the attitudes
of learners, teachers, and administrators towards English language education. The studies
reviewed were categorized into three groups. The categories include studies focusing on
language attitudes concerning different variables and agents, studies related to language policy
and planning, and studies based on the MOI. This review discusses the different methodologies
and approaches that various studies have used and their significant findings. Each of these
served as the basis for the study's theoretical framework and methodology, which linked the
study to the language attitudes and policy scenario of Tripura.

The field of attitude study has drawn significant attention from researchers in both first
and second languages. A majority of the studies in this area believe that attitudes are an
essential component for success in second language learning. Numerous studies show that
students’ attitudes to language learning are vital. Schibeci and Riley (1986) suggest that there
remains a connection between attitudes and success in language learning (as cited in
Weinburgh,1998). They reported in their work that there is a link between attitudes and
achievement, suggesting that attitudes influence achievement rather than vice versa. It is
believed that attitudes influence one’s behaviour, frame of mind, and also learning. Both
positive and negative attitudes have a significant influence on the success of language learning.
According to Stern (1983) the affective component of attitudes has a more substantial impact
on language learning than the cognitive component. Studies by Gardner (1985), Skehan (1989),
Spolsky (1989), and Eveyik (1999) show that the affective component of attitudes is
comparatively more important for the success in language learning. In Saracaloglu’s (1992)
study, it is mentioned that characteristics of affective components, such as interests, values,

and beliefs, shape a person’s attitudes towards a language and language learning. Therefore,
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for both teacher and student, it is essential to recognize one’s attitudes to achieve success in
the teaching and learning process.

The following section discusses the studies focusing on learners’ attitudes towards
English language education. It also presents how various educational and social factors affect
learners’ attitudes towards learning English.

2.2 Learners’ attitudes towards English language education

This section reviews research studies that examine how the duration of L2 study,
various social factors, and the different teaching methods used by teachers can significantly
influence learners’ attitudes toward English language education.

Mohammadi et al. (2012) examined the attitudes of Libyan secondary school students
towards learning English and whether these attitudes varied significantly based on their
demographic characteristics. A quantitative analysis of responses from 180 participants
revealed negative attitudes toward learning English across behavioural, cognitive, and
emotional dimensions. Based on the findings, the researcher stated that the negative attitudes
of the participants could be a reaction to the use of traditional teaching methods by English
language teachers.

Ahmed (2015) investigated attitudes of 238 Malaysian undergraduate EFL students
towards English learning using a 19-item questionnaire. The aim of the study was to identify
learners' attitudes towards the use of English in various domains, the different factors
influencing these attitudes, and the perspectives on English learning among non-English major
students in Malaysia. The results of the study showed that the students’ attitudes towards
English language learning and language use in several fields were highly positive. Furthermore,
the study highlighted that most of the students were afraid and struggled to learn. The

participants also differed in attitudes towards English language learning concerning fields of
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usage and focus of learning skills. The findings reveal that a single curriculum or teaching
methodology may not be generalized for all learners.

Getie’s (2020) study examined the factors influencing the attitudes of secondary school
students in Ethiopia. Questionnaire responses from 103 students and data obtained through 9
focus group discussions and interviews with English teachers were analysed for the study. The
study findings showed that pupils have positive attitudes towards English based on various
social factors such as native speakers of English, peers, and learners’ parents. In contrast,
factors such as English learning situation, English teachers, classroom arrangement, physical
environment, etc. had a negative impact on students’ attitudes.

Vennela and Kandharaja (2020) investigated public university students’ attitudes
towards English and its practice in India. In this research, the students were treated as agents
to study their attitudes from a language ecology perspective. Twenty students from different
public universities aged between 20-30 took part in the study. The participants had an average
of ten years of pre-university exposure to English-medium education and came from a variety
of L1 backgrounds. Participants filled out an open-ended questionnaire, which was followed
by a focus group interview. Three randomly selected student groups participated in separate
focus group interviews. Their responses were recorded, transcribed, and translated into English.
To demonstrate how agency is expressed in linguistic attitudes, particular statements from the
focus group interviews were chosen for this study, and the participants' answers were
examined. The findings reveal that several agentive responses are at play in this context. Based
on the responses, three prominent attitudes were identified among the participants. The first
theme of agentive responses, uncritical acceptance, suggests that English is viewed as a crucial
tool for global communication. Due to globalization and its effects in India, English is regarded
as vital for both education and employment opportunities. The students' positive perspective is

a reflection of their faith in the economic and social empowerment of the Indian population
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through the usage of English. The second theme, hegemonic acceptance, highlights the
contrasting attitudes of the participants, where they recognize English's global dominance but
simultaneously feel powerless regarding its status within their linguistic environments. The
opinions expressed here also demonstrate their support for English as a universal language with
advantages. Still, they also emphasize the importance of advancing other Indian languages to
compensate for English's hegemonic impact in post-colonial countries like India. The third
theme, functional acceptance/passive resistance, reflects the agents’ strategy of countering the
widespread use of English by deliberately limiting it to a basic communication tool, thereby
reducing its social significance and prestige value. Some students' pragmatic viewpoint argues
that English should primarily be limited to practical, functional usage, subtly opposing the idea
that English is a dominating international language. Findings showed that Indian university
students' opinions on English vary depending on several factors, including their social identities
and personal experiences.

Doley (2022) studied secondary, UG, and PG ESL learners’ attitudes and motivation in
India. Stratified random sampling method was used for selecting participants for this study.
The quantitative data was collected using a questionnaire from 218 participants. The results of
the study presented various factors associated with learning English, such as utilitarian benefits
or instrumental motivation towards L2. These were the most significant aspects recognized
among all three participant groups. It was also found that L2 learners were relatively more self-
reliant and less nervous with the use of the L2 within their classroom than they were with the
use of English in their everyday communication. The L2 learners from secondary schools
seemed more inspired and confident in using L2 in the classroom, but were concerned about
communication in general contexts. On the other hand, undergraduate and postgraduate L2
learners appeared less anxious about daily communication in the L2. The researcher concludes

that the duration of practice may have affected the participants’ attitudes. While shorter
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duration of learning in L2 might be the cause for the enthusiasm expressed by secondary school
L2 learners, and comparatively longer L2 learning practice sessions for UG and PG learners
might have helped them to build more confidence in the day-to-day use of the L2.

There are very few studies on learner’s attitudes that have been identified in the North-
East of India. Kharbamon (2013) investigated teachers’ and students’ use of English, their
attitudes towards English, and whether there is any difference in attitudes towards English
based on gender, educational qualification, and professional experience. The information on
the status of English in the higher secondary curriculum was collected from books and
documents. Additional information for the study was gathered from Meghalaya Board of
Secondary Education, local college principals, and department Heads. Interviews were
conducted with educators and students to produce information regarding the present standard
of English education, the requirements and limitations of students and educators in learning
and teaching English, the need to modify the syllabus and teaching methodology, the
importance of in-service training for teachers, and the clarity of the aims and objectives of
teaching English. In the study, a comparative analysis was done between the attitudes of
students and teachers towards the entire English Programme based on four dimensions, i.e.,
purpose, course materials, methods, and examination. It investigated whether the attitudes of
the two groups differed in any statistically significant way. The study's conclusions showed
that teachers' and students' opinions about the English teaching program and its elements vary
greatly. The two participant groups' perceptions differed significantly from one another. While
a majority of the teacher participants prioritized the literary texts as the most important goal of
teaching English, students emphasized the development of vocational and professional
competence and communication skills as the most important goal of learning English. There
was a difference in the perception of the two participants’ groups based on the purpose of

teaching and learning English, indicating that teachers were indifferent towards change and
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innovation in the teaching and learning materials. Teachers’ responses indicated that they were
happy with the syllabus and course materials. On the other hand, students’ responses showed
that they preferred more authentic, practical, and professionally relevant course materials.
Teacher responses showed complacency and satisfaction with the teaching methodology. They
did not feel the need for change in teaching strategies. The students, however, felt that just
classroom lectures were not helping, and other teaching strategies like group discussions, talks,
presentations, and seminars were required. Students felt that such a strategy would help them
develop active communication skills and improve their language use. Both groups also differed
significantly in their attitudes towards the mode of assessment. Teachers felt there was no other
alternative other than the traditional examination system to evaluate the achievements of
students, whereas majority of the students felt that assignments and periodical tests could be a
better alternative for evaluating the students.

The review of studies brings to light the crucial concerns of both teachers and students,
who are the leading agents in the education domain. However, the study did not take into
consideration the views and perceptions of policymakers, which is essential to gain a deeper
understanding of how stakeholders’ attitudes are shaped in an education system. The attitudes
and perceptions of administrators are very crucial as they take part in policy decisions and
implementations. Therefore, a look into their perspectives will help us to gather a holistic view.
The following section reviews studies related to teachers’ attitudes towards L2 education.

2.3 Teachers’ attitudes towards English language education

Teachers' attitudes toward teaching English greatly influence students' learning
experiences and outcomes. It becomes essential to understand teachers’ attitudes for effective
curriculum development, instructional practices, and educational policies. Studies identified
various factors influencing teachers’ attitudes towards English language education. These

factors included teachers’ educational background, teaching experience, professional
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development opportunities, institutional support, and societal expectations. Teachers who
received training in language teaching methodologies and had access to resources and other
academic support reported more positive attitudes towards English.

According to Spolsky (1969), in a typical language learning situation, the attitudes of
target language speakers, parents, teachers, and learners all play a substantial role in the
learning process. Other studies like Dornyei (2001) suggest that students can tend to form their
beliefs, expectations, and attitudes through the channel of their teacher’s beliefs, expectations,
and attitudes. It is also believed that learners who maintain a good rapport and regularly
communicate with their teacher are likely to develop stronger language skills compared to those
who have limited interaction with their teacher. “Without communication between teachers and
learners, there will be little chance of effective education” (Spolsky, 1972, p. 3). Other factors,
such as peer discussions, student-teacher interaction, and classroom dynamics, influence
learners’ attitudes. Teachers' attitudes are one of the most fundamental aspects that can
significantly impact the learner's attitudes towards learning a language.

Darwish (2018) studied teachers’ attitudes towards effective teaching methods and also
the reasons that may have influenced their decision to take up this profession. For this study,
which was carried out at public elementary schools in Kuwait, 159 English teachers were
selected randomly. Data was collected using interviews and a questionnaire. The data found
that teachers were interested in knowing about both the language and the culture of the target
language. Some participants also linked English language with the language of British
colonization. Few teachers also revealed that they view the language as a means of earning.

Massri (2020) using a qualitative methodology, examined how teachers' views toward
English as a foreign language affect students' attitudes and English language learning progress.
Participants in the study were divided into two groups: 35 Saudi Arabian university students

enrolled in a preparatory year program and five EFL teachers from the same university. The
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data was thematically analysed, from which 16 themes emerged, which were further arranged
into 5 categories. The data revealed that overall, the participants exhibited positive attitudes
towards learning English. It also showed that teachers’ positive attitudes had a significant
influence on the mindset of students who faced challenges while learning English and were
hesitant. Teachers recognized the different attitudes and the cultural, religious, and family-
related barriers students faced, and supported them in overcoming these challenges. Teachers
also helped students develop various coping strategies to overcome multiple challenges and
have a successful learning experience.

The above-mentioned study focuses on teachers’ attitudes through a qualitative
approach. It is recognized that teachers' attitudes toward second languages are reflected in the
classroom and significantly affect students' motivation. Attitudes and motivation are closely
linked and play a vital role in the successful acquisition of a second language. Language
teachers should possess strong motivation to learn the L2, both instrumentally and
integratively. Instrumental motivation may stem from a job that requires the use of a foreign
or second language. Integrative motivation is equally important, as teachers often select roles
that involve sharing knowledge about native speakers and their cultures, rather than simply
accepting any position involving the L2. It is believed that when teachers have strong personal
and professional motivations for learning the L2, they tend to develop more positive attitudes
toward English, which subsequently impacts their teaching.

Teachers’ attitudes towards English language education significantly impact
instructional practices and students’ learning outcomes. Though many teachers hold positive
attitudes towards English, many challenges related to teaching resources, professional
development, and assessment practices also exist. Policymakers and educational institutions

must address these challenges and provide support to teachers through training and orientation
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programs, enabling them to develop more effective instructional strategies and foster a positive
learning environment for students.
2.4 Attitudes towards teaching methods/strategies used for English language teaching

Spolsky (1989) states that students face a sense of anxiety and fear associated with
foreign language classes, especially while listening and speaking. During such circumstances,
the teacher must use the correct technique and strategy to help students overcome anxiety,
stress, and fear and achieve success in learning a language. Wedeman's (2002) study shows
that it is significant for an educator to be able to design suitable learning materials that will
help students to learn well, thereby increasing their positive attitudes and building a supportive
learning environment.

Hwang and Embi (2007) studied the approaches used by language teachers for teaching
English in secondary schools of Sabah, Malaysia. Data was collected from 112 teachers from
15 urban secondary schools using questionnaires, classroom observation, and focused
interviews. The findings indicated that the selection of teaching methodologies was primarily
influenced by students’ language proficiency, language attitudes, literary materials, exam
culture, the strength of the class, and the teacher's training.

Jusoff et al. (2009) discussed students’ attitudes towards a language programme, and
students’ challenges and experiences with the texts prescribed in the program. Data was
collected using questionnaires and interviews from two schools. Findings revealed that students
were pleased and satisfied with the texts used in their course, but were less keen on the teaching
strategies used by the teachers. Students suggested that they would prefer themes such as
adventure, mysteries, and life experiences. As students come from diverse backgrounds and
have diverse interests and abilities, it is recommended to include texts from wide-ranging
genres, topics, and language levels. The data also suggested that students were involved in

reading short stories but remained less excited about poems and novels. It was also
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recommended that teachers should be provided adequate support and training to make their
own explanations of texts using critical thinking skills, to identify the cultural ideas in the text,
and to encourage maximum participation in the classroom.

Cabansag’s (2013) study was designed to explore university students’ attitudes towards
strategies used for learning English and also the influence of demographic variables like age
and field of study on English language learning. Responses from 114 participants of Isabela
State University, Philippines, were collected using a questionnaire, and questions on strategies
were drawn from the Strategies Inventory of Language Learning (SILL) by Rebecca Oxford.
The results showed that students who had set mastery goals in the classroom had used
additional strategies than other students, and had more positive attitudes towards their English
class. With positive attitudes towards the target language, students tend to invest further in
learning the language using various strategies that may be helpful for them while learning
English. The findings of this research are aligned with other research by Starks and Paltridge
(1996) and Karahan (2007) which suggests that learning a language successfully is associated
with the learner’s attitudes, as it can influence students’ success or failure in learning.

Cevdet (2012) studied the attitudes of UG students towards the introduction of literature
in their English course and the factors influencing their opinions. The data was collected using
a 27-item questionnaire from 105 Turkish university students. The findings showed that
students showed positive attitudes towards FL literature. The study found that students
perceived the course as personally fulfilling and, as a result, recommended increased exposure
to language courses to enhance language learning. It also emphasized that the literary activities
aimed at promoting language learning featured complex characterization, themes, plots, and
settings, along with distinctive linguistic styles and elements. The majority of students showed
a preference for prose (including novels and short stories) over plays and poetry. Regarding

instructional methods, the study suggested incorporating student-centred strategies such as role
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play, creative writing, and group discussions to support students in developing the ability to
read and interpret texts independently.

Lashgari et al. (2014) studied Iranian EFL teachers’ attitudes towards communicative
language teaching (CLT). The study, employing a mixed-methods design, gathered data using
questionnaires, interviews, and classroom observations. The findings highlighted that
participants were positive about the principles of CLT and indicated characteristics of CLT in
their beliefs. Participants’ favourable views were considered to be important for applying CLT
in practice. The interview findings highlighted that most of the participants supported CLT
because they believed that this approach helps learners develop their communicative
competence and grammatical knowledge. The results showed that teachers who were more
familiar with the features and principles of CLT were more successful in managing their class
and fulfilling the learners’ needs. Some teachers were practicing this approach based on what
they had been told, but it is believed that if the teacher has positive attitudes and favourable
views towards the approach, it will have better outcomes. There will not be much of a gap
between the theory and its implementation in the classroom.

Farzaneh and Nejadansari (2014) investigated students' attitudes on the use of
cooperative language learning strategies for reading instruction at Gouyesh Language School
in Gachsaran in 2013. A survey questionnaire was used to carry out the investigation. The
analysis of the quantitative data revealed that students expressed support for and interest in the
use of cooperative teaching and learning strategies for reading comprehension. The study
predicted that participants’ positive attitudes might be because of the help they can receive
while working in groups. While working in a group, they can rely on each other, which will
boost their confidence and help them solve problems and enjoy their learning. The study

suggests that besides applying the cooperative language learning strategy for reading, it can be
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applied for other language skills as well, like listening, speaking, and writing, and also to
develop students’ interpersonal skills.

Todor and Degi (2016) in their longitudinal study, which was conducted in Hungarian
minority schools in Romania for a period of three years, discussed the attitudes of students and
the factors behind them, and also the strategies that they use for efficient language learning.
Results from 329 elementary and secondary school pupils demonstrate that students' opinions
are shaped by their personal language use experiences. Participants believed that Hungarian
was the language of their identity and that English, Romanian, and Hungarian were the
languages of effective communication. Responses also showed that learning both productive
and receptive language abilities is the most effective way to use a language, regardless of its
current state. According to the participants, there are three ways to learn a language effectively:
a) using the language directly through active participation and contextual learning; b)
institutionalized language learning; and c) establishing an artificial language environment.
According to the responses, the monolingual perspective dominates everyday instruction even
if the goal of institutional education is to foster communication competence in several
languages.

2.5 Administrators’ attitudes towards English language education

This section comprises studies that investigated administrators’ attitudes towards
English language education. The attitudes of administrators have a crucial influence on the
implementation and effectiveness of English language education programs. Administrators’
attitudes towards English language education can significantly impact policy decisions,
resource allocation, and the overall learning environment. Understanding their attitudes
towards English is important for identifying factors that may hinder or facilitate effective
resource utilization, better learning outcomes, and successful training programs. To review the

studies focusing on administrators’ attitudes towards English language education, various key
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areas and concepts have been considered. It involved exploring their perception, beliefs, values,
and opinions regarding various aspects of teaching and learning English. Studies focusing on
how administrators shape language policies and plan within educational institutions have been
looked into. Their views on the use of bilingual programs, incorporating English as an MOI,
and the significance of English in the curriculum have all been explored. Administrators’
attitudes towards hiring English language teachers and their expectations of their teaching
abilities, their beliefs about effective English language teaching methodologies have been
considered.

Gonzalez (2012) critically explored language educators’ role in the implementation of
the National Program of Bilingualism, which aims to promote mass English teaching in
Colombia. The author presented ten lessons that were learnt through interaction with
policymakers and politicians. These lessons focus on the necessity for teachers to have a
stronger presence in social as well as political fields and gain due recognition as designers and
decision-makers in the implementation of language policies. Different stakeholders are
involved in the policy design and implementation phase directly or indirectly. For example,
teachers are involved during the implementation phase, and politicians are often involved in
the decision-making process. The paper concludes by emphasizing the requirement for more
social and political engagement on the part of teacher educators for the purposes of
consolidating teacher education agendas.

Munguia’s (2017) study looked at the important role of the principal as an instructional
leader and revealed how they can work collaboratively with teachers to build a community of
adult leaders and learners. It examined the system that school principals create at schools to
support teachers with the academic achievement of the population of English learners. In this
qualitative study, two schools were selected from one district, and strategies, structures, and

processes that help teachers and principals were explored. The themes that are highlighted from
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the data are: principals support teachers in practicing the strategies that teachers have learned
during professional development sessions; principals extend support with data analysis targeted
for planning and instruction; principals also support teachers with daily classroom monitoring
and lesson development, and maintain an overall culture of high expectations and trust. The
participants also believe that they are learning alongside their teachers, and this learning cannot
happen in isolation; therefore, they collaborate with each other around instructions, planning,
data, interventions, and school-related decisions. Drago-Severson (2009) stated that there
exists a direct connection between supporting adult learning and enhanced student achievement
that administrators and instructional leaders at the level of principal can provide. They can also
support teachers by providing them with professional development opportunities. Also, it is the
principal of an institution who holds the teacher accountable for providing meticulous content
and high-quality language instruction to guarantee the academic accomplishment of students.
Alnasser’s (2018) study reports the beliefs of Saudi Arabian higher education
department members towards English Language Policies (henceforth ELPs). The mixed-
method approach-based data was gathered from 216 participants, comprising staff members
from different regions. The focus of the study was outside the classroom domain and at the
department level. The results of the study revealed that staff members who participated in the
study have strong beliefs about ELPs and consider them crucial, and would prefer them to be
explicit and official. The data also suggested positive feedback towards ELPs and the use of
English on different occasions. The results showed that staff members prefer micro-level
processing of ELPs, i.e., a systematic and organized department level policy making process
rather than adopting readymade polices from elsewhere. It was recommended that the expertise
of the staff members should be utilized for preparing department policies, which will encourage

them and build a sense of mutual trust between the institution and its staff.
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In their study, Eno et al. (2019) looked at the views and opinions of policymakers and
administrators in the education sector regarding matters related to Somalia's language policy
and education. Data collected through a mixed-method approach found that various initiatives
have been taken, including the use of English as a MOI, for the development of education.
Additionally, findings showed that curriculum development, teacher training and design,
teacher welfare, and motivation require further improvement. The study also highlights the
advantages and disadvantages associated with considering English as an academic medium.
The implementation of a single language as an academic medium may pose a threat to the
identity and culture of the different minority groups. In this context, the study points out the
social, cultural, economic, and ideological disparity that English as a medium may expose.
Therefore, language policy has a hegemonic function in a variety of situations and at different
societal levels (Ricento, 2006, p. 21). The report concludes by pointing out that students need
to understand science and technology using English, a global language, in order to compete on
a worldwide scale.

Administrators generally recognize the importance of English language education and
provide support through resource allocation, professional development, and curriculum
planning. However, administrators also face challenges related to limited resources, competing
priorities, and high-stakes testing, and balancing English language education with other
subjects. Effective leadership and decision-making by administrators significantly impact the
implementation and success of English language education initiatives. Studies have also
highlighted the significance of collaboration between teachers and administrators in improving
English language education. Supportive relationships, clear communication, and shared goals
contribute to positive outcomes. Various challenges related to collaboration among
stakeholders are also discussed, which include limited time for interaction, perceived power

dynamics, differing priorities, and insufficient professional development opportunities for
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administrators. Continuous professional development programs focusing on English language
teaching methodologies, cultural awareness, and language proficiency can positively influence
teachers’ attitudes. Clear policies and curriculum frameworks that address local language and
cultural concerns while promoting English language proficiency can mitigate negative
attitudes. Involving teachers in decision-making processes, fostering open communication
channels, and recognizing their expertise can enhance their attitudes and ownership of English
language education initiatives.

The studies reviewed above highlighted the significance of students, teachers, and
administrators’ attitudes towards English language education. These studies found that support
from different administrators at various levels can be helpful for students’ overall language
learning. Active participation and collaborative efforts by teachers and school administrators
can help in designing high-quality language learning materials. Positive attitudes, influenced
by factors such as professional development and institutional support, contribute to improved
classroom practices and better learning outcomes. Conversely, negative attitudes can impede
language development. By implementing various strategies such as cultural competence
training and fostering collaboration, educational institutions can promote positive attitudes and
enhance the quality of English language education.

2.6 Role of affective factors on attitudes

The present section comprises studies that investigated how affective factors influence
learners’ attitudes towards learning a language. The studies also highlighted that these factors
can positively or negatively affect students’ language performance.

2.6.1 Attitudes and anxieties

The learning situation, anxiety, and motivation can significantly influence learners’

attitudes towards learning a language. Sailaja (2016) looked at the role of anxiety on English

language learning of male and female engineering students. The researcher also examined the
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extension of language anxiety among Telugu and English medium students of engineering.
This study used a convenience sampling technique, and the sample size was 100. It used a
questionnaire consisting of 18 statements to which the respondents had to give yes/no answers.
Findings show that female students have a higher level of anxiety than their male counterparts.
Although Telugu medium students expressed a high level of anxiety towards English, the
difference between Telugu and English medium students was not very significant. Ehrman
(1996) states that anxiety and anger may impact the attitudes of a learner towards the target
language, especially in situations where the language subject is essential. Littlewood (2001)
suggests that, in countries where English is a mandatory subject, there may be a connection
between the attitudes of learners and teachers and the teacher’s authority in the classroom. In
such a classroom setup, there is typically a sense of dominance and control by the teacher. This
behaviour may sometimes demotivate students, resulting in negative attitudes and reluctance
to learn the target language.

Hussain et al. (2011) studied secondary students' anxiety and attitudes towards foreign
language learning in Pakistan. Participants were 720 students who studied English as a
compulsory subject. Language anxiety and language attitudes scales were used to collect data.
Questionnaire responses were received on a 5-point Likert scale. Using SPSS, the percentage
was calculated to understand anxiety and attitudes of students towards learning English, and
Pearson coefficient analysis was done to examine the relation between anxiety and attitudes.
In addition, the 34 t-test and post-hoc test (Tukey's Honest Significant Difference) were carried
out to determine gender differences and points of differences, respectively. Results indicated
that a significant difference was found in boys' and girls' foreign language anxiety. Participants'
attitudes towards learning English showed a significant difference. The results also indicated
that correlations between these two variables (anxiety and attitudes) were significant.

Moreover, the nature of their correlations was negative, which meant that when one variable
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increased, the other decreased. This indicates that when students have high foreign language
anxiety, their attitudes towards learning English are negative. This study explains that students
feel anxious because of a lack of confidence while communicating or taking a test in English.

Shams (2008) explored the motivation, anxiety, and attitudes of 77 students towards
learning English. The findings revealed that the students had positive attitudes toward learning
English and demonstrated high levels of motivation and enthusiasm. Male participants
demonstrated high levels of confidence as compared to the female participants when classroom
anxiety was assessed. On the contrary, the females displayed low levels of anxiety and
inhibition, as compared to those of their male counterparts. The study highlighted that teachers
and educationists must take into account the relevance of motivational traits and other affective
elements, as these can either positively or negatively affect students' language performance and
success.
2.6.2 Attitudes and motivations towards learning English

In the multilingual context of Karachi, Pakistan, Hashwani (2008) investigated students'
attitudes toward learning English as a second language, considering factors such as gender,
motivation, and anxiety. The study employed a quantitative approach, utilizing a survey
questionnaire adapted from Gardner's Attitude Motivation Test Battery, to examine the
attitudes, intrinsic and extrinsic motivations, and anxiety levels of eighth-grade students from
a private secondary school. There were 40 males and 37 females in the survey data. According
to the results, students demonstrated positive attitudes and a high degree of excitement for
learning English. Higher levels of extrinsic motivational goals were identified. Overall, the
data showed that girls exhibited more positive attitudes than boys. The data showed that,
irrespective of gender, the anxiety levels vary depending on the learner. Irrespective of showing
high levels of enthusiasm and affirmative attitudes, at least half of the sample demonstrated

high levels of anxiety. Most of the participants showed positive attitudes towards learning
43



English due to its effectiveness in everyday life and communicative purposes. As the results
showed female students to be more motivated than their male counterparts, the study
recommended that, in order to motivate male students, teachers should avoid using topics
biased against females and use topics from a variety of other resources to grow their interest
and seriousness. Teacher trainings should be conducted to assist teachers in understanding the
gender perspectives in second language learning and designing content that meets the
requirements of their students and enhances their motivation, learning outcomes, and self-
confidence.

Tamimi and Shuib (2009) explored the attitudes and motivations of engineering
students in the Department of Petroleum Engineering (DPE) at HUST, Yemen, toward learning
English. The study considered three types of motivation in examining the participants'
motivation: instrumental, integrative, and personal motivation. Data was collected from a total
of 191 male engineering students through questionnaires and interviews, since the department
did not have any female learners. Results revealed that students were more inclined toward
instrumental motivations for learning English, emphasizing academic and practical benefits.
Conversely, integrative motivation that is in order to integrate into the target culture, knowing
English had the least influence on their learning preferences. On the other hand, participants
displayed positive attitudes towards learning English for its social value and educational status.
The study recommended that as the students are instrumentally motivated, few revisions and
modifications can be implemented in their English language course which will enable students
to perform well in both academic and professional settings. The study drew the attention of the
policymakers at the ministry level towards students’ voices to make the primary and secondary
education system English-oriented. The study recommended that English Medium Instruction
(EMI) should be introduced at least in the scientific courses in high school to prepare learners

for success in higher education.
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Latif et al. (2011) examined the connection between various socio-psychological
factors, such as attitudes, motivation, anxiety, and instrumental orientation, and students'
performance in English language courses at the Open University of Malaysia. 757
questionnaires were used in the survey and analysis. The findings demonstrated a strong
correlation between each variable and students' performance. The regression analysis of the
data showed that each variable, except personal motivation, exerts a significant impact on
learners’ performance, where attitudes and instrumental orientation have a positive effect, and
anxiousness has a negative one.

Jin (2014) studied the instrumental and integrative motivation of 300 college students
in relation to English language learning. Data was gathered through questionnaires
administered to students from both lower intermediate and advanced-level classes to enhance
the study’s reliability and validity. The findings revealed that students from both proficiency
levels demonstrated a high degree of integrative motivation towards learning English. The
majority of participants recognized the importance of English in both their personal lives and
academic pursuits, showing clear and strong levels of both instrumental and integrative
motivation.

Khalid (2016) investigated the attitudes of Pakistani students toward English as a
second language (L2) and aimed to identify the motivational factors influencing these attitudes.
The research also sought to examine and substantiate the claim that Pakistani students are
additive bilinguals who do not object to a language policy supporting EMI. Data was collected
through questionnaires and interviews with 16-year-old students from public-sector schools.
The findings revealed that participants had positive attitudes toward learning English as an L2,
mainly driven by instrumental motivation. The study highlighted that there is no perceived
conflict between the roles of English and Urdu (the first language), as both are considered to

serve essential functions. While students showed a strong desire to learn English to access
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global opportunities, the importance of Urdu remained firmly established, being seen as a
symbol of national unity. Therefore, the study indicates that Pakistani school students are
additive bilinguals who adopt English as an MOI for practical and instrumental reasons, while
continuing to value Urdu as their native language.

Luo (2021) explored the motivation among non-English major students at the Zhejiang
Yuexiu University, Shaoxing, China, using a survey followed by interviews with randomly
selected participants. The study's findings indicated that the majority of the non-English
language major students are guided by extrinsic motivation and integrative motivation. At the
same time, a small portion of the participants is intrinsically driven, which makes it challenging
to teach College English to learners. The results showed that almost all students were driven
by external initiatives like passing a specific test or getting course credit. In contrast, half of
the students learn English for integrative purposes, which directly influenced their motivation
regardless of English proficiency. The study suggests that, to solve the problem of domination
of extrinsic and integrative motivation, learners, teachers, and administrators (university)
should work together. The learning of English should take place from a more macro perspective
rather than merely studying it as a course to be completed. On the other hand, teachers should
prepare themselves with more innovative and extensive professional knowledge to adapt to the
younger and technically competent generation. The university staff should encourage students
to be assessed from diverse aspects, instead of just evaluating their test scores or the rate of
passing.

2.7 Medium of instruction

The rising popularity of EMI in non-English speaking countries has drawn significant
attention. It is widely viewed as a path to global integration, improved career prospects, and
broader access to knowledge. However, EMI also presents challenges related to equitable

access, understanding, and the preservation of cultural identity. This section comprises studies
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that highlight learners’ and educators’ attitudes and perceptions towards English medium
instruction. The following literature review examines four such studies that shed light on
learners' and educators' perceptions of EMI in Tanzania, Oman, Vietnam, and beyond.

2.7.1 Attitudes towards English Medium Instruction

Rubagumya (1989) studied 207 Tanzanian secondary school students’ attitudes towards
EMI using questionnaires and interviews. The overall attitudes of the participants were found
to be positive. Students were asked what they would do if they were not taught English in
English, to which a majority of participants responded that they would find alternative options
to learn the language. Participants were given statements like: “I understand my teachers better
when they speak to me in Kiswahili than when they speak to me in English”. 66.5% of
participants agreed with the statement, indicating that the remaining 23.5% who disagreed
likely feel either more at ease using English than Kiswabhili or feel equally comfortable with
both languages. In contrast, teachers believed that if Kiswahili were to become the MOI in
secondary schools, it would negatively impact students’ academic performance. This view was
supported by 53.3% of the teacher respondents. The findings suggest that while students
express a desire to speak English, they tend to favour Kiswahili when faced with real-life
communication challenges. English is seen as a symbol of social prestige, and students aspire
to associate themselves with those proficient in it (absolute prestige); however, in terms of
effective communication, they recognize Kiswahili as better serving their needs (relative
prestige).

