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ABSTRACT

Teacher development programmes (TDPs) constitute an important and inseparable
component of teacher education courses. The quality and character of teacher education
is determined by programmes that aim to develop, enhance and improve the knowledge
already in possession of teachers. TDPs eventually determine the quality of teachers who
participate in such programmes.

The present study proposes to know the efficacy of teacher development programmes in
the context of secondary school English teacher development programmes in Social
Welfare Residential Schools in Andhra Pradesh and Telangana states. The study relies on
the programmes that the teachers attended, the objectives of the programmes, opinions of
the teachers and resource persons, and classroom observation of regular classroom
teaching done by the teachers.

Andhra Pradesh and Telangana Social Welfare Residential Educational Institutes
Society AP/TSWREIS

Andhra Pradesh led the way by starting residential schools at secondary education level
for poorer sections in 1971. To provide quality education to young talented SC children
coming from rural areas, the Government of AP started 46 residential schools for
Scheduled Caste children during 1983-84 under the management of the Department of

Social Welfare funded by the World Bank.

APSWREIS, which is the state level organization for the management of these schools,
came into existence in 1987. The main activities of the APSWREIS are to establish and

maintain Social Welfare Residential schools and colleges. APSWREI Society aims to



provide quality secondary education as well as technical and vocational education. Co-
curricular activities, balanced nutrition and medical care are provided through these

schools to underprivileged sections of the society.

These schools run classes from standards V to X, and junior college level classes.
Teachers teach students in Telugu. As the students are drawn from economically
backward sections, the facilities they enjoy and the support they get from home is
minimal. Therefore, most students struggle to cope with the language and the subjects in
school. The teachers do not have a high opinion of their abilities and this is reflected in

their attitude and teaching.

The students are highly motivated learners, especially when it comes to English.
However, they do well in all other subjects except English. This can be attributed, to
some extent, to the fact that regional-medium learners start learning English when they
are around 8 years of age i.e. when they are in class I11. By this time, they have already
achieved basic linguistic competence in their mother tongue. And, the English that is
learnt in class is not practised because they do not have enough exposure and a suitable
environment. English, unfortunately, is often taught through the mother tongue and
whatever little English learners hear is only from the teacher.

As English is taught through extensive use of the mother tongue, no attempt is made to
use the target language in the classroom and any such suggestions do not evoke a positive
or enthusiastic response. Learners are poor at spelling, vocabulary, reading, and grammar.
However, the students demonstrate a willingness to learn and appear motivated.

The teacher’s job entails giving inputs and feedback both in the classroom and after class

hours. They are responsible for time management, round-the-clock observation of the



students and maintaining study hours. However, these responsibilities are either not
undertaken by the teachers, or they do not wish to be burdened with additional charge
after class hours. Teachers have 30-35 students in each section of the class. Most of the
teachers are TGT or PGT (Graduate Trained Teacher- Post Graduate trained Teacher).
Some have PGDTE (Post Graduate Diploma in Teaching of English) from CIEFL,
Hyderabad. The Teacher-pupil ratio in the APSWREIS schools is 1:19, whereas it is 1:37
in Government secondary schools. Lower teacher pupil ratio is conducive for improving
learner performance.

The study focuses on the experiences of English language teachers of APSWREIS. An
attempt has been made to examine briefly, teacher training methods carried out in the
APSWREIS.

This study further explores teachers’ teaching approach, and the training programmes. A
study of these will indicate whether the teachers are moving towards autonomous
teaching and learning strategies in coping with the teaching situation.

The aim of the present study is to gain an understanding of language teaching, with
special focus on teacher development. The study thus focuses on in-service teachers of
the Social Welfare Residential schools in Andhra Pradesh and Telangana. The study
presumes that the teachers have adequate information about effective teaching/learning
strategies through English language teaching methodology. Teachers’ cultural attitudes

and beliefs are also important for the development of the students in APSWRIES.



The research traces some important aspects of teacher development programmes. It is
important to note that these schools were established about 35 years ago and in all this
time there is negligible research in the field of ELT focusing on APSWREIS schools.
This research is an attempt to identify and suggest practical ways by which the teaching
of a second language can be facilitated in general, and specifically, in a regional, English
medium and underprivileged context. When learners do not have much exposure to the
second language in their environment, it may be useful to help learners approach the
second language from a holistic perspective. Exposing learners to the English language in
natural contexts could do this.

The primary reasons for the necessity of teacher development are: teachers are often the
only source of language; they serve as learning support, thus giving motivation and
stimulation for learning, and serve as a point of reference. Keeping this in mind, one of
the primary objectives of any teacher development programme is to give teachers an
opportunity to gain exposure to planning, implementation and evaluation of specific

content areas in relation to the classroom.

The aim is to find out whether Teacher development programmes impact the in-service
teachers’ teaching in real classroom practice at social welfare residential schools in
Andhra Pradesh and Telangana.

The question that is investigated is: What steps have been taken to incorporate teacher
development strategies into APSWREIS schools, and how successful are these teacher
development programmes in the context of these special schools? The goal is to

determine to what extent, if any, current TDP (teacher development programmes)



contribute to the development of teachers’ skills and use of teacher development
strategies.

Training programmes for teachers and Refresher Courses for English teachers of
APSWREIS are regularly conducted by CIEFL, (now EFLU) Hyderabad and other
organisations, such as Andhra Pradesh Academy of Rural Development and Reading
wise programme by APSWREIS in collaboration with Purn Foundation, SCERT (CCE
Continuous Comprehensive Evaluation).

Chapter—-wise Summary and Plan of the Thesis

The first chapter deals with the need for teacher development programmes with special
reference to social welfare residential school teachers in Andhra Pradesh and Telangana.
It begins with an introduction and background to the social welfare residential schools,
statement of the problem and objectives of the study.

The second chapter, consisting of the review of literature, provides the theoretical basis
for the study. It delineates various theories and concepts related to teacher development
programmes. The history and genesis of TDPs are elaborated. Comprehensive reviews of
studies conducted in the following areas are included in this chapter: Training and
Development; Language Teacher Education; National Policy on Education; Classroom-
centered research in pedagogy; Designing teacher development programmes and other
related topics. The emphasis in teacher education is more on developing the individual
(teacher’s) skills so that he/she can adhere to and function in any situation.

The terms Teacher Training, Teacher Education and Teacher Development though
apparently very similar at face value, are in reality quite distinct from one another. It is

imperative to differentiate between their shades of meaning and uniqueness.



Chapter Three describes the research design tools and methodology used, along with
justification for the choices made. The study investigates the following research

questions:

1. Do the objectives of teacher development programmes match with the needs and
expectations of the teachers (with specific reference to the English component) of
APSWREIS?

2. Are the teachers’ views and learning reflected in actual classroom practice?

Data was collected in four phases. In the first phase, a questionnaire was administered to
the academic coordinator, and in the second phase, semi-structured interviews were
administered to the resource persons of the teacher training programmes to establish
whether they received any inputs regarding training programmes and what kind of input
teachers received through TD training programmes. Semi-structured interviews were
conducted with 15 resource persons to know about the problems they and the teachers
faced in fulfilling APSWREIS objectives, and to know whether the training programmes
incorporated the recent trends in ELT, and to know whether these training programmes
were helpful in generating awareness about approaches, methods and materials used in
the APSWREIS curriculum.

In the third phase, two questionnaires were administered to teachers to gain insights into
their perceptions of TDPs and to the teaching-learning situation. The questionnaires were
open and closed-ended. In the fourth and final phase, teachers’ real classroom practices
were video recorded to observe the teachers’ teaching methods. An observation schedule
was used and a qualitative analysis was done to know whether the inputs that they got

from TDPs inputs were reflected in the English language classroom. The sampling



method used is convenience sampling, and both qualitative and quantitative data is
collected.