Dearden (2014) reported the findings of a study that aimed to offer an initial overview
of the rapidly growing global trend of EMI. The key outcome of the research was that EMI is
expanding swiftly across educational systems. Although public support for EMI, particularly
at the secondary level, is not strong, the prevailing attitudes are better described as ‘equivocal’

or ‘controversial’ rather than outright opposed to its implementation or continuation. The study
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also pointed out concerns that delivering instruction in English may limit access for students
from lower socio-economic backgrounds and raise fears about the potential erosion of the first
language or national identity.

Albakri (2017) examined students’ perceptions regarding the implementation of the
EMI policy in higher education institutions in Oman and its impact on the quality of their
learning experiences and academic performance. The study adopted a critical exploratory
approach, utilizing questionnaire responses from 328 students, 14 classroom observations, and
interviews with 14 students. The findings revealed that most participants either supported or
accepted the EMI policy for practical reasons, recognizing the benefits of learning English as
a second language in Oman, particularly about employment opportunities. However, students
also reported facing considerable challenges in their studies, primarily due to limited English
proficiency. Furthermore, they expressed the belief that using Arabic as the MOI would
enhance their understanding of the subject matter and potentially lead to improved academic
outcomes.

Tran et al. (2021) studied student perceptions of the impact of EMI on students’
language proficiency in Vietnam through a mixed-methods approach. The data was gathered
using surveys, interviews, and focus group interviews with students and lecturers at six
Vietnamese universities. Data showed that both groups were confident about students’
language improvement. The EMI courses were believed to help students improve their
language proficiency. However, some lecturers added that students’ proficiency development
depended on the lecturers' and students’ efforts.

2.7.2 Attitudes towards Vernacular Medium of Instruction

Sham’s (2008) study, discussed in Section 2.6.1, offers valuable insights into the use of

vernacular as the MOI. Conducted in the multilingual setting of Karachi, Pakistan, the study

found that many students felt nervous and anxious when required to communicate in English
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with their peers. The cognitive and behavioural findings indicated negative attitudes towards
English, while the emotional aspect of their attitudes was more positive. Participants expressed
a preference for using their mother tongue over a foreign language. These results align with the
findings of Al-Nofaie’s (2010) study involving Saudi teachers and students, which examined
the use of Arabic as a supportive tool in English language classrooms. In that study, some
participants preferred using Arabic, while others were more interested in developing fluency
in English. Al-Nofaie’s research also emphasized the value of collaborative dialogues and
classroom activities, which help learners monitor and evaluate their progress in acquiring
English.

Varah and Pawar (2023) explored the attitudes of students, teachers, parents, and
community members in Manipur toward mother tongue education. Data was gathered through
a self-report survey administered to 463 participants, and exploratory factor analysis was used
to assess the relationship between demographic factors and attitudes toward mother tongue
instruction. The findings revealed that participants generally held positive views about mother
tongue education; however, most felt that it was not adequately supported at the policy level.
The study emphasized the need to acknowledge and promote mother tongue education through
policy reforms, recommending the development of multilingual education programmes to
enhance educational quality and address the challenges affecting their implementation and
long-term success.

2.8 Language policy

Kaplan and Baldauf (1997) state that "a language policy is a body of ideas, laws,
regulations, rules, and practices intended to achieve the planned language change in the society,
group or system" (p. xi). McCarty (2011) defined language policy as a “complex socio-cultural
process” and as “modes of human interaction, negotiation, and production mediated by

relations of power” (p.8). Though the area of language policy is vast, it can be divided into
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three categories according to Spolsky (2004, p. 5) (as cited in Reilly et al., 2024). The three
categories are:

(1) “Language practices—the habitual pattern of selecting among the varieties that make up its
linguistic repertoire; (2) Language beliefs or ideology—the beliefs about language and
language use; and (3) any specific efforts to modify or influence that practice by any kind of
language intervention, planning, or management”. (p. 5)

According to Spolsky (2004), a speech community's members typically hold similar
opinions on what constitutes appropriate language use, occasionally favouring a consensual
ideology and giving different language types utilized in that community different values and
statuses. Thus, speakers must consider how culture, belief systems, and attitudes towards
language are firmly ingrained in a society's structures in order to evaluate the effectiveness of
language policies or planning projects. According to Schiffman (1996), linguistic culture refers
to "the totality of ideas, values, beliefs, attitudes, prejudices, myths, religious strictures, and all
the other cultural baggage that speakers bring to their dealings with language from their
culture" (2006, p. 112). This definition includes perceptions about the value of languages as
well as assumptions about how languages are used in society.

Language policy can be of two types, namely: overt and covert policy. Overt language
policies are prepared officially by government organizations, whereas covert polices are
practices or language use by individuals in different situations. Language policy can be
developed in two ways, namely, top-down and bottom-up. The top-down policy is explicit and
officially documented in written or spoken text form at the macro level and developed by the
governing body or authority. In contrast, the bottom-up policy is implicit at the micro level and
prepared by and for the community that will be impacted.

Children must be educated in their mother tongue, which is why many consider mother

tongue education to be a fundamental right of every child. As noted by Pattanayak (1986),
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using a child's native language as the MOI is vital throughout their entire educational journey.
Mother tongue education is not just a right, but also a necessity. Owu-Ewie (2006) argues that
denying learners their language rights while claiming to uphold their fundamental rights is
inherently unjust. He further emphasized that “rights without language rights are meaningless,”
asserting that “Language Rights + Human Rights = Linguistic Human Rights” (p. 79). For
policy implementation to be effective and realistic, policymakers must consider the actual
conditions and realities on the ground.

Kaplan and Baldauf (1997) define language planning as an intentional attempt to guide
the language behaviour of a speech community in a particular direction to achieve a defined
objective. To bring about any meaningful change in language behaviour, it is essential first to
understand the existing language dynamics within the community. One of the approaches to
know the current language situation is to conduct a sociolinguistic survey. Thus, one of the
valuable methods for gathering information about language use and language attitudes is the
survey technique. The differing perspectives, interests, and priorities in implementing policy
decisions can sometimes give rise to various consequences. Language policies often intersect
with education and economic opportunities. Policy decisions on functions of various
languages, especially in a multilingual context, can significantly affect an individual’s access
to education, employment, and social mobility.

Ting (2003) explored the influence of language planning on language attitudes in
Malaysia, particularly in response to the controversial decision to replace English with Bahasa
Malaysia as the official language. A case study was conducted within a multiethnic setting to
assess participants’ views on the distribution of language functions. The study employed an
attitude questionnaire adapted from Baker (1992) to gather participants’ perceptions of the
roles of English and Bahasa Malaysia, as well as their views on the importance of English in

their everyday lives. The findings indicated that participants appreciated proficiency in both
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languages and endorsed the idea of sharing linguistic functions between them. While the
national language policy and public language attitudes appeared to be aligned, the study
concluded that the full effects of language planning had yet to be fully realized.

Jayasundara (2014) studied the Indian Language Education Policy from a historical
standpoint and the issues related to the policy. Additionally, he discusses the outcomes of the
colonial era's policy implementation as well as its current state in relation to the current Indian
educational landscape. He also discusses how India's national and regional language policies
were implemented, as well as how they affected the state of Tamil Nadu in particular. Finally,
he highlights that the outcomes should be taken into consideration by policymakers. The
findings of the study highlight that globalization is nothing but ‘Englishization’ and language
policies reflect the ideologies of political power. The study also highlighted that people’s
negative attitudes and perceptions towards each other’s language are the reason for not
permitting any Indian language to be the lingua franca of India in place of English.

In the educational context, Johnson (2013) defines language policy as “the official and
unofficial policies formed across various levels and institutional settings (ranging from national
bodies to individual classrooms) that influence language use and educational practices in
schools” (p. 77). Typically, policy is viewed as a top-down directive sanctioned by governing
bodies. The field of educational language policy research examines both formal and informal
policy texts and discourses, along with the social practices and beliefs that shape their creation,
interpretation, and implementation (Johnson & Pratt, 2014). Within education, language policy
is a vital component of broader governmental language planning. The development of a state's
or nation’s language policy is influenced by prevailing language attitudes and ideologies, which
contribute to the identity of the state or its people. While language policy and planning in India
have been widely discussed in relation to multilingualism and language ideologies, there has

been limited focus on how attitudes shape policy and, conversely, how policy influences
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attitudes within the education system. This study, therefore, aims to explore this critical yet
under-examined dimension of language policy and language attitudes.
2.9 Language policy and planning

This study is based on the multidimensional Language Policy and Planning (LPP)
framework developed by Spolsky (2004). This framework serves as a key analytical tool for
examining a broad spectrum of language-related issues, including the designation of official
language(s) within a nation, discussions surrounding language(s) used in schools, and the
language ideologies present in educational settings. As Menken and Garcia (2010) noted, in
the context of school language policies, the practical effectiveness of these policies is shaped
by the involvement of teachers, parents, and students at the implementation level. Expanding
on Spolsky’s framework, Shohamy (2006) described language education policy as the
“mechanism used to create de facto language practices in educational institutions” (p. 76).
Spolsky (2004) highlighted that language policy is made up of three interrelated but separate
elements: language practices, language beliefs, and language management. Language practices
refer to the actual linguistic behaviours and choices made by individuals; language beliefs
relate to the value and status attributed to different languages and language varieties; and
language management involves the deliberate and visible actions taken by individuals or
groups in positions of authority to influence or alter those practices and beliefs (Spolsky, 2004).

The Hornberger (1994, 2006) framework of Language Policy and Planning, developed
by Nancy Hornberger, is a comprehensive framework for understanding and analysing
language policy and planning in diverse sociolinguistic contexts. It considers the complex
interactions between language, society, and education, and examines how language policies
are shaped and implemented. The goal of Hornberger (2006) framework is to help address the
question of which languages and literacies to develop for which purposes. Ricento and

Hornberger (1996) employed the metaphor of onion layers to illustrate the multiple
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interconnected dimensions that must be taken into account in language policy and planning. It
includes the diverse agents, levels, and processes and explains how the various layers
"permeate and interact with each other in a variety of ways and to varying degrees." (Ricento
& Hornberger 1996, p. 402).

2.9.1 Policies on Medium of Instruction

Ferrer and Sankoftf (2004) noticed that prominent languages impact the language choice
of a speaker. Thus, most bi/multilinguals may prefer a dominant language as a medium of
communication because it gives them social growth, financial benefits, greater advantages, and
better opportunities. As a result, dominant languages influence a speaker’s language choice in
a multilingual setting.

Silver and Steele (2005) presented findings from the PPELE (Pedagogical Practices in
English Language Education) study, which examined English language teaching in classrooms
across five countries and analysed the results in relation to state-level policies concerning
language and education. Data for the PPELE study were gathered from three primary sources:
(1) teacher reports, which included a classroom background survey and a teaching log for each
lesson, (2) detailed interviews with the participating teachers, and (3) policy documents from
each country involved. The preliminary analysis of this data identified six key factors
influencing policy implementation in relation to pedagogy: time allocation, syllabus,
assessment, teaching materials and textbooks, lesson focus, and teaching methods (Steele &
Silver, 2001; 2004). These mechanisms were further grouped under two categories, which they
named as ‘priorities’, i.e., structural priority and classroom priority. Structural priority refers
to the mechanisms that are connected to the overall educational structure, and classroom
priority refers to the mechanisms integrated into individual classrooms. The results are in line
with Ricento and Hornberger’s (1996) interpretation, which views language policy and

planning as multidirectional, shaped by multiple sources such as bottom-up approaches,
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teachers’ goals, and beliefs. The data also highlighted the difference in goals of the teachers
and policymakers and how this difference affects the policy implementation at the classroom
level. From the data, it is also understood that practical concerns during teaching and students’
needs are more important than long-term policy reforms.

Lai (2012) discusses the impact of MOI on language attitudes in Hong Kong. Lai’s
study is a comparative study between two studies conducted in 2001 and 2009. The initial study
aimed to examine the attitudes of two groups of students toward the three official languages:
Cantonese, English, and Putonghua. Subsequently, a follow-up study was conducted to explore
how students’ perceptions shifted following the relaxation of the mother tongue education
policy. It was assumed that students following Chinese Medium Instruction (CMI) would show
more positive attitudes towards the Chinese language. Similarly, students following EMI
would show positive attitudes towards English, but the results depicted a different picture. The
MOI had little impact on the language attitudes of the students. Students showed more
responsive attitudes towards the changing social role of a language. Students’ language
attitudes served as a response to, and a reflection of, the social realities shaped by changes in
the MOI policy. Among EMI students, a notable decline in instrumental motivation toward
English was observed. After losing access to English-medium education, they appeared more
conscious of other essential factors that could support their future success. In contrast, CMI
students increasingly associated English with qualities of high academic achievers. Despite
being excluded from English-medium schools for over a decade, they maintained a strong
aspiration to learn English, viewing it as a crucial asset for gaining university admission and
improving their quality of life.

Barrios et al. (2016) discussed the challenges of teaching subjects in a bachelor's degree

program using EMI and introduced an innovative project to address these challenges. The
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study's findings revealed that no attempt to address the challenges of EMI would be successful
unless teachers participated in group discussions and engaged in collaborative work.

Tri and Moskovsky (2019) explored policies related to EMI in Vietnam and analysed
their broader implications. To investigate various policy practices, the study employed Dafouz
and Smit’s (2016) ROAD-MAPPING framework, which encompasses six conceptual
dimensions. The research focused on two central questions: first, what do government-issued
language policy documents reveal about the multi-dimensional nature of EMI programs in
Vietnam? And second, how is this multi-dimensionality represented in these top-down policy
texts? Through the application of the ROAD-MAPPING framework, the study identified the
complex and layered nature of EMI practices as reflected in the policy documents. The
decisions and declarations within these documents underscored the strong commitment and
strategic efforts of policymakers to advance EMI in response to the country’s academic,
economic, and integrative needs. However, the findings also indicated that while current
policies favour the direct adoption of EMI models from international institutions, they often
lack the necessary guidance and recommendations for effective implementation. By analysing
top-down policy sources, the study concluded that EMI implementation remains inadequate
and emphasized the need for Vietnamese policymakers to address concerns at the micro level.
The study further recommended the establishment of effective communication channels
between macro-level authorities and micro-level stakeholders to ensure the successful
execution of EMI initiatives.

Khatri (2019) through a mixed-method approach-based study, discussed teachers’
attitudes towards English as an MOI and the challenges faced by them during the
implementation of EMI. Results found that teachers were positive about using EMI for
conducting their regular teaching and learning activities. The data indicated that teachers faced

various challenges while implementing EMI, such as students’ weak exposure to English,
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interference of learners’ mother tongue, linguistic diversity in the classroom, etc. The study
recommended that there can be various measures to address these challenges, such as equipping
classrooms with modern technologies, using measures to make teachers more professionally
and methodologically sound, and providing an overall encouraging environment for teachers
in public schools to implement EMI in their classrooms.
2.10 Language ideology

Language Ideology (LI) is the term used to describe how individuals view a given
language. Language ideology, in the words of Silverstein (1979), is "any set of beliefs about
language articulated by users as a rationalization or justification of perceived language
structure and use" (p. 193). Concerning language attitudes, linguistic ideology explores how
people perceive and evaluate different languages or language varieties. It investigates the
social, cultural, and political factors that shape these attitudes. When applied to English
language education studies, linguistic ideology helps to examine the underlying beliefs and
assumptions regarding English as a global language. It investigates how English is positioned
and valued in different educational contexts. This framework provides a way to analyse
language attitudes critically and also helps to understand the influence of language ideologies
on language policies. This framework can shed light on the motivations behind English
language learning, the promotion of English as a MOI, or the resistance to English dominance.
2.11 The socio-educational model

The attitude and motivation theory in the late sixties and early seventies, which shows
the association between attitudes and success in second language learning, was a result of
Gardner and Lambert’s (1959) research. This theory arises from the concept that attitudes are
highly crucial for language learning, and they can either be instrumentally or integratively
motivated. The present study is guided by Gardner and Lambert’s (1972) Socio-Educational

Model (SEM) of motivation. The SEM originally included four variables namely: 1) social
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milieu which refers to an individual’s cultural belief system and environment; 2) individual
differences which include various other sub-variables (like motivation, intelligence, and
anxiety), 3) second language acquisition which refers to formal and informal setting where the
language learning takes place; and 4) contexts and outcomes which refer to linguistics/non-
linguistics and language skills. In 1985, Gardner revised SEM and introduced the theory of
integrative motive within the second variable, i.e., the individual differences variable. This
concept of integrative motivation is further divided into three components, namely: (a)
integrative motivation, attitudes and interest towards second language community; (b) specific
attitudes towards schools and other learning resources, and (c) Motivation for learning.
2.12 Research gap and statement of the problem

Various studies have examined teachers’ and learners’ attitudes towards English
language education, but very few studies have considered the attitudes and perceptions of
administrators. There is no literature on attitudes toward English language education taking
into account significant stakeholders of the education sector, i.e., teachers and students, and
administrators from the secondary school level. Limited studies focus on teachers’ attitudes
towards English as a second language. This study attempts to fill this gap. The current study
considers the attitudes of the stakeholders and understands them from a policy perspective. The
research gap lies in the absence of a comprehensive investigation that incorporates teachers,
learners, and administrators within the same study. While prior research may have examined
various aspects of English language education policy, it often focused on only one of these
stakeholder groups, neglecting the interconnected perspectives of all three. Consequently, a
significant gap exists in the literature regarding a holistic examination of English language
education policy that considers the viewpoints and experiences of teachers, learners, and
administrators simultaneously. The present study, taking into account the views of all three

groups, recognizes the important role each group plays in shaping and implementing
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educational policies and aims to shed light on the interrelationships and shared goals among
them.

There are limited studies found in the literature focusing on students’ and teachers’
attitudes towards the teaching methodology/ strategy and teaching-learning materials used in
the language classrooms. This study looks into this particular area where important
stakeholders of education, such as teachers and students, and their opinions and attitudes are
considered. The present study identified this gap and examined the perceptions and attitudes of
teachers and students towards methodologies and strategies used in language classrooms. It is
crucial to understand their perceptions to analyse their learning outcomes, teachers’ challenges
with the teaching techniques, and the need for teacher training programs. Their feedback will
help to improve the materials and techniques if required.

2.13 Conclusion

The current chapter has discussed and reviewed in-depth various studies focusing on
different aspects of language attitudes. Additionally, concepts such as the motivation of
teachers and learners with respect to language learning have also been discussed with reference
to various studies conducted in the Indian context and globally. Studies included in this chapter
also discuss attitudes and perceptions of teachers and learners towards EMI and the challenges
related to EMI. Besides studies focusing on EMI, learners’ and teachers’ attitudes towards
vernacular medium instruction have also been reviewed. The chapter also dealt with studies
that have researched methods and strategies used for teaching a second language. To
understand the policy aspect of second language learning, studies focusing on language policy
have been reviewed in this chapter. The theoretical framework guiding this study is also
discussed in Section 2.10. The review of literature also shows that the study of language
attitudes with respect to English language education policy, considering all the important

stakeholders of the education domain, has not been attempted before. Given that attitudes
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significantly influence second language learning and language policy is crucial in determining
the role of a language, particularly within the educational sphere, the researcher has chosen to

undertake this important area of study.
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Chapter 3 Methodology

3.1 Introduction
This chapter discusses the research methodology and research design employed in the
study to investigate the objectives outlined for this study. It also provides a detailed discussion
of different data collection methods adopted for this study. Further, it discusses the different
categories of participants and the data sites considered. Additionally, it also deals with the
procedure employed for the data collection, including the pilot study. Subsequently, the tools
used for analysis are discussed. Finally, the ethical considerations followed in this study are
reported in the chapter.
3.2 The research study
The aim of the present study is twofold: firstly, to understand the language attitudes of
the students, teachers, and administrators (education department officials) towards English
language education in Tripura at present; and secondly, to understand the impact of language
attitudes on language policy and vice versa.
3.2.1 Research objectives
The specific objectives of this study are:
e To identify the attitudes of the learners, teachers, and administrators towards English
language education in Tripura
e To find out the differences, if any, in the learners’ and teachers’ attitudes towards
English language education based on the medium of instruction (English/Bengali)
e To understand the impact of language policy on language attitudes and vice versa.
3.2.2 Research questions
The following are the research questions for this study:
1. What are the attitudes of the learners, teachers, and administrators towards English

language education in Tripura?
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2. Is there any difference in learners’ attitudes and teachers’ attitudes towards English
language education based on the medium of instruction (English/Bengali)?
3. What are the attitudes of the learners, teachers, and administrators towards the English
language education policy of Tripura?
4. Do language policy and planning have an influence on language attitudes and vice
versa?
3.2.3 Research design
A mixed-method approach has been used for the present study. This approach offers a
chance to gain insight into language attitudes through semi-structured interviews and data
about (covert) language practices through questionnaires. Incorporating both qualitative and
quantitative methods in this study helped us to gain a more comprehensive understanding of
language attitudes. The combination of both methods provided a more holistic view of
language attitudes. Using a mixed method approach helped in triangulating the findings by
comparing and contrasting the data obtained from various sources. This enhanced the validity
and reliability of the study. Further, the present study followed the methodological concept of
Qual + Quan (Doérnyei, 2007). According to this, the capitalized letters indicate “equal status”
(p. 169); therefore, this study is neither qualitative nor quantitative dominant. The plus symbol
(+) specifies concurrent design—qualitative and quantitative data was collected simultaneously
(Creswell & Clark, 2017; Dornyei, 2007; Mackey & Bryfonski, 2018). The concurrent designs
are valuable for combining micro and macro perspectives. For instance, this study examines
attitudes towards English at the teachers’ and administrators’ level using interviews, students’
level using questionnaires, and policy aspect using document analysis. In the present study, the
mixed methods design was felt useful to gain a more comprehensive understanding, to ensure
internal consistency, and to validate findings from each approach (qualitative and quantitative).

3.3 Pre-data collection
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The pre-data collection process for this study involved various key steps. Below is an

outline of the process:

Research proposal: a research proposal outlining the objectives, research questions, and
methodology of the study was prepared, which served as a guide throughout this
research study.

Participant allocation: the target population, including the number of total participants
from Bengali and English medium schools, PGT English teachers, and administrators
from different offices and institutions, was identified for this study.

Data collection tools: the necessary tools required to conduct this study were prepared.
Students’ questionnaire, teachers’, and administrators’ interview questions were
prepared.

Data collection sites: a list of school details, along with the address and contact person
details, was prepared systematically. Schools were divided based on the medium of
instruction according to the research objective formulated for this study.

Necessary permissions: an approval from the IEC, Directorate of Secondary Education,
Tripura, SCERT, and district education offices was obtained. Further, for collecting
secondary data resources, permission from the concerned authority for accessing the
central library, state archives (for gazette notifications), and university and college
libraries was also obtained.

Contacting participants: participants were contacted through appropriate channels. The
researcher identified schools based on the availability of a larger number of students
and contacted the school authorities. Through social media groups and teacher forums,
teacher participants were contacted. Next, a list of their details, along with their contact

numbers and email IDs, was gathered for future correspondence.
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e Participant information: students were contacted through their respective school
authorities. To get a larger number of participants for the study, the researcher also
attempted to contact student participants through coaching centres. However, using this
channel made it difficult to impress upon them the significance of the study. It was
therefore a challenging task. The support of school authorities and a letter of
authorization from the institution about the study and the confidentiality aspects worked
to build trust. They helped the researcher to approach the participants during their
school hours. In the data collection process, building interpersonal relationships with
teachers and administrators was also very crucial. Teachers and administrators had a
busy work schedule, so taking time out for participating in the study was challenging
for them. Due to their busy work timings, it took more than the estimated duration to
conduct one-on-one interviews with teachers and administrators. Finally, participants
who expressed interest in participating in the study were given all the details of this
study along with the participant information sheet.

e Consent form: the consent form was obtained from each participant.

e Scheduling and logistics: the researcher coordinated with participants and school
authorities to conduct the study during students’ free time and scheduled online
interviews with teachers and administrators.

e Pilot study: before conducting the main study, a pilot study was conducted with a small
group of participants to check whether the questionnaire prepared for this study was
adequate to study the attitudes of students towards English language education in
Tripura. A small-scale, preliminary study was conducted to investigate the feasibility
of the study full-scale. The details of the pilot study are mentioned below elaborately.

Student and Expert feedback: After conducting the pilot study, the data and

feedback received from the students were quite satisfactory. The questionnaire was then
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discussed with the doctoral research committee members to get their opinions. Finally,

it was administered during the final study.
3.3.1 Data site/Field of research

As observed during the literature review, there are limited studies on the attitudes of
different stakeholders towards English language learning in Tripura. Furthermore, there is a
dearth of studies on the impact of the new language policy in education, focusing on the Tripura
region. Therefore, this region was selected as the site of research for data collection. The
estimated time period for main data collection was approximately 3 — 5 months. Questionnaire
data was collected from higher secondary level students studying in both English and Bengali
medium schools. Interviews were conducted with teachers teaching English in both English
and Bengali medium schools of Tripura. Interviews were conducted with administrators at
different levels in Tripura.
3.3.2 Selection of participants
3.3.2.1 Students

The first category of participants comprised students who are studying at higher
secondary level in both Bengali medium and English medium schools. As one of the research
questions of the present study is to find the difference in attitudes of participants towards
English language education based on medium of instruction, questionnaire responses from
students studying in both English and Bengali medium were collected.
3.3.2.2 Teachers

The second category of participants comprised the post-graduate (PGT) English
teachers teaching in English and Bengali medium schools of Tripura. PGT English teachers
were selected based on a convenient sampling technique for this study. Around 50 teachers
were contacted through email, WhatsApp, and other social media groups. Finally, 28 teachers

showed their willingness, and they were individually (one-to-one) interviewed for this study.
65



3.3.2.3 Administrators

Data was collected from administrators who are associated with the education
departments of Tripura. The data was collected based on a convenient sampling technique. It
was also ensured that data from different regions, such as urban, semi-urban, and rural, were
included to ensure the research's reliability. Administrators selected for this study are school
principals, DEOs (District Education Officers), OSD (officer on special duty working at the
secondary education department and SCERT), and teacher trainers.
3.3.3 Research instruments
3.3.3.1 Questionnaire formation

The questionnaire was divided into three sections. The first section (section A)
consisted of questions focusing on understanding participant demographics, such as age,
language skills, income levels, etc. The following section (section B) consisted of questions on
the learner’s attitudes towards English, English language education, and practices. This
important section of the questionnaire was about learners’ interests and practices, such as
reading English newspapers and using English in different domains. The third section (section
C) consisted of questions related to learners’ attitudes towards the English language education
policy. A Likert scale questionnaire, along with open-ended questions, was used to obtain
factual responses from the learners. Additionally, some open-ended questions were included,
which helped to get an in-depth understanding of participants’ attitudes and also facilitated data
triangulation.
3.3.3.2 Semi-structured interview question formation

At the beginning of the interview, teachers were asked about their basic details such as
name, educational qualifications, languages they know, etc. Following this, the interview with
teachers was divided mainly into two sections. Firstly, section A consisted of questions on

attitudes towards English, English language education, and teaching practices, and section B
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comprised questions on attitudes towards English language education policy. Questions under
section A were mainly focused on teachers’ opinions on the role of English for career growth,
their medium of instruction during their class lectures, etc. The following section included
questions on teachers’ perspectives on the English syllabus, teaching and learning materials,
examination, and assessment pattern. The semi-structured interview method was selected for
this study as it is flexible and lets the researcher elicit spontaneous responses to the interview
questions. The semi-structured interview method provided the flexibility in terms of the
questions asked and the direction of the conversation. Based on the participants’ answers, the
researcher used prompts and follow-up questions at times to elicit answers on desired or
relevant points. Semi-structured interviews encouraged active participation, unlike structured
interviews that follow a rigid format; they encourage respondents to express their thoughts,
opinions, and experiences.
3.3.3.3 Research materials for understanding the policy aspect of the study

To understand the aspect of English language education policy in Tripura, the present
study looked into secondary data resources such as government orders, gazette notifications,
books, newspaper articles, etc., to interpret the covert language policy of Tripura.
3.4 Pilot study

A small-scale, preliminary study was conducted from January to April 2022 to
investigate the feasibility of the study at full-scale. The study was conducted with three
categories of participants: learners, teachers, and administrators. The main aim of this pilot
study was to understand and evaluate the feasibility of the key objectives of the full-scale study.
The initial contact and discussion about the study were done in person with the participants
from the three categories. Thereafter, the data from the learners was collected through

questionnaires in the schools during students’ free time. The data from the teachers and
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administrators were collected through interviews conducted through Google Meet and were
recorded for analysis.

For the pilot study, eight teachers were initially invited to take part. Finally, six teachers
showed their willingness and were individually (one-to-one) interviewed for this study. The
interview for teachers was divided into two sections. Firstly, section A comprised questions on
attitudes towards English, English language education and practices, and section B comprised
questions on attitudes towards English language education policy.

The pilot study comprised questionnaire responses from 40 learners. Additionally,
interviews with six teachers and two administrators were conducted. The learners were given
60 minutes to fill out the questionnaire.

3.5 Data collection

Based on the participants’ responses and feedback during the pilot study and after
analysis of their responses, some of the questions were modified, and some words were
rephrased to improve clarity and reduce ambiguity. Based on expert comments and
suggestions, a balanced number of positive and negative type statement options were added in
the students’ questionnaire. The main data collection for the present study was conducted in
Tripura during September 2022 — January 2023. The study was conducted with three categories
of participants: students, teachers, and administrators. During the main data collection,
questionnaire responses from 180 students were collected. Interviews with 28 teachers and five
administrators were conducted. Participants from the students’ category were selected based
on a convenient sampling technique from classes XI and XII, Bengali and English medium
schools. Participants in the administrators’ category comprised officials from SCERT, OSD in
the secondary education department, school principals, and faculty members from the Institute

of Advanced Studies in Education (IASE) who were selected as trainers for training programs
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of teachers and headmasters and were also involved in various curriculum designing programs
and policy-level activities.
3.5.1 Secondary data

To understand the background of English education in Tripura and the policy aspect of
this study, documents related to the initiatives undertaken by the government to improve the
language proficiency of students, information regarding teacher training programs, statistical
data, and other related data was collected. Several offices and state and central libraries were
visited. The offices that were visited for obtaining secondary data are as follows: Secondary
education department of Tripura, District Education Offices (West and Sepahijala district)
SCERT, IASE, Statistics section of the secondary education department, libraries (Bir Chandra
Central library, MBB State University library, Tripura Central University library, Secretariat
library, and Tribal Research Library), and State archive.
3.6 Post-data collection

After the final data collection for the study was completed, the questionnaire data was
organized systematically based on the medium of instruction variable chosen for this study.
Furthermore, the analysis was carried out using the analytical tools discussed above.
Qualitative data from the open-ended questions was identified and categorized based on
different themes, and analysis was carried out. Interview data was recorded and transcribed for
further analysis. Secondary data collected from various sources was organized based on
different categories as discussed above in section 3.5.1 for analysis.
3.7 Data analysis
3.7.1 Questionnaire data analysis

The quantitative data was analysed using Microsoft Excel, aiming to answer the
research questions quantitatively. Students’ closed-ended questionnaire responses were

analysed statistically, and the open-ended responses were analysed using thematic analysis.
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3.7.2 Interview data analysis

Thematic analysis (TA) was used to identify patterns and themes within the interview
data. Data analysis was guided by Kuckartz’s (2014) “thematic qualitative text analysis” and
the six phases of thematic analysis (Braun & Clarke, 2006, p. 87) (a) familiarize yourself with
the data; (b) generate initial codes; (c) search for themes; (d) review themes; (e) define and
name themes; and (f) produce the report. TA allows for detailed exploration of themes, offering
nuanced insights into the interview content. Themes, being both descriptive and interpretive,
add depth to the analysis of the data. The recorded interview was first transcribed and saved as
a word document. The sentences, phrases, examples, and references that were discussed in
Bengali by the participants were translated into English. The responses of the participants were
organized systematically according to each interview question. By carefully going through the
responses, common themes and patterns were identified. The responses were then marked and
highlighted based on the identified themes, patterns, and sub-categories.
3.7.3 Policy document analysis

To examine the policy aspect of this study, content analysis of the collected documents
was done. Content analysis is a qualitative research technique that is often used in the literature
for analysing the words, language, or text in documents (Bowen, 2009; Bryman, 2012). The
analysis of the text was guided by five aspects, which are marked as important for several
policy analysis texts (Alexander, 2013; Bell & Stephenson, 2006; Busher, 2006). The aspects
based on which the texts will be analysed are: (i) document production and location; (ii)
authorship and audience; (iii) policy context; (iv) policy text; and (v) policy consequences.
Content can be analysed in two different ways: either inductively or deductively. When using
an inductive analysis method, the researcher can draw categories directly from the data through
careful reading and rereading of the document. The basis for organizing categories, which may

lead to the identification of sub-categories or themes within them, lies in observing recurring
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word patterns, similar phrases, and shared concepts. The document is usually annotated with
headings that appear after several readings of the text; these headings may then be modified to
provide a coding guide. However, with a deductive approach, categorization is already
established, and the analysis is focused on the occurrence of text that falls into these categories.
3.8 Ethical procedures

Data collection for this study was carried out following all the guidelines and ethical
procedures established for research in the Social Sciences and Humanities. As part of the
institution's requirements, approval was obtained for conducting this study from the
Institutional Ethics Committee (IEC), University of Hyderabad. A detailed research proposal,
participant information sheet, consent form, data collection instruments (questionnaire and
interview questions), PI and Co-PI details, and supporting documents following the designated
application process were submitted to the IEC. Following the approval from the IEC, through
the proper channel, permission was obtained from the Directorate of Secondary Education,
Tripura, for conducting the fieldwork with students, teachers, and administrators from different
districts of Tripura. Further, the District Education Officer (DEO) from West and Sepahijala
districts was contacted for conducting the study in schools within their jurisdiction, following
their administrative requirements and protocols. The school principals and teachers were
contacted for this study. They were informed about the purpose of the study, potential risks and
benefits, confidentiality measures, and participant rights. Before data collection, the participant
information sheet and consent form were provided. The consent form was collected from all
the participants. Before conducting the data collection, it was ensured that participants had a
clear understanding of their rights, the voluntary nature of participation, and their ability to
withdraw at any point in time. It was also ensured that, for safeguarding the privacy and
confidentiality of the collected data, the names and other personal details were anonymized to

prevent disclosure. To protect the identities of participants, numbers and code names were used
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while reporting the findings and results of this study in the analysis section. For the collection
of secondary data from various sources such as Tripura State Archive, Secretariat library,
Birchandra Central library, and Tripura tribal research library, permission was obtained from
the concerned department heads.
3.9 Conclusion

This chapter discussed in detail the research methodology of this study. The chapter
discussed ethical considerations that were followed to collect data in this study. The research
design and the significance of using a mixed-methods design were explained. The research
instruments (questionnaire, interviews, and documents) for collecting data was discussed.

Additionally, this chapter also explained the methods of analysis employed in this study.
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Chapter 4 Teachers’ and Administrators’ Interview Analysis

4.1. Introduction

The present chapter discusses teachers’ and administrators’ interview data. The analysis
of teachers’ interviews is presented first in Section 4.2, followed by the analysis of
administrators’ interviews in Section 4.3. It is mainly focused on parts of the first and third
research questions of this study:

1. What are the attitudes of the learners, teachers, and administrators towards English language
education in Tripura?

3. What are the attitudes of the learners, teachers, and administrators towards the English
language education policy of Tripura?

The findings of the qualitative analysis will provide a better understanding of teachers’
attitudes towards ELE and the factors that determine their attitudes. The qualitative data from
teachers’ interviews will be discussed in this chapter. The quantitative data from students’
questionnaires will be discussed in the following chapter.

The interview was divided into three sections: firstly, teachers shared their basic details,
including name, educational qualification, school, subjects they are teaching, grade level, and
total years of experience. In the second section, teachers were asked questions based on their
attitudes towards English, English language education, and practices. For this part of the
interview, teachers commented on the use of English or any other medium during formal and
informal conversations in the classroom. Teachers shared their opinions on the role of English
for career growth and employment, the use of English for creativity, and their views on the
benefits and disadvantages of teaching in an English medium and a Bengali medium institution.
During the interviews, participants were asked to draw examples from their classroom

experiences. The last section of the interview focused on teachers’ attitudes towards English
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language educational policy. Teachers were asked to share their perspectives on crucial areas
such as the grade at which the introduction of English is appropriate for learners, on the English
curriculum, English speaking practices, the grading system, teaching and learning materials,
teacher training programmes, etc. Teachers shared their opinions on the current scenario of
English education in Tripura. Furthermore, teachers were asked to reflect on specific instances
when they faced difficulty in their English classes. Teachers shared their experiences of using
L1 for teaching English and students’ responses towards it.

The following section presents in detail the analysis of teachers’ interviews and also the

significant findings.

4.2. Analysis of the teachers’ interviews

The qualitative data from the teachers’ interviews have been analysed using
Thematic Analysis (TA). Following Kuckartz’s (2014) “thematic qualitative text analysis” and
the six phases of thematic analysis (Braun & Clarke, 2006 p. 87), the interview data have been
sorted, organized, and analysed based on codes and themes.

As mentioned above, in the first section, teacher participants gave brief details about
their demographic details. The second section of the interview questions will be discussed
based on the themes and sub-themes that have developed from the data analysis. Questions that
have been asked as follow-up questions and responses that are repetitive are grouped and
analysed.

Q1 a) What is the medium of instruction/communication in your classroom while teaching?
b) What is the medium of instruction/communication in your classroom during informal
conversations with students?

While responding to this question, teacher participants shared their views along with

practical classroom experiences, revealing clear patterns tied to their demographic
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characteristics, such as medium of instruction, years of teaching experience, and linguistic
background. Most participants reported that they use English during formal communication,
including delivering lectures and giving instructions. However, informal communication,
especially with students who struggle to follow English, often took place in Bengali (L1),
particularly in Bengali-medium schools. Teachers from these settings noted that using the
mother tongue helps explain difficult concepts more effectively, enhances classroom
participation, and reduces students’ language-related anxiety.

More than half the teachers (eighteen) stated that students were more engaged and
attentive when teachers incorporated L1 in instruction. This was more distinct among teachers
who were native Bengali speakers and those with longer teaching experience in vernacular-
medium schools. In contrast, teachers from English-medium backgrounds or those teaching in
English-medium schools reported using L1 rarely, often limiting it to informal conversations
outside the classroom. These teachers tended to rely more heavily on English even for
explanations, attributing it to institutional expectations or students’ language exposure.

Additionally, a significant number of teachers (twenty-two) across both mediums
agreed that emotional connection and rapport with students were easier to establish in the
mother tongue, reinforcing the belief that language comfort fosters a more inclusive and
responsive classroom environment. Additionally, findings suggest that teachers from Bengali
language backgrounds tend to use Bengali more frequently in the classroom and often feel less
confident or comfortable using English extensively. Their language choices are influenced not
only by institutional expectations but also by their linguistic upbringing, the medium of
instruction in their schools, and their students’ comprehension levels, all of which are closely

linked to their demographic profiles.
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Based on participants’ responses and after analysing their data, two different themes

emerge: (a) L1 is important while teaching-learning L2, (b) English speaking practice is

essential to improve fluency.

Table 4.1: Medium of Instruction

: Teachers’ Perspectives

Theme

Sub-Theme

Interview Transcripts

L1 as a support
language for

learning L2

L1 helps in explaining
concepts better and is
easy for students to

understand

T.5...L1 helps to explain grammar, meanings of
difficult words, and instructions more clearly to
students...

T.9...Students in my class are from different
economic backgrounds, and therefore, students
from especially rural areas find it difficult to
understand lectures in English... Sometimes
using Bengali helps them to understand concepts
better.

T.13...Whenever I allow my students to answer
in Bengali, they are more comfortable and show
active participation in classroom activity. While
teaching I use English and sometimes to explain
the meaning of difficult words, I use Bengali.
T.18...As a language teacher, I have always felt
that students’ L1 is important for learning

English as a support language.
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English should be
the medium of
instruction in the
classroom at the

secondary level

Knowledge of English
will  give  better
opportunities for

students

T.2... It is crucial for students to practice
speaking a language to attain good fluency.
Students get to practice English speaking mostly
during their English class. Therefore, it is my
responsibility as a teacher to ensure that English
is used maximum and not any other language...
T.6...be it filling an application, access to
technology, searching for good research papers,
for everything, knowledge of English is
essential. Therefore, from school itself, students
should have a good hold of this language. As an
English teacher, 1 use only English for
communication with my students.

T.20...students should be able to choose their
career without any hesitation and fear...their
choices should not be limited; therefore,
knowing this global language will give them

more opportunities.

Q2. What are your opinions on the role of English for career growth?

This question was asked to understand teachers’ perspectives on the importance of

learning English for career growth and employment opportunities. Besides this, as a follow-up

question, teachers were also asked to share their opinion about the role of English for studying

other subjects. While answering this question, most of the teachers responded positively that

English is important for career growth and better employment opportunities. A few participants
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(six) mentioned that it is not mandatory that a lack of knowledge in English will affect students’
careers in any way, but obviously, it is good to know this language, as it is a language spoken
by the wider community. More than half of the total respondents (eighteen) strongly felt that
English is crucial for career development and better opportunities. They also felt that in this
competitive world, not knowing English would be a disadvantage.

In their response to the follow-up question regarding the role of English for teaching
and learning other subjects, a majority (sixteen) responded that English is important as a
medium to be used while studying other subjects. Whereas, a few teachers (seven), mostly
teaching in rural schools, felt that their students were more comfortable while studying in their
mother tongue. Therefore, it should be their choice to choose the medium to excel and perform
better in their studies without language being a hindrance.

Table 4.2: English for Career Growth: Teachers’ Perspective

Theme Interview Transcripts

English is important | T.7...proficiency in English is important as it opens doors to a variety
for better employment | of job opportunities...fluency in English is a key skill for career
opportunities advancement.

T.11...for filling an application or applying for corporate jobs these
days, the knowledge of English is compulsory; therefore, students

need to learn this language.

English is a global | T.3...English is considered a lingua franca...so knowing this
language language will help students interact with people from different corners

of the world.

78




T.2...if students want to move outside their state for higher studies,
then it is useful to know English...It will also help them network with

people from other communities.

Not knowing English | T.10...someone who is not good enough in English but understands
cannot be a hindrance | the job role and responsibilities properly, for their lack of English
knowledge should not be a hindrance.

T.5...These days, even technology is accessible in our mother tongue

through translation apps.

Q3. Do you feel people with good communication skills (in English) are paid well in jobs?
Give reasons to support your answer.

In response to the above question, many themes were prominent from teachers’
responses to the previous question, too. In response to the previous question, the teachers had
a mostly positive response towards English as an important language for career development.
A majority of the participants felt that knowledge of English is mandatory. Additionally, a few
teachers (five) strongly believed that knowing English has become a fundamental language
skill in an individual’s profile today. From preparing their resume to appearing for the
interview, the language skills will help them to be fit for a job role. A participant commented
that, in teaching jobs where there is a fixed pay, the knowledge of the subject and the
communication skills of the teacher are primary, whereas in corporate jobs, knowing English
will certainly give one an upper hand. On the other hand, teachers also felt that students who
come from rural backgrounds take time to learn English properly and sometimes don’t have
the required fluency, but they too excel in various job roles. Overall, there was a mixed

response to this question.
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Table 4.3: Role of English for employment

Theme

Interview Transcripts

English is the most
common language

for business

T.12...Nowadays, interviews, applications, and contracts are mostly
conducted in English. So, it becomes crucial to know English to

compete with other candidates...

Mother tongue is
useful only in the

local region

T.16...students who are not fluent in English but excellent in
communication skills in their mother tongue will also be able to get
decent jobs in their state. Students who can communicate effectively in

English will be considered to have a better skill set...

Q4. Do you feel that having a good command of English improves personality and creativity?

Why and how?

Participants had mixed responses to this question. A few (three) respondents felt

that people with effective communication skills can express themselves well, and that shapes

their personality and creativity, too. They also felt that knowing English would improve their

personality and boost their self-confidence. On the other hand, a majority of the teachers

(eighteen) also felt that English has no role to play in the personality and creativity of a person.

They believed that if students were given tasks based on their creativity, knowledge of English

would not be a barrier. Around four teachers had mixed responses to this question. They felt

that knowing English well will always be an advantage and benefit students to communicate

their thoughts and ideas clearly, and also express their creative side well, but at the same time,

students who are not proficient in English may also have good personalities and creative ideas.
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Table 4.4: Role of English for personality development and creativity

Theme

Interview Transcripts

English shapes the

personality

T.10... If we know English, which is a lingua franca, one doesn’t
need to worry much while moving outside our native place.
Knowledge of English reflects a sense of a smart, impressive
personality...

T.17...English exerts great influence on one’s personality...

English knowledge

T.15...good command of English will boost one’s confidence.

necessarily influence

creative ideas

will  boost  self- | T.5... Good communication skills in English are what corporate

confidence jobs look for in candidates nowadays. Knowledge of English is a
mandatory skill that recruiters look for. The ability to speak in
English confidently is very important...

English does not | T. 18...As a teacher, I feel my students who are not very fluent or

proficient in English have also shown their creativity in different

activities... so this may not hold true always...

Q5. What are the benefits and disadvantages, if any, of teaching in an English medium and a

Bengali medium institution? Can you substantiate your view?

Some teachers (eight) who had an English medium background were very happy to

be associated with English medium schools. They reported that it was easier for them to

communicate effectively in English during teaching and informal interaction, too. Two teachers

expressed that they feel a sense of respect from people around when they share that they are

teaching in an English medium school. A few teachers (three) observed that students from

English medium schools appeared more comfortable with their English papers, and the classes

were generally more interactive. However, fifteen teachers from Bengali medium schools
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reported that, apart from a few students, most learners in their English classes were not very

interactive. Teachers didn’t specifically mention any benefits or disadvantages of teaching in

an English medium or a Bengali medium institution. A teacher teaching in an English medium

school from a rural area expressed that students there are more inquisitive and open to learning.

Table 4.5: Teaching in English vs Bengali medium: Teachers’ insights

Theme

Interview Transcripts

Bengali is our mother
tongue. Learning English

using L1 is also helpful.

T.15...1am happy to be associated with a Bengali medium school.
As an English subject teacher, I help my students with Bengali

words and meanings for difficult English vocabulary and grammar.

English is associated

with social respect

T.7...Parents of students always express that if they get their child
admitted to an English medium school, the education will be good

and their children will have more exposure and opportunities.

English improves the

quality of education

T.23...Whenever someone asks me in which school I work, and I
tell them the school’s name, hearing English medium, they have an
impression that it is a good school with students performing well

in the board exams....

Q6. At which level is English introduced in Bengali medium and English medium schools, and

why?

English is introduced in class 3 for Bengali medium and nursery for English medium

students. Respondents (eight) expressed that learning English from a young age through

enough practice, tasks, and activities is important and beneficial. A majority of the teachers

(twenty-three) reported that it’s always good to introduce English in the early years when the

mind is more receptive and flexible, and also learning is more fun.
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Table 4.6: Introduction of English: Teachers’ perspective

Theme

Interview Transcripts

Early age is better for

language learning

T.11...the sooner students start learning the language, the
better it is...They will be able to master the language well and

improve all their skills in English.

Language learning at a young
age will improve memory and

creativity

T.7... When students know a second language from an early
age, it is easy for them to communicate with people from
outside their community. It improves their memory power and

creativity.

Learning English from a
young age will improve their
understanding of concepts,
pronunciation, grammar, and

vocabulary

T.5... When students learn from a young age, it boosts their
confidence and improves their communication skills.

T.18...students who started learning English from a young age
have a strong foundation and clear basic concepts. They are
good at grammar and have good fluency, pronunciation, and

vocabulary.

Q7. What is the pass mark in English at your school? What are the possible reasons behind this

particular qualifying mark? Is it justified?

All the teachers reported that the qualifying mark in their school is thirty-six out

of a hundred. And out of eighty, the qualifying mark is thirty. A majority of the teachers

(twenty) strongly believed that this qualifying mark is appropriate for their students. Around

seven teachers shared that low-proficiency students in their classes put in considerable effort

just to secure the minimum passing marks, whereas a few other students consistently aim for

higher scores in every subject. Two teachers from a rural school shared that they believe that

this mark is pretty reasonable for their students, but some students find it difficult to even score
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these marks. Overall, it is seen that teachers are fairly positive towards the standard qualifying

marks followed across the boards. Teachers also feel that it is not just about securing the pass

mark, but students should be able to master the language well.

Table 4.7: Qualifying marks: Teachers’ perspective

Theme

Interview Transcripts

The present qualifying mark

is encouraging for students

T.4...presently in my school, the pass mark is thirty-six out of
a hundred. It is not too high or too low. Students should aim to
score much higher than these marks and not just pass the

subject.

Mostly, teachers do lenient

checking

T.1... We mostly encourage students and try not to fail them
in our subjects. We do lenient checking and try to motivate

students to do well and work hard.

Students should master the
language and not just aim for

passing the subject

T.25...1 always tell my students to aim for high marks in
English for board exams. Students should develop an interest
in the subject and learn the language well, rather than just

passing the subject.

Q8. What curriculum are you teaching?

Q9. Are you happy with the curriculum you are teaching?

The above two interview questions were follow-up questions. These questions were

asked to understand the views and experiences of teachers based on the respective board and

curriculum they are associated with. A majority (eighteen) of teachers responded that they are

happy and satisfied with the curriculum they are currently following. A few (four) teachers

reported that sometimes the duration is not sufficient to complete the entire syllabus, and it
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becomes difficult for students from rural backgrounds without any extra support to study by
themselves. Three teachers shared that it was slightly difficult for them sometimes to explain
complex vocabulary, concepts, and grammar in Bengali, as they have an English medium
background throughout. They find it difficult to find exact Bengali terms for many English
words during their lectures, which they believe will be a straightforward task for teachers who
have a Bengali medium educational background. However, overall, there was a positive
response from teachers regarding the curriculum they are teaching currently.

Table 4.8: Curriculum: Teachers’ perspectives

Theme Interview Transcripts

The content and syllabus of the | T.22...students are sometimes very keen to know the story
curriculum are motivating and | and read aloud. They wait for their turn to read aloud stories

engaging for learners in the class.

The  curriculum is  not | T.24...there are examples in the texts about foreign culture
necessarily inclusive through its | which students find difficult to connect...some of the

content and pedagogic materials | contents are not very easily relatable to our everyday life.

Q10.What are your views on imposing fines on students if they are found talking in any other

language except English during school hours?

Overall, teachers had mixed responses and viewpoints to this question. A majority of
the total teachers (twenty) responded that this need not be strictly followed, but students should
be encouraged during class hours to converse in English to improve their fluency. This will
help them to overcome fear during public speaking in English. Several teachers (3, 6, 7, and
16) expressed concern that imposing fines on students, particularly those from economically

disadvantaged backgrounds, may create undue stress and negatively impact their motivation.
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They emphasized the need for more supportive and inclusive disciplinary approaches that
consider students’ financial and emotional circumstances. The majority of teachers (twenty-
five) expressed that students should not fear the English language; instead, they should feel
motivated to learn and master it, as positive attitudes are essential for developing proficiency.
However, a smaller group of teachers (five) believed that such practices may not be feasible in
reality, particularly for students from economically disadvantaged backgrounds, and that strict
measures might discourage rather than support them. On the other hand, a few teachers (four)
felt that students are sometimes not serious enough about practicing communication in English,
and therefore, some pressure might help improve their engagement. They suggested mild
strategies, such as imposing a nominal fine or offering small incentives like extra marks in
class tests, as possible ways to encourage students to use the target language more actively and

improve their fluency.

Table 4.9: Strategies to improve English: Teachers’ perspective

Theme Interview Transcripts

Extra marks in class tests can be | T.23...whenever I give extra marks and do lenient checking,
encouraging for students students feel motivated and encouraged to score better next

time, rather than feeling low and discouraged.

Imposing a fine on students may | T.14...a few students in my class come from a poor
put unwanted pressure on poor | background, so such steps may put an extra burden on them.
students T.17...a few students come to school for mid-day meal, so
they cannot afford a meal, and for speaking in English,

imposing fines will be a strict rule for them.
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Drama, role-play, peer-group | T.8...whenever I arrange group activities or read aloud
learning, and  read-aloud | tasks, students show interest and are keen to participate.
activities can promote an | These strategies have worked well to initiate English-
English-speaking environment | speaking practice among students.

outside the classroom T.3...Peer-group learning in my class has worked well; a
few bright students in my class have helped their peers to
participate in group activities and project work... who
otherwise are silent in the class. This has helped in

meaningful learning...

Q11. Do you think all admission tests in schools and colleges should be conducted in English?

Nearly twenty-five teachers of all the participants felt that it is not necessary to conduct
admission tests in English at the school level. But for higher education, it should be considered
to maintain the standard. A few (three) teachers felt that conducting admission tests in English
would act as an obstacle for many meritorious students who may not be confident to give
interviews in English, but otherwise are intelligent and talented.

The majority of participants responded positively to this question, with the emphasis
mainly on the higher education level. Teachers felt that ‘English only’ for admission tests can
be implemented at a higher level by the authorities when students have good exposure to the
target language. Teachers believe that for school education, students from rural backgrounds
should be given equal consideration for all opportunities, and conducting admission tests in
English alone might negatively impact their performance and motivation. Teachers (18, 19,
and 22) shared that, sometimes, out of shyness and fear of making mistakes, students choose
not to participate in class discussions that happen in English. Such students should be

encouraged and motivated to overcome such inhibitions and made to participate actively.
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Table 4.10: English in admission tests: Teachers’ perspective

Theme

Interview Transcripts

English is crucial for

higher education

T.21...Good research papers, books, and journals are in English. The
primary language in higher education is English. Therefore, students

must learn English.

Fear of making

mistakes in English

T.16...some students hesitate to communicate clearly and comfortably
in English. So, for exams and tests, they might feel nervous and may

not perform well if they have to communicate in English compulsorily.

Students from a
Bengali medium
background may face
difficulty

T.18... Many students from the Bengali medium, if given a choice, will
prefer to speak in Bengali. They have a strong hold in Bengali as they
have studied in the Bengali medium for so many years. While speaking
in English, they may manage somehow, but sometimes may not find
the right vocabulary and pronunciation.

T.10...Students from a Bengali medium background may speak
English fluently, but struggle to write in English.

T.3...such decisions will limit the scope for Bengali medium students

who are not confident in English.

Q12. What are your views on testing students’ oral skills during their admission? Is there any

other language-specific skill that should be tested during the admission of the student?

A few teachers (seven) felt that it is crucial to test candidates’ English skills during

admission. This will improve the quality of education and also encourage students to focus on

English learning. Teachers (fifteen) firmly believed that all four skills of English should be

tested. Sometimes it is seen that students speak English fluently, but their grammar concepts
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are not clear. Therefore, all skills are important for testing. At the same time, the majority of

teachers (twenty) felt that it is unrealistic to expect the same level of performance from students

coming from rural backgrounds. Therefore, they suggested that certain sections of admission

tests should be made more flexible and simplified to accommodate low-proficiency students.

Table 4.11: Language skill assessment in admission: Teachers’ opinion

Theme

Interview Transcripts

Language skills are crucial to
test a candidate’s knowledge

and ability

T.8... It is seen that after taking admission, students cannot
cope with the English syllabus. So, it is important to test

their English language skills during the admission test itself.

Rural students may not be good
enough in English, but have
good knowledge in other

subjects

T.13... even if a student is not good enough in English but
good in mathematics, Bengali, History, and Geography, they
should get a fair chance without language being a barrier.

T.11...rural students sometimes struggle to express
themselves adequately in English. They do not have good
communication skills and fluency like students from city-

based English medium schools.

Q13. What are the common difficulties learners face in the English language classroom?

Teachers mainly reported that low proficient students face difficulty while speaking

and have shyness and fear of being judged, especially when they are speaking in English.

Majority teachers (eighteen) strongly believe that students struggle while writing in the target

language. Especially when they have to take down notes, it becomes difficult for a few students

to keep up with the pace and write down correctly without missing any points. A teacher also

shared that she found a few of her students switching to their mother tongue due to lack of
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proper English vocabulary and stock of words while speaking. However, teachers firmly

believe that when students attempt to communicate in English despite making repeated

mistakes, it is encouraging and a good sign, as they are at least putting effort and showing

interest to learn the language.

Table 4.12: Challenges in learning English: Teachers’ perspective

Theme

Interview Transcripts

Lack of home support
and a suitable study

environment

T.14... There are many students in my class whose parents are not
educated and do not encourage them in their studies. Such students
lack that support from home and family members.

T.7...A student in my class is not regular in school. I found out later

that he goes to a garage and works there to support his family.

Lack of focus and | T.21...students sometimes lack motivation and concentration in the
motivation subject, as a result, they slowly lose interest in the subject.

Low proficient | T.9... When I dictate in class, some students struggle to keep up with
learners struggle to | the pace of the lecture. Later, they miss the important instructions.
take down notes

Lack of active | T.17... I have noticed in my class that a few students who are not
participation in | attentive and regular try to hide and somehow pass the class time
classroom  activities | without participating in discussions. In a class of forty to fifty

and interaction

students, sometimes it is not possible for us to give individual

attention to every student.
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Q14. What are the difficulties that English language teachers face with respect to language
teaching?

As a follow-up to the previous question about the difficulties learners face in the
English language classroom, six teachers mentioned that it is challenging to give individual
attention to low-proficiency learners in classes of 40—50 students, or sometimes even more.
Teachers also felt that the course duration is sometimes not adequate for them to complete the
entire syllabus. Also, majority teachers (sixteen) shared that sometimes students who do not
perform well in the subject lose interest and miss classes. It becomes difficult for such students
to keep up with the class pace. A teacher expressed that few key factors for students’ success
are their determination, parents ’encouragement, positive outlook, and eagerness to learn the
language. A few teachers (five) also expressed the same that sometimes parents are not aware
of students’ academic activities, which gradually affects their performance at school, as there
is no one at their home to encourage and motivate them. Teachers also added that they are
trying their best to keep parents involved and updated about their child’s performance in class

and exams.

Table 4.13: Teaching English: Experience and challenges

Theme Interview Transcripts

Low-proficient learners | T.3...Sometimes students suffer from low self-esteem... this leads

lose interest them to lose interest and motivation.

Students' irregular | T.2... Low attendance is related to low performance and low
attendance and tendency | achievement of students.

to skip classes
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T.8...When students miss their classes, they slowly lose track of
class lectures and then cannot keep up with the pace of other

students. That way, they lag for the remaining course duration.

Lack of parental support | T.19... I have always urged parents to take a little more interest in

and involvement in | their children's studies and school activities, as this helps students

students’ academic | feel supported by their parents...If parents show they are not aware
activities of students’ school activities, students sometimes misuse this
freedom.

Q15. What is your opinion about the teaching materials that are presently in use? Are they age
and culture/tradition-appropriate and helpful for students? Any feedback/ modifications you
would like to suggest?

Majority of teachers (sixteen) expressed that the textbooks and teaching-learning
materials are mostly age-appropriate and culture-appropriate. There could be some examples
from local or Indian contexts, but teachers shared that they try to give examples in an easy
manner while teaching. Teachers firmly believe that examples from their daily lives and local
contexts are easily relatable and easy to understand. It will also be easy to remember for
students. A few (three) teachers felt that the texts are not too easy and not too difficult.
Therefore, for all proficiency level students, the texts are standard. Teachers also noted that the
English texts used in CBSE and ICSE boards are more standardized, which helps students
receive consistent training from an early age, ensuring they do not struggle with the more
challenging texts at the higher-secondary level. Overall, teachers were positive and satisfied
with the current teaching and learning materials that they are presently using. They also

expressed that the teacher training programs and workshops given at different times of the
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academic year are very helpful. Such activities give teachers a platform to share their classroom
experiences and also address their challenges and difficulties with other colleagues and seniors.
This helps them to better equip themselves for delivering the best to their students. Teachers
(10 and 11) emphasized the importance of making lessons relatable by incorporating examples
from students’ everyday experiences. They shared that using real-life contexts helps bridge the
gap between theoretical content and practical understanding, thereby enhancing student
engagement and comprehension during classroom instruction.

Table 4.14: Use of relevant teaching materials: Teachers’ opinion

Theme Interview Transcripts

Textbook contents are | T.4...the textbooks our schools follow have the correct

age-appropriate vocabulary and proper length. It is age-appropriate.

Use of real-life | T.10...Though we do not always find relatable examples in the
contextualization in | texts, I try to give examples that students will find easy to retain
teaching the information for longer.

Q16. a) What are the pedagogic tools/ materials used in your language classroom?
b) Are there any changes that language teaching materials have undergone in the last 5-10
years? If yes, what are they?
c) What are the reasons and factors responsible for changing the language teaching and learning
materials?
d) Do English medium and Bengali medium schools (under the same board) use the same
textbook material for English?

The above questions were asked as follow-up questions to understand the teacher’s
thoughts and views towards the pedagogic materials used for the last 10 years. Teachers

associated with the CBSE board shared that they follow the NCERT syllabus pattern. Teachers
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(eleven) expressed that the syllabus, endnotes, text topics, and end-of-chapter questions are
standard and updated. The difficulty level is also moderate. Some teachers (four) stated that
the NCERT books provide a good understanding of the basic concepts and are engaging.
Teachers (five) stated that this syllabus also prepares students for competitive exams and
provides a detailed understanding of various important topics. Teachers (seven) reported that
no significant changes were made with respect to the syllabus and texts. Teachers sometimes
use different reference materials in their classroom to help learners better understand texts.
Majority of the teachers (twenty-two) expressed that the possible reason most likely for
changing the language teaching and learning materials could be to further improve the quality
of education. Teachers (seven) added that with the advancement of technology and after the
pandemic, the teaching methods and techniques are being updated as per the requirements.
Effective teaching aids such as audio-visual clips, tools, and apps have been introduced.
Teachers stated that the English medium and Bengali medium schools (under the same board)
use the same textbook material for English.

Table 4.15: Teachers’ perspectives on pedagogic materials

Theme Interview Transcripts

Textbooks are up to | T.11...The syllabus is updated. The content will help them to have a
date and standard good grasp of grammar rules, vocabulary, etc.
T.5...This English syllabus will help students to appear for

competitive exams as well. The syllabus covers a variety of topics.

Difficulty level is | T.6...for a few students of my class, the content is easy and they score
moderate good marks. Whereas a few students have not done well in the last

few tests. But overall, the books are appropriate for this age level.
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The content of the | T.20... the present texts are student-friendly and engaging. Students
syllabus is engaging | show interest to learn the content. Sometimes, as teachers, we give
and student-friendly examples from our daily lives so that they are easy to understand and

remember.

Q17. a) What is your opinion about the performance of the students in your English language
class?

b) How do you evaluate these students?

c¢) Do you have any specific techniques to assess their language skills?

The above questions were asked as follow-up questions to understand the teacher’s
feedback about students’ performance, assessment, and evaluation procedure. Majority
teachers (twenty-five) mentioned that their students are performing well in their subject. A few
students are average and trying their best. Teachers (five) strongly believe that it is their
responsibility to foster interest in the subject in students’ minds so that they do not fear the
subject, but are keen to learn and gain knowledge. Respondents stated that they evaluate
students regularly based on various aspects. Twelve teachers said that they take regular class
tests apart from the half-yearly and final exams. Some others (ten) reported that they give
students assignments, projects, and homework. Students are also encouraged to read extra
materials and references for a better understanding. For higher-secondary level, a few teachers
(three) mentioned that mock-test papers are helpful for board exam preparation.

Teachers (fifteen) stated that there are various ways through which they regularly
monitor students’ learning progress. Self-assessment, peer feedback, group discussion, and
activities are conducted. Vocabulary tests, comprehension, and short/long answer questions

are types of questions given to students.
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Table 4.16: Students’ performance in English: Teachers’ perspectives

Theme

Interview Transcripts

Limited exposure and first-
generation English learners'

challenges

T.5... Few students coming from a rural background whose
parents are not educated have worked hard to get good marks
in English... They have the least possibility of picking up
English at home.