In Chapters Four and Five the results of the analyses are presented and discussed.

The findings from this exploratory study on the effectiveness of the teacher development
programme for English teachers are presented. A broad description is given of the
teachers’ views and finally, an in-depth analysis of a few teachers’ classes is presented,
relating it to their own views on teaching and training.

Chapter Six presents the conclusions of the research conducted which includes a
summary of the findings and then the limitations of the study. Following this, there is a
discussion of the implications for APSWREIS teachers and teacher development

programmes.



CHAPTER 1

INTRODUCTION

1.0 Introduction

The present study proposes to know the efficacy of teacher development programmes
(TDP) in the context of secondary school English teacher development programmes at
APSWREIS in Andhra Pradesh and Telangana regions. The study relies on the
programmes that the teachers attended, the objectives of the programmes, the opinions of
the teachers, and resource persons and the researcher’s classroom observation of regular

classroom teaching of the teachers.

1.1 Andhra Pradesh Social Welfare Residential Educational Institutes Society

Andhra Pradesh led the way by starting residential schools at secondary education level
for poorer sections in 1971. To provide quality education to young talented SC children
coming from rural areas, the Government of AP started 46 residential schools for
Scheduled Caste children during 1983-84 under the management of the Department of
Social Welfare funded by World Bank. APSWREIS, which is the state level organization
for the management of these schools, came into existence in 1987. The main activities of
the APSWREIS are to establish and maintain Social Welfare Residential schools and
colleges. APSWREI Society aims to provide quality secondary education, technical and
vocational education. Co-curricular activities, balanced nutrition and medical care are

provided through these schools to the underprivileged sections of the society.



The classrooms in these schools are spacious enough to seat 35 to 40 students per class.
They are well-ventilated and provided equipped with basic infrastructural facilities.
Students are quiet, well-disciplined, and regular in attending classes. The schools have
wonderful infrastructure facilities by way of well-equipped libraries, computer labs, and
TV lounges. Extra-curricular activities such as indoor and outdoor games and NCC are
also encouraged and made available. These facilities however, are available only in twin
cities of Hyderabad, Secunderabad, and Ranga Reddy districts and not in all schools.

The students are highly motivated to learn something every day, especially in English.
Ironically, they do well in all other subjects except English. This can be attributed, to
some extent, to the fact that regional-medium learners start learning English when they
are around 8 years i.e. when they are in class I11. By this time, they have already achieved
basic linguistic competence in their mother tongue. And, the English that is learnt in
class is not practised because they do not have enough exposure. English, unfortunately,
is often taught through the mother tongue and whatever little English learners hear is only
from the teacher.

These schools have classes from VI-X and Junior colleges. The teachers teach students in
Telugu, and English is also taught through the mother tongue. As the students are drawn
from economically backward sections, the facilities they enjoy and the support they get
from home is minimal. Therefore, most students struggle to cope with the language and
the subjects in school. The teachers do not have a high opinion of their abilities and this
is reflected in their attitudes and teaching. The students are taught English through the
extensive use of the mother tongue. No attempt is made to use the target language in the

classroom and any such suggestions do not evoke a positive or enthusiastic response.



Thus, the target language use is kept to a minimum and the mother tongue is used for all
activities in the classroom.

Like all regional medium learners, unlike their English medium counterparts, students of
APSWREIS get to study English only when they come to class Ill. Their early years are
spent gaining proficiency in the mother tongue. The students do not get an opportunity to
practise communication skills in or outside the classroom. The teachers do not seem keen
to help them cultivate basic skills in using the target language. Maybe teachers are not
properly trained or equipped with requirements of the students’ needs. “Guides” are used
to dictate answers or put them up on the board for the examination point of view, and
therefore all language-learning stops with “questions and answers,” in their notebooks.
Learners are poor at spelling, vocabulary, reading, and grammar, in short, all aspects of
language. It was also noticed in the study mentioned above, that the students were willing

to learn provided they had a source to rely on and help them out in times of difficulty.

1.2 The Need for the Study

The study focuses on the experiences of English language teachers of APSWREIS. An
attempt has been made to look at, briefly, the teacher training, education and
development and the nature and types of training carried out in the APSWREIS.
Furthermore, the study tries to indicate areas that require due attention in English
Language Teacher Training Programmes offered to the teachers working at APSWREIS.
The study is an investigation undertaken in the context of teachers who have been
teaching under APSWREIS — where the medium of instruction is supposed to be English.

Though most of the learners have studied English as a second language, their exposure to



the language is found to be very limited. In most of the classrooms, it is the teacher who
is found speaking the English language and the learners acting as passive listeners.

As mentioned earlier, the teacher’s communicative and linguistic competence in English
is meagre. The teacher, often, is not equipped to understand the learners’ problems, and
meet the academic needs of the learners. However, to meet the learners’ needs in
APSWREIS, the teachers are found making use of collaborative teaching techniques, and
adhering to novel learning/ teaching strategies. In the specific contest of APSWRIES — it
is worthwhile to study the teaching/learning strategies that the teachers are required to
adhere to, and study innovative methodologies to fulfil the learners’ needs.

This study further explores teachers’ teaching strategies, teacher/learner’s strategies and
the training programmes. A study of these strategies will indicate whether the teachers
are moving towards autonomous teaching and learning strategies in coping with the
teaching situation. The aim of the present study is to gain an understanding of language
teaching, the process of teaching strategies for teachers with special focus on the role of
teacher development. This study focuses on Andhra Pradesh Social Welfare Residential
Educational Institutes Society (APSWREIS) in-service teachers. The study presumes that
the teachers should have adequate information about effective teaching
strategies/learning strategies through English language teaching methodology. Teacher
cultural attitudes and beliefs are also important for the development of specific-school
students like those in APSWRIES.

Teachers are qualified but not competent enough to understand the learning problems of
the students in the classroom. The teachers’ job entails giving inputs and feedback both in

the classroom and after class hours. They are responsible for time management, round-



the-clock observation of the students and maintaining study hours. However, these
responsibilities are either not undertaken by the teachers, or they do not wish to be
burdened with additional charge after class hours. Teachers have 30-35 students in each
section of the class. Most of the teachers are qualified with TGT-PGT (Graduate Trained
Teacher- Post Graduate trained Teacher). Some have PGDTE (Post Graduate Diploma in
Teaching of English) from CIEFL, Hyderabad.

The Teacher-pupil ratio in the APSWREIS schools is 1:19, whereas it is 1:37 in
Government secondary schools. Lower teacher pupil ratio is conducive for improving the
performance. Not only does teacher-pupil ratio decide the quality, but also the availability
of teachers to handle different subjects.

The research traces out some of the important aspects of teacher development
programmes. These schools were established 35 years ago. There is no research in the

field of ELT focusing on APSWREIS schools.

1.3 Rationale and Background to the Study

This research is an attempt to suggest practical ways by which the teaching of a second
language can be facilitated in general, and specifically, in a regional, English medium and
underprivileged context. When learners do not have much exposure to the second
language in their environment, it may be useful to help learners approach the second
language from a holistic perspective. Exposing learners to English language in natural
contexts could do this. Based on the positive response received from students in a
research study undertaken with the objectives mentioned above (Govindaiah 2004), a few

activities that enable effective learning in the classroom are outlined here.



The research study mentioned above was done at the APSWREIS Schools. APSWREIS
schools are residential schools run by the state government for the benefit of the children
of the poor and the under-privileged.
There are four reasons why teacher development is required. Teachers are a source of
language; they serve as learning support, thus giving motivation and stimulation for
learning and serve as a point of reference. Keeping this in mind, one of the primary
objects of any teacher development programme is then to give the teachers an
opportunity to gain exposure to planning, implementation and evaluation of specific
content areas in relation to the classroom. This is best done through understanding how
methodology is translated in the classroom through the use of appropriate material.
In spite of all the development programmes the teachers and schools experience the
following problems.
» Inadequate training or orientation of teachers on the materials,
Shortage of competent teachers
Lack of facilities such as library, laboratory, equipment and teaching aids,

Late arrival of text books, and supplementary materials,

>
>
>
» Weak linkage between the community and teacher (school)
» Parents often not invited to school

» Lack of suitable classrooms for teaching,

» The concept of integrated approach not clearly understood by teachers

These problems were stated by the teachers themselves at the teacher enrichment

programme at CIEFL, Hyderabad on 12™ March 2007 that | participated in. However, not

all the problems are applicable to all the teachers.



1.4 Statement of the Problem and Objectives

What steps have been taken to incorporate teacher development strategies into
APSWREIS schools, and how successful have these efforts of teacher development
programmes in these special schools?

The purpose of this study is to consider how Teacher development strategies are treated
in one area of endeavour in the field of ELT; namely, Teacher Development programmes.
The goal is to determine to what extent, if any, current TDP (teacher development
programmes) contribute to the development of teachers’ skills use of teacher
development strategies. Which strategies are useful for TD in evidence in current TDP?
Training programmes for teachers, Refresher courses for English teachers of APSWREIS
are regularly conducted by APSWREIS and other organisations such as, CIEFL (EFLU),
Hyderabad, SCERT and so on. Unfortunately, some of the teachers are not intimated in
time. Moreover, the teachers feel that a one-week programme is not sufficient. They need
more training on methodology and introducing the skills to the learners from the
students’ point of view. These training sessions are conducted at the time of the students’
final examination. Out of 296 institutions, in 199 institutions Computer Labs are
provided to keep up the students’ abilities in computer knowledge and in the remaining
97 institutions, one computer along with printer is available. Mana TV a special channel
meant for education. Out of 296 schools, in 194 Schools KU Band facilities are provided
for distance education, regularly telecast for the benefit of the students, and in the
remaining 102 institutions it is in the process of being provided.

The Teacher has a greater impact on students than any other factor in the school system.

The methods that the teacher adopts for him/her to develop his/her professional



development are therefore very important. The main objectives of teacher development

should be to:

>

Produce teachers who are academically qualified, professionally skilled,
attitudinally and ethically committed and dedicated to their teaching;

Prepare teachers who can confidently promote active learning and the
development of problem solving skills through a learner-centered approach using
a curriculum where content and methods are integrated,;

Establish a system and culture of continuous teacher development programme
from in- service education and training using diverse modes of delivery;

Equip teachers with knowledge of their students’ physical, social, emotional and
intellectual development including those with special needs so that they will be
able to plan appropriate lessons;

Develop communication skills and instructional leadership qualities necessary for
facilitating co- curricular activities and community involvement;

Equip teachers with knowledge and ability in classroom management, which
fosters constructive student inquiries and interaction.

Prepare teachers who can effectively apply continuous assessment and evaluation
to student’s learning and have basic knowledge and application of action research;
Employ teacher educators, especially English Language teacher educators, who
have appropriate knowledge in English teacher development; actively encourage

student teacher to develop their learning potential,

Based on data analysis and interpretation, suggestions and remedies are offered to offset

the drawbacks.



1.5 This study

This research proceeds from this introductory chapter to Chapter Two, which gives a
review of the relevant research. First, a summary of significant studies related to Teacher
Development are given. Chapter three describes the tools and methodology used. A
justification for choosing the sample, tools and methodology is given and then the
specific research questions are stated. Next, there is a description of the research
methodology, including the proposed model for TD programme. Finally, information
about the existing TD programmes, teachers’ problems specific to TD in APSWREIS
Schools are discussed. In Chapters four and five the results of the analyses are presented
and discussed. Chapter Six concludes the dissertation. First, a summary of the findings
and then the limitations of the study are presented. Following this, there is a discussion of
the implications for APSWREIS teachers and teacher development programmes. In
conclusion, this chapter has discussed when APSWREIS was started, its mission and
activities. It has explained the need, objectives, rationale, and the statement of the

problem for this thesis.



CHAPTER 2

REVIEW OF LITERATURE

2.0 Introduction

This chapter deals with some of the issues in teacher training and education and teacher
development programmes. It tries to present concepts and practices of teacher education
discussed by researchers. First, a historical overview of teacher education, models of
teacher education and approaches to second language teaching, and second language
teacher training, education and teacher development programmes in India are discussed.
The present study in particular concentrates on the practices of teacher development
programmes offered to the teachers working at Andhra Pradesh Social Welfare
Residential Education Institutions Society (APSWREIS) in Andhra Pradesh and

Telangana regions.

2.1 Teacher Education, Training and Development

The aspect of Teacher development has a potentially significant role to play in effective
teaching/learning strategies of English teachers. The notion of teacher development has
its roots in the evolution of perceptions of teacher preparation. Teacher development can
be seen as an intended form of teacher training and teacher education. These three terms
along with terms like ‘professional development’, ‘self-development’, and ‘faculty

development’ are sometimes used to mean the same thing: teacher preparation.
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2.1.1 Language Teacher Education
The history of language teacher education is a chequered one; the first teacher trailing
course started in London in 1962. These courses were to lead later to certificate level
courses such as TESOL CELTA, DELTA, etc. Renewed interest in the 1980°s was the
result of the work of Council of Europe.
Speaking about the advances in teacher education, Richards and Nunan had this to offer!
The field of Language teacher education is a relatively underexplored one in both second
and foreign language teaching. The literature on teacher education in language teaching is
slight compared with the literature on issues such as methods and techniques for
classroom teaching. Few of the articles published in the last twenty years are data-based
and most consist of anecdotal wish lists of what is best for the teacher. (Richards and
Nunan 1990: xi)
Crandall (2000; as cited in Borg, 2012, p.216) had this to say of literature dealing with
teacher education. The LTE courses signified the following:
1. A shift from transmission, product-oriented the theories to constructivist,
process-oriented theories of learning, teaching and teacher-learning.
2. Efforts initiated to transform teaching through a focus on situated teacher
cognition and practice and the development of concrete, relevant linkages
between theory and practice throughout the teacher education programme.
3. A growing recognition that teacher’s prior learning experiences play a
powerful role in shaping their views of effective teaching and learning and their

teaching practices.