T.9... They do not have exposure to English like other

students who read English newspapers and watch English

shows.

Supportive teaching practices

to boost student participation

T.4...1 try to encourage the students who always feel shy to
take part in classroom activities. This individual support and
flexible checking have encouraged few of my students to work

hard and perform better in their exams.

English as a gateway to
higher education

opportunities

T.11...when I ask my students why they should learn English
well... the common response is that it will give them access to

better higher education opportunities.

English proficiency as a
pathway to employment

opportunities

T.16...my students feel that English language will broaden

their scope of getting jobs.

Table 4.17: Teachers’ opinions on assessment and evaluation methods

Theme

Interview Transcripts

Group discussions are beneficial

for developing skills such as

T.25... Students who do not actively participate in the class

are sometimes encouraged to engage in group discussions
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negotiation,  problem-solving,

and critical thinking

by their peers. This helps them to think critically and
negotiate ideas.

T. 9... I have seen that sometimes students who are from a
weak background feel shy to respond in class, but show
interest and speak within their peer groups when given

group projects.

Self-assessment helps students

to know their abilities better

T.13...after every exam, it is like a ritual when some
students come to me to increase their marks. So, when they
do self-assessment, it helps them to get connected with
their own abilities.

T. 4...even after repeatedly telling a few of my students to
study well and work hard, they do not take it seriously...but
during self-assessment, they show interest in independently

assessing the outcomes of their learning.

Q18. Considering the importance of English as a globally recognized language, do you feel

there should be only English medium schools in the state? Please elaborate on your views.

Most teachers (twenty-five) firmly believed that implementing English medium

education exclusively across the state at this stage would limit access and opportunities for

many students from low-income families or remote areas within the school education system.

Teachers have expressed that, though it is encouraging to aim high and aim for only English

medium schools for improving students’ education opportunities, there are many practical

issues that teachers face within their classrooms. A teacher stated that there are a few students

who still struggle to form complete sentences in English at the secondary level. At the same

time, some students are outstanding and proficient in English. Therefore, such steps may not
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be practically possible at this juncture. Two teachers conveyed that such steps in the future,

with proper planning, may be favourable for the future generation, as knowing English will

provide better job opportunities. Therefore, initiating such policies will certainly encourage the

students of Tripura towards better learning opportunities. Overall, most teachers felt that such

a step at this point may not be a feasible option, but some teachers felt that if such decisions

are taken at a later point with proper planning, it may be helpful for future generations.

Table 4.18: English-medium schools in Tripura: Teachers’ insights

Theme

Interview Transcripts

Limit the scope for
the underprivileged

children

T.20...there are many low proficient learners from rural areas for
whom such steps may be discouraging...

T.3... Keeping in mind the performance of average and below average
students of my class, such decisions will not be helpful for those low-

proficient learners.

English is a language

of empowerment

T.17... such steps in the future with proper planning may be very
beneficial for the future generation, as learning English will provide
better job opportunities.

T.19...As teachers, we are witnessing the competition, so it is better
to prepare the future generation of students so that they can also

compete with other students at the national and international level.

Q19. There is a rapid rate of conversion of Bengali-medium schools into English-medium

schools. Why is it happening? Your views.
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Teachers have overall expressed their satisfaction and contentment with the education
scenario of the state and the rapid development. All the teachers firmly believe that the step of
converting the medium is being taken, keeping the future of the state's students in mind. Such
initiatives will not only give them exposure and improve their proficiency level but also train
them to compete at national and international levels. Around six teachers have expressed that
such steps will help to improve English proficiency, and at the same time, the regional
languages should also be considered important. Students should not neglect their mother tongue
in any way. Overall, teachers have positive attitudes towards the new steps being taken to

convert many Bengali-medium schools to English-medium schools.

Table 4.19: Medium shift in schools: Teachers’ opinions

Theme Interview Transcripts

Planned conversion will | T.7...If the decisions are implemented systematically, students

provide good results will be benefitted surely.

Encouraging step for the | T.13...Day by day, the competition is increasing, so such a step
future generation will be helpful for future kids.

T.3...There were times when we had very few English medium
schools in our state, so this decision will be very encouraging for

the future generation.

Q20. Do you feel that converting schools to become English medium without proper support

would be detrimental and counterproductive? Give your views.

A few teachers (seven) expressed that, initially, when this step was introduced, teachers,
learners, and parents were uncertain and confused about its practical aspects and how it would

be implemented. Later, when administrators and seniors in the Education department started
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giving training sessions, teachers became familiar with the process. Teachers also expressed
that parents have positive attitudes and are hopeful towards such decisions. Parents believe that
these recent changes in the education system will provide their children with greater exposure
to English, thereby enhancing their future opportunities in education and career. At the same
time, teachers expressed that some parents are worried about the school fees and other
expenditures. Teachers reported that sometimes English books and reference materials are
costlier than Bengali texts, which students may not be able to afford. Teachers (fifteen) firmly
believe that such steps to improve education quality, with the future generation in mind, will
surely bring good results. Overall, teachers are positive about such decisions and are actively

participating in training programs, workshops, and other teacher activities.

Table 4.20: Outcome of medium transition: Teachers’ views

Theme Interview Transcripts

English as a means for | T.18...knowledge of English will provide access to standard
broader exposure and | reading materials, a good higher education scope, and better job
future opportunities opportunities.

T.3...In Tripura, it is easy to communicate in Bengali, but once

we move outside, it is necessary to know English.

Decline in  academic | T.7...Earlier, the children could understand what was being
performance taught. Now, they just memorize English words without knowing
the meaning...

T.13... We have noticed a clear drop in pass percentage after the
switch. Students are struggling with basic concepts because they

do not fully grasp the language...
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T.23...Even bright students have become hesitant to participate

in class. They fear making mistakes in English...

Increased financial burden

on parents

T.15... during the parent-teacher meetings, parents from the
economically weak section have expressed their concern
regarding the school fees and other costs of English medium
education.

T.7... I feel books in English are more costly than books in
Bengali...

T.11... Parents are complaining. Even an extra thousand rupees
is too much for many of them...We have seen children drop out
or miss classes because their parents could not afford the new

expenses...

Q 21. Are educators given any training/ support to teach English? If yes, what is the type of

training, how often is it given, and are they adequate for successful teaching experience? If no,

what kind of training/support do you think would be helpful for language teachers?

All teachers stated that they are given training at least once a year. They are also

encouraged to attend different academic events held at the state and national levels. The

trainings are primarily conducted by SCERT, organized either by subject area or separately at

the district level, depending on the specific focus and objectives of the program. Teachers

shared that these trainings cum workshops have benefitted them largely. They get to share their

classroom experiences with teachers from other schools and learn innovative teaching methods.

Through these trainings, they can manage their classes better in an organized manner and

tactfully without being stressed.
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Table 4.21: Teachers’ experience with the training programs

Theme

Interview Transcripts

Workshop and teacher training
programs help us to learn new
and

teaching  methodologies

strategies

T.11...1 have applied the innovative teaching strategies,
and my students have responded well to them. I became
familiar with many websites and apps meant for English
teaching through the training programs.

T.15...During the training, I have learned new ways to

motivate my students to learn English.

Training as a platform for sharing

classroom experiences

T.17...when we attend trainings, we get a space and
platform to share our daily classroom experiences with
like-minded people.

T.4...1 always look forward to such teacher programs and
events, as many teachers from different districts take part

in such programs.

Teacher development events as
support systems for addressing

classroom challenges

T.9...I found it very helpful, as during my last training, I
shared the challenges that I face with a few low-proficient
students in my class.

T.3...These trainings helped me to manage my class

better.

Q22. If you have the opportunity, what would you like to change/modify in the English

language teaching and learning materials?

Majority of the teachers (twenty) shared that they are happy about the syllabus, course

content, and pedagogical materials. Teachers also enjoy teaching the English materials that are

currently followed in different schools. A few teachers (four) mentioned the duration, which
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they felt was not enough, but at the same time expressed that the academic calendar cannot be

changed, and the syllabus cannot be reduced. Some teachers (four) suggested that providing

more end-of-chapter notes and reference materials would be beneficial for students, along with

including questions that target various language skills. A few teachers (three) also noted that

many of their students are first-generation English learners who often struggle with English

texts, as they receive little to no academic support at home. Therefore, easy reference books or

a summary at the end of each chapter will guide them through the text. Overall, teachers

expressed their positive attitudes towards the English language teaching and learning materials

that they follow.

Table 4.22: Modification of English materials: Teachers’ responses

Theme

Interview Transcripts

A summary at the end of

the chapter will be
helpful for first-
generation English
learners

T.10... many students are first-generation English learners;
therefore, they sometimes struggle with the English texts as they
do not get much help with homework and other tasks at home. For

students like these, as well as other students, a summary at the end

of each chapter will be helpful.

Importance of reference

materials and mock
papers for board exam

preparation

T.13...students appearing for board exams can practice the mock
test papers after completing their syllabus. It prepares them for
their board exams as the test papers are updated based on the

previous year’s question papers.

Constraint of insufficient

time for effective

teaching and learning

T. 7...sometimes the class duration and entire course duration are
not sufficient. Festivals, holidays, and other academic activities, so

we need to rush to complete the syllabus before exams.
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4.2.1. Key findings from analysis of teachers’ questionnaire

1. English is important for better employment and higher education opportunities

The findings from the teachers’ interview data reveal that they feel positive about the
importance of English. Participants believe that English is necessary for better career
opportunities. Furthermore, participants expressed that with good English communication
skills, students can secure better jobs. Also, with adequate English knowledge, students can
make a good impression on employers during job interviews.

2. The content and syllabus of the curriculum are motivating and engaging for learners

Participants expressed that the content of the syllabus is engaging and motivating for
learners. Sometimes, when learners are unable to understand concepts and meanings, teachers
ensure students comprehend the content using L1. Overall, participants expressed their
satisfaction and positive attitudes towards their course content and pedagogic materials.
Further, participants added that the teaching materials and methodologies are up-to-date and
interesting. Teachers expressed that they make sure their class is interactive to develop
students’ communication skills and initiate a peer learning environment.

3. English knowledge will boost self-confidence

Participants believe that good communication skills in English will boost students’ self-
confidence and help them perform well in interviews and exams. Teachers expressed that when
students are proficient in English, they can express their ideas and thoughts clearly. They can
connect with people from other language communities.

4. Limited English exposure among Bengali-medium students leads to low confidence

and increased learning challenges

According to teachers interviewed, students from Bengali medium backgrounds often face

greater challenges in learning English compared to their English medium peers. Teachers

pointed out that these students are more comfortable expressing themselves in Bengali, having
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studied in that medium since early childhood. As a result, they rarely use English outside
school, which limits their exposure and practice. Teachers observed that this lack of regular
use leads to hesitation, fear of making mistakes, and overall low confidence when using English
in academic tasks.

Teachers emphasized that difficulties with note-taking are just one aspect of the broader
struggle these students face. Many students struggle to understand English textbooks, follow
classroom instruction delivered in English, and write grammatically correct answers in exams.
Teachers also noted that limited vocabulary, poor listening comprehension, and lack of parental
support at home, especially for first-generation learners, further compound these issues.
Several teachers expressed concern that such challenges not only slow down academic progress
but also affect students’ participation and engagement in the classroom. They stressed the need
for more scaffolding and skill-based support to help low-proficiency learners gradually gain
confidence and improve their academic performance.

5. L1 as a support language for learning L2

Teachers expressed that they use Bengali to teach complex concepts and to explain the
meanings of vocabulary to students. the use of the first language (L1), particularly Bengali,
plays a crucial supportive role in helping students acquire English (L2) more effectively.
Teachers shared that for many students, especially those from Bengali medium backgrounds
or rural areas, sudden immersion in English can be overwhelming. In such cases, using L1
strategically helps bridge the gap between understanding and expression. It allows students to
grasp complex concepts more easily and reduces the fear or hesitation associated with using
English. Participants from Bengali medium revealed that using the bilingual teaching method
has helped them to create a positive learning environment and meaningful learning experiences

for learners. Students from the Bengali medium usually fear speaking in English.
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Teachers emphasized that switching to L1 for explanation, clarification, or checking
understanding can boost students’ confidence, participation, and comprehension in class.
Particularly for low-proficiency learners or first-generation English learners, L1 serves as a
scaffold to build L2 skills gradually. According to several teachers, this bilingual approach
leads to better engagement and meaningful learning, as students can connect new knowledge
with what they already know in their mother tongue.

However, teachers also acknowledged the importance of balancing the use of L1 with
consistent exposure to English. While they support the use of L1 as a pedagogical tool, they
also expressed that overdependence on it could hinder students’ long-term L2 fluency.
Therefore, they suggested a gradual transition strategy where L1 is used initially but is reduced
over time as students gain more confidence in English.

6. Regular SCERT-led training programs enhance teachers’ pedagogical skills and improve
student learning outcomes

The findings of the study indicate that SCERT, in collaboration with DIET and IASE,
regularly organizes various training sessions and short-term orientation programs for teachers.
These programs focus on key areas such as course planning, syllabus development, lesson plan
design, assessment strategies, and effective teaching methodologies. As a result, these
initiatives help teachers stay updated with current pedagogical approaches, improve their
instructional skills, and address classroom challenges more effectively, ultimately contributing
to better learning outcomes for students.

4.2.2. Summary

This section threw light on important aspects of learning English from the teachers’

perspective. It helped us to understand teachers’ English teaching experiences and their use of

English for different purposes. The findings of this chapter will be discussed elaborately
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concerning the research questions formulated for this study in the Discussion and Conclusion

chapter.

4.3. Analysis of administrators’ interviews

This section presents the analysis of interview data gathered from educational
administrators. The participants in this category included one official from SCERT, one Officer
on Special Duty (OSD) from the Secondary Education Department, two school principals, and
one faculty member from IASE. These individuals were selected based on their roles as trainers
in teacher and headmaster training programs, as well as their involvement in curriculum
development and policy-level initiatives. In total, interviews were conducted with five
administrators for this study.

This section primarily focuses on addressing the first and third research questions of
the study: What are the attitudes of the learners, teachers, and administrators towards English
language education in Tripura, and what are the attitudes of the learners, teachers, and
administrators towards the English language education policy of Tripura? The findings of the
qualitative analysis will provide a better understanding of administrators’ attitudes towards
English and the factors that determine their attitudes. The qualitative data from the
administrators’ interview will be discussed in this chapter.

The qualitative data from the administrators’ interview have been analysed using
Thematic Analysis (TA). Following Kuckartz’s (2014) “thematic qualitative text analysis” and
the six phases of thematic analysis (Braun & Clarke, 2006, p.87), the interview data have been
sorted, organized, and analysed based on codes and themes. The first section deals briefly with
participants’ demographic details. In the second section, the interview questions will be

discussed based on the themes and sub-themes that have emerged from the data analysis.
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Questions that have been asked as follow-up questions and responses that are correlated are
grouped and analysed.
The following section provides a detailed analysis of administrators’ interviews and

presents the significant findings.

Q1. What are your opinions on the role of English for career growth?

As one of the key stakeholders in the education domain, Administrators were asked to
share their views on the role of English for career growth. Administrators with a positive view
towards English language education are more likely to develop and support policies that
promote effective English learning programs. They can ensure that the curriculum and other
pedagogic materials are designed to meet the needs of the students, incorporating the up-to-
date methodologies.

All the participants conveyed positive views towards the importance of English for
career growth. Participants stated that students must know English as it is important nowadays
for job interviews, filling out applications, and business purposes. A few participants (two) felt
that students who are proficient in their mother tongue will be competent to express themselves
within their region. Overall, participants agreed that applicants with English proficiency are
more likely to be regarded as stronger candidates for employment and higher education
opportunities.

Table 4.23: Administrators’ views on English for career growth

Theme Interview Transcripts

English is the most common | A.4... job applications, interviews, and tests are primarily in
language for employment | English. So, it becomes crucial to know English...

and higher education
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Mother tongue is useful only

in the local region

A.5...students who are proficient in their mother tongue will
also be able to get decent jobs in their own state.... Students
who can communicate effectively in English will be considered

to have a better skill set...

Q2. Do you feel people with good communication skills (in English) are paid well in jobs?

Give reasons to support your answer.

The above question was asked as it is critical to understand the relationship between

English and compensation structures, organizational success, and overall participants’ attitudes

towards the importance of knowing English. It is often seen that people with good

communication skills in English are paid well in jobs. This is mainly because practical

communication skills are crucial in many professional settings. It facilitates precise and

efficient interaction, improves teamwork, and enhances the quality of work. Additionally,

strong communication skills are linked to higher levels of confidence and the ability to

articulate ideas clearly, which are highly valued in a professional setting.

Table 4.24: English for employment: Administrators’ perspectives

Theme

Interview Transcripts

English is essential for
business purposes outside

the state

A.1...nowadays it is mandatory to be proficient in English for
jobs... in corporate jobs, a candidate with good English language
proficiency is more likely to be hired than a candidate with

limited knowledge of English...

Mother tongue is helpful to
communicate within one’s

local region

A.3... students can manage to secure jobs within their state with
good proficiency in their native languages...but knowing English

is an added advantage...
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Q3. Do you feel that having a good command of English improves personality and creativity?
Why and how?

Participants' opinions regarding the connection between English and personality and
creativity were asked to understand their perspectives gained from their daily experiences.
Overall, it is observed from the responses that participants had mixed responses to this
question. On one hand, a few (two) feel that proficiency in English will help to get job
opportunities, which will create a good impression on the employer. Good communication
skills in English can boost one’s personality. On the other hand, one participant stated that to
exhibit one’s creativity, language need not be a barrier. One can seamlessly express their
creative side in any form for which English proficiency is not mandatory.

Table 4.25: English and personal growth: Administrators’ perspectives

Theme Interview Transcripts

English can boost | A.5... good language proficiency can boost one’s personality and
personality and make | make a good impression on the employer...

an impression

English  helps in | A.3... fluency in English can significantly increase the chances of
getting more | getting good jobs with higher salaries...

opportunities

Creativity can be | A.2...creativity can be expressed through any form and
expressed through any | medium...language may not be a barrier for learners while
language expressing their creativity...language will not be a hindrance if

one wants to be creative...

Q4. Do you feel that by speaking in English, one loses their identity associated with their

mother tongue? Please elaborate on your views.
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Q5. Students learn better when taught in their mother tongue. Your views on this. OR Have
you ever felt that the use of mother tongue or regional language in the classroom will help
students to understand the subject matter better? Give reasons with supporting evidence for
your response.

The above two questions, Q4 and QS5, were analysed together as the responses of the
participants were interconnected. Almost all the participants’ responses showed positive
attitudes towards their mother tongue. Participants expressed that one can essentially never
disconnect oneself from the identity associated with one’s mother tongue. Furthermore,
participants (three) feel that learning using the learner’s mother tongue is easier and can be
long-lasting.

Table 4.26: Language and identity: Insights from administrators

Theme Interview Transcripts

Learning in one's mother | A.1...knowledge gained in the mother-tongue can be easily learnt
tongue is faster and remembered as the child is already fluent in their mother

tongue...

Identity associated with | A.4... one cannot detach themselves from their identity associated
mother tongue is deeply | with their mother-tongue...as it is deeply rooted in their cultural

connected heritage...

Mother-tongue identity | A.5... mother-tongue can give a feeling of encouragement and can
instils a sense of pride be inspiring... students are more responsive when their mother

tongue is used in the classrooms for teaching-learning...

Q6. Do you think all admission tests in schools and colleges should be conducted in only

English?
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Q8. Considering the importance of English as a globally recognized language, do you feel there
should be only English medium schools in the state? Please elaborate on your views.

The above two questions, Q6 and QS8, were analysed together as the responses of the
participants were interconnected. Administering exams and admission tests successfully is a
crucial part of the administrator's responsibility. The responses to this question will reflect on
the current scenario of using English or Bengali for exams. It will also highlight students’
perceptions and convenience towards using English for exams. Responses of participants to
this question pointed out the current examination scenario. A few participants (three) felt that
using English for admission tests and examinations should be made optional, as it may hinder
students’ performance. If learners are free to choose their desired language, it will
automatically build their confidence. Students, especially from remote areas, are hesitant to use
English. A participant added that students from rural areas feel anxious while using English,
and therefore, lag behind their urban counterparts. Relatively, they are comfortable while
expressing their ideas in Bengali. Therefore, making English compulsory for admission tests
may create a sense of fear and hesitation within students. A participant also felt that making
such rules may improve the quality of English education in the state. Students may feel
encouraged to learn and speak confidently in English. A participant reported that students from
English medium schools are fluent in English communication skills. For English medium-
educated students or learners who have an English background, this may not be a reason for

concern, as they can comfortably express their ideas in English.
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Table 4.27:

Role of English in assessments: Administrators’ opinions

Theme

Interview Transcripts

May create a sense of

fear and hesitation

A.1... Students, especially from remote areas, are hesitant in using
English... Therefore, making English compulsory for admission

tests may create a sense of fear and hesitation within students...

Learners from an

English background

speak English fluently

A.3... students from English medium schools are fluent in English
communication skills. For convent-educated students or learners

who have an English background, this may not be a reason for

and confidently concern, as they can comfortably express their ideas in English.
Rural  learners  are | A.l... Students from rural areas feel anxious while using English
anxious while wusing | and therefore lag behind the students from urban schools... Rather,
English they are comfortable while expressing their ideas in Bengali.

Q7. What are your views on testing students’ oral skills during their admission? Is there any
other language-specific skill that should be tested during the admission of the student?
Participants’ responses to this question will reflect on the overall performance of
students and which language-specific skills are crucial to select a better candidate. Participants
mentioned that it is important for a student to communicate clearly with teachers, peers, and
others. To convey their ideas clearly and engage in discussions, individuals must be proficient
in communication. Responses of the participants highlighted that to determine a student’s
understanding of language, all the skills (LSRW) are important for an assessment. For higher
secondary level and higher education, a student should be proficient in all the skills. A language
proficiency test must focus on all four basic skills. A participant stated that a learner’s ability
to use English efficiently according to the context involves different skills. Therefore, it is

crucial to evaluate their understanding and knowledge of all four basic skills of English.
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Table 4.28: Oral skill assessment in admissions: Administrators’ views

Theme Interview Transcripts

A language proficiency test | A.3... a learner’s ability to use English efficiently according to
must focus on all four basic | the context involves different skills. Therefore, it is crucial to

skills evaluate their understanding and knowledge of all four basic

skills of English...

Communication skills are | A.5... To convey their ideas clearly and engage in discussions,

important for learners one has to be proficient in communication...

Q9. There is a rapid rate of conversion of Bengali medium schools into English medium. Why
is it happening? Your views.

Participants were asked this question to understand the reasons behind the conversion
of the medium of schools and also the outcome of the conversion. Participants overall are
positive towards this step of the conversion of schools from Bengali to English. They have
added that parents and other stakeholders had initially made a request to convert the Bengali
medium schools into English medium. A participant added, “as English is a global language,
it is a need of the hour to introduce policies and schemes to develop our students’ English
knowledge” [sic]. Based on huge demand, the officials have started this phase-wise conversion
of schools. It is expected that such steps will improve the English language proficiency of

students of Tripura. It will help them to compete at national and international levels.

114




Table 4.29: Medium conversion: Administrators’ perspectives

Theme Interview Transcripts

Improve the English | A.1... parents and other stakeholders had initially requested to
language proficiency of | convert the Bengali medium schools into English medium...

students in Tripura

Help them to compete at | A.3... studying in English medium schools will facilitate our
the national and | students to learn English and get better exposure towards this

international level language...

English is a global | A.5... itis aneed of the hour to introduce policies and schemes to
language develop our students’ English knowledge...English is a global
language... besides Bengali, our children should also learn English

well...

Q10. Are educators given any training/ support to teach English? If yes, what type of training,
how often are they given, and are they adequate for a successful teaching experience? If no,
what kind of training/support do you think will be helpful for language teachers?

Participants shared that teachers are regularly given training on different aspects of
teaching. Focusing on updated teaching strategies and methodologies, designing a question
paper, teachers are trained on effective teaching practices. A five-day training program was
conducted in 2022 under Nishtha 2.0 for Key Resource Persons (KRPs). Teachers are also
trained on preparing their daily lesson plans and the teachers’ handbook. The Education
Department of Tripura has partnered with various organizations that select teachers from
different districts and train them as master trainers. The master trainers go back to school and
share their learning with other teachers. Teachers are also part of workshops and orientation

programs conducted by SCERT and DIET. Experts are arranged from different institutions for
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these programs. Experts from reputed organizations, such as the British Council, Tech

Mahindra Foundation, and Azim Premji University, have conducted training for teachers from

all the districts of Tripura. Workshops and training sessions under Nutan Disha and NIPUN

Bharat are organized for teachers of all subjects, including English.

Table 4.30: Administrators’ views on teacher training programs

Theme

Interview Transcripts

The Education Department
of Tripura, in collaboration
with organizations imparts

training to teachers

A.1... The Education Department of Tripura has partnered
with various organizations that select teachers from different
districts and train them as master trainers. The master trainers
go back to school and share their learning with other
teachers...

A.3.... British Council, Azim Premji University, The Teacher
Foundation, and many other NGOs have conducted workshops

for teachers...

Workshops and orientation

programs are conducted

A.4... Teachers are part of workshops and orientation
programs conducted by SCERT and DIET. Experts are invited
from different institutions for these programs....

A.2... Through these platforms, teachers can share their
classroom experiences, challenges, and seek solutions from
experts...Teachers can apply the skills and knowledge from
training programs and implement the teaching techniques in

their classrooms...
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Q11. What are the schemes/ policies to improve the English language skills of learners?

Participants expressed that the Education Department is taking several initiatives to

improve the English language proficiency of learners. The Mission 100 scheme under

Vidyajyoti has converted 100 schools phase-wise from Bengali medium to English medium.

The schools are affiliated with the CBSE curriculum. The NCERT syllabus will be followed in

these schools. In addition, participants stated that reading corners and spoken English classes

have started to improve students’ communication skills. Free workbooks prepared by SCERT

for students’ practice were distributed. Teachers are trained in implementing learner-centred

teaching strategies and make learning fun and thought-provoking for learners.

Table 4.31: Administrators’ views on English skill development policies

Theme

Interview Transcripts

Mission 100 scheme

A.2...The Mission 100 scheme under Vidyajyoti has converted 100

schools phase-wise from Bengali medium to English medium...

Schools are affiliated

with the CBSE

curriculum

A.3... The NCERT syllabus will be followed in these schools. This
change will help students compete with students outside Tripura.
Such development will be helpful for students to prepare for

competitive exams.

Spoken English classes
for  higher-secondary

students

A.5... To equip students for placements, interviews, and higher
studies, a spoken English program has been implemented to develop

students’ communication skills. ..

Workbook under the

scheme Prayas

Workbooks for all subjects, including English, were prepared by
SCERT with practice questions and exercise sets for students of all

levels... These are prepared following NEP guidelines and NCERT
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curriculum in collaboration with the District Education Offices

(DEOsS)...

Q12. How have the approaches/attitudes towards English language education changed in the
last 5-10 years? Please substantiate your views.

Almost all participants responded positively to this question. The administrators
highlighted strategic efforts by the Education Department, SCERT, and DIET to enhance
English language proficiency through sustained training programs, curriculum updates, and
collaborations with reputed institutions. These systemic initiatives demonstrate a coordinated
policy-level commitment to improving English education across the state. Furthermore,
administrators feel that stakeholders’ perspectives, along with learners’ motivation towards
English education, have changed to a large extent in the past few years. Parents, as an important
stakeholder, have understood the important role of English for their children and therefore, are
taking the initiative to get their children enrolled in English medium schools. Learners are also
showing enthusiasm towards learning English. With all the support, the policymakers can
implement new schemes and policies to develop the language proficiency of students. In the
past few years, the Education Department has collaborated with reputed organizations to
deliver lectures and training programs for the teachers of Tripura. Training for HMs and higher
secondary teachers is conducted on a regular basis to keep the teaching methodologies updated.
Participants added that such measures to develop language proficiency are taken by the
Education Department along with the State Council of Educational Research and Training
(SCERT) and District Institute of Education and Training (DIET). SCERT conducts training
programs for in-service teachers and head teachers. Such initiatives overall suggest that the

attitudes towards English education have changed extensively in the last decade.
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Table 4.32: Shift in English education approach: Administrators’ perspectives

Theme Interview Transcripts

SCERT’s efforts in | A.3... SCERT conducts training for in-service teachers and head
enhancing teacher | teachers, including workshops and orientation programs for

competence through | elementary and secondary teachers. Trainings include teaching

training programs methodologies, preparing daily lesson plans, and curriculum
development.
Parents are interested | A.5... Parents, as an important stakeholder, have understood the

in  enrolling  their | important role of English for their children, and therefore... are
children in English- | taking initiative to get their children enrolled in English medium

medium schools schools...

QI13. If you have the opportunity, what would you like to change/modify in the English
language teaching and learning materials?

Almost all the participants expressed their satisfaction and positive attitudes towards
the present English education scenario of Tripura. Participants added that in the last few years,
there have been numerous changes and new schemes in the education sector, focusing on the
development of English education. A participant added that there can be more training for
teachers from all districts. Further, textbook materials and teaching should be learner-centric.
Learners should be exposed to real-world examples and project-based learning. Students
should avoid rote learning or memorization and develop critical thinking ability. With learner-
centred pedagogy, students’ needs, interests, and strengths will be at the forefront. A participant
pointed out that students should also be given career guidance after completing their secondary

education. Students from rural backgrounds often lack guidance and support, and therefore,
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struggle to choose the right career path. Support from their teachers will guide them in selecting
the appropriate field of education.

Table 4.33: English material revisions: Administrators’ opinions

Theme Interview Transcripts

Learners should be exposed | A.2... this will develop collaborative learning, critical thinking
to real-world examples and | skills... students will be able to take this learning outside their

project-based learning classroom...and make connections with the real world...

Textbook materials and | A.4... with learner-centred pedagogy, students’ needs,
teaching should be learner- | interests, and strengths will be in focus... this will initiate

centric student engagement with better learning outcomes. ..

Career guidance for students | A.1... students from rural backgrounds often lack guidance and
support, and therefore, face difficulty in choosing the right

career path...

4.3.1. Important findings from administrators’ interview analysis:

1. English is essential for higher education and employment.

Participants expressed that learning English is essential for higher education and
employment opportunities. Students must have good proficiency in English for better career
opportunities. In addition, participants also expressed that the job market is competitive
nowadays. Therefore, to compete with other potential candidates, one has to enhance their skill
set. In terms of qualification, English language proficiency of a candidate is crucial.

2. Mother-tongue identity instils a sense of pride.

For students, their mother tongue helps them understand and grasp concepts more easily.
Additionally, it instils a sense of pride and cultural identity within learners. It helps them to

connect with their roots. Furthermore, participants felt that mother tongue helps students to
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engage in classroom discussions actively, develops learners’ critical thinking skills, and aids
in learning other languages. Mother tongue is critical in building one’s identity. Participants
added that students, especially from rural areas, are found to be comfortable in using their home
language while discussing with their teachers. Therefore, overall, participants expressed that
besides promoting English language proficiency, learning in the mother tongue is also crucial
for learners.

3. All four basic skills of English are crucial for learners.

Learners’ proficiency in all four skills of English is crucial. Participants feel that, depending
on the context, each of the four skills is important. Further, teachers should teach and encourage
learners to master all the skills. Each of the four skills plays an important role.

4. Numerous schemes and policies for the development of English education.

In the last few years, the Education Department of Tripura has collaborated with numerous
reputed NGOs. Officials, along with experts, have identified gaps and areas of improvement
and accordingly implemented projects initially on a pilot project basis. Gradually, the schemes
have been implemented on a large scale. District education officers, head teachers, subject
matter experts, and policymakers are all working collectively to increase the overall learning
outcomes of students. Based on NEP 2020’s directives of holistic learning, education leaders
and stakeholders are working to enhance the academic achievement of students.