11



4. A growing concern that teaching be viewed as a profession (similar to
medicine or law) with respect for the role of teachers in developing theory and
directing their own professional development through collaborative observation,
teacher research and inquiry, and sustained in-service programmes.
Where language teacher education is concerned, (Borg 2011) identifies six major themes,
these being the following:
Teacher cognition: This exercises a vital role on teaching because it is concerned with
teacher knowledge, experience, and beliefs. These in turn determine what teachers do in
an ESL classroom and why they do it.
1. Teacher cognition views teachers’ active, thinking and decision makers
whose action are influenced by affective and psychological dimensions in
teaching.
2. Knowledge base for LTE; broadly speaking, teachers need to have
adequate command of the language they are teaching and knowledge of what and
how to teach. Thus, according to Richards (1988), teaching, teaching skKills,
communication skills, subject matter knowledge, pedagogical reasoning and
contextual knowledge are essential for any teacher. The development of an
integrated knowledge base that any teacher can use is of the essence for any
teacher development programmed to achieve its objective.
3. Knowledge about language; teacher is required to know the rules of
grammar and usage about the language they intend to teach; this would in turn
help teacher to design activities using authentic materials and take learning a new

levels of imagination.
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4. Reflective practice; Dewey (1933), Schon (1983) and Wallace (1991)
were pioneers in the field.
Teachers are expected to introspect and look objectively at their own teaching practices
and beliefs in order to become aware of such practices and improve on them.
Action research, journal writing, teacher study groups, teacher get together, can all lead
to positive teacher reflection on and discussion of their own teaching practices. Such
reflection should necessarily be voluntary and not governed by motives of compulsion or
indifference.
Again, very few studies have been able to prove that there is a direct and positive
relationship between teacher reflection and improved language teaching and learning. All
that studies on reflective practice definitely leads to a positive impact on teacher attitudes
and beliefs.
5. Practicum: This refers to duration of practice teaching in real classrooms,
an important component in LTE classrooms. Potential teachers are observed by
teachers who have been in the field for long and such teachers provide feedback
to teacher candidates on their performance. The primary goal of practicum is to
provide teachers in the making with training in how to teach effectively and
develop their skills as teachers. Practicum also helps teachers’ use pedagogical
reasoning as a tool in the language classroom.
There are, however, several unanswered questions and loose ends; the practicum is not a
fool proof method to judge everything about a teacher nor can the exercise be said to
benefit every teacher candidate. The exact nature of the “triadic relationship involving

student teachers, university supervisors and school-based mentors, and how this
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relationship shapes teacher learning on the practicum are also issues we know little
about.” (Borg, 2011, p.221)
6. Teacher research: This refers to research embarked on by teachers to
investigate “aspects of their own professional practices with a view to enhancing,
first, their understanding of these and, subsequently, the quality of their work.”
(Borg, 2011, p.221)
Teacher research goes beyond a very reductionist assumption about teachers
starting to research certain basic questions based on their experience in the
classroom. Teacher research is intrinsically tied with the larger issues of social,
emotional, psychological, institutional, economic and political considerations. In
order to comprehend Language Teacher Education fully, much importance needs
to be accorded to the factors mentioned above, and overlooking some or any of
these factors would defeat the very purpose of research.
Teacher research as a body of knowledge varies from country to country and from state
to state. To fully comprehend and appreciate teacher research demands a lot of
homework on the part of teachers, mentors, teacher trainers and teacher educators.
In addition to the six primary factors, Borg identifies other related factors that impact
language teacher education. These are:
1. Teacher educator development: this deals with such issues as the
background of teacher educators, their skills and expertise, the skills and
knowledge they would need additionally, and their interest in continuing to be

language teacher educators.
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2. Novice teachers: this is an important issue since student teachers transition
from novices to real time teachers. It becomes equally important to ask how many
teachers continue in the profession and how many find language teacher
education useful for professional development.
3. Teacher expertise: This concerns the background knowledge and expertise
that teacher come equipped with and the knowledge they would need in future.
Teacher expertise will determine how efficient and successful teacher training
programmes are and how they nurture novice teachers into professionals.
Though teacher education is an integral and indispensable part of teaching-learning
process, not enough research has been initiated to throw light on the relationships
between teacher education and student learning. While some studies hold that arriving at
a relationship between teacher education and student learning is hard, the final or even a

very conclusive answer is not easy in coming.

2.1.2 Teacher Training

The concept of training arises from a behaviourist notion of teaching/learning. The

process of teaching and learning is seen as an outcome of set patterns of behaviour.
Training may be narrowly conceived in behaviourist terms with a sense of a
teacher as a passive recipient being modified by systematic treatment or being
dragged along by the power of some other force than the teacher’s own. (Sawyer

and Jones 1985:12)
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The concept of Training, it has been pointed out, ‘is like telling: Do this in this way’
(McGrath, 1986:3). The term, training, evokes the notion of drill or practice. A trained
person is said to be one who performs a task or a set of tasks in an accepted manner.

The set of Teacher Training Programmers are often seen as being limited to the teaching
of instructional methods, classroom management strategies, and the teacher — in most
cases is expected to learn to use established techniques and conform to pre-determined
types of behaviour. This view is highly criticized for the fact that it leaves very little

freedom for the teacher.

2.1.3 Teacher Development
The notion of teacher development suggests that teachers have freedom to create new
tasks for the learners, to do tasks in the classroom. Teachers are teaching and learning
something in the classroom, which is not static or rigid; teachers should be flexible, and
autonomy is desirable. It gives space for the teacher to adopt and respond to different
situations in different ways.
The aspect of Teacher development recognizes the teacher’s ability to create appropriate
ways of realizing instructional objectives. Here it is important to note that teacher
development does not undermine the value of teacher ‘training’ and teacher education.
Rather, it uses them for nurturing the growth of a teacher. The inter-relationships among
these three aspects of teacher preparation can be summed up as follows.
..teacher training courses (programme) focus on practical skills, teacher
education includes those, but extends the focus to professional awareness and an

expansion of professional and interpersonal knowledge and teacher development
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includes all of the previous two, and broadens the concept out to include more
personal and interpersonal as well as professional aspects and values. In share the
difference in emphasis which justify the use of all these three terms in that while
training focuses on doing and education focuses on knowing development focuses
on being . (O’ Brien 1986:30)
‘Teacher development’ incorporates teacher training as well as teacher education. It can
be viewed from two different perspectives. In the system-centered view of professional
development where the requirements of the educational system are considered supreme,
the purposes of training programmes are to correct teacher deficiencies in the necessary
knowledge and skills. But the individual centered view of teacher development puts the
focus on the self-perceived needs of the individual teacher. The assumption is that
teachers are persons first and as individuals their professional development needs
enhancement.
There is a progressive consensus on an approach to teacher preparation in ELT domain
for its major shift from the notions ‘teacher training’ or ‘teacher education’ to ‘teacher
development’ (Richards and Nunan 1990, Swan 1993). The component ‘Teacher
training’ is understood as a behaviourist notion which involves drilling of set patterns and
behaviour (Sayer and Jones 1985:20). The teacher is a passive recipient of systematic
treatment from trainer. Teacher has no freedom but he/she is expected to only absorb pre-
defined and pre-determined methods and techniques from the trainer. On the other hand,
in a teacher education programme, the teacher will be given freedom to make informed

choices and objectives to generate his or her professional skills. It is like “developing the
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teacher’s individual skills so that he or she can adapt to and function in any situation”
(Larsen-Freeman 1983:265).
On the other hand, this approach does not give sufficient focus to influencing factors like
teacher experience, teacher personality, teacher attitude and his/her socio-cultural
conditions. Though teacher-education programmes involve the teacher to some extent,
the teacher trainer considerably dominates the teacher. Many academicians and experts of
research in the field believe that teacher development offers ample of space to adapt and
respond to different contexts in varied ways. Larsen-Freeman says,
“development... focuses on the individual teacher: on the process of reflection,
examination and change which can lead him or her to do a better job and to their
personal and professional growth” (Freeman 1982: 21-22).
Teacher development programmes not only synthesize with the contents of teacher
training and teacher education programmes but also focus on teachers’ experience,
attitude and socio-cultural conditions. Their internal relationship is clearly stated by
O’Brien as follows:
Teacher training focuses on practical skills, teacher education includes those, but
extends the focus to professional awareness and the expansion of professional
and interpersonal knowledge and the teacher development programme includes
the previous two and broadens the concept out, to include more personal and
interpersonal as well as professional aspects and values. In short the differences in
emphasis is that while training focuses on doing , education focuses on knowing,

and development focuses on being (O’ Brien 1986: 30).
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Teacher development may be said not to be fixed to a particular time but goes on
throughout service. The teacher accommodates himself/herself to reflect on his/her class
room teaching in order to find out his/her own mistakes and propose suitable solutions to
the problems. Thus, teacher development programmes encourage trainees to learn
through self-reflection, identify and fix the problems and grow professionally. It may be
noted that the aspect of Teacher development can be shaped through two stages: one is
pre-service and the other being in-service programmes. Schubert (1986) mentions that
pre-service programmes are the beginning of a ‘professional journey’ for a teacher. The

programme consists of three features:

1. General Educational courses
2. Professional education courses
3. Student teaching and other clinical approaches

The objective of these courses is to improve the teacher’s ability ‘to adjust more fully to
new and different situations’ and to build a strong foundation for the beginning of real
teaching and a real teaching-learning situation (Schubert 1985: 382-385). In-service
programmes are the real initiators of teacher development. It is an ongoing process of
interaction between various factors, experiences and influences that run throughout their
tenure of service. Teacher development will be influenced by teacher’s participation in
teacher development programmes like orientation workshops, refresher courses, research-
based development projects etc, and other factors like teacher’s commitment, his/her
sensitivity to the current education system and policies of government and his/her desire

to be dynamic and resourceful in the classroom.
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2.2.1 Teacher Education: National Policy on Education

Perhaps the earliest document that formally laid down broad educational policies for the
country was the one published by central Advisory Board of Education in 1952. Headed
by Dr. Lakshmanaswami Mudaliar, Vice Chancellor, Madras University, the commission
submitted a blueprint outlining the educational policies for India. Following this, in 1967
Parliament constituted a committee to draft a National Policy on Education.

One of the important observations of NPE was to put in place a uniform educational
structure across the length and breadth of the country. Accordingly, in November 1974,
the central advisory board of Education adopted a resolution that recommended having
10+2+3 system of education all over India. NCERT (National Council of Educational
Research and Training) framed a curriculum to reflect the then educational needs of
students, syllabus, textbooks, and evaluation patterns were all determined by NCERT.
This pattern was adopted by many states and the central Board of Secondary Education
(CBSE) was invested with the huge responsibility of looking after the needs of several
thousand students pursuing education in central schools in India. Controversy broke out
soon after over the syllabus and textbooks prepared by NCERT for students of X AND
X Standard as the textbooks were perceived to be too many, too voluminous and
completely indifferent to the skill sets necessary for the job market.

There was a committee constituted under the stewardship of Dr. Malcolm Adiseshaiah an
eminent economist and V.C, University of Madras to revisit the curriculum of plus two
stage of school education, with an emphasis on vocationalizing education to render it

more inclusive and cater for those who may not be very academically inclined. A report

20



emerged from the work of the committee titled; “Learning to do: Towards learning and
working society.”
National Policy on Education 1968
In 1986, the then Prime Minister Rajiv Gandhi, sought to move the system towards
educational principles and policies that were learner-friendly while also equipping Indian
students with a robust scientific temper.
Moves were accordingly initiated to design a curriculum that reflected the chief strengths
of a multilingual, multi-ethnic, multicultural country- which is how India has always
been. In his broadcast to the nation on evolving a curriculum in tune with the scientific,
technological and economic advancement of India, Rajiv Gandhi observed.
“... 1 would strongly emphasise education’s organic link with the productive
forces of society. We shall reorganize vocational education to align it with
industry, agriculture, communications and other productive sectors of the
economy.” (1986, p.5)
The then education minister followed it up with a status report titled “Challenges of
education: A policy perspective.” This had important ramifications. In 1986, the Ministry
of Human Resources Development brought out a document titled- ‘National Policy on
Education, 1986: A presentation.” This initiated a lot of debates in Parliament, leading to
the creation of National Policy on Education.
The policy thus formulated had the following observations to make.
1. Regardless of the institute, school or college or the resources or
framework of a policy, the eventual determinant of success or failure is

determined by society and the cooperation of the stakeholders. There must be a
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purpose, goal and aim, and enough commitment is a pre-requisite for the success
of the course.

2. The vital ingredient determining the success of a plan is implementation; it
is therefore of the essence to put in placing a plan where resource allocation and
the teaching learning process are guaranteed to succeed.

3. The goals of the education policy need to be unambiguously defined and
every member involved in the mission should pull his weight to get the mission to
come to fruition.

4. Both resources and the moves to restructure the education system need to
be commensurate with the policies laid out as part of curriculum revision.

5. The two massive stumbling blocks to effective change in policy are
resource constraint and resistance to change. These need to be tackled at the
grassroots level. Curriculum designers, subject experts, managers and teachers
need to put their heads together and “lay down the prerequisites and parameters of
implementation so that the hard work, innovation and truly imaginative idealism
of the stakeholders do not go waste.”

6. The purpose of education is to inform and enlighten. The eventual idea is a
learning society that has at its heart the removal of ignorance and the entry of
vibrance. Thus, in addition to formal education open, non-formal, part time and
adult education needs to be encouraged and strengthened.

7. Education is a national responsibility; only those who have interests of the

nation at heart would ever see the restorative function performed by education.
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There must be very amicable centre-state relations and a shared responsibility
involving everyone connected directly or indirectly with education.
8. Finally, education is the only way to develop India’s human resources
intellectually.

In terms of Teacher and Teacher Education, the following points which were observed in

1989-1990 are relevant even to this day.

1. There is a good deal of politicization in teacher’s organizations. (1988,
p21)

2. Much of teacher education is irrelevant.

3. The selection procedures and recruitment systems for teachers have not

kept pace with the needs in terms of either number or of quality.

4. Teaching has become the last choice in the job market.

5. Adequate attention has not been made to develop communication skills
which are crucial to the functioning of teachers.

6. The training programme does not make use of audio-visual equipment.

7. Teachers in the training colleges are not exposed to the ideas of national
integration, cultural cohesion and development of humanitarian values.

8. Many teachers do not get any opportunity to keep themselves abreast with
technical aids for more effective teaching.

9. There is a good deal of politicization in teacher’s organizations.
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The committee also made several valid and topical observations on various educational
ISsues.
1. Even though the rural areas account for three fourth of population, they
are getting much less by way of resources for education than the urban areas.
2. The quality and maintenance of school and college buildings in urban

areas is very much better than in rural areas.

3. The dropout rates among urban children are lower than in the rural areas.
4. Privately managed “quality” institutions are generally located in urban
areas.

5. Despite considerable acceleration in recent years, girl’s education is still

far behind the boys.

6. Fewer girls seek admission to professional courses, other than pertaining
to medicine, teacher training and nursing.

7. The spread of education among the girl’s students of scheduled castes and
scheduled tribes has not been as much as among the male members of the group.
8. For about 90 per cent of the labour force educational activities have not
been organised keeping in view their role and responsibilities.

9. Three major expert bodies at the national level namely National Council
of Educational Research and Training (NCERT), the National Institute of
Educational Planning and Administration (NIEPA) and the University Grants

Commission (UGC) have not met with the expected response.
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10. It appears that things have gone awry due to progressive centralisation and
bureaucratization and non-enforcement of discipline standards and performance
norms.

11.  The share of elementary education in fund allocation has gone down
considerably. From 56 per cent in the first plan it has gone down to 36 per cent in
the Sixth plan whereas the share of University education went up from 9 to 16 per
cent.

12. In the total expenditure on education, private donations and endowments
accounted for nearly 29 percent at the beginning of this century but declined to
the level of 3 percent in 1980-81.