5. Learning English is difficult for learners from a rural background.

Participants expressed that learning English is difficult at times for learners from rural
backgrounds. First-generation learners, especially those with limited exposure to English
outside the classroom, often struggle to learn in English. This is because they may lack prior
familiarity with the language, making it harder to understand lessons, follow instructions, and
express themselves confidently in an English-medium environment. Lack of guidance at home

and hesitation towards learning in English creates a sense of fear and lack of motivation
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towards learning English for low-proficient learners. Participants also feel that sometimes
students do not realize the importance of learning English and neglect this subject, which can
lead to poor performance in English exams. Poor learning environment and negative attitudes
towards learning English act as an obstacle for such learners.
4.3.2. Summary
Administrators’ attitudes and perceptions play a pivotal role in shaping the

effectiveness and success of English language education policies and schemes. Their
perceptions can influence how the broader community and parents view English language
education. This can enhance the overall quality of English education and students’ learning
outcomes. The analysis of the administrators’ interview data suggests that overall, participants
have positive attitudes towards English and the current English education scenario of Tripura.
With various new schemes and policies being implemented, the stakeholders are optimistic
about the development of students' language proficiency.
4.4 Conclusion

This chapter presented a detailed analysis of the teachers’ and administrators’ interview
data and then summarized the key findings from both sections. The analysis of the interview
data from both teachers and administrators offers a comprehensive understanding of the current
status and perceptions of English language education in Tripura. Shared positive attitudes are
evident across both groups regarding the significance of English for academic success and
future career opportunities. Administrators acknowledged that over the past decade, the
mindset of stakeholders, including parents, students, and educators, has shifted considerably,
with English gaining importance as a tool for empowerment, better employability, and global
access. Government-led initiatives and collaboration with institutions like SCERT, DIET, and

IASE have supported these developments through targeted training and policy measures.
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Teachers, on the other hand, emphasized the role of English in boosting students’ self-
confidence and their preparedness for higher education and competitive job markets. They
reported that course content and pedagogy are largely effective and engaging, with bilingual
strategies being used thoughtfully to bridge comprehension gaps, particularly for Bengali
medium and low-proficiency learners. However, teachers also highlighted the challenges faced
by such learners, including hesitation, lack of exposure, and limited home support, which
necessitated more scaffolded and inclusive classroom practices.

Overall, the findings reveal that while there are infrastructural and pedagogical
challenges, especially for students from rural or non-English backgrounds, both administrators
and teachers are optimistic. Continuous professional development, inclusive teaching
strategies, and evolving stakeholder attitudes have created a promising environment for
strengthening English language education in Tripura.

The forthcoming chapter provides a detailed analysis of the students’ questionnaire. It
examines both quantitative and qualitative responses to understand students’ language
attitudes, preferences, and practices. The analysis also highlights how demographic variables
such as medium of instruction, parental education, and first-generation English learner status

influence students' perspectives on English language learning.
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Chapter 5 Students’ Questionnaire Analysis

5.1. Introduction
The previous chapter discusses teachers’ interview data. Teachers’ attitudes

towards English and the factors that determine their attitudes have been explored. This chapter
presents and discusses the analysis of students’ questionnaire data, with a particular focus on
aspects related to the first and third research questions of the study: (1) What are the attitudes
of the learners, teachers and administrators towards English language education in Tripura; (2)
What are the attitudes of the learners, teachers and administrators towards English language
education policy of Tripura? To investigate these questions, data was primarily collected from
students through a questionnaire. An attitudes survey was designed to understand students’
attitudes towards English and towards English language education policy. The questionnaire
consisted of both closed and open-ended questions for increased reliability and validity. The
quantitative data of the students’ questionnaire were analysed using SPSS 24 and MS Excel
2010. The qualitative data was analysed thematically. The attitudes survey included three
sections. The first section included the demographic details of participants. It also included
questions on their English and mother tongue competence. The next section of the survey
comprised questions on students’ attitudes towards English, English language education, and
practices. The following section will provide a detailed discussion of students’ attitudes toward
English.
5.2. Results of students’ questionnaire analysis
5.2.1. Attitudes towards English, English language education, and practices

This section provides a detailed discussion of section II of the students’ questionnaire
data. The questions of this section help us to understand students’ attitudes towards English,
English language education, and practices. The questions also throw light on students’

language use, interest, and language preference for different purposes and possible factors
124



behind them. The questions include both quantitative and qualitative sections, allowing for a
deeper understanding of participants’ attitudes and responses.
Q1. How long have you been studying English?

The responses from the questionnaire data reported that all the students have been
studying English for fourteen years. This question was designed to understand a student's total
years of exposure towards English.

Q2. Do you feel comfortable expressing yourself in English?

The above question will help us to understand the proficiency level of students in
English after learning it for many years. It will reveal students’ confidence to use English for
their daily communication purposes.

Figure 5.1. Comfort in using English: Students’ perspectives

Do you feel comfortable to express
yourself in English?

0.90
0.80
0.70
0.60
0.50
0.40
0.30
0.20
0.10
0.00

79.34%

20.66%

HYes HMNo

From Figure 5.1, it can be observed that around 80% of the total participants feel
comfortable expressing themselves in English. It is evident from the previous question that
students have been learning English for more than a decade and therefore majority students are
comfortable in using the language. The responses of the majority of participants indicate

favourable attitudes towards English; however, approximately 20% of the students, mostly
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from Bengali-medium backgrounds, reported hesitation in using English and expressed
discomfort in doing so.

Q3 — Q6 is designed to investigate students’ choice of language for reading and
watching the news. The responses of the students will reveal their comfort, interest, and
attitudes towards a particular language. In addition to their use of English, students’ use of their
mother tongue provides insights into their language choices and preferences within a
multilingual context.

Q3. How often do you read English newspapers?

Figure 5.2 Reading English newspapers: Student responses

How often do you read English

newspapers?
0.70 66.39%
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0.00 L1

M Everyday Mostly Sometimes Never

As shown in Figure 5.2, the majority of participants (66%) reported that they read
English newspapers sometimes. A small proportion (4%) read them almost 'every day', while
9% indicated they read them 'mostly’, i.e., frequently, and approximately 20% stated they
'never' read English newspapers. The questionnaire data reveal that most students from
English-medium backgrounds, along with a few from Bengali-medium backgrounds, prefer
reading English newspapers. Figure 5.2 indicates that around 20% of the participants,

particularly those from Bengali-medium schools, rarely prefer reading English newspapers.
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Q4. How often do you read Bengali newspapers?

Figure 5.3 Students’ responses for reading Bengali newspapers
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Participants were asked this question to understand their comfort level and interest in
reading Bengali newspapers. In a multilingual setting, besides English, this question helps us
to understand their interest and attitudes towards their mother tongue. From Figure 5.3, it is
observed that almost 45% of the total participants preferred reading Bengali newspapers
sometimes. Overall responses indicate that the majority of participants read Bengali
newspapers at least occasionally. As shown in Figure 5.3, the number of participants who prefer
reading Bengali newspapers every day is higher than those who prefer reading English
newspapers daily.

Q5. How often do you watch English news?
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Figure 5.4 Watching English news: Students’ responses
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Figure 5.4 illustrates that approximately 60% of the participants watch English news

sometimes. The responses suggest that students generally feel comfortable watching English

news. However, the data also reveal that about 23% of the students who never watch English

news are predominantly from Bengali-medium backgrounds.

Q6. How often do you watch Bengali news?

Figure 5.5 Watching Bengali news: Students’ responses

0.60

050

0.40

0.30

0.20

0.10

0.00

How often do you watch Bengali news?

52.89%

19.83%
15.70%

11.57%

W Everyday ™ Mostly ®Sometimes © Never

128



Figure 5.5 shows that 53% of the students reported watching Bengali news
‘sometimes’. Additionally, 12% of the total participants indicated that they ‘never’ prefer
watching Bengali news. Responses to Questions 3 to 6 indicate that students from English-
medium backgrounds primarily read and watch English news but also occasionally prefer
Bengali news. Interestingly, a preference for Bengali news was observed among students from
both English and Bengali-medium backgrounds.

Questions 7 and 8 aim to reveal students’ language attitudes, proficiency, and
preferences in both formal and informal settings. In addition to their use of English, the
responses will also shed light on students’ attitudes toward using their mother tongue for
various purposes.

Q7. In which language do you prefer to write an official application?

Figure 5.6. Writing official applications: Students’ responses
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Figure 5.6 indicates that a majority of students (76%) prefer to write official
applications in English. The responses reflect positive attitudes, interest, and preferences for
English in official contexts. These findings suggest that students feel comfortable using English

in formal settings.
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Q8. In which language do you prefer to write an informal letter?

Figure 5.7. Writing informal letters: Students’ responses
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Figure 5.7 shows that 73% of the participants prefer writing informal letters in English.
The questionnaire responses indicate that students from Bengali-medium backgrounds mainly
prefer Bengali. Interestingly, students from both English and Bengali-medium schools reported
being comfortable using English for informal letter writing, suggesting positive attitudes
toward using English in informal contexts. Although letter writing is not a common practice
among this generation due to the prevalence of digital communication, their responses still
provide valuable insights into their language preferences, comfort levels, and attitudes
regarding informal written expression. This helps in understanding how language choices are
shaped even in less frequently used communicative forms.

Q9. Based on your experience, learning English is...
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Figure 5.8. Students’ views on learning English
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This question aimed to assess students’ comfort level, preferences, and attitudes toward
using the English language. Using a five-point scale (very hard, hard, manageable, easy, and
very easy), students were asked to indicate their level of ease. The results showed that the
majority responded positively, with 42% selecting ‘manageable’, 35% ‘easy’, and 14% ‘very
easy’. Only a small portion of students marked ‘very hard’ or ‘hard’. These responses reflect
students’ interest, inclination, and overall positive attitudes toward their experience of learning
English.

Questions 10 and 11 are designed to explore students’ language proficiency, attitudes,
and comfort levels when using English across various domains and with different interlocutors.
These questions aim to uncover students’ language preferences in conversational contexts,
offering insights into how they choose to engage with others.

Q10. Where do you use English? (Rate your frequency on the scale)
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Table 5.1. Students’ views on English use across domains

I use English Very Often | Sometimes | Occasionally | Never
Often

At home 0% 0% 3.20% 16.28% 80.52%

At school/college/office 39.50% 30.25% | 26.05% 4.20% 0%

At market/stores/restaurants 0% 8.70% [ 19.13% 23.48% 48.69%

At public meeting/ organization | 12.17% 22.61% | 28.70% 20.87% 15.65%

This question is designed to understand students’ language preferences and the need for
using English in different domains. On a five-point scale with the following options (very often,
often, sometimes, occasionally, and never), students marked their responses.

Table 5.1. indicates that students primarily use and practice English at school,
highlighting its dominant role in formal settings. In contrast, English is used the least at home,
with the majority of participants reporting that they ‘never’ use it in that context. In public
spaces such as markets and restaurants, 24% of students reported using English ‘occasionally’.
Additionally, 29% of respondents stated that they use English ‘sometimes’ during public
meetings or within organizational settings.

From the responses of the participants, it is clear that English is mostly used in formal
domains such as at schools, offices, and for public meetings. The majority of students rarely
use English at home.

Q 11. With whom do you generally use English? (Parents, relatives, friends/classmates,
teachers, strangers/foreigners)? Rate your frequency on the scale using the options (very often,

often, sometimes, occasionally, never).
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Table 5.2. Students’ views on using English for communication

I use English with Very Often Often Sometimes | Occasionally | Never
Parents 0% 0% 3.31% 14.05% 82.64%
Relatives 0% 0% 3.39% 23.73% 72.88%
Friends/Classmates 18.33% 45.83% | 35.84% 0% 0%
Teachers 47.06% 27.73% | 25.21% 0% 0%
Strangers/ foreigners | 14.66% 16.38% [ 22.41% 20.69% 25.86%

To investigate students’ comfort and language preference while communicating with
different known and unknown people, this question was considered. Like the previous question,
students marked their responses on a five-point scale.

Table 5.2 clearly shows that students seldom use English when communicating with
their parents and relatives, reflecting the dominant role of their mother tongue in household
and friendly interactions. English is mainly used and practiced within academic settings,
particularly with teachers, classmates, and friends, where it is often the medium of instruction
and interaction. Interestingly, when it comes to communication with strangers or foreigners,
the responses were mixed. About 23% of participants reported that they ‘sometimes’ use
English in such contexts, suggesting that students may rely on English when they perceive a
social or linguistic need. These patterns highlight how students’ use of English is primarily
influenced by the context, purpose, and perceived necessity of communication, with formal

and educational settings encouraging greater use than informal, domestic ones.
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Students who ‘never’ use English at home are mostly found to be first-generation
English learners. Also, from the participants’ details, it is found that most of their parents are
not educated. Therefore, school is the only place where they get to practice and learn English
language.

Q 12. Choose one of the options provided as reactions to the statement (English in higher
education is) given in the box (necessary, desirable, optional, undesirable, unnecessary).

Figure 5.9. Importance of English in higher education: Students’ responses
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The question incorporated both quantitative and qualitative components to gain a
deeper understanding of students’ language attitudes and practices. For the quantitative part,
students indicated their views using a five-point scale: necessary, desirable, optional,
undesirable, and unnecessary. For the qualitative part, information was obtained through

interviews.
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As shown in Figure 5.9, a large majority of students (88%) consider English in higher

education to be ‘necessary’. This strong positive response reflects students’ interest in and

willingness to learn English for academic advancement at the higher education level.

The qualitative responses of the students to the above question are mentioned below.

The results help us to understand students’ interests and motivational factors for learning

English.
Table 5.3 Role of English in Higher Education: Students’ views
Theme Excerpts from students’ responses
English is an international | S.17... if we learn English well, it will help us to
language communicate with people from other countries as it is an

international language...

S.21... I cannot speak English very well, but it is an
important language as it is known internationally...

S. 25... This language will help us to connect with people

globally for education, business, and other reasons...

English is important for higher

education

S.11... nowadays there is much competition and knowing
English is mandatory to pursue quality higher education...
S.36...if we want to pursue any higher degree, knowledge
of English is a must...

S.41...Most of the competitive exams are conducted in

English...so it is important to know this language well...
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English is necessary for access
to research articles, papers, and

reading materials

S.44... Reputed articles and journals are in English;
therefore, all must have knowledge of this language...
S.50... sometimes we do not get many reading materials in
our native language, but standard materials are all available
in English...

S.55... for educational purposes, if we move outside our
state, books and other materials will not be available in

Bengali, so knowing English language is important.

Q 13. I prefer English, because it helps me in

(Give your order of preference on a scale of 1 to 4, where 1 is for the most preferred and 4 is

for the least preferred.
(a) Social upliftment
(b) Cultural enrichment
(c) International exposure

(d) Economic growth

Table 5.4. Students’ perspectives on English learning motivation

I prefer English, because it

helps me in

1(most 2 3 4 (least

preferred) preferred)

(a) Social upliftment

52.04% 2551% | 11.22% | 11.22%

(b) Cultural enrichment

23.53% 25.88% | 22.35% | 28.24%

(c) International exposure

72.41% 17.24% | 5.75% 4.60%

(d) Economic growth

35.71% 25.00% | 23.81% | 15.48%
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Table 5.4 reveals that approximately 73% of the participants identified international
exposure as the ‘most preferred’ reason for learning English. Students’ responses also suggest
that they view English as important and ‘most preferred’ for achieving social upliftment. In
contrast, opinions were more divided regarding cultural enrichment and economic growth.
About 36% of participants selected ‘most preferred’ for economic growth, while 29% marked
cultural enrichment as the ‘least preferred’ reason for learning English.

This question also included a qualitative component, allowing students to explain the
reasoning behind their selected responses. Many students emphasized that learning English is
essential for accessing better opportunities in higher education and employment, particularly
in national and international contexts. Respondent 8 highlighted that proficiency in English
allows greater access to high-quality academic resources, such as research papers and scholarly
texts, which are predominantly available in English. Several students also recognized the status
of English as a global lingua franca, essential for communication beyond regional and linguistic
boundaries. Respondent 15 shared that “once we move outside our state for educational or job-
related purposes, it becomes essential to know English to interact comfortably with people from
different regions.” In addition, some students mentioned that fluency in English boosts self-
confidence and opens doors to global platforms, making it easier to engage in diverse social,
academic, and professional environments. These responses reflect a strong awareness among
students of the practical, social, and aspirational value of English in today’s interconnected
world.

Q 14. Englishis

(Give your order of preference on a scale of 1 to 4, where 1 is for the most preferred and 4 for
the least preferred.)

(a) A language of power

(b) A language of opportunity
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(c) A language of empowerment
(d) A language that takes us higher in the social ladder

Table 5.5. Students’ motivation for learning English

English is I(most 2 3 4 (least
preferred) preferred)
(a) A language of power 51.66% 16.48% | 15.38% 16.48%

(b) A language of opportunity 54.35% 25.00% | 19.56% 1.09%

(c) A language of empowerment | 56.17% 33.87% | 3.98% 5.98%

(d) A language that takes us higher | 22.09% 16.28% | 12.79% 48.84%

in the social ladder

Table 5.5 shows that approximately 52% of students identified English as the ‘most
preferred’ language when viewed as a symbol of power. Similarly, 55% of participants selected
‘most preferred’ for considering English as a language of opportunity. Additionally, more than
half of the respondents (57%) marked ‘most preferred’ for perceiving English as a language of
empowerment. However, views were more divided when it came to English being associated
with upward social mobility. In this case, 49% of participants marked it as the ‘least preferred’
option, indicating a mixed perception of English as a tool for climbing the social ladder.

In response to the above question, respondents 22, 24, and 47 stated that “English is a
powerful language” due to its widespread use by people across many countries. Several
students shared the belief that proficiency in English would enhance their employment
prospects and open doors to better career opportunities. Respondent 18 remarked that “there is
a sense of prestige attached to the language,” noting that individuals who speak English fluently
often stand out and gain recognition in social and professional settings.

Q 15. Will you suggest an English medium of education for children in your family?
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The above question included both quantitative and qualitative components. Students
were given a ‘Yes’ or ‘No’ option and were also asked to provide reasons to support their
responses. The majority of participants expressed a clear interest in and preference for
recommending English-medium education. Many students stated that “English-medium
education will be beneficial for appearing in competitive exams...” and further emphasized its
advantages in academic and professional advancement.

Figure 5.10. Preference for English medium: Students’ perspectives
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In the above Figure 5.10, it is observed that majority of the participants (94%) marked ‘yes’
for suggesting English medium education for children in their family. The higher number of
positive responses of the participants shows their positive attitudes and willingness towards
English education.

This question also included a qualitative component, and most participants responded in
favour of English. Respondents 17, 36, 37, 48, and 50 emphasized that with increasing
competition, it is essential to have a strong command of English, which is why they would
recommend English-medium education for children in their families. Respondents 55, 59, and

71 highlighted that English is crucial since most competitive examinations are conducted in
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the language. Additionally, Respondents 4, 17, and 21 noted that proficiency in English is
advantageous when appearing for corporate job interviews.
16. (A) Read the statements given below and choose one of the options given.

The following statements were presented to students, who were asked to respond using a
five-point Likert scale: Disagree (D), Slightly Disagree (SD), Cannot Say (CS), Slightly Agree
(SA), and Agree (A).

Statements:

e English is a language of modernity

e English provides greater access to the internet

e English offers access to many scientific papers

e English is essential for pursuing higher education opportunities

In Section B of the same question, students were asked: How do you feel while
performing the following tasks in English? The tasks included:

e Presentation

e Writing examination

e Interacting with the teacher in the class

e Answering questions

e Talking with friends

Students were instructed to rate their emotional responses using the following options:
Very anxious, a little anxious, nothing in particular, happy and excited, very happy and excited.
In this section of the questionnaire, students were asked to rate each statement based
on their personal beliefs and experiences. The statements were thematically categorized into
two major groups:
(1) Instrumental and integrative attitudes toward English, and

(i1) Attitudes and willingness to perform tasks in English.
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This section aims to provide a deeper understanding of students’ language attitudes by
examining both instrumental and integrative motivation. Instrumental motivation refers to
students’ practical and goal-oriented reasons for learning English—such as gaining access to
higher education, improving employment prospects, or engaging with scientific and
technological content. On the other hand, integrative motivation reflects a desire to identify
with or participate in a global, English-speaking culture, or to be part of a modern,
interconnected world.

By analysing student responses to these statements, this part of the study helps uncover
the underlying motivations that drive students' engagement with English. It reveals how they
perceive the language as a tool for academic and professional advancement (instrumental) and
as a means of cultural affiliation, personal development, and social identity (integrative).
Together, these insights offer a comprehensive picture of students’ attitudes toward English in
a multilingual and educational context.

Table 5.6. Instrumental vs integrative attitudes: Students’ responses

Statements Disagree Slightly Cannot say | Slightly | Agree
disagree agree

English is a language of | 3.54% 5.31% 7.08% 17.70% | 66.37%

modernity

English gives more access | 1.80% 2.70% 2.70% 20.72% | 72.07%

to the internet

English gives access to | 2.70% 3.60% 5.41% 17.12% | 71.17%

many scientific papers
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English is necessary for | 2.63% 3.51% 0.88% 14.04% | 78.95%
getting  higher  studies

opportunities

Table 5.6 clearly shows that the majority of students hold positive views regarding the
significance of the English language across various domains. About 67% of the participants
agreed that English is a language of modernity. Similarly, 72% agreed that English provides
greater access to the internet, and an equal percentage acknowledged that it offers access to
numerous scientific papers. Furthermore, a substantial majority (79%) agreed that English is
essential for pursuing higher education opportunities.

The above responses from the participants indicate that students are interested in and
willing to learn the language, acknowledging its importance across various domains. From the
responses, it is evident that students overall have positive attitudes towards the use of English
in various aspects.

To gain a deeper understanding of the participants’ attitudes, a sentiment score was
analysed for the two sets of statements in this section. Each sentiment level is assigned a

numerical value.

Sentiment Level | Numerical Value
Disagree 1
Slightly disagree 2
Cannot say 3
Slightly agree 4
Agree 5
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If we calculate the average of section (i), which consists of four statements:

S1(4.33) +S2 (4.57)+ S3 (4.49) + S4 (4.62) / 4= 4.50

We got a sentiment score of 4.50, which can be rounded to 4. Respondents appear to
have a generally positive attitude towards English. Based on this score, it is understood that
participants have favourable attitudes towards English as a language of modernity, for
accessing the internet and scientific resources, and higher studies opportunities.
(i1) Attitudes and inclination to perform a task in English.

Table 5.7. Students’ attitudes toward performing tasks in English

How do you feel while | Very A little | Nothing in [ Happy and | Very happy

performing the following | anxious | anxious | particular excited and excited
task in English

Presentation 20.18% | 31.58% | 13.16% 21.05% 14.04%
Writing examination 3.57% 11.61% | 31.25% 28.57% 25%
Interacting with the teacher | 2.73% 10.91% [ 22.73% 32.73% 30.91%

in the class

Answering questions 4.50% 15.32% [ 21.62% 37.84% 20.72%

Talking with friends 0% 0% 29.21% 38.94 31.85%

Table 5.7 illustrates students’ willingness and comfort in performing a task in English.
Their inclination and interest in choosing English will also help us to understand their comfort

level in using English without getting nervous or anxious.
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This section has drawn overall mixed responses from the participants. From Table 7, it
is observed that while giving a presentation, 32% respondents marked ‘a little anxious’.
Whereas, for the writing examination, it is observed that 32% marked ‘nothing in particular
and 29% marked ‘happy and excited’. These responses can have various reasons. Students
might fear being judged by their peers or the teacher for making mistakes while speaking in
English, as it is more immediate and visible compared to written examinations, where errors
can be corrected before submission. Additionally, speaking requires confidence and fluency,
which some students may lack compared to writing, where they have more time to compose
their thoughts and correct errors. It is also observed in classrooms that the pressure of
performing well in front of the class or the teacher can induce anxiety, leading students to feel
more apprehensive about speaking in English as compared to writing, where they can take their
time.

While interacting with the teacher in class, 33% of the students marked ‘happy and
excited’, and very few students (3%) marked ‘very anxious’. While answering questions, 38%
students have marked ‘happy and excited’. These responses show that few students are ‘very
anxious’ and ‘a little anxious’ while using English to speak. While speaking with friends, it is

observed that 39% of the respondents feel ‘happy and excited,” and 30% feel ‘nothing in

particular.’
Sentiment Level Numerical Value
Very Anxious 1
A little anxious 2
Nothing in particular 3
Happy and excited 4
Very happy and excited 5
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If we calculate the average of section (i1), which consists of five statements:

S1(2.77) +S2 (3.59) + S3 (3.15) + S4 (3.54) + S5 (3.89) / 5=3.38

The calculated average sentiment score of 3.38 (rounded to 3) falls between the Likert
scale points "Nothing in particular" (3) and "Happy and excited" (4). This mid-range score
suggests neutral-to-slightly-positive emotional attitudes among students toward using English
while performing various academic and social tasks—such as giving presentations, writing
exams, interacting with teachers, answering questions, and talking with friends.

Although the score does not indicate a highly enthusiastic or confident feeling (i.e., not
close to 4 or 5), it shows that students are generally comfortable and not strongly anxious when
engaging with English in different communicative contexts. Their responses reflect a moderate
level of confidence and interest, implying that while they may not feel highly excited, they also
do not experience significant discomfort.

In fact, occasional reports of feeling "a little anxious" appear to be minor and
situational, rather than a consistent barrier to using English. This suggests that students are
gradually building confidence and that their overall attitudes tend toward the positive end of
the emotional spectrum, with only minimal hesitation. The sentiment score, therefore, indicates
a transitional stage in which the student is comfortable mainly using English for tasks but may
still require additional practice or support to gain complete confidence and enthusiasm across
all domains.

Q 17. In this section of the questionnaire, students were given statements to which they
responded using a five-point scale. The following statements in the questionnaire have been
thematically categorized based on (i) willingness to perform a task in English, where
(Instrumental and Integrative attitudes towards English) (1 for very willing and 5 for

unwilling).
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Instrumental and Integrative attitudes towards English

(a) Attending a job interview in English

(b) Writing a job eligibility test in English

(c) Initiating tasks in English in formal meetings

(d) Delivering a speech in English

(e) Being interviewed by the researcher and discussing the issues pointed out

Table 5.8. Students’ instrumental and integrative attitudes toward English

Statement Scale
1 (very willing) 2 3 4 5 (unwilling)

(a)Attending a job | 27.27% 29.09% 16.36% | 20.91% | 6.36%
interview in English
(b) Writing a job | 37.27% 19.09% 15.45% | 13.64% | 14.55%
eligibility  test in
English
(c) Initiating tasks in | 27.10% 20.56% 20.56% | 21.50% | 10.28%
English in  formal
meetings
(d)Delivering a speech | 30.91% 22.73% 30.00% | 9.09% | 7.27%
in English
(e) Being interviewed | 25% 25.93% 17.59% | 22.22% | 9.26%

by the researcher and
discussing the issues

pointed out
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From Table 5.8, it is observed that 28% of the respondents marked ‘very willing’ to
attend a job interview in English. To write a job eligibility test in English, 38% of the total
participants indicated they were ‘very willing’. For initiating tasks in formal meetings, it was
observed that ‘4’ was marked by 22%, and ‘5’, i.e., ‘unwilling’, was marked by 11%. This
question in particular was more on the negative end of the scale, suggesting a lack of
confidence, discomfort, or reluctance to communicate in English in a formal setting.

31% of the participants marked ‘very willing’ for delivering a speech in English. Being
interviewed by the researcher and discussing the issues pointed out had a mixed response from
the participants. Nearly half of the participants ranked at the positive end of the scale, selecting
‘very willing’ (i.e., scores of ‘1’ or ‘2’). It is observed that students who marked ‘3’ had a
neutral and balanced response to perform a task in English.

Average Sentiment Score:

Very Willing (1) reflects strong confidence, enthusiasm, and comfort in using English for a
given task.

Unwilling (5) indicates high discomfort, reluctance, or anxiety toward using English in that
context.

(2.08+1.93+3.44+2.04+2.25)/5=11.74/5=2.35

The final average sentiment score is 2.35, which lies between ‘willing” and ‘neutral” on
the scale. This suggests that students are moderately willing to perform formal tasks in English
but may experience some hesitation, especially in more structured or formal contexts, such as
meetings or public speaking.

Q 18. This section examines students’ responses to statements regarding the role of Bengali
alongside English and its significance.
The questions in this section have both quantitative and qualitative components. The

questions are designed to understand participants’ views and attitudes towards English and
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Bengali languages. The qualitative responses of the participants will aid us in getting a deeper
understanding of their English usage in their daily lives for different purposes.
(a) Do you think learning English is more important than learning Bengali?

Figure 5.11. Importance of English and Bengali: Students’ responses
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From Figure 5.11, it is observed that 72% of the participants marked ‘yes’, indicating
that they consider English to be more important than learning Bengali. It is interesting to see
that students have positive responses and attitudes towards learning English. At the same time,
around 29% marked ‘no’, disagreeing with it. There could be many reasons for participants’
mixed responses. It is observed from the data that students majorly from the Bengali medium
marked ‘no’, indicating their contrasting opinion.

Participants have written reasons to support their choices. Their answers suggest that
though they prefer English for its advantages, they have also acknowledged that knowing one’s

mother tongue well is very important.
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Table 5.9. Importance of English and Bengali: Students’ responses

Theme

Excerpts

English is important for

employment.

S.16...knowing English enhances job prospects in
multinational companies and organizations where English
proficiency is often a requirement...

S.22... Knowing English will help in knowledge exchange
and academic growth.

S.31...many companies require employees to communicate

effectively in English, so it is essential to learn this language

early.

Concepts  explained in

Bengali are easy to

understand.

S.7...complex topics are easy to grasp in Bengali as it feels
more comfortable...

S.15... culturally, it is easy for me to connect an idea with
my mother tongue than in English...

S.3... I can quickly remember and comprehend a difficult

concept if it is explained in Bengali...

English is essential for

pursuing higher education.

S.33...many academic programs and institutes use English
as the primary language of instruction and communication...
S.41... proficiency in English can facilitate access to
resources, research materials, and academic opportunities. ..
S.44... proficiency in English opens up a wide range of

international opportunities for higher education in English-

speaking countries...
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Learning  Bengali  is | S.11... Speaking Bengali facilitates communication and
important  for cultural | builds bridges between people from different backgrounds...
integration. S.23... learning Bengali is important as it will allow people
to connect with the rich cultural heritage of Bengal...

S.27.... learning our mother tongue will help us to appreciate

the traditions, literature, music, art, etc...

(b) Do you think widespread use of English interferes with the use of Bengali?
Figure 5.12. Impact of English on Bengali usage: Students’ perspectives
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This question was designed to understand participants’ attitudes towards both English
and Bengali, which is the mother tongue of the majority population in Tripura. This question
has both quantitative and qualitative aspects. The qualitative response will aid in understanding
their pattern of use of both the official languages of Tripura and the impact of English on
Bengali language.
From Figure 5.12, it is observed that 63% of the participants marked ‘yes’ and agreed

that the widespread use of English interferes with the use of Bengali. Participants have a mixed
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response to this question. Around 38% of the total participants feel that there may not be an
interference of Bengali on their English.

The qualitative responses of the participants in Table 5.10 are described elaborately to
support their views.

Table 5.10 Impact of English on Bengali usage: Students’ perspective

Theme Excerpt

Code-mixing and code- | S.60... sometimes it is easy to explain few words using
switching are common. English while speaking in Bengali.... I find it easier to say
numbers in English than in Bengali...

S.62... I speak with my friends using both English and
Bengali, as I am very close to them. Sometimes we talk in
English, and sometimes in Bengali.

S.65... it is compulsory for us to speak in English in the
school premises, so I speak in English most of the time and
tend to use more English words in my Bengali

communication. ..

For business purposes, it is | S.10... A shopkeeper needs to know the local language, so
essential to be familiar with | Bengali is more important than English in our State.

the local language of the | S.17...itis easy to communicate in Bengali with customers...
region. S.31... to connect with people for business, it is crucial to

know their language...
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The future generation is

S.44... I speak only in Bengali with my grandparents, as they

entirely  dependent  on | do not understand English...
English. S.45... I take spoken English coaching as it will help me to
improve my fluency and communication....
S.51... we already know Bengali well, but for getting a job,
English is important, so we need to learn English well...
Conversion of Bengali- | S.3... many schools and colleges are getting converted to
medium institutions into | English medium in our State...