13. Education has till now been now essentially the responsibility of the states.
This means the availability of educational facilities has been dependent not upon
the commitment of the nation as a whole, but upon the vicissitudes of the

resources allocated by States.

Subsequently, in contrast, the facet of teacher education can be observed from a broader

view, which gives space for the teachers to make informed choices. The emphasis in

teacher education is more on developing individual (teacher’s) skills so that he/she can

adhere to and function in any situation. To quote:

Teacher education programmes were seen as being responsible for producing
teacher of a high calibre. The main function of these programmes was to hope

generate professional skills in the teacher. [Sic] (Larsen-Freeman 1983: 265)
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Here one recalls the words of Dr. Warren:
Teacher preparation requires programmes that maintain a necessary balance
between research —based knowledge and professional practice schools. Teacher
must be made an expert in content, methodology and evaluation. They must know
what they are teaching, how to teach it and be able to detect to what extent it has
been learnt by the pupils. Teacher must be a school professional of great skills
and ability. Teacher education must generate such skills.  (Vedantam 1998)

The strand ‘Education’ is a measured learning process in which the learner (teacher) is of

utmost importance in language teaching. The component, Training may bring about

learning. Nevertheless, it may not bring about a change in the learner (Teacher).

Education is said to be something more than the acquisition of practical skills. The

element of ‘Training tends to convergence and a reliance on established technique,” while

‘education tends toward divergence and a readiness to break from prescribed practices’

(Widdowson, 1983)

It may be observed that three models of teacher education are proposed by Wallace

(1991). These are - The craft model, the applied science model, and the reflective model
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2.2.2. The Craft Model

As per the craft model, trainee teachers acquire mastery of the skills by observing and
listening to instruction like an apprentice learning by imitation and a careful replication
of his master’s action. Not astonishingly, this model is unable to accommodate advances
in knowledge. Implicit in this model is the passive or the receptive role of the trainees.
They are not to question the knowledge content, the teaching methodology or classroom

strategy of the trainer. The flow chart given below explains the process in this model.

CRAFT MODEL

Study with master Practice | Professional

A
A 4
A

Practitioner/Instructor - Development

(Wallace 1991:6)
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2.2.3 The Applied Science Model

This model advocates the application of received knowledge and subjects it to regular
experimentation so as to refine the received knowledge. Constant experimentation leads
to refinement and development. The task of the trainers is to expand the knowledge of the
trainees. It follows that the trainees’ sharpness in this theoretical knowledge would turn
out to be excellent at applying this knowledge — to attain solutions for various issues in

their classroom practice.

APPLIED SCIENCE MODEL

Professional Development

A 4
Application of Knowledge

A 4

Result

A 4
Periodic updating

7'y

Practice

A 4
Professional Development

(Wallace 1991:9)
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2.2.4 The Reflective Model
The most influential model demonstrated in the present area of study is the one developed
in Wallace 1991. The reflective model relies on Schon’s postulates of four constants

which reflecting teachers bring to their reflection:

Received

Knowledge
Trainee’s /\\ ;
existing —» Practice Reflection .| PROFESSIONAL
conceptual "| COMPETENCE |
schemata or |« > \/
mental .
constructs Experiential i

knowledge ‘Reflective Cycle’
Stage 1 Stage 2 GOAL
(Pre-training) (Professional education/ development)

(Wallace 1991:15; 49)

The main criticism yet again of teacher education is that the process of teacher
preparation is largely controlled by an ‘expert’. Factors like teacher experience, teacher
personality, and teacher attitudes do not seem to get adequate attention. To accommodate
these factors, teacher education was extended to teacher development. Moreover, it has
been opined that ‘...Development...focus on the individual teacher can lead to do a better

job and to personal and professional growth...’

(Freeman, 1982:21-22)
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2.2.5 Models of Teacher Development Programmes

Breen and others undertook a study on teacher development programmes for eight years
and framed three models of teacher development programmes — out of three phases —
they evolved in their study (Breen et al., 1989: 111). They are:

1. The transmission model: This is like traditional method of teaching and learning.
In this model trainers or teacher educators are prime sources of information, innovations
and solutions for teaching-learning problems. As teachers are passive recipients, they will
be loaded with all know-how. The main purpose of this model is to convince the teachers
about the correctness of the principles, techniques or innovations and urge them to
engage in critical evaluation of their classroom practices and to adapt them to the
rationale behind a given reform programme. As the time for the programme is restricted,
the teacher educators expect changes to come about in teachers. There is no possibility to
check the new method or technique in real classroom environment and in teaching-
learning context. The criticism against this model is that there is no provision to extend
the programme to understand practical problems of implementation of new know-how.
Another is that teachers fail to pay good attention as they experience issues under
discussion in their daily classroom interactions. The principal source of change and
development is the expertise of the trainer. The expertise drives primarily though not
from the theory and research resources other than classroom practices (Ibid 117).

2. Problem-solving model: This model focuses on the problems that are faced by the
teacher in the teaching-learning context. This model deals with active interaction between
the teacher on the one hand and experts, a group of teachers and the problem on the other

hand. The experts are consultants in this model. The main purpose of this model is
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finding solutions to the problems identified by the teachers in their classrooms. It enables
the teacher to understand his or her students and their requirements for better learning. In
the process of finding solutions they share information with other teachers and enrich
their knowledge base and sensitivity towards various problems for learning in different
contexts. The teacher’s attitude and the way of handling the different classroom situations
will be developed when they receive suggestions, ideas, solutions, techniques and plans
for classroom procedures from the experts and group of teachers. Breen says
that this type of development programmes will establish a new cycle...where the
search for solutions related to teacher problems and learner work serves as a basis
for workshops. Through practical application and subsequent sharing of
experience from implementation, more precise problems and issues could be
identified for later workshops (Ibid 122).
Teachers go back to their classes to test the solutions in their action research whether they
are suitable or whether they would they generate counter problems in the particular
context. If they give rise to another problem, it can be subject matter for the next teacher
development programme. Breen found another benefit of this model. It facilitates the
formation of small working groups of teachers.
The teachers began to initiate and co-operate in action research in their own
classrooms and share their discoveries with their colleagues... participants carried
out plans for the documentation and later analysis of classroom work. Such
documents included observations schedules, teacher diaries, collections of
samples of pupils’ work and pupil evaluation of both their own work and of

several aspects of the classroom process (Ibid.124).
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Breen opines that though this model ensures teacher development to some extent — still it
suffers some drawbacks. They are:
1. All teachers are not able to articulate their experiences in the form of
problems for discussion. They just reserve themselves to the talk and observe the
events passively between the particular teacher and the expert along with other
teachers.
2. Though teachers share the information among themselves still the role of
expert who will not have any direct connection with the students in the classroom
is dominant.
3. The period of time of the teacher development programme will not be
sufficient to address the issues of every teacher.
3. The Classroom Decision-Making and Investigating Model: This model gives
more autonomy to the teachers. It is formed on the belief that two classroom situations
are neither similar nor have a single solution. The solutions given by experts and group of
teachers may not be fit to the classroom of the concerned teacher. The problem may be
unique in the particular classroom situation.
This model suggests the training as classroom decision making and investigation puts the
trainer in a team both with participating teachers and the teachers” own learners. Trainers
are facilitators within the team, assisting a dialogue between themselves, teachers and
their learners (Ibid 127). The main purpose of this model is to identify the need for
innovation in a particular classroom context and explore the possibility of innovation
through open interaction and sharing of decision making between the participants in that