English-medium

institutions.

S.40... There are many CBSE-affiliated schools in Tripura
now to improve the quality of education...

S.11... our school was Bengali medium, but now converted
to English medium so there is influence of English on Bengali

to a large extent...

(c) Do you think the increasing use of English has made Bengali less important in our

society today?

Figure 5.13. Impact of English on Bengali's role: Students’ perspectives

Do you think the increasing use of English
has made Bengali less important in our society
today?

58.77%

41.23%

HYes H No
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This question was designed to understand students’ perspectives towards English and

Bengali in a multilingual setting. There is a mixed response to this question. 59% of the

participants agree with this scenario of increasing English use, making Bengali less important

in our society. At the same time, a section of the students, around 42%, marked ‘no.’

The qualitative responses, as mentioned in Table 5.11, help us better understand the

students' perspective.

Table 5.11. Impact of English on Bengali's role: Students’ perspectives

Theme

Excerpt

Bengali is my mother tongue,
and it is always special and

important for me.

S.77... from childhood, I have been speaking this language,
so it is very close to my heart...

S.71... I can read and write in Bengali very well, as it is my
native language....

S.73... 1 learnt Bengali first from my parents and
grandparents, so it is an important and special language for

me...

Standard reading materials are

written in English.

S.66.... sometimes it is not easy to find relevant materials of
our textbooks in the Bengali medium...

S.67... science materials that we read are written mainly by
non-Bengali authors and all are in English...

S.70.... Majority of our study materials are in English; it is

tough to find Bengali translated books...

Competitive  exams  are

conducted mainly in English.

S.55.... most of the exams are in English and Hindi, so it is

better to learn both these languages well...
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S.51... Interviews are conducted in English mostly, so it is
necessary to learn English well...

S.50.... Online exams and interviews are increasingly
conducted in English, so it is essential to learn English well to

understand all the questions and instructions properly.

There is less scope for Bengali

language outside our state.

S.44.... once we complete our board exams, we will move
outside our state, then there will be very few people who will
understand Bengali. ..

S.41.... It is better to know English well, as outside Tripura,
in very few states, people will understand Bengali...

S.42.... for all jobs, English is mandatory, so Bengali will be

necessary in limited places...

(d) Do you mix English and Bengali in your conversation?

Figure 5.14. Code-Mixing in conversation: Students’ responses

Do you mix English and Bengali in your
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conversation?
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From Figure 5.14, it is observed that around 66% of the participants agreed, marking

‘yes’ that they tend to mix Bengali and English in their speech. The qualitative responses of

the students describing specific occasions where they mix both languages are mentioned in

Table 5.12 below.

Table 5.12. Code-Mixing in conversation: Students’ responses

Theme

Excerpt

Counting is easy in English.

S.28... I can say numbers in English, but it is not easy in
Bengali...
S.28... while speaking in Bengali, sometimes I shift to

Bengali while mentioning any numbers...

Speaking English most of the
time also interferes with my

Bengali speech.

S.9.... some English words are commonly used in
Bengali, so I often mix few English words while speaking
in Bengali...

S.11... I tend to mix few English words with Bengali, as
most of the time I speak in English during school hours...
S.15... while speaking with my Bengali friends in school,

I speak using both Bengali and English...

Understanding complex concepts

in Bengali is easy.

S.36... I write the meanings of difficult English words in
Bengali to make them easier to remember.

S.38... When my teacher explains some tough topics in
the Bengali language, I can understand them easily...
S.41... Itis easy to remember grammar and other concepts
when explained in Bengali. I can remember the concept

for a longer time then....

155




Identity and cultural connections | S.48... I feel a strong connection to the Bengali language,
with mother tongue... as it is my mother tongue.

S.56... I find it easier to mix in a Bengali group than with
friends from other communities. ..

S.71... I can express myself adequately in the Bengali

language than in any other language...

(e) In which language are you able to express yourself better?

Figure 5.15. Language preference for expression: Students’ views
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From Figure 5.15, it is observed that 59% stated that they can express themselves
better in Bengali, 11% in English, and 31% in both English and Bengali. Participants have

described their reasons for supporting their choices, as listed in Table 5.13.
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Table 5.13. Language preference for expression: Students’ views

Theme

Excerpt

Bengali is my mother
tongue, so I can speak and

express myself better in

S. 55... I am comfortable expressing myself in Bengali than in
English or Hindi...

S.47... when I explain in Bengali, I can speak for long in a flow

Bengali. but not in English...
S. 48... sometimes I forget the exact word if [ speak in English,
but in Bengali it is easy for me to express...

Having spoken Bengali | S.57... as I am from a Bengali medium, so I find it easier to

since birth, I believe my
Bengali is superior to any

other language.

express in Bengali than in English...

S.52... I have been speaking in Bengali since my birth, so it is
comfortable for me to speak in Bengali than any other
language...

S.34... I am confident in both Bengali and English, but I will

still choose Bengali as it is my native language.

Feel nervous sometimes

while speaking in English

S.22... I forget words if I am asked to speak in English...
S.23... in front of a big audience or my teachers, I feel scared
to speak in English, but in Bengali, I can confidently speak.
S.27... My English is not very good, so I find it better to speak

confidently in Bengali.

Confident in both Bengali

and English.

S.46... I have been studying English for more than a decade,
and Bengali is my native language, so I am confident in both
languages.

S. 41... I can speak both languages well...
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S.32... Both Bengali and English are official languages of our

state, so we need to be proficient in these languages.

(e) Do you feel pressured to learn the English language?
Figure 5.16. Students’ views on pressure to learn English

Do you feel pressured to learn the
language English?
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From Figure 5.16, it is observed that 74% of the total participants marked ‘no’ in
response to the question of whether they feel pressured to learn English. It is interesting to see
that students describe and are aware of the various advantages of knowing English, but do not
feel any pressure. While a small section of students felt pressure for several reasons, as
explained in Table 5.14 below.

Table 5.14. Students’ views on pressure to learn English

Theme Excerpt

More opportunities are available | S.68... there are more job opportunities with knowledge
with English knowledge. of English, so we need to know English well...
S.72... corporate companies look for proficiency in

English, so it is necessary to know this English...
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S.78... these days, without knowing English, it is not

easy to make a promising career...

Pressure from  peers and

acquaintances.

S.80... my friends speak English very well, so I feel the
need to learn...

S.83... English is a dominant language, so we need to
learn ...

S.84... I need to improve my spoken English; otherwise,

I will be afraid to speak in front of anyone.

Happy to learn English without any

pressure.

S.90... I am excited to learn English ...
S.92... my English proficiency is good and I practice
speaking with my peers and teachers...
S.105... I can express myself confidently in English

without any fear...

Acquiring English knowledge will
enhance both professional and

personal success.

S.103... ...outside Tripura, if I go, my English
knowledge will be helpful...

S.120... it will help me to grow professionally...
S.150... I can expand my community beyond Bengali

peers...

(f) Would you feel embarrassed if you couldn’t speak English?
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Figure 5.17. Students’ views on embarrassment over not speaking English

Would you feel embarrassed if you
couldn’t speak English?
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This question was designed to understand participants’ attitudes towards the need to
learn English and their perspective on the importance of knowing this language in addition to
their mother tongue. From Figure 5.17, it is observed that 60% of the students marked ‘yes’
that they would feel embarrassed if they could not speak English well. The qualitative
responses mentioned in Table 5.15 provide a more detailed explanation.

Table 5.15. Students’ views on embarrassment over not speaking English

Theme Excerpt

Knowing English is | S.150... it is the language of the wider community...
mandatory nowadays. S.97... for jobs, education, and any other opportunity where
English knowledge is needed...

S.96... it is a compulsory subject in every school...

Feeling of nervousness in | S.143... I feel nervous to talk in English in front of my friends
front of classmates and the | and teacher...

teacher.
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S.156... my grammar is bad, so I fear speaking in class in front
of everyone...

S.160... my English is not so fluent, so I am afraid to speak...

Skillset will not be

complete.

S.155... without English knowledge, our profile will not be
strong...

S.157... corporate jobs look for English proficiency...S.162...
with good English-speaking skills, one can communicate their

ideas well...

Knowledge of the mother
tongue is more important

and helpful than English.

S.170... one must know to speak, read, and write in their own
mother tongue ...

S.181... mother tongue will help express ourselves better...
S.190... Bengali will help me connect with our roots, as I have

been learning it since my childhood.

Q 19. Listed below are some of the reasons people have for learning English. Please indicate

the importance of each reason for you personally by ticking in the appropriate category.

Students were asked to tick under each category the importance of various reasons for

learning English based on a five-point scale (Most important; very important; quite important;

a little important; not at all important).

Table 5.16. Motivations for learning English: Student responses

Statements Most Very Quite A little | Not at all

important | important | important | important important

For jobs and higher

studies 65.52 25.86 4.31 3.45 0.86
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Acquiring new ideas

and broadening one’s 12.6
outlook 20.72 32.43 24.32 9.91 1
Travelling abroad 58.56 27.93 9.91 2.70 0.90

To be more self-

confident 41.44 39.64 10.81 4.50 3.60

Getting  access  to
international books and

journals 46.85 42.34 9.01 1.80 0.00

To improve my social

status 28.83 27.93 29.73 541 8.11

This question is designed to explore the various reasons (instrumental or
integrative) and motivations that students have for learning English. There can be a range of
motives for one’s interest and inclination to learn a particular language. A few common and
important reasons are mentioned here to understand students’ choices and perspectives.

From Table 5.16, it is observed that 66% students consider jobs and higher
studies as the ‘most important’ reason to learn English. This is followed by travelling abroad,
59%, for getting access to international books and journals 46%, and for being more self-
confident 42%. Acquiring new ideas and broadening one’s outlook is considered ‘very
important” by 33%. To improve social status is considered ‘quite important’ by 30%
participants. The overall responses of the participants, as shown in Table 5.16, indicate that
students generally have multiple reasons and motivations for learning English. However,
primarily for employment and career opportunities, students are more interested to learn

English.
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To understand the participants' attitudes in-depth, a sentiment score has been analysed

for this section’s two sets of statements. Each sentiment level is assigned a numerical value.

Sentiment Level Numerical Value
Not at all important 1
A little important 2
Quite important 3
Very important 4
Most important 5

If we calculate the average of this section, which consists of six statements:

S1(4.51)+S2 (3.38) + S3 (4.40) + S4 (4.10) + S5 (4.34) + S6 (3.63) / 6=4.06

We got a sentiment score of 4.06, which can be rounded to 4. This suggests that students
prefer English for securing jobs and higher education opportunities, acquiring new ideas and
broadening their outlook, traveling abroad, accessing international books and journals, and
improving their social status.

Students from English-medium backgrounds consistently reported stronger
instrumental motivation; that is, they view English primarily as a practical tool for achieving
specific goals, such as securing employment, pursuing higher education, and accessing
academic and digital resources. This pattern likely reflects greater familiarity and regular
exposure to English in their classrooms, textbooks, peer interactions, and sometimes at home.
Such exposure increases students’ confidence and perceived competence, making them more
ready to use English for pragmatic, goal-oriented purposes and to pursue opportunities where
English proficiency is viewed as an advantage.

In contrast, students from Bengali-medium backgrounds, while acknowledging the

importance of English, displayed more cautious or mixed attitudes. Their motivation is often
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oriented toward social mobility and confidence building rather than immediate instrumental
gains. In other words, these learners see English as a means to improve their social standing or
future prospects. However, they are less confident about their ability to use it effectively for
jobs or higher education right now. This hesitancy can be attributed to limited exposure to
English outside school, weaker vocabulary and listening skills, anxiety about making errors,
and less parental or community support for English-medium practices, all of which reduce self-
efficacy and make learners more tentative.

The distinction between the two groups, therefore, appears less about valuing English
and more about readiness and perceived capability. English-medium students tend to feel
prepared to convert language ability directly into tangible outcomes. In contrast, Bengali-
medium students recognise the language’s value but feel they need more practice, scaffolding,
and confidence before they can pursue those same outcomes. This explains the “mixed attitudes
and mild hesitation” observed: Bengali-medium learners are motivated in principle but
reluctant in practice because of perceived barriers.

Implications of this finding include the need for targeted interventions for Bengali-
medium students (for example, confidence-building activities, increased exposure to authentic
English materials, skill-focused support, and parental/community engagement) so that their
motivation can translate into readiness for instrumental goals like employment and higher
education.

5.2.2 Attitudes towards policy

This question is designed to investigate students’ attitudes towards English language
education policy and practices. There is a total of 28 statements. The responses are analysed
quantitatively in three parts. The responses are marked on a five-point Likert scale, ranging

from "strongly disagree" to "strongly agree."
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Table 5.17. Attitudes toward policy: Students’ perspectives

Statements Strongly Disagree | Notsure | Agree | Strongly

Disagree Agree

1. English medium education will

increase the literacy rate 7.96 8.85 17.70 46.90 18.58

2. English education will give an
opportunity for a better scope of

education 4.39 2.63 6.14 48.25 38.60

3. English should be the principal
medium of communication in all

educational institutions 7.89 16.67 24.56 29.82 21.05

4. Private sector companies should
test the English communication
skills of candidates before hiring

them 5.31 10.62 23.89 41.59 18.58

5. Bengali medium schools should
be converted to English medium

for higher literacy rates 7.02 24.56 24.56 27.19 16.67

6. English as a medium of
communication helps in uniting
the people of the country coming
from diverse linguistic

backgrounds 3.51 7.02 14.91 54.39 20.18
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7. There should be more schemes
for students focusing on
improving their English language

skills

4.39

4.39

12.28

56.14

22.81

8. All competitive examinations
should be conducted in only

English

8.04

24.11

26.79

24.11

16.96

9. University and college lectures
should be delivered in English

only

7.02

21.93

22.81

32.46

15.79

10. Higher secondary subjects

should be taught in English only

5.26

32.46

24.56

21.93

15.79

11. If subjects in the higher
secondary science  stream are
taught in Bengali, scientific terms

should be borrowed from English

5.31

13.27

24.78

35.40

21.24

12. English teaching tools and
techniques used for our English

classes are easy to understand

5.26

7.02

13.16

52.63

21.93

13. I find my English class boring

16.53

63.65

15.32

4.50

14. 1 feel more self-confident
because I can read English better

than Bengali, so I prefer to read

0.12

25.66

14.16

29.20

19.47
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directions written in English

rather than in Bengali

15. In order to get high grades in
school, one has to be highly

proficient in English

19.41

21.93

10.41

37.72

10.53

16. English should replace
Bengali as a medium of
instruction at all levels in order to

accelerate English abilities

0.12

27.43

7.08

27.43

25.66

17. Instructions written in Bengali
are easier to read and understand

than those written in English

21.24

18.58

0.10

37.17

13.27

18. I find our English paper easy

and interesting

16.07

10.71

0.04

39.29

29.46

19. English medium of education
will give wus Dbetter future

opportunities for higher studies

0.02

14.41

13.51

37.84

32.43

20. Being proficient in English, 1
can access information for

learning other subjects

0.06

13.64

11.82

42.73

25.45

21. Instruction in Bengali is easier

to understand than English

28.57

18.75

0.04

41.07

7.14
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22. T actively offer to use English
if my counterparts do not speak

my native language 26.85 5.56 0.05 46.30 16.67

23. I consider English in higher
education to be no more than a

communication tool 36.11 18.52 0.06 25.00 14.81

24. 1 would prefer Bengali as the
most widely used language in the

scientific community 25.45 30.00 0.13 21.82 10.00

25. I prefer English as the medium
of instruction in educational

institutions 12.73 11.82 0.06 49.09 20.00

26. Learning English is a waste of

time 53.58 40.54 - 1047 541

27. 1 would rather spend my time

on subjects other than English 19.27 30.28 0.24 19.27 7.34

28. I really enjoy learning English,
as it brings me closer to the

English-speaking community 10.91 6.36 0.08 49.09 25.45

Statements 1-12 focus primarily on the medium of communication. Participant
responses indicate that 47% of the total students agreed that an English-medium education
would increase the literacy rate. 49% of the respondents marked ‘agree’ that English education
will allow a better scope of education. The statement "English should be the principal medium

of communication in all educational institutions" received mixed responses from the students.
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30% marked ‘agree’ and 22% marked ‘strongly agree’, whereas around 25% of the respondents
marked ‘not sure’. 42% of the respondents marked ‘agree’ to the statement: private sector
companies should test the English communication skills of candidates before hiring them.
Participants had mixed responses to the statements: Bengali medium schools should be
converted to English medium for higher literacy rates. 25% marked ‘disagree’ and 28% marked
‘agree’. The mixed responses of the participants indicate that they are aware of the benefits of
learning English, yet they also hold positive attitudes towards their mother tongue. 55% of the
participants agreed that using English as a medium of communication helps unite people in the
country from diverse linguistic backgrounds. 57% agree that there should be more schemes for
students focusing on improving their English language skills.

The statement: all competitive examinations should be conducted in only English
received mixed responses. 25% ‘agree’, whereas 25% ‘disagree’ with this. 33% marked
‘agree’ that: university and college lectures should be delivered in English only. 33% marked
‘disagree’ to the statement: higher secondary subjects should be taught in English only. 36%
marked ‘agree’ to the idea of the statement: If subjects in the higher secondary science stream
are taught in Bengali, scientific terms should be borrowed from English. A large section of the
total participants marked ‘agree’ that English teaching tools and techniques used for our
English classes are easy to understand.

The overall responses of the participants are generally positive towards English
and its advantages in different aspects. Majority of the students acknowledged the benefit of
knowing English. Participants responded positively to Bengali, too, besides English.

Statements 13-21 focus primarily on English education. 64% marked

‘disagree’ to the statement: I find my English class boring. Students responded positively to
the statement: I feel more self-confident because I can read English better than Bengali, so I

prefer to read directions written in English rather than in Bengali. 30% marked ‘agree’ and
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20% marked °‘strongly agree’. Participants gave mixed responses to the statement: To
achieve high grades in school, one must be highly proficient in English. 38% marked ‘agree’
and 22% marked ‘disagree’.

28% marked ‘agree’ and 26% marked ‘strongly agree’ that English should replace
Bengali as a medium of instruction at all levels to accelerate English abilities. 38% marked
‘agree’ and 22% marked ‘strongly disagree’ that Instructions written in Bengali are easier to
read and understand than those written in English. 40% marked ‘agree’ that they find their
English paper easy and interesting. 38% marked ‘agree’ to the statement: English medium
education will give us better future opportunities for higher studies. 43% marked ‘agree’ that
being proficient in English, I can access information for learning other subjects. 42% marked
‘agree’ and 29% marked’ strongly disagree’ that Instruction in Bengali is easier to understand
than English.

In this part of the question, students had mixed responses towards the statements. It is
observed that majority participants from the Bengali medium had positive attitudes towards the
use of Bengali. In contrast, English-medium students showed an interest and inclination
towards the use of English. Students from the two mediums of schools had different opinions
and comfort levels in using both languages. Students from the Bengali-medium schools had
positive attitudes towards the use of English but found Bengali more comfortable for various
purposes, such as reading instructions in Bengali.

Statements 22-28 focus primarily on attitudes towards learning English and Bengali.
47% marked ‘agree’ to the statement: I actively offer to use English if my counterparts do not
speak my native language. 37% marked ‘strongly disagree’ to ‘I consider English in higher
education to be no more than a communication tool’. 30% marked ‘disagree’ that they would
prefer Bengali as the most widely used language in the scientific community. 50% marked

‘agree’ to the statement: ‘I prefer English as the medium of instruction in educational
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institutions. 54% marked ‘strongly disagree’ that learning English is a waste of time. 31%
marked ‘disagree’ to the statement I would rather spend my time on subjects other than English.
50% said ‘agree’ that they really enjoy learning English, as it brings them closer to the English-

speaking community.

Sentiment Level Numerical Value
Strongly Disagree 1
Disagree 2
Not sure 3
Agree 4
Strongly Agree 5

If we calculate the average sentiment score of this section, which consists of twenty-
eight statements:

S1 (3.59) + S2 (4.14) + S3 (3.39) + S4 (3.57) + S5 (3.21) + S6 (3.80) + S7 (3.88)
+S8(3.17) + S9 (3.28) + S10 (3.10) + S11 (3.53) + S12 (3.78) + S13 (2.30) + S14 (3.19) + S15
(3.15) + S16 (2.89) + S17 (3.26) + S18 (3.78) + S19 (3.84) + S20 (3.67) + S21 (3.28) + S22
(3.64) +S23 (3.25)+ S24 (2.87) + S25 (3.64) + S26 (2.04) + S27 (3.44) + S28 (3.77) =94.45/
28 = 3.37

A sentiment score of 3.37 (on a 5-point Likert scale where 1 = Strongly disagree and 5
= Strongly agree) indicates moderately positive attitudes overall. After accounting for
negatively worded items, the data still reflect favourable attitudes toward English, with some
variability in confidence and comfort. This suggests that students generally agree with positive
statements about English, such as its usefulness, necessity, and their comfort in using it,
although their agreement is not strong. The result reflects a balanced yet leaning-positive

sentiment, where students are interested and motivated, though some uncertainty or hesitation
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still exists in certain areas. While many students expressed interest and comfort in using
English, the presence of some lower scores, especially in negatively worded items, suggests
mild hesitation or lack of confidence in certain situations. This mixed sentiment reflects the
complexity of language attitudes, especially for students from diverse linguistic backgrounds.
Participants’ responses in this section primarily focused on their attitudes and opinions
regarding the use of English as a medium of instruction, as well as their interest and comfort
in using both English and Bengali. From students’ responses as mentioned in Table 17, it is
observed that students enjoy learning English and consider it important to learn the language.
Participants also show interest in using English as a medium of instruction in institutions.
Respondents showed comfort and preference in using English as they would choose English to
communicate with someone who did not understand their native language.
2. Read the statements given below and choose one of the options given. Give reasons to
support your opinion.
(1) English should be an optional subject

Figure 5.18. English as an optional subject: Students’ responses

English should be an optional subject
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From Figure 5.18, it is observed that 82% of the total participants feel that English

should not be an optional subject. The participants' responses are generally positive towards

learning English.

Along with the quantitative component, this question also has a qualitative component.

The reasons mentioned by respondents in Table 5.18 help us gain a better understanding of

their perspective.

Table 5.18. English as an optional subject: Students’ responses

Theme

Excerpt

English is a lingua franca

S.44... English will help us to communicate with people from
other communities...
S.47... Learning the English language cannot be an option. It

must be compulsory...

Proficiency in English will be

helpful to secure a job in

multinational companies

S.31. Nowadays, in corporate jobs, preference is given to
someone who can fluently speak English...
S.40... English language proficiency is a valuable skill to

include in a resume for securing good jobs...

English is considered the

international

language

business

S.35... to do well in jobs, it is necessary to speak in English...
S.37... English is considered an important language of

instruction for official and legal matters worldwide...

(i1) I find my English exam tough and difficult to score
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Figure 5.19. Difficulty level of English exams: Students’ responses
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Figure 5.19 shows that around 80% of the total respondents marked ‘no’ and expressed

that they did not find their English examination tough and difficult to score. Participants’

score

79.28%

20.72%

HYes HNo

qualitative responses are shared in Table 5.19.

Table 5.19. Difficulty level of English exams: Students’ responses

Theme

Excerpt

Impact of long-term English

S.36... I can express my opinion in English, as I have

learning on language | been studying this subject for over 10 years.

confidence S.38. I have been studying English for many
years, so it is not tough for me...

The English syllabus is | S.11... I can attempt the answers easily if I know the

standard and easy to score

marks

summary and basic concept, unlike maths or science
subjects...
S.25...

the subject content is standard and very

interesting...
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(ii1) Our English course material is very standard and comprehensive

Figure 5.20. Students’ views on English course material
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82% of the total respondents agreed to the statement that their course material
is very standard and comprehensive. This shows that students are satisfied and comfortable
with the pedagogy and materials. The descriptive responses mentioned in Table 5.20 give us
an in-depth idea about their responses.

Table 5.20. Students’ views on English course material

Theme Excerpt

The English syllabus covers a | S.37... our syllabus is up to date and very standard...

wide range of topics S.44... student-friendly and engaging course content...

The syllabus will help us to | S.33... our syllabus is advanced, so it will help us to get ready
prepare for competitive exams | for competitive exams...

S.35... The reading materials and teaching strategies are
innovative, which helps us prepare for various entrance

examinations.
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At par with other reputed | S.45... our English content is moderately difficult...and

boards standard like any other reputed board...

(iv) We do not have sufficient reference materials for our English paper

Figure 5.21. Availability of English resources: Students’ opinion
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In Figure 5.21, it is seen that around 67% of the participants believe there are sufficient
materials available for their English subject. Around 34% of the participants felt that materials
are not sufficiently available for the English subject. The qualitative responses of the subjects
are mentioned in Table 5.21.

Table 5.21. Availability of English resources: Students’ opinion

Theme Excerpt

Our textbook content, reference | S.44... our syllabus content is sufficient...
materials, and exercises are adequate S.47... the content and chapters in our books are

helpful...

Reference materials are not sufficient | S.32... I find it difficult to understand for few

and are difficult to understand chapters, so I take help from the internet...
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Classroom lectures are beneficial S.41... our class lectures are helpful and sufficient
to do well in exams...

S.33... class notes are helpful...

(v) I can cover more subject content if it is in English medium

Figure 5.22. English medium and content coverage: Students’ responses

| can cover more subject content if it is in
English medium
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HYes M No

As mentioned in Figure 5.22, 64% of the students were comfortable in using English
and felt they could cover more subject content in English medium. Around 36% marked ‘no’.
The responses of the participants show their positive attitudes and interest towards using the
English medium. Few students expressed their difficulty in studying in the English medium.
The qualitative responses mentioned in Table 5.22 give a better idea of students’ language
preferences.

Table 5.22. English medium and content coverage: Students’ responses

Theme Excerpt

It is easy for an English | S.60... [ have been studying in English medium for many years,

medium student so I find it easy to study in English medium...
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For Bengali medium

students, it is tough

S.117... it is tough for Bengali medium students to understand
and read subjects in English medium...

S.68... it takes more time if I have to complete studying some
content in English medium. My vocabulary in English is limited,

and my fluency is not good...

Boosts self-confidence

and critical thinking

ability

S.77... English language proficiency will help us to be more
confident and more competent...
S.70... English language knowledge will enable us to think and

analyse critically...

(vi) English should be taught as a subject only and not used as a medium of instruction

Figure 5.23. Students’ views on English as a subject vs medium
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English should be taught as a subject only
and not used as a medium of instruction
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Students’ responses so far have been neutral and balanced towards English. In the above

statement: English should be taught as a subject only and not used as a medium of instruction,

around 66% of the participants responded ‘no’. A small section of respondents, around 35%

marked ‘yes’. The majority of students’ interest and preference for using English as a subject
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and as a medium of instruction indicates the importance of English for the learners. The

qualitative responses of the students are discussed in Table 5.23.

Table 5.23. Students’ views on English as a subject vs medium

Theme

Excerpt

English as a medium of instruction will

help to improve the standard of education

S.81... access to English will help us to gain more
knowledge and will eventually upgrade the
standard of education...

S.82... English language proficiency will enhance

the quality of education for all...

It is challenging to learn content in

English for Bengali medium students

S.84... as we have been studying in Bengali
medium for many years, so learning in English is

laborious and time-consuming...

Only as a subject will not give enough
scope for learning, so English as MOI

should be recommended

S.85... English should be made compulsory, then
the scope for learning the language will also
increase...

S.86... more opportunities should be created to
give students scope to learn English both as a

subject and as a medium of instruction...

179




(vii) It's easier to study science subjects in Bengali

Figure 5.24. Students’ opinions on using Bengali for science subjects
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53% of the total respondents marked ‘yes’ to the statement that it is easier to

study science subjects in Bengali. Whereas, around 48% of the students responded ‘no’. From

the qualitative responses of the participants, it is observed that students from two different

medium of schools had different opinions. It is seen that mostly Bengali medium students were

comfortable in using Bengali and found it difficult to remember the scientific terminologies in

English. Students from English medium schools were in favour of studying science subjects in

English. The qualitative responses of the participants, as discussed in Table 5.24, provide a

deeper understanding of students’ language choices for studying science subjects.

Table 5.24. Students’ opinions on using Bengali for science subjects

Theme

Excerpt

Few scientific terms are

easy to understand

English

in

S.88... reading English terms in science subjects will be good,

as later we have to study our degree subjects in English

medium...
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S.85... it will be better for us if we learn topics in English, as all

entrance exams are in the English language. ..

English terms are difficult | S.81... I find English terms difficult to remember...
to learn and remember S.84... It is tough for me to understand English terms without a

dictionary...

No adequate reference | S.120... sufficient reading materials are not always available in
materials and papers in | Bengali...

Bengali S.111... reference books are not always available for science
subjects in the Bengali medium. English books are readily

available and more standard...

(viii) Learning English is boring but necessary

Figure 5.25. Students’ views on English as boring but necessary
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From Figure 5.25, it is observed that around 65% of the total respondents marked ‘no’
to the statement "learning English is boring but necessary", while the remaining 35% marked

‘yes’. The majority of participants disagreeing with this statement indicates generally positive

181




attitudes toward learning English. Students’ qualitative responses, presented in Table 5.25,

further reflect their awareness of the academic, professional, and social benefits associated with

English language proficiency.

Additionally, a closer look at the demographic profile reveals that many of the

respondents are first-generation English learners, particularly among students from Bengali-

medium backgrounds. On the other hand, a significant number of English-medium participants

demonstrated advanced English proficiency, with some students reporting that their parents

hold postgraduate degrees, particularly in fields where English is commonly used. This

demographic variation appears to contribute to the difference in perception and motivation

between the two groups regarding the role of English in their lives.

Table 5.25. Students’ views on English as boring but necessary

Theme

Excerpt

English is the connecting language

globally

S.76... If we know English, then we will be able to
communicate with people from other regions...
S.75... English will help us to prepare for higher

studies in foreign countries...

For Bengali medium students
without good proficiency, it is not

easy

S.72... It is tough for me to speak fluently in English.
However, I can understand and write in English
correctly...

S.70... my English proficiency is not that good...

It is easy to score marks in the

English paper

S.72... our English syllabus is easy and interesting...
S.71... English is a scoring subject if we can

understand the basic topic...
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The integration of demographic insights into the analysis reveals how students’
backgrounds, including medium of instruction, parental education levels, and first-generation
English learner status, shape their attitudes and experiences with English. For instance,
responses such as S.70 and S.72 demonstrate a high level of self-awareness among students
from Bengali-medium backgrounds or first-generation learners, who often struggle with
spoken fluency despite possessing basic reading and writing skills. This indicates a need for
more interactive and communicative English exposure in their academic contexts. In contrast,
students whose parents are well-educated, many with postgraduate or professional degrees,
tend to express more confidence and long-term goals involving English, such as pursuing
higher education abroad (S.75) or communicating across regions (S.76). This suggests that
parental educational background not only shapes the home language environment but also
influences students’ aspirations and access to resources. Meanwhile, responses like S.71 and
S.72 point to a belief that English is a scoring and manageable subject, particularly when the
syllabus is well-structured and student-friendly. These varied responses underscore the
complex interplay between students’ demographic profiles, perceived proficiency, motivation,
and the academic experience, emphasizing the importance of aligning language education
efforts with learners’ social and linguistic realities.

5.3 Key findings from the analysis of the students’ questionnaire

1. Students from both English and Bengali medium are interested to learn English.

The questionnaire responses from the participants indicate that students are eager to
learn English. From the responses, it is observed that English-medium students find learning
in English medium more convenient, and students from the Bengali-medium have expressed

their interest in knowing the advantages associated with learning English. A few students
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have expressed feeling anxious while speaking English, especially in public places or during

classroom discussions.

2. School is the primary place where students learn and practice communication in English
mainly.

Participants from both the mediums have stated that at school, with their teachers and
classmates, they mostly communicate in English. 48% of the students very often use English
while talking to their teachers. 40% of the students very often use English in schools. Outside
their classrooms and school premises, they rarely communicate in English. Students who are
first-generation English learners communicate in English mostly with teachers and friends in
school. 30% of the respondents have expressed English as their choice when talking to
strangers and foreigners. The majority of the students, i.e., 80%, never use English at home.
3. Learning English for better higher education opportunities and employment purposes are the
main motivational reasons for learners.