context. Trainer will encourage the teachers to take up research projects, observations,
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investigations and evaluation of actual classroom occurrences and relate these findings to
a relevant theory or research. In fact innovations emerge from the classroom context.
This model functions through small teacher development groups which are coordinated
by workshops with specific intervals.
The development programmes and the workshops are the means for participants
to propose innovations and to pursue them in practice... Various types of
documented classroom work are shared and discussed so that links can be made
between an individual’s experience of innovation or investigation and
generalisable conclusions and principles (Ibid. 130).
Teacher is expected to maintain the documents like teaching dairies, classroom events
and peer observations to enable others to understand on which grounds the decisions and
theories were made. This model demands teacher responsibility to focus on the problems
and needs of his/her pupil for better learning. It brings a change in the process of solving
the problems. The current approach and objectives of many programmes are to empower
the teacher and learner and labour towards this framework of their autonomy.
The teacher will have to make his or her own decisions, and he or she will have to
do so in the light of a general appreciation of factors that may make a difference,
combined with a pretty clear idea of what he is doing and why. (Barrow
1984:255)
In this particular context, teacher is not in a position to make sound judgments for their
classroom situations. Some teachers are not capable enough to identify the problem,
making a decision and trying different ways in their action research without involvement

of other teachers and experts. So, this model serves better to improve teacher’s autonomy
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in making decisions, identifying problems and finding solutions for their own classrooms.
This model ideally connects the experts with the teachers and their students in the
classroom. This model takes all the industry of learning into the particular context to give
practical training to the teacher to empower himself/herself with subject knowledge and
practical experience with coordination of other teachers and experts in addition to
replicate the process of making decision, identifying the problem to solve on his/her own.
It may be observed that the teacher is a researcher in his/her field of education. The above
mentioned model of teacher development ultimately turns teacher-centered class into
learner-centered class. The collaborative work of experts with the teachers and their
students will strengthen the teachers’ ability to formulate hypothesis and test the

hypotheses which further can be developed as concrete theories.

2.3.1 Classroom-centred research in pedagogy:

The three essentials of education: research, teaching, and development go hand in hand.
They are interrelated. Allwright examines the possible forms of relationship between
research, teaching and development and criteria to any proposal for teacher-research
(Allwright 1991). He further opines that research must not be added to the problems that
the teacher usually faces, but it should be integrated with his/her routine pedagogic
practices. The advocates of ‘teacher as researcher’ will explain the potential relation
between research, teaching and development by adopting any one of the three major

positions.
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2.3.2 Research as an (optional) extra:

The ‘Teacher-researcher’ believes that research is to be a part of teacher’s routine life.
The teacher-researcher must share his/her portion in the whole research enterprise with
his/her involvement in research projects. Making research as an extra burden to their
pedagogic work whose rewards are in the individual contribution to knowledge building
will not influence any professional growth. The whole purpose of the programmes is to
develop teachers’ research skills and inform them about the model of the research
process. It can be looked at as the process becomes hopeless, if it is disconnected with the

realities and practical constraints of the actual life of a teacher.

2.3.3 Research as the driving force for the development

Research in teachers’ life is not only just a contribution to the existing knowledge but
also it is a driving force of teachers’ personal professional development. The research
element is the central to the whole pedagogy itself. It enables the teacher to understand
better what is happening in his classroom and how it is to be changed for better teaching

and learning context.

2.3.4 Research as the driving force for development and development as the
driving force for research progress:

The aspect of research enables the teacher to understand the classroom pedagogy which

serves well to both professional development and to the additional aims of the general

research progress. It may be opined that a significant development in the general
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understanding of various participants depends largely on the ability to build upon the
individual understanding of various participants in the enterprise. Allwright claims that
The process might be more successful and meaningful if teachers have colleagues
working together might surely be capable of developing a theoretical position of
some generality or not limited in relevance to just one teacher’s experiences...an
academic researcher with access to the theory-building work of many different
groups of teachers in many different countries might be able to make connections
that result in even more general theory-building (Allwright 1991).
Subsequently, if the research is the mode of assisting the instructor to understand his/her
works more adequately, not just pedagogy — although enhanced — but the need for
professional development too will be well served. Every program for teacher-research
must bore in mind that what it articulates to the teacher it is addressing to. Allwright
suggests that the program should present research convincingly to be integrated in his/her
teaching-learning context.
Allwright stated the ways how integrating research and pedagogy contribute to the
professional development in the following:
1. This process is used to bring teacher together, and to connect teachers with
the learners as well as the academic researchers.
2. This process initiates teachers to explore that what is relevant to their
learners and to themselves.
3. This integration promotes reflection of teacher on his or her own teaching

which generates the motive force for professional development.
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4. It encourages teacher to make every movement of teaching must facilitate
learning and reflection on learning experience of his or her students.
Integrating research and pedagogy is to be continuous activity instead clubbing them
once or twice. Though this is sound enough in the area of learning and professional
development of teacher, it has some problems:
1. Doing research in the language classroom is time consuming, and makes
teachers incompetent to complete the curriculum activities within the stipulated
time.
2. Learning a new skill requires thorough testing before they will be
introduced in the classroom.
Furthermore, Allwright advocates an ‘exploratory teaching’, which aims to minimize the
problems by proposing that the investigative activities should be based on pedagogic
activities that both teacher and leaner knew and trust. An ‘exploratory teaching’ proposes

to start with ‘puzzles’ rather than ‘problem” where ever this might help. (Allwright 1991)

2.3.5 Integrating research and pedagogy through ‘exploratory teaching’:

According to Allwright, exploratory teaching is a potentially productive way of
integrating research and pedagogy (Allwright 1991). It involves exploiting already
familiar and trusted classroom activities — ways of exploring the things that puzzle
teachers and learners about what is happening in their own classrooms (Allwright 1991).
It is specially to deal with the problems that teachers are facing in becoming researches in
their classrooms and offering practical way of bringing the research perspective properly

in the classroom by avoiding the extra burden on the teacher. It further contributes to both
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professional development and theory building within and across their teaching period. It
is potential to offer teachers a minimum-cost way of integrating research and teaching.

The main process of ‘exploratory teaching’ is using one of the familiar activities to
investigate teacher and learner ‘puzzles’. It brings the teacher much closer to action
research model which focuses on change as a way of investigating classroom learning
and teaching. It provides ample opportunity to teachers to have their share in deriving
convincing interpretations and contribution to general theory-building while undertaking

certain research-based projects.

2.3.6 Promoting teacher development through research based projects:

It may be ascertained that certain research-based projects bring teachers together and
each of them would be seriously involved in the process of all the development activities.
Furthermore, it would facilitate the progress from below through teacher development
even in grim situations. A reform can be unleashed and sustained in a collaborative
enterprise by involving all the participants of learning-teaching process at grass-root
levels. Various issues, problems, suggestions and alternatives marked at every stage can
be discussed in groups — of teachers. This process drifts towards forming teacher
development groups. Teachers in and around the place can come together to take their
part in the research.

It is at present clear that teacher development programmes are structured on certain
models or conceptualizations of teacher development. Therefore, an examination of how
different teacher development programmes are structured and what content and

methodology is best suited for professional development of teacher may be pursued.
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2.4.1 Designing Teacher Development Programmes

Teachers usually believe that their methods, approaches and techniques are fit to their
language learning classroom. Hence they may not expect to change their way of teaching.
Prabhu opines that resistance to change among teachers can be overcome by their sense
of plausibility if engaged with regard to what constitutes effective teaching and learning
activities (Prabhu 1987). Teacher development programmes should raise teachers’
awareness about teaching-learning issues behind innovation and must give opportunity to
in-depth analysis. They should enable teacher to form generalized conclusions on the
topic and theory derived from the analysis of practice. They should be related to the
teachers’ existing knowledge and should stimulate them to feel comfortable with new
methods or techniques. They should provide various opportunities to examine the issues
from every aspect to reveal the underlying principles of proposed change in practice.

The observations should not be limited to particular classroom activity but, must be
extended to what they have discovered in actual practice. They should acknowledge the
fact that no one solution fits two different situations. So, suggestions to teachers should
be ‘open’ to look at more than one possible solution. The vision, activities, strategies, and
methodologies should be effective in bringing change in teachers’ perceptions and their
attitude towards teaching. Kennedy mentions that normative and re-educative strategies
offer the best prospect of bringing about change in behaviour and in allowing active
participation of teachers in change (Kennedy 1987). These strategies require changes to
deep-seated beliefs and behaviour. They need a collaborative, problem-solving approach.
It is not only the matter of adoption of specific innovation but also the process of teacher

development through which involvement of every individual teacher should be
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encouraged to go for change and innovation in their teaching-learning environment. As
teaching is essentially a behavioural or cognitive activity involving attitudes towards
learning, any change strategy should take this complexity into account. The normative
and re-educative strategy will affect the change in belief that is necessary for long lasting
change in the classroom as it stresses on active participation and involvement of each of
the teachers. It is necessary to make use of certain criteria for evaluation of the teacher

development programmes to differentiate good programme from bad one.

2.4.2 Criteria for Evaluating Teacher Development Programmes
Ellis in his ‘Embryonic Taxonomy of Teacher Preparation Materials and Practices’ states
that
if we are to develop our understanding of teacher preparation further, it will be
necessary to decide upon evaluative criteria for making principled selections for
the large range of options (Ellis 1990:36).
Though he did not have clarity upon what criteria he has —he indicated their purpose: that
is to differentiate good teacher development programmes from bad ones. Stephen Bax
(1995) in his ‘Principles for Evaluating Teacher Development Activities’ describes the
principles of the new model trainee-centred teacher development. According to Bax there
are two basic criteria for evaluating any teaching development activities. The first is
focusing on the question of how far the trainees have a say in the teacher development
programmes and the second focusing on the responsibility for both his/her development

and his/her colleagues’ development.
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1. Content-negotiability:

The trainer can offer only an experience of the process but not content that is relevant to
trainee needs (Woodward 1991:136). Hence, the activities in these programmes must be
designed mostly on content that is negotiable as the content is not predefined. This
multiplies the chances of relevance to the trainees. Experiential approaches to teacher
development stress on form of activities that are to be trainee-centered with respect to
their content. Woodward described ‘loop-input’ model which encourages the trainees to
‘discover their needs’ beforehand and at feed back stage although, this seems to provide
the trainees minimal input in terms of content.

As a result, some activities should be designed that give more scope for trainees to
negotiate and offer the content from their classroom teaching experience to maximize
their involvement which further ensures implementation of new ideas and techniques for
the long term. The trainee should be given freedom to provide their own context that is
adaptable for many teaching situations. The level to which content is negotiable can be
determined and this in turn permitting the levels of trainees’ input on content is to be
considered as a measure to evaluate whether the programme is trainee-centered or not.

2. Transferability:

This notion is generated from consideration of teacher as a source of teacher development
in his or her own right. Effective teacher development can be seen through interaction
among colleagues within the school or region. Follow up is to be done at the teacher’s
own school. Teachers must be encouraged on their classroom observations, counselling,
peer observation and self appraisal. The main objective of all these forms is to attempt

and promote sharing of information and skills among teachers and analyze the context
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and learning behaviour of their subjects to innovate some new process of learning for
their students.

The trainers should validate each programme as to whether their development
programme motivates trainees to maximize their freedom to develop content-negotiation
and transfer their knowledge to the benefit of their colleagues. A wide variety of
perceptions of the concept of teacher development programmes necessitates establishing
a conceptual framework in which certain indicators of professional development can be

plotted.

2.4.3 Indicators of Professional Development
The teacher development programmes are for the professional development of language
teachers through the suggestions, discussions, reflections, analyses of the teaching and
learning activities, and intermittent intellectual support. It is quite obvious that
professional development is the continuous process throughout the tenure of the service
of the teachers. Therefore pinpointing the stage at which professional development takes
place and in which form it occurs is a hard nut to crack but it is clear that certain
assumptions can be made to find relative characteristics of professional development.
They are:
1. Professional flexibility, innovativeness and competence: The teacher must
be able to handle his/her own curriculum, take some decision, handle the material,
propose innovation, practice, make particular judgment about how to proceed in
the classroom, have clarity over the methodology and activities to be used in

his/her own classroom.
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2. Awareness of the latest trends in ELT: The teacher must have knowledge
about various methods and theories and techniques and their latest developments
along with the knowledge of when and how to use them. He should focus on
teacher and learner roles in each method. He must use interactive approach to
handle the learners.

3. Documentation and Monitoring: The teacher must have critical reflection
and self-enquiry about his/her teaching by maintaining teaching dairies. He must
allow other teachers to observe his/her word directly or through recording.

4. Participation in development programmes: The teacher must have interest
in attending in-service teacher development programmes and refresher courses,
research-based projects and workshops etc.

5. Dissemination through networking workshops: The teachers must
participate in a wide range of teacher conferences and subject panels etc. The
teacher should become a member of ‘teacher development groups’ to share their
classroom experiences, innovation, problems, and solutions honestly.

6. Sensitivity to identify classroom problems: The teacher must have due
care of his/her students and he/she must have keen observation of the needs and
concerns of the students. He/she must be ready to offer all possible sources of
help to address the classroom problems.

7. Indication of research stance: The teacher should incline his heart to
undertake small projects. He/she should be willing to conduct action research

alone or with the cooperation of his/her colleagues or teachers from other schools.
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8. Knowledge of professional development: The teacher must know what
professional development means. He/she must know the ways through which
he/she can enrich his subjective knowledge and attitude.
In brief, the characteristic feature of a professionally developing teacher is a capacity for
autonomous professional-development through self-systematic self study, study of the
work of other teachers and testing of ideas by classroom research procedures. These
indicators of professional development are neither complete nor exclusive but they are

interdependent.

2.5 Teacher Strategies and Learner Strategies

The notion of teacher strategies is the result of teacher reflection — on their teaching
methods. As Graham (1998) suggests, those teachers who have thought carefully about
how they learned a language, about which strategies are appropriate for which tasks, are
more likely to be successful in developing ‘strategic competence’ in their students.

Hence, it may be assumed that a particular strategy used by a teacher, say, putting
questions to students in order to elicit responses, may result in students breaking up a unit
into manageable chunks that can be learnt using the question-answer method. Similarly,
in a classroom that encourages students to reflect on their learning styles, the teacher may
use the strategy of learner reflection to inform his/her learners about the benefits of
certain learning styles.

It becomes crucial for teachers to study their teaching context, with special care on
learning styles of students and the materials used for teaching. To adopt a strategy or a set

of strategies for teaching learners, a teacher has to know something about the learners,
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their interests, motivations, learning styles, etc. This awareness in turn would help a
teacher recast his/her lesson plans in such a manner that learners can learn the language
that is being modelled, presented or practised by the teacher. This applies to a teacher—
centered classroom; a specific number of tasks that provide students with opportunities to
use and develop their Language Learning Strategies (LLS) may be used. Learner
strategies are broadly defined as
...specific actions, behaviours, steps or techniques that students (often
intentionally) use to improve their progress in developing L2 skills. These
strategies can facilitate the internalization