Students have expressed positive attitudes towards their mother tongue and English.
Students feel that language can never be a barrier to communicate one’s knowledge, but
English is the single most common language spoken globally. Therefore, after moving outside
one’s native place, knowing English will provide an option to converse with people. Students
from the Bengali medium have stated that learning English is tough, and they tend to mix
Bengali and English in their speech often. Furthermore, students are well aware of the benefits
of knowing English and the numerous possibilities associated with it; therefore, they prefer
learning the language well. The data analysis reveals that students exhibit both instrumental
and integrative motivations for learning English, as indicated by their responses to the
questionnaire. Instrumental motivation refers to the pragmatic reasons students have for

learning the language, such as improving their chances for better job opportunities and access
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to higher education. This was reflected in students' mentions of using English to secure
employment and further their academic goals.

In addition to instrumental motivation, students also expressed integrative motivations,
demonstrating a desire to become part of the international community. They view English as a
tool for connecting with others globally, which aligns with the integrative motivation theory,
where learners are driven by the wish to engage with people from different cultures and broaden
their horizons.

Overall, the positive attitudes towards learning English can be attributed to these dual
motivations. Students recognize the practical benefits of mastering the language while also

embracing its role in facilitating international communication and cultural exchange.

4. Students prefer English both as a subject and as a medium of education.

The data reveal that students across both English and Bengali medium backgrounds
demonstrate positive attitudes towards English, not only as a subject but also as the preferred
medium of education. English-medium students reported higher levels of comfort and
confidence in learning through English, viewing it as the norm in their academic journey. In
contrast, Bengali-medium students, while supportive of English-medium instruction due to its
perceived advantages in higher education and employment, expressed that they often
understand and retain concepts better when taught in their mother tongue. Despite this, many
Bengali-medium learners indicated a clear aspiration to transition into English-medium
education to align with competitive demands and future opportunities. This highlights a
significant finding: while the preference for English-medium education is shared, the ease of
navigating it differs based on students’ linguistic backgrounds, influencing their learning
experiences and perceived proficiency.

5. Students rarely use English outside their school premises.
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Students mostly practice and learn to communicate in English in school. Outside
their school, students rarely speak in English. Around 80% never use English at home. 73% of
the participants reported that they never use English with relatives. 31% participants expressed
‘very willing” to deliver a speech in English. Participants from both the mediums are
comfortable in using English for different purposes outside their classroom setting.

6. Overall, students are satisfied with the English course structure and reading materials.

Students are happy and motivated about their English course structure and reading
materials. They are satisfied with their classroom lectures, teaching techniques, assessment
methods, and English learning materials. A few students have expressed their difficulty in
understanding English meanings and grammar, as well as a lack of reference materials. Overall,
students have positive attitudes towards the subject, and their expectations are met through the
course structure. All the students found the syllabus important and interesting.
7. More employability-enhancing skills and language skills-based content should be added.

Participants, mostly from Bengali medium, conveyed their struggle to speak fluent
English. Students added that their textbooks should focus more on skills that will help them
secure employment opportunities and prepare them for competitive exams and interviews.
Students felt that there should be more language-focused content and less literature-based
content. Students wanted more writing and speaking skill-based content to be incorporated into
their existing course content.
5.4 Conclusion

The present chapter sheds light on important aspects of learning English from the

students’ perspective. It helped us to understand students’ English learning experiences and
their use of English for different purposes. The findings from this chapter highlight key insights
into students' attitudes, preferences, and challenges related to English language learning. While

students predominantly use and practice English within the school environment, its usage drops
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significantly outside academic settings, particularly at home and with relatives. Despite this
limited exposure, many participants, including those from Bengali-medium backgrounds,
expressed a willingness to use English in formal settings, such as public speaking, reflecting a
growing recognition of its importance.

Overall, students are satisfied with their English course structure, classroom teaching,
and the learning materials provided. The curriculum appears to foster a positive learning
environment, with students describing the syllabus as both important and engaging. However,
a need for improvement has also been voiced. A significant number of students, especially
first-generation English learners and those from regional language backgrounds, emphasized
the necessity of incorporating more practical, skill-based components into the curriculum.
Suggestions included increasing focus on spoken and written communication, employment-
oriented language tasks, and preparation for real-world applications like competitive exams
and job interviews.

These results underscore the importance of aligning English language education with
the lived realities and aspirations of students. A balanced curriculum that combines literary
appreciation with language proficiency and employability skills can better serve the diverse

needs of learners, ensuring that English education is both relevant and empowering.
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Chapter 6 Deciphering Attitudes: Analysing Policy Documents on

English Language Education

6.1. Introduction
The present chapter analyses the policy documents and reports the attitudes of people
as interpreted from the documents, notifications, and other related materials. It examines policy
documents to gauge whether the measures introduced by policymakers are generating
motivation and interest among the people, thereby offering an understanding of their attitudes
(See Sec. 2.9). Various documents, such as official gazettes, notifications, newspaper articles,
magazines, statistical reports, and data, have been collected and analysed to understand the
attitudes of stakeholders towards English. The findings of this chapter will help us understand
the attitudes of stakeholders and the influence of policy on attitudes. This finding will answer
the fourth research question of this study: Does language policy and planning influence
language attitudes and vice versa?
The data in this chapter are analysed using thematic analysis and textual analysis.
Further, based on Cardno’s (2018) content analysis exercise and guiding questions, a template
has been formed to analyse all types of documents in-depth and interpret accordingly. The
macro-factors (purpose, format, and policy recommendations) and micro-factors (teaching
methods and approaches, vocabulary, and thematic factors) have been studied and analysed.
The analysis is carried out in accordance with the research objective of the present study.
6.2. Collaboration with various NGOs to promote English education in Tripura
The Education Department of Tripura has taken several steps to develop the
standard of English education in the state. To improve students’ competitiveness and to gain

employment opportunities in a globalized world, English proficiency is crucial. These efforts
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aim to equip students with the necessary language skills to compete effectively in the global
job market and contribute to the development of Tripura.

One of the measures taken to develop students’ language proficiency is a partnership
with reputed NGOs. The Education Department has tied up with several organizations with

different aims and objectives.

Table 1 Collaboration with NGOs

Name of the Year of Objective/Goal

NGO Implementation

Cheshta 2021 To enable teachers to use storytelling as
1. | Care a pedagogic device in the classroom.

Foundation, Train teachers in storytelling skills and

New Delhi empower them to use storytelling as a

teaching strategy in primary classrooms.

Tech 2020 To work in the area of teachers’
2. | Mahindra Capacity Building Program to create
Foundation, academic leaders. In partnership with
Bengaluru the Government of Tripura, this

organization worked closely with the
Tripura Samagra Shiksha Abhiyan team

to train the teachers of the State.
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Azim Premji 2021 Tripura Board of Secondary Education
3. | University, (TBSE) collaborated with Azim Premji
Bengaluru University to strengthen its state-level
board examinations. The university has
been working collaboratively with a
working committee of approximately a
hundred subject matter experts on
Mathematics, English, Science, and

Social Science.

The Teacher 2021 Train master trainers (PGT
4. | Foundation teachers and Head teachers of different
blocks)  through a  professional

development program.

The British 2018 Train teachers (English Master
5. | Council Trainers) based on ‘myEnglish’ online
course to develop their English
proficiency. Develop their
understanding and use of specific
learning-centred classroom approaches
and techniques for teaching English and

21st-century thinking.

The above table mentions the various organizations that have partnered with the
education department of the government of Tripura. These organizations include Chesta Care

Foundation, Tech Mahindra Foundation, Azim Premji University, The Teacher Foundation,
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and The British Council. These organizations, focusing on various aspects of the education
system in Tripura, aimed to improve the learning outcomes of students. Findings from teachers’
responses revealed that these trainings were held at regular intervals, helping teachers
implement innovative teaching methodologies in their classrooms. Teachers (18, 21, and 24)
shared that though teachers must attend these trainings regularly, sometimes, only few teachers
were selected randomly from some schools for the trainings. Whereas, few teachers from
schools located in the rural districts never got an opportunity to participate in the training
programme. Teachers (5, 8, and 9) shared that TBSE collaborated with Azim Premji
University, Bengaluru, and conducted training to improve the state-level board examination
system and build a robust structure. Teachers shared that the workshops conducted by subject
matter experts were very resourceful and informative. Additionally, teachers (2 and 6) shared
that the workshops helped them learn how to design a question paper with competency-based
questions that students will be comfortable answering, ensuring fairness, as students from
various backgrounds will be taking these tests. Other organisations, such as The Teacher
Foundation, worked on delivering training for head teachers and PGT teachers from various
districts through a professional development program. The British Council worked on the use
of specific learning-centred classroom approaches and techniques for teaching English and
21st-century thinking. Teachers’ findings revealed that these trainings were beneficial to
structure their lesson plans in a learner-centred approach and thereby improving the learning
outcomes.
6.2.1. Schemes and projects implemented in Tripura to develop English education in
Tripura

The following section discusses the various initiatives undertaken by the government
of Tripura for improving the quality of education with better learning outcomes. These projects

are: Scheme Prayas, Mission 100, In-service training of teachers, NIPUN Bharat, Natun Disha,
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Spoken English Coaching, etc. These initiatives overall aim at providing students with better

exposure towards English education and equipping them for national-level exams.

6.2.1.1 Mission 100:

Under the Mission 100 initiative, schools from different districts of Tripura were
converted from Bengali medium to English medium phase-wise. This policy aims to provide
‘state-of-the-art’ facilities in 100 existing government and higher secondary schools. To
improve the quality of education and provide students with holistic development, all the
schools under the Vidyajyoti education policy are affiliated with the CBSE curriculum. Teacher
participants (1, 4, 22, and 25) revealed that parents and students were optimistic about this
transition from Bengali medium to English medium due to its upgraded and modern facilities
that included modern school infrastructure, specialized teachers, library facilities, etc.
Students’ findings revealed that this policy was seen positively, as it is very inclusive in its
nature. It will help them to compete at the national and global level, and also help students and
their families to shift schools to other states in case of relocation.

After a thorough analysis of the document on Mission 100, it is found that the naming
of the scheme ‘Mission 100’ is in itself a strategic move to build a positive vision around this
project. It represents a state-level educational reform aimed at transforming Bengali medium
schools into English medium under the broader policy of Vidyajyoti schools. This transition
from Bengali medium to English medium is framed as a quality-enhancing step, reflecting the
state’s alignment with the education system at the national and global level. Through
expressions such as ‘state-of-the-art’ facilities in the document, it reflects the government’s
idea of reducing the infrastructural inequality between public and private schooling. This policy
also highlights facilities like smart classrooms, which aim at bridging the digital divide. The

document overall reflects aspirations of bridging the educational gaps between private and
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public institutions. Though it risks students' comfort zones, the sociolinguistic identities of
learners, especially those from rural, tribal communities, and first-generation learners,
stakeholders like teachers and administrators believe this will help students gain better
exposure to English education. Responses from teacher interviews (3, 8, and 16) highlighted
that this transition also affected students’ performance. After suddenly switching from the
Bengali medium to English medium, their grades were very poor. Additionally, administrators
(3 and 5) stated that sometimes it is difficult for teachers from rural backgrounds with education
in the vernacular medium to teach in English medium schools. This reflects the intricate web

of standardization versus inclusivity and highlights the grassroots reality of the state.

6.2.1.2 Workbooks under scheme Prayas

To address the learning gap of students during the pandemic situation, 85 titles of
workbooks for classes I to XII were developed and distributed. Around 22 lakh workbooks
were printed during 2021-2022. During the interview, teachers and administrators shared that
a free workbook distribution initiative was undertaken for approximately 6.75 lakh students.
Teachers (8 and 13) mentioned that these initiatives are encouraging and motivating for
students from rural backgrounds, as they are given workbooks free of cost. The concept of ‘free
workbook distribution’ addresses the problem of material deprivation in learning
environments. Such policies are beneficial, especially for children from rural, low-income
households. Unlike textbooks, this idea of distributing workbooks enables learners to transition
from content exposure to conceptual mastery. It also emphasizes competency-based learning
over traditional rote methods. Workbooks are expected to offer structured, active learning
exercises, helping learners move from assisted to independent performance. Administrator (3
and 5) shared that this initiative is part of a broader initiative to reform the overall education

system of Tripura, along with implementing the NCERT curriculum, smart classes, and other
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various measures that are aligned with the NEP 2020. Furthermore, these workbooks include
activities that will help students perform various cognitive and problem-solving tasks. This
signifies a transformation in the pedagogical culture of schools that have traditionally relied on
rigid, textbook-centric instruction, shifting instead toward the development of essential 21st-
century skills, such as critical thinking, problem-solving, and creativity.

6.2.1.3 NISHTHA: (National Initiative for School Heads’ and Teachers’ Holistic
Advancement)

As per the recommendation of NEP 2020, every school teacher and school head teacher
are expected to take part in at least 50 hours of Continuous Professional Development (CPD)
opportunities every year for their own professional development, driven by their own interests.
These developmental initiatives will methodically cover the cutting-edge pedagogies regarding
FLN, formative and summative assessment of learning outcomes, competency-based learning,
and related pedagogies such as experiential learning, arts-integrated, sports-integrated, and
storytelling-based approaches.

For ensuring professional development of in-service teachers, SCERT organized five
days training program for elementary and secondary level teachers and HMs under NISHTHA
3.0. NISHTHA 3.0 was conducted in face-to-face mode in collaboration with NCERT, New
Delhi. 30,000 teachers of the state were trained during the 2018-2020 academic year. Teachers’
findings revealed that these trainings helped them to implement innovative teaching techniques
in their classrooms for students at various levels. Teachers (6, 8, 12, 17, and 20) shared that the
trainings included various aspects of teaching such as learner-centred pedagogy, innovative
teaching methodologies, and assessment techniques. These trainings were found to be very
necessary and helpful for creating an effective learning environment with better learning

outcomes for students.
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NISHTHA policy focuses on training teachers to create a learning environment where
students can have an experiential and joyful learning experience, making learning more
engaging. The strategic use of expressions such as ‘experiential and joyful learning’ highlights
the need for hands-on, contextual, and emotionally engaging methods. From teachers’ (3, 9,
and 11) responses, it suggests that students, especially from rural districts, are often
discouraged from attending classes regularly. Therefore, such engaging methodologies are
beneficial for Tripura’s rural, remote, and resource-constrained schools. On the other hand,
teachers (18 and 23) shared that not all teachers get to participate in the in-service training
programmes, as teachers are randomly selected from different schools. Teacher (23) stated, “a
teacher from a neighbouring school attends workshops and in-service training programs now
and then, but I hardly get a chance to attend one or two...” This has profound implications for
educational equity and policy effectiveness. Teachers who undergo training are introduced to
new pedagogical approaches, whereas remaining teachers continue to use the conventional
methods. This highlights policy implementation gaps where partial teacher participation can
lead to diluted policy transformation at the classroom level.
6.2.1.4 Pilot project by MacMillan Publishers India Ltd.

The School Education Department, Govt. of Tripura, started this initiative in 2019 to
train the secondary level students of government and government-aided schools. In order to
enhance their English-speaking skills and enable them to face competitive examinations
successfully, this project was undertaken. MacMillan Publishers was selected to deliver
instructional classes on spoken English skills to class XI students enrolled in government
schools of the West Tripura district on a pilot project basis during the academic year 2020-21.
Student findings revealed that this initiative was seen positively as it helped them to gain better
exposure towards English and equip them for higher studies, job interviews, and competitive

exams. Teachers (7,8, and 12) shared that this project was mainly for the students from Bengali
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medium schools; therefore, 80 percent of the students studying in Bengali medium got first
preference, followed by 20 percent from English medium. To ensure individual care and
attention to learners, this project ensured that no more than 30 students were in a single
classroom. Students’ findings revealed that such initiatives helped students to get better
exposure towards English education, especially students from Bengali medium background.
6.2.1.5 Introduction of the NCERT curriculum

The Government of Tripura has introduced NCERT syllabus textbooks in government
and government-aided schools for classes I to XII, enabling the student communities of the
State to benefit from its well-researched and structured syllabi/content and to facilitate the
students’ participation in National-level competitions. Teachers’ findings suggest that such
initiatives help students to compete at the national level for competitive exams and prepare for
job interviews. Teacher 9 stated that “this initiative will help our students to compete at par
with students from other parts of the country by improving their critical thinking ability,
communication skills, and problem-solving ability...” Furthermore, the findings from students,
teachers, and administrators reveal that these initiatives were met positively, as it is in
alignment with the national standard. Responses from teachers (18, 21, and 25) revealed that
the updated curriculum will enhance students’ academic performance and preparation for
national-level examinations.
6.2.1.6 Natun Disha 2.0 program

A Learning Enhancement Programme was undertaken to improve the learning levels of
children from class III to class VIII. To improve the quality of learning, summer camps were
conducted in 2019. ‘Natun Disha’ [New Direction] Programme was conducted for classes II1
to VIII students identified as slow learners in a baseline survey in various government and
government-aided schools. Students’ findings and majority of teacher participants’ findings

revealed that the programme received positive feedback and response from both the students
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and parents. The goal of the policy ‘Natun Disha’ is remedial intervention, including summer
learning camps. This policy is seen positively, as mentioned by teachers (8, 12, and 19) and
administrators (1 and 4) due to its data-driven approach, which involves conducting baseline
assessments to identify slow learners. This demonstrates a diagnostic remedial educational
model. Such policies are supportive, especially in the Northeast context, where learning
outcomes may often be linked to socio-economic inequalities and language barriers, as tribal,
rural, and first-generation learners may face various challenges. Initiatives like Natun Disha
highlight the influence of policy on overall attitudes of stakeholders and vice versa, as the
policy illustrates a low-cost, high-impact strategy improving learner outcomes in government

schools.

6.2.1.7 NIPUN Bharat Mission

In accordance with the National Education Policy (NEP) 2020, the National Initiative
for Proficiency in Reading with Understanding and Numeracy (NIPUN Bharat) was launched
by the Ministry of Education (MoE) in which year. This mission’s highest priority is to achieve
universal acquisition of foundational literacy and numeracy (FLN) skills at the primary level
so that every child achieves the desired learning competencies in reading, writing, and
numeracy at the end of grade III by 2026-27. It focuses on children aged between 3-9 years,
i.e., pre-school to grade 3 learners. It also includes students who have crossed grade 3 stage but
have not yet achieved the FLN skills and competencies. The crucial focus of the policy
acknowledges that grade-appropriate placement does not guarantee skill acquisition for
learners. It is a significant shift from the previous policy approaches that assumed automatic

progression with grade advancement.
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6.2.1.8 British Council

In partnership with the governments of the NE states, the British Council conducted
training for developing English language learning and teaching in NE India. Under the
guidance of the British Council, initial training was provided to graduate and post-graduate
teachers as master trainers from all districts on the teaching methodology of English. Interested
teachers were interviewed and selected from all districts based on criteria such as English
language proficiency, their willingness to be a Master Trainer, teacher’s participation in the 5-
day training, performance during the micro-teaching sessions, technical knowledge, etc.
Teachers were trained as Master Trainers so that they can later on teach the techniques learnt
during the training to other teachers in mandal and district-level training programmes. The
concept of master trainers in the policy reflects a sustainable model ensuring long-term teacher
development. Training included steps on elicitation, giving clear instructions, monitoring and
supporting learners, use of flashcards, drilling, group/pair work, language games, and
techniques for teaching vocabulary. The innovative structure of the training highlights various
aspects, such as emphasizing multimodal learning by using visual aids, collaborative learning

structure, and language games to foster engagement.

To develop teachers’ English language proficiency, the British Council took various
initiatives. “Get Talking”, a free, self-access digital resource for learning for teachers and
teacher educators, has been created. This resource was created for teachers to enable them to
use simple phrases in the English classroom. It comprises examples from real-world lessons
where teachers use English at different stages, such as giving instructions, starting a lesson,
and saying goodbye. The interactive videos are also supported with examples from trainers.
The materials can be downloaded and used by teachers while teaching in the classroom.

Teachers are encouraged to register on the Get Talking website and try the free online resource
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to improve their English, learn and practice simple English phrases that can be used in the
classroom. Webinars were conducted to train teachers and share with them global practices that
support teachers in their personal and professional development. This policy initiative with live
teacher-led sessions and interactive videos supports professional autonomy and self-paced
learning, which is crucial for working teachers.
6.2.1.9 Vande Tripura channel

Through local TV and radio educational channels, teachers taught English and other
subject content from the NCERT syllabus. The objective of the channel was to broadcast
various educational content in regional languages as per the curriculum of different states and
Union Territories of the country. The goal of the policy is to deliver content in regional
languages aligned with NEP 2020’s focus on mother tongue instruction and local pedagogical
needs. Initially, recorded classes were telecasted; later, live sessions were telecasted, and a
telephone number was given to contact teachers live for assistance. Furthermore, live classes
were streamed through a YouTube Channel ‘Shiksha Bandhu’. Learners were reached through
a WhatsApp-based activity learning group called Ektu Khelo Ektu Pado (Play a little, Study a
little). This concept of WhatsApp-based learning represents a low-cost, user-friendly
dissemination model. The significance of this policy lies in its promotion of digitally inclusive
approaches and its commitment to educational equity through the use of asynchronous modes
of content delivery. This policy highlights its inclusive nature by reaching the low-resource,
remote areas by delivering content via cable TV, which is widely used in rural areas of Tripura.
Training was provided to teachers, academic leaders, and DIET faculty on the use of
Information and Communication Technology (ICT) in teaching and learning processes. This
initiative proved very effective and valuable in reaching out-of-school learners during the
pandemic and post-pandemic period by complementing classroom instruction and supporting

blended learning models.
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6.2.1.10 Establishment of ashram school (class III to V)

To provide quality and value-based education to the children hailing from poor tribal
families, three English medium Ashram Schools have been established. In these schools, ST
students get admission in Class III and read up to Class V. These schools are run by the Tripura
Tribal Welfare Residential Educational Institutions Society (TTWREIS). In order to
accommodate learners from different language backgrounds, stakeholders have ensured
students have the opportunity to learn in 8 tribal languages, including Kokborok, in schools.
The policy of ashram schools actively addresses the cognitive and cultural challenges faced by
first-generation tribal learners. This multilingual educational approach aligns with NEP 2020’s
vision and facilitates smoother language transition and better learning outcomes. Organizations
such as Vikramshila, in support of the Tata Trust, launched the Reading Improvement
Programme through a pilot project in Tripura in 2015. This programme aligns with NEP 2020°s
focus on foundational learning through the use of local languages. They aimed to understand
the problems and seek solutions for children growing up in multilingual situations. Through
this initiative, learning resources in Kokborok were developed, which are accessible to all. The
policy initiative of developing Kokborok learning materials reflects an inclusive and localized
approach to curriculum design. Age-appropriate and context-relevant materials were
developed. For a smooth transition of learners from their home language to the school
language, a material bank was developed with all resources in Bengali and English by language
and pedagogy experts. Education in Kokborok and Mizo languages is available up to the higher
secondary level. Furthermore, aspiring job candidates can select to write their exams in
Kokborok for competitive tests like the Teachers’ Eligibility Test (TET) and Tripura Judicial
Services. Under the Language Development Programme for ST students, SCERT Tripura

published and supplied trilingual (Kokborok, Bengali, and English) books for classes 1 to III.
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6.2.1.11 Establishment of Ekalavya Model Residential School (class VI to XII)

To ensure quality education to all ST students and to reduce the dropout rate, Ekalavya
Model Residential (EMR) schools are being set up in all tribal-dominated Rural Development
(R.D) Blocks. The medium of instruction in the EMR Schools is English, and the curriculum
is CBSE. The Government of India fully funds the schools as per Article 275 (1) of the
Constitution of India. To provide quality and value-based education, 4 EMR Schools were
constructed at Khumulwng, West Tripura; B. C. Nagar, South Tripura; Kumarghat, Unokoti,
and Rajnagar, Khowai. EMR Schools run under the control of Tripura Tribal Welfare
Residential Educational Institutions Society (TTWREIS).

The policy of EMR schools rightly aligns with global aspirations of the English
medium of education. However, on the contrary, it can create a disconnect between learners’
home language and school environment, especially for first-generation tribal learners whose
mother tongue is Kokborok or any other indigenous language. Additionally, transitioning tribal
students from regional medium to English medium without robust language scaffolding may
increase their cognitive load, which may indirectly lead to dropouts. Therefore, the EMR
initiative serves as a test case for comprehensive reform for tribal educational setups, aiming
to deliver quality, inclusive, and value-based learning without disrupting the indigenous
identity of communities.

6.2.2 Language movement in Tripura (Demand for Roman script versus Bengali script
for Kokborok language)

International Mother Language Day is celebrated on 21* February every year. The
background to this day is the Bengali Language movement by the Bengali people of East
Pakistan (now Bangladesh) against the imposition of the Urdu language upon them by
Pakistan. This day was approved in 1999 by the UNESCO General Conference and has been

observed since 2000 worldwide. In the context of Tripura, two decades later, on the same day,
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after the Tripura Official Language Amendment Act was passed in 1979 to make Kokborok
the other official language of Tripura alongside Bengali, the Tripura Official Language Rules
1999 were brought out. Kokborok was recognized as the state's official language in 1979.
Kokborok was officially recognized as a State language by the Government of India in 1979.
Currently, Kokborok is taught in 22 degree colleges as well as Tripura Central University,
using the Bengali and Roman scripts.

Recently, Tripura saw a mass movement demanding the Roman script for the
Kokborok language. Specifically, the demands are firstly to set up question papers in Roman
script besides Bengali and secondly, to print Kokborok textbooks from class I to XII in Roman
script. Prominent leaders from the community have put forward their other demands, such as:
(1) Kokborok textbooks in TBSE and CBSE should be published in both scripts, and (ii)
Kokborok should be taught in Tripura to everyone irrespective of community. Time and
again, Kokborok speakers and activists have expressed their concern regarding the script
dilemma. Students, especially, are struggling to choose their desired script. To provide a
solution for this matter, on 12" February 2024, Tripura government cabinet spokesperson
announced that a “status quo” will be maintained for writing the Kokborok language paper in
the forthcoming TBSE board examination, where students will be allowed to write in both
Bengali and Roman script.

As per a survey conducted in 2019 and 2020 by the Directorate of Higher Education,
Government of Tripura, circulated in Government Degree Colleges, it was found that out of
6649 students, only six students opted for the Bengali script of the Kokborok language. In
another survey conducted in 2021 and 2022, out of 9147 students, only four students opted for
the Bengali Script. The survey findings show that 98% of the students of both English and
Bengali medium schools were in favour of the Roman Script. The findings of the survey show

that a majority of students have difficulty with reading and writing the Kokborok language in



the Bengali script and therefore prefer the Roman script. On the script of Kokborok, two
Language commissions were formed, one under former minister Shyama Charan Tripura and
the second under the leadership of a popular linguist, Pabitra Sarkar. Both the commissions
recommended the use of Roman script for the Kokborok language (Debbarma, 2023, pp. 756-
781). The demand for Roman script for Kokborok is deeply embedded within the indigenous
cultural identity and autonomy. Therefore, language in this context is more than purely a
medium of instruction and is instead a resistance against cultural domination and hegemony.
Students' support for the Roman script reflects their choice and linguistic modernization. The
debate on Kokborok script is not entirely a language or pedagogical issue; rather, it represents

broader struggles over cultural ownership and ethnolinguistic recognition.

6.3. Important findings

In this chapter, content analysis and thematic analysis were used to analyse the attitudes
towards English through an analysis of policy documents. The findings reveal that there are
positive attitudes towards learning English. Learners have shown interest and positive attitudes
towards learning English. Teachers and other important stakeholders, like administrators, have
taken several initiatives to improve learners’ English language proficiency. After thorough
analysis of the policies, it is found that the policies discussed in this section are not just
administrative directives but sociolinguistic interventions. They both shape and are shaped by
the attitudes, beliefs, and aspirations of those they seek to serve. It is observed that through the
implementation of the policies, various critical challenges in the education system are
addressed. Language attitudes of stakeholders can influence the policy and classroom practices.
Even the most well-designed policy can fail if stakeholders’ language attitudes are not aligned

and supportive. After detailed analysis of the educational schemes, policies, gazette
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notifications, official and non-official documents, the following findings/themes have
emerged:
6.3.1 Shift towards English medium education to enhance language proficiency

As part of its strategy to enhance students’ English language proficiency, the Tripura
state government has undertaken the conversion of Bengali-medium schools into English-
medium institutions under Mission 100 and the Vidyajyoti Scheme, as outlined in section
6.2.1.2. These CBSE-affiliated schools are intended to strengthen and modernize school
education in line with the NEP 2020 vision of global competitiveness.

However, ground-level realities reveal significant implementation challenges.
Concerns raised by various state-level, student-led bodies point to policy blind spots, most
notably the abrupt shift in the medium of instruction without adequate transitional language
support, shortage of trained teachers, and persistent infrastructural deficits. The prioritization
of English and Hindi as primary mediums, while well-intentioned for expanding opportunities,
risks marginalizing Bengali-speaking students, thereby widening existing educational
inequities. In this context, demands were placed to reinstate Bengali as the core instructional
language, recruiting trained teachers, introducing bilingual bridging mechanisms, and
upgrading facilities emerge as practical prerequisites for success.

These shortcomings have already manifested in measurable outcomes. In a significant
reversal, over 7,000 students have transferred from Vidyajyoti schools back to TBSE-affiliated
institutions in the current academic year. This shift, prompted by dissatisfaction with CBSE
board exam results, a shortage of trained English-medium teachers, and inadequate
infrastructure upgrades, signals a loss of confidence in the reform. The surge in TBSE
enrolments suggests that parents are prioritizing educational stability and familiarity over

untested reform measures.
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From a policy perspective, this migration trend challenges the credibility of the
Vidyajyoti initiative and highlights the risks of pursuing language-medium transitions without
phased, context-sensitive execution. Notably, interviews with teachers and administrators, as
well as questionnaire responses from students, indicate generally positive attitudes towards
English language education and recognition of its value for future opportunities. However,
these findings also underscore the need for Vidyajyoti and similar state-level schemes to be
implemented systematically and gradually, considering that both students and teachers have
predominantly been educated and trained in the regional medium. Unless the state addresses
teacher capacity, curriculum delivery, and infrastructural readiness, while ensuring linguistic
inclusivity, the Vidyajyoti Project may entrench rather than reduce educational disparities,
alienating the very communities it seeks to empower.

6.3.2 Capacity building for English language proficiency in schools

The Education Department of Tripura has partnered with various organizations to
develop learners’ language proficiency and train teachers on teaching methodology.
Secondary-level teachers and HMs were trained under NISHTHA. Spoken English classes
were conducted for students. As English is a global language, the State Education Department
is taking various initiatives to develop the English proficiency of students.

6.3.3 Role of English in official communication and examinations in Tripura

The official languages of Tripura are Bengali, Kokborok, and English. As per The
Tripura Official Languages Rule, 1999, says “English language may continue to be used in
addition to Bengali or Kokborok language, in all communications between the State
Secretariat, Offices of the Heads of the Departments and other State Government Offices”
(Tripura Gazette, 3 May 1999, p.2). The Act mentioned that English must be the medium for

conducting examinations by the Tripura Public Service Commission (TPSC).
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6.3.4 English as a lingua franca

The various indigenous language-speaking communities in Tripura use English and
Bengali to communicate outside their community. Besides the prominence of Bengali, English
is used by younger speakers to communicate with people outside their community.
6.3.5 Promoting multilingual education and preserving indigenous languages in Tripura

Tripura is a state with a rich language history. There are 19 different tribal communities
and other sub-communities who speak languages such as Halam, Chakma, Manipuri,
Bishnupriya, Hrangkhol, and Darlong. The Government of Tripura is taking the initiative to
develop a multilingual system of education in accordance with the NEP 2020. Policymakers
are taking measures to promote the mother tongue of all ethnic tribes of the NE states. Students
have the opportunity to learn in 8 tribal languages, including Kokborok, in schools. Education
in Kokborok and Mizo languages is available up to higher secondary level as mentioned in
section 6.2.1.11. Additionally, TET and Tripura Judicial Services aspirants can choose to write
their exams in Kokborok.
6.3.6 Strengthening regional and vernacular language education

In addition to its initiatives for enhancing students’ English language proficiency, the

Government of Tripura is actively working to promote education in regional and vernacular
languages. As part of this effort, Kokborok, one of the most prominent languages of the North
East, has been introduced as a medium of learning in 1,296 primary schools, 115 secondary
schools, and 65 higher secondary schools across the state. Similarly, the Chakma language has
been incorporated into the curriculum of 123 schools, reflecting the state’s commitment to
preserving linguistic heritage and fostering inclusive, multilingual education in line with the

principles of NEP 2020.
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6.4. Conclusion

This chapter has analysed in depth the various government notifications, schemes, and
policy documents focusing on English education. It discusses in detail the various initiatives
taken by the Tripura Education Department to develop the language proficiency of students of
Tripura. Most importantly, this chapter has analysed and highlighted the attitudes of the
different stakeholders of the education domain through the analysis of the documents, gazette
notifications, newspaper and magazine articles, etc. The findings indicate that teacher training
should adopt a more practical approach, and policy guidelines should be more closely aligned

with actual classroom requirements.
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Chapter 7 Discussion and Conclusion

7.1. Introduction

The present chapter discusses elaborately the findings of this study based on the
research questions framed for this study. The important research findings from the following
chapters: students’ questionnaire analysis, teachers’ and administrators’ interview analysis, and
document analysis are discussed methodically in this chapter. Further, this chapter also
discusses the contribution of the present study in the relevant area of literature, future scope
and areas of research of this study, and limitations of this study.

To recapitulate, the research questions of this study are as follows:

1) What are the attitudes of the learners, teachers, and administrators towards English language
education in Tripura?
2) Is there any difference in learners' attitudes and teachers’ attitudes towards English language
education based on the medium of instruction (English/Bengali)?
3) What are the attitudes of the learners, teachers, and administrators towards the English
language education policy of Tripura?
4) Does language policy and planning have an influence on language attitudes and vice versa?

As mentioned previously, the aim of the present study is twofold: firstly, to understand
the language attitudes of the students, teachers, and administrators towards English language
education in Tripura at present; and secondly, to understand the impact of language attitudes
on language policy and vice versa.

The following section discusses the core findings of this study.
7.2. Findings based on the research questions of this study

The first research question aims to understand the attitudes of different stakeholders in
the education domain. In this study, attitudes of teachers, learners, and administrators were

studied. The data for this first question was collected through a questionnaire from students



and interviews from teachers and administrators. This question is also intended to explore the
current English language education scenario of Tripura. Students’ open-ended questionnaire
data and interview data from the teachers and administrators were thematically analysed. The
closed-ended data of the questionnaire was statistically analysed as presented in the previous
chapters. To answer the first research question, the key findings from the previous analysis
chapters are presented below.

Firstly, the research found that students from both English and Bengali medium are
interested to learn English. The questionnaire responses of the participants show that students
are keen to learn English. From the responses, it is observed that English medium students find
learning in English medium more convenient, and students from the Bengali medium have
expressed their interest in knowing the advantages associated with learning English. Secondly,
learning English for better higher education opportunities and employment purposes are the
main motivational reasons for learners. Students have expressed positive attitudes towards their
mother tongue and English. Students feel that language can never be a barrier to communicate
one’s knowledge, but English is the single most common language spoken globally. Therefore,
after moving outside one’s native place, knowing English will provide an option to converse
with people. Students from the Bengali medium have stated that learning English is tough, and
they often mix Bengali and English in their speech. Furthermore, students are well aware of
the benefits of knowing English and the numerous possibilities associated with it; therefore,
they prefer learning the language well. Thirdly, teachers expressed that English knowledge
will boost learners’ self-confidence and help students perform well in interviews and exams.
Teachers expressed that when students are proficient in English, they can express their ideas
and thoughts clearly. They can connect with people from other language communities.
Fourthly, findings from the administrators’ interview data revealed that they believe English is

essential for students’ better career opportunities. Furthermore, participants added that all four
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basic skills of English are important for a learner. Lastly, the analysis revealed that participants
are also positive towards their mother tongue and believe that learning using L1 is effective,
and it helps learners to connect with their roots.

Each of the findings mentioned above contributed to answering the first research
question of this study. The findings reiterate that participants from all three categories have
overall positive attitudes towards English. The study also found that participants are positive
towards the use of their mother tongue for learning.

The second research question explores whether there is any difference in attitudes
between teachers and students based on the medium of instruction. Furthermore, this question
tries to find if the medium of instruction is a factor for change in attitudes of participants
towards English education. The data for this research question was collected through a
questionnaire from students and interviews from teachers. Students’ questionnaire responses
consisted of both open-ended and closed-ended responses. The key findings of the interview
and open-ended questions to answer the second research question are presented below.

Firstly, findings from students’ questionnaire responses revealed that a section of
students rarely use English outside their school premises. Students mostly practice and learn to
communicate in English in school. Outside their school, students rarely speak in English.
Around 80% never use English at home. 73% ‘never’ uses English with relatives. 31%
participants expressed ‘very willing’ to deliver a speech in English. Participants from the
English medium are comfortable in using English for different purposes outside their classroom
setting.

Secondly, students prefer English both as a subject and as a medium of education.
Students from English medium schools are happy to receive their lectures in English. Students
from the Bengali medium are positive towards education in the English medium; they

recognize its importance for higher education and employment opportunities. However,
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findings reveal that despite these positive attitudes, many of them face hesitation and
challenges, particularly in speaking fluently and using English outside the classroom. Their
limited exposure, low proficiency, and lack of English support at home, especially for first-
generation learners, contribute to these difficulties. This contrast between their positive intent
and practical struggles highlights the need for additional language support and gradual
transition strategies. Learners expressed their respect and positive feelings towards their mother
tongue, and also how concepts explained in their mother tongue are easy to understand and can
be remembered for long. But prefer the English medium of education to have a seamless
experience for their future opportunities. Lastly, findings from the teachers’ section revealed
that low proficient learners struggle to take down notes. Participants from Bengali medium
schools revealed that English language learning for students from Bengali medium is difficult
compared to students from English medium.

In Bengali medium schools, learners demonstrate greater confidence and fluency when
expressing subject-related concepts in their first language or official language, that is, Bengali.
This is primarily because they have been taught in Bengali since the early years of their
schooling, which has shaped their cognitive and academic development in that language. As a
result, students are more comfortable explaining lessons, answering questions, and engaging
in discussions when the medium of instruction is Bengali. Their understanding and articulation
of subject matter are clearer and more precise in their native language, whereas switching to
English often leads to hesitation, limited vocabulary use, and reduced classroom participation.
Since childhood, they have been comfortable in using the Bengali medium. Most of them rarely
use English outside their school premises, and therefore, a lack of practice creates hesitation
within them. Students are sometimes shy to use English and make mistakes. Therefore,

suddenly switching to English becomes an obstacle for them.
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The findings mentioned above suggest that students from both English and Bengali
medium are positive towards learning English. However, there is a lack of motivation and
encouragement for students from the Bengali medium. Whereas, students from English
medium are both instrumentally and integratively motivated towards learning English.
Similarly, the findings show that English-medium teachers are more positive and comfortable
using English. In contrast, Bengali-medium teachers are considerably more hesitant to use it
throughout the entire class, as they believe this may hinder students’ ability to understand the
subject matter and follow classroom instructions fully.

The third research question explores the attitudes of the learners, teachers, and
administrators towards the English language education policy of Tripura. The data consisted
of questionnaire responses from students and semi-structured interview data from teachers and
administrators. The analysis of this question yielded information about the current English
education scenario in Tripura. Additionally, it critically analysed the various schemes, policies,
and programs that are being implemented and the overall participants’ attitudes towards the
English language education policy of Tripura. The findings indicate that participants from all
categories were motivated and optimistic towards English learning. The current policies and
schemes have fostered a growing interest in learning English among students. Initiatives such
as Vidyajyoti schools, which offer English-medium instruction, have played a significant role
in providing learners, especially from underprivileged backgrounds, with greater exposure to
the language. The adoption of the NCERT syllabus ensures standardized and structured content
that emphasizes language proficiency through skill-based learning. These interventions have
helped students develop more positive and motivated attitudes toward English education.
Additionally, examining the documents highlighted that several training programs are being
conducted in collaboration with NGOs. National programs like NIPUN Bharat (for

foundational literacy), NISHTHA (for teacher training), and PRAYAS (remedial support and
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free workbook distribution) collectively contribute to improving students’ reading, writing, and
communication skills in English.

From students’ questionnaire responses, it is understood that students are motivated and
encouraged to learn English. With the new policies and schemes that are being implemented in
recent times, students are looking at it positively. A majority of participants (66%) expressed
a positive view that English should be taught both as a medium of instruction and as a subject.
This response highlights students’ interest and motivation in learning English and their
recognition of its importance in their education. Additionally, the findings pointed out that
Bengali medium students find studying in English ‘tough’ and ‘time-consuming’. This calls
for a more systematic and organized structure of teaching English for regional medium
students. Findings also suggest that students from English medium are ‘happy’ with the course
content and pedagogic materials. They are ‘satisfied’ with their classroom lectures, teaching
techniques, assessment methods, and English learning materials. The findings also reveal that
students from Bengali medium require additional help from teachers, extra reference materials,
and dictionaries to understand meanings and texts. The findings from students’ and teachers’
data analysis suggest that English texts for Bengali medium students should take into account
their challenges towards learning English and opt for a better approach for easier understanding
of subject content. Similarly, teachers associated with Bengali medium schools should be
trained to impart their teaching to students from the vernacular medium methodically.
Furthermore, teachers should also work on building a sense of confidence in students towards
learning English. Administrators’ interviews suggest that they are optimistic about the current
schemes and policies that are being implemented in the state. Regularly, several training
programs under NIPUN and NISHTHA are being conducted. The Samagra Shiksha

Department, in collaboration with SCERT, DIET, and TASE, conducts training programs for

213



teachers across all levels. Administrators collectively believe that these initiatives play a crucial
role in enhancing students’ English language proficiency.
7.2.1. Attitudes and level of education

Kircher and Fox (2019) found that educational level significantly influences attitudes
toward Multicultural London English. Similarly, Dewaele and McCloskey (2015) observed a
positive correlation between an individual’s level of education and their attitudes toward
foreign accents. Students at the higher secondary level are at a crucial developmental stage,
where they begin to shape and solidify their attitudes, values, and beliefs. Their perspectives
on English education can strongly influence their future academic and career paths. The present
study focuses on higher secondary school students, as they are in a transitional phase preparing
for board exams, college entrance tests, and future higher education. It is found that students
have a keen interest in learning English as they feel English is a language of empowerment,
opportunity, and power. Secondary students also revealed they read articles and reference
materials from the internet for their subjects, and knowing English helps them to search for
good-quality articles and reading materials from the internet.

Several learning programs are being conducted by the Education Department,
government of Tripura, in collaboration with reputed NGOs. A spoken English program was
specifically arranged for secondary students to develop their English language proficiency and
prepare them for higher education. Such initiatives are undertaken to equip students to compete
at the national and international level. Therefore, studying attitudes of secondary students
towards English is crucial as it provides insights into their future educational choices.

The findings from teachers’ interviews suggest that English is important for better
employment and higher education opportunities. Teachers believe that English is necessary for

better career opportunities. Furthermore, participants expressed that with good English
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communication skills, students can secure better jobs. Participants stated that the content of the
syllabus is engaging and age-appropriate for learners.

The findings reveal that administrators hold explicit opinions regarding the English
language education policy in Tripura, reflecting their overall attitudes toward the policies and
schemes currently in place. Based on their roles and responsibilities, all the participants in this
group were involved in various significant tasks such as teacher training programs, materials
and modules preparation, schemes and policy implementation, etc. Participants have expressed
their positive attitudes towards the initiatives that are being implemented recently. Participants
expressed that the job market is competitive nowadays, and therefore, one needs to be
proficient in English communication. Additionally, they believe all four skills of English play
an important role. Administrators’ responses also highlighted their satisfaction with the teacher
training programs, workshops, and orientation programs. Overall, the findings suggest that
participants have positive attitudes towards the current English language education policy of
Tripura.

7.2.2. Language attitudes and policy

It is found from previous studies that language attitudes are linked with the language
policy. Policies are said to inculcate attitudes to speakers and languages (Lewis, 1981, p. 262).
Policy and planning can form the basis for influencing speakers’ attitudes towards a language.
Similarly, attitudes, ideologies, and beliefs towards a language can be seen as a basis for
language policy and planning (Spolsky, 2004). According to Baker (1992) policy makers can
increase the chances of successfully implementing their language polices if they are fully
cognizant of the language attitudes standpoint of the target population. It is pertinent that the
success of language planning and polices cannot be determined without referring to the
attitudes, beliefs, and cultural system embedded deeply within society’s structure (Schiffman,

1996).
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The fourth research question of this study investigates whether language policy and
planning influence language attitudes and vice versa in the Tripura context. Through the
analysis of the documents and while exploring the attitudes of subjects through the interview
and survey, we seek to understand if participants, especially learners, are integratively or
instrumentally motivated to learn English.

In recent times, the state government has stressed implementing various initiatives in
the educational sector. Administrators expressed that a growing number of candidates are
showing keen interest in appearing for teaching eligibility tests such as the TET. Administrators
who have served as teacher educators and trainers revealed that an increasing number of
candidates are showing interest in pursuing various teacher education courses. At the same
time, the government is also opening up several teaching positions at different levels. These
measures have instilled a sense of motivation to pursue a career in English among aspirants.

The findings from teachers’ interviews highlighted that there are many training
programs conducted regularly to support teachers with their academic activities. This
continuous professional development helps them to stay up-to-date with the modern teaching
methodologies. This finding strengthens the stance that teachers are motivated towards English
by the policy initiatives.

Students’ findings have revealed their satisfaction towards their learning materials.
Around 65% of participants expressed that they can cover more subject content if it is in
English. This response is inclined towards English, highlighting their positive approach and
interest in learning English. 66% of the total student participants felt that English should be
taught as a subject and as a medium of instruction. The majority of students have expressed
their interest and motivation towards learning English for social upliftment, international
exposure, and economic growth. Apart from the instrumental and integrative motivation of

learners for learning English, language attitudes can function as input and output, and therefore,
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are considered to have a twofold function in language policy and educational research (Garrett
2010). Learners’ positive attitudes towards learning a language successfully may act as a
crucial input factor. According to Baker (1992), a learner’s positive attitudes can act as an input
towards the acquisition of a language. Subsequently, after completing a language course, a
learner’s language attitudes change. This is considered the output.

The Education Department of Tripura is collaborating with various NGOs to promote
English learning. Learning programs are being implemented to develop students’ English
language proficiency. The analysis of the documents suggests that the syllabus, course content,
and curriculum are also being upgraded to develop learners’ English language proficiency.

The overall findings from the three categories of participants show that there is an
underlying influence that shapes the attitudes of learners, teachers, and administrators.
Primarily, the student population is positively motivated by the policy initiatives. Therefore,
besides investigating attitudes of participants towards English based on the medium of
instruction, language attitudes in relation to language policies have also been studied. It is
therefore found that both the attitudes of participants and policy complement each other. It is
quite evident from the analysis of the data that language policy and planning influence language
attitudes and vice versa.

7.3. Implications

The Government of Tripura is presently implementing reforms in its language-in-
education policies. After a thorough investigation, the present study findings provide a
description of language attitudes that could be directly applied to future policy development in
Tripura. The qualitative findings from teachers’ and administrators’ interviews can be
beneficial for subject-matter experts, teacher trainers, and policy makers. As the findings of the
study reflect the language use and language attitudes of the target population in the broader

social context, the findings from this study can be considered as valuable input for the
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development of future language education policies, educational materials, training modules,
etc. Overall, these findings are essential for creating a supportive learning environment that
addresses the diverse needs of secondary school students and helps them to succeed.
7.4. Limitations of the study

The present study attempted to cover several significant aspects of the chosen area of
study. There were several limitations encountered while embarking on this study. Firstly, the
study focused on students at the secondary school level, as this group is at a crucial stage where
attitudes towards English-medium education are likely to be well-formed and influential. Since
these students are preparing for higher education and stand at a pivotal point in their academic
and career paths, understanding their perceptions of the importance of English is essential.
Therefore, this category of students was purposefully selected for inclusion in the present study.
Participants from this category were occupied with their pre-board exams, practicals, etc.,
which made it difficult at times to complete the questionnaire on time. Secondly, the study was
restricted to only English subject teachers. Thirdly, the study could have implemented other
methodologies commonly used for such areas of research, such as classroom observation and
ethnographic research. However, due to the pandemic and time restrictions, the methodology
was designed according to the availability and convenience of samples. Fourthly, due to
administrative duties, it was challenging to get adequate time from administrators for
conducting the interviews. Lastly, limited access and lack of availability of documents to
gather information on the English language education policy scenario made field work time-
consuming and challenging.
7.5. Future scope of study

New ideas that can originate from the findings of the present study are suggested in this
section. Further research studies can be continued from the key findings of the present study.

A study could be undertaken to explore whether the official medium of instruction policies
218



affect the educational achievements of learners. Studies can employ other important
stakeholders, like parents, and understand their attitudes towards the English education
scenario of Tripura. The role of parents’ and peers’ attitudes can also be studied. Participants
from other school levels, such as elementary and primary, and higher education, can be
considered for future studies. Expanding the study to other educational levels and comparing
the results could be considered for further study. Moreover, research can be conducted using
other approaches and methodologies. A longitudinal study can be conducted to understand if
there is any change or shift in the attitudes of the participants. Similarly, a comparative study
can be conducted focusing on the different boards and curriculums of schools.

7.6. Conclusion

This study is a small attempt to understand the complex phenomenon of language
attitudes within the broader framework of the socio-educational model and language policy
planning. This study explored language attitudes towards English in the context of Tripura’s
evolving educational landscape by integrating perspectives from students, teachers, and
administrators. Grounded in the socio-educational framework (Gardner, 1985) and language
policy and planning models (Spolsky, 2004; Kaplan & Baldauf, 1997), the research provided
a comprehensive understanding of how institutional, pedagogical, and personal factors
influence English language education. The socio-educational model helped analyse
motivational and attitudinal variables, while the policy planning lens contextualized
institutional decisions shaping language use in schools.

Findings indicate that students primarily associate English with academic success,
career opportunities, and modernity, though medium-based and socio-economic differences
affect their confidence and access. Teachers acknowledged the role of English in shaping future
readiness, but also highlighted the need for bilingual support, contextualized pedagogy, and

differentiated instruction, especially for first-generation learners and rural students.
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Administrators expressed optimism about state-led reforms, including the introduction of
Vidyajyoti schools, NCERT syllabi, and training programs under initiatives like NIPUN Bharat
and NISHTHA.

Overall, the study reveals a growing positive orientation towards English, shaped by
both instrumental motivations and evolving language policies. By combining individual
attitudes with institutional perspectives, the research underscores the importance of inclusive,
context-sensitive approaches to English education that consider learners’ backgrounds,
systemic challenges, and the broader socio-political goals of language planning. Overall, this
study emphasizes the need for inclusive and contextually grounded approaches to English

language education in multilingual settings.
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Appendix B- Students’ Questionnaire

Attitude Survey

This questionnaire will be used for academic purposes only and nowhere will your identity be

revealed.
SECTION-A
DEMOGRAPHIC DETAILS
1. Name:
2. Age:
3. Gender:
Female Male Other
4. Category:
5. Educational qualifications:
10+2 Graduation Post-graduation

Any other? Please Specify:

6. Occupation:

School Student

College Student

Any other? Please specify:

7. Schooling:
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Rural

Semi-urban

Urban

8. Residence:

Rural

Semi-urban

Urban

10. For how long have you been in Tripura:

11. Monthly income:

Less than Rs. 10K

Rs. 10K-30K

Rs. 30K-60K

Rs. 60K-1 Lakh

Above 1 Lakh

12. Parents’ occupation:

Father

Mother

13. Parents’ qualification:

Father

Mother

14. Mother tongue:

235




Bengali Kokborok Other (please specity)

15. Medium of instruction in school/college:
Bengali English Other (please specify)
16. Name of school/college: 17. Course currently pursuing:

18. Subject/area of study:
19. Email ID: 20. Mobile number:

21. Generation:

First-generation English learner

Second-generation English learner

Third/ more generation English learner

22. Languages you know:

(In order of your proficiency, ‘a’ for highest proficiency and ‘d’ for lowest proficiency)

(a) (b) (©) (d)

23. Competence in English in the following skills. Tick each skill from excellent to nil as

given below.
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English

Speaking Listening Reading Writing
Excellent Excellent Excellent Excellent
Very Good Very Good Very Good Very Good
Good Good Good Good
Satisfactory Satisfactory Satisfactory Satisfactory
Nil Nil Nil Nil
24. Competence in the mother tongue in the following skills. Tick each skill from excellent
to nil as given below.
Mother Tongue
Speaking Listening Reading Writing
Excellent Excellent Excellent Excellent
Very Good Very Good Very Good Very Good
Good Good Good Good
Satisfactory Satisfactory Satisfactory Satisfactory
Nil Nil Nil Nil
SECTION-B
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Attitudes towards English, English language education and practices

1. How long have you been studying English?

2. Do you feel comfortable to express yourself in English?

Yes No

3. How often do you read English newspapers?

Everyday Mostly Sometimes Never
4, How often do you read Bengali newspapers?
Everyday Mostly Sometimes Never
5. How often do you watch English news?
Everyday Mostly Sometimes Never
6. How often do you watch Bengali news?
Everyday Mostly Sometimes Never
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7. In which language do you prefer to write an official application?

Bengali

English

Other (Please

specify)

8. In which language do you prefer to write an informal letter?

Bengali

English

Other (Please

specify)

9. Based on your experience, learning English is...

Very Hard

Hard

Manageable

Easy

Very Easy

10. Where do you use English? (Rate your frequency on the scale)

I use English

Very Often

Often

Sometimes

Occasionally

Never

At home

At school/college/office
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At market/stores/restaurants

At public meeting/ organization

11. With whom... (Rate your frequency on the scale)

I use English with

Very Often

Often

Sometimes

Occasionally

Never

Parents

Relatives

Friends/Classmates

Teachers

Strangers/ foreigners

12. Choose one of the options provided as a reaction to the statement given in the box

Statement

Necessary

Desirable

Optional

Undesirable

Unnecessary

English in higher education is

Give reasons for your choice in the box below:

13. I prefer English, because it helps me in
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(Give your order of preference on a scale of 1 to 4, where 1 is for the most preferred and 4 for
the least preferred.)

(a) Social upliftment ()

(b) Cultural enrichment ()

(c) International exposure ()

(d) Economic growth ()

Explain your reasons in the box below:

14. Englishis
(Give your order of preference on a scale of 1 to 4, where 1 is for the most preferred and 4 is for the
least preferred
(a) A language of power ()
(b) A language of opportunity ()
(c) A language of empowerment ()

(d) A language that takes us higher in the social ladder ()

Elaborate on your preference:

15. Will you suggest the English medium of education for children in your family?

Yes No

Give reasons for your choice:
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16. (A) Read the statements given below and choose one of the options given.

Statements Disagree Slightly Cannot | Slightly Agree
disagree say agree
English is a language of
modernity
English gives more access to
the internet
English gives access to many
scientific papers
English is necessary for getting
higher studies opportunities
16. (B)
How do you feel while| Very A little | Nothing in | Happy and | Very happy
performing the following task | anxious [ anxious particular excited and excited
in English
Presentation

Writing examination
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Interacting with the teacher in

the class

Answering questions

Talking with friends

17. Rate your willingness on a scale of 1 to 5 to perform the following tasks (1 for very willing and 5
for unwilling)

(i)Attending a job interview in English

(i) Writing a job eligibility test in English

(iv)Delivering a speech in English

(v)Being interviewed by the researcher and discussing the issues pointed out
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18. Answer the following questions.

(i)Do you think learning English is more important than learning Bengali?

Yes

No

Explain your reasons:

(i1)Do you think widespread use of English interferes with the use of Bengali?

Yes

No

Explain your reasons:

(iii) Do you think the increasing use of English has made Bengali less important in our society today?

Yes

No

Explain your reasons:

(iv) Do you mix English and Bengali in your conversation?

Yes

No

Explain your reasons:
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(v) In which language are you able to express yourself better?

Bengali English Both

Explain your reasons:

(vi) Do you feel pressured to learn the language English?

Yes

No

Give reasons:

(vii) Would you feel embarrassed if you couldn’t speak English?

Yes

No

Give reasons:
19. Listed below are some of the reasons people have for learning English. Please indicate the

importance of each reason for you personally by ticking in the appropriate category.

Statements Most Very Quite A little important | Not at all

important important important important

For jobs and

higher studies

Acquiring  new

ideas and
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broadening one’s

outlook

Traveling abroad

To be more self-

confident

Getting access to
international
books and

journals

To improve my

social status

SECTION-C
Attitudes towards English language education policy

1. You are given a list of statements below. Rate each statement on a 5-point scale given below by

ticking in the appropriate category.

Statements Strongly Disagree Not sure Agree Strongly Agree

Disagree

English medium
education will
increase the

literacy rate

English education
will give an

opportunity for a
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better scope of

education

English should be
the principal
medium of

communication in

all educational
institutions
Private sector

companies should
test the English
communication

skills of candidates

before hiring them

Bengali  medium
schools should be
converted to
English medium for

higher literacy rates

English  as a
medium of
communication

helps in uniting the
people  of the
country,  coming

from diverse
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linguistic

backgrounds

There should be
more schemes for
students focusing
on improving their
English language

skills

All competitive
examinations

should be
conducted in only

English

University and
college lectures

should be delivered

in English only

Higher secondary
subjects should be
taught in English

only

If subjects in the
higher

secondary science
stream are taught in

Bengali, scientific
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terms should be
borrowed from

English

English  teaching
tools and
techniques used for
our English classes
are easy to

understand

I find my English

class boring

I feel more self-
confident because |
can read English
better than Bengali,
so | prefer to read
directions  written
in English rather

than in Bengali

In order to get high

grades in school,

one has to be highly
proficient in
English

English should

replace Bengali as a
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medium of
instruction at all
levels in order to
accelerate English

abilities

Instructions written
in Bengali are
easier to read and
understand than
those written in

English

I find our English
paper easy and

interesting

English medium of
education will give
us better future
opportunities  for

higher studies

Being proficient in
English, 1 can
access information
for learning other

subjects

Instruction in

Bengali is easier to
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understand than

English

I actively offer to
use English if my
counterparts do not
speak my native

language

I consider English
in higher education
to be no more than
a communication

tool

I  would prefer
Bengali as the most
widely used
language in the
scientific

community

I prefer English as

medium of
instruction in
educational
institutions

Learning English is

a waste of time
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I  would rather
spend my time on
subjects other than

English

I really enjoy
learning English, as
it brings me closer
to the English-
speaking

community

2. Read the statements given below and choose one of the options given. Give reasons to
support your opinion.

(1) English should be an optional subject

Yes No

Explain your reasons:

(i1) I find my English exam tough and difficult to score

Yes No

Explain your reasons:

(ii1)Our English course material is very standard and comprehensive

Yes No

Explain your reasons:

(iv)We do not have sufficient reference materials for our English paper
252



Yes No

Explain your reasons:

(v) I can cover more subject content if it is in English medium

Yes No

Explain your reasons:

(vi) English should be taught as a subject only and not used as a medium of instruction

Yes No

Explain your reasons:

(vii) It's easier to study science subjects in Bengali

Yes No

Explain your reasons:

(viii) Learning English is boring but necessary

Yes No

Explain your reasons:

Thank you very much for your cooperation.
Study conducted by:

Srirupa Poddar

PhD Research Scholar

Centre for English Language Studies
School of Humanities

University of Hyderabad

Mobile: 8332860397

Email: srirupa.poddar@gmail.com
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Appendix C- Teachers’ Interview Questions
Interview questions for Teachers
Basic Details:
e Name:
e Educational qualification:
e Mother tongue:
e Languages you know:
e At which school do you currently teach?
e Which subjects are you teaching and at which level?

e How many total years of teaching experience do you have?

Section- A

Attitudes towards English, English language education and practices

1. a) What is the medium of instruction in your classroom while teaching?
b) What is the medium of instruction in your classroom during informal conversations
with students?

2. What are your opinions on the role of English for career growth?

3. Do you feel people with good communication skills (in English) are paid well in jobs?
Give reasons to support your answer.

4. Do you feel that having a good command of English improves personality and
creativity? Why and how?

5. What are the benefits and disadvantages, if any, of teaching in an English medium and

a Bengali medium institution? Can you substantiate your view?
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Section- B

Attitudes towards English language education policy

6.

10.

11

12.

13.

14.

15.

16.

At which level is English introduced in Bengali medium and English medium schools,
and why?
What is the pass mark in English in your school? What are the possible reasons behind

this particular qualifying mark? Is it justified?

. What curriculum are you teaching?

Are you happy with the curriculum you are teaching?
What are your views on imposing fines on students if they are found talking in any

other language except English during school hours?

. Do you think all admission tests in schools and colleges should be conducted in

English?

What are your views on testing students’ oral skills during their admission? Is there any
other language-specific skill that should be tested during the admission of the student?
What are the common difficulties learners face in the English language classroom?
What are the difficulties that English language teachers face with respect to language
teaching?

What is your opinion about the teaching materials that are presently in use? Are they
age and culture/tradition-appropriate and helpful for students? Any feedback/
modifications you would like to suggest?

a) What are the pedagogic tools/ materials used in your language classroom?

b) Are there any changes that language teaching materials have undergone in the last 5-
10 years? if yes, what are they?

c) What are the reasons and factors responsible for changing the language teaching and

learning materials?
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17.

18.

19.

20.

21.

22.

d) Do English medium and Bengali medium schools (under the same board) use the
same textbook material for English?

a) What is your opinion about the performance of the students in your English language
class?

b) How do you evaluate these students?

¢) Do you have any specific techniques to assess their language skills?

Considering the importance of English as a globally recognized language, do you feel
there should be only English medium schools in the state? Please elaborate on your
views.

There is a rapid rate of conversion of Bengali medium schools into English medium.
Why is it happening? Your views.

Do you feel converting schools to become English medium without proper support
would be detrimental and counterproductive? Your views on this.

Are educators given any training/ support to teach English? If yes, what is the type of
training, how often is it given, and are they adequate for successful teaching
experience? If no, what kind of training/support do you think would be helpful for
language teachers?

If you have the opportunity, what would you like to change/modify in the English

language teaching and learning materials?

Thank you very much for your cooperation.
Study conducted by:

Srirupa Poddar

PhD Research Scholar

Centre for English Language Studies
School of Humanities

University of Hyderabad

Mobile: 8332860397

Email:

srirupa.poddar@gmail.com

256



Appendix D- Administrators’ Interview Questions
Interview questions for Administrators

e Name:

e Educational qualification:

e Mother tongue:

e Languages you know:

o Which office are you currently associated with?
What are your opinions on the role of English for career growth?
Do you feel people with good communication skills (in English) are paid well in jobs?
Give reasons to support your answer.
Do you feel that having a good command of English improves personality and
creativity? Why and how?
Do you feel that speaking in English one loses their identity associated with their
mother tongue? Please elaborate on your views.
Students learn better when taught in their mother tongue. Your views on this. OR Have
you ever felt that the use of the mother tongue or regional language in the classroom
will help students to understand better the subject matter? Give reasons with supporting
evidence for your response.
Do you think all admission tests in schools and colleges should be conducted in only
English?
What are your views on testing students’ oral skills during their admission? Is there any
other language-specific skill that should be tested during the admission of the student?
Considering the importance of English as a globally recognized language, do you feel
there should be only English medium schools in the state? Please elaborate on your

VIEWS.
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9. There is a rapid rate of conversion of Bengali medium schools into English medium.
Why is it happening? Your views.

10. Are educators given any training/ support to teach English? If yes, what type of training,
how often are they given, and are they adequate for successful teaching experience? If
no, what kind of training/support do you think will be helpful for language teachers?

11. What are the schemes/ policies to improve the English language skills of learners?

12. How have the approaches/attitudes towards English language education changed in the
last 5-10 years? Please substantiate your views.

13. If you have the opportunity, what would you like to change/modify in the English

language teaching and learning materials?

Thank you very much for your cooperation.

Study conducted by:

Srirupa Poddar

PhD Research Scholar

Centre for English Language Studies
School of Humanities

University of Hyderabad

Mobile: 8332860397

Email: srirupa.poddar@gmail.com
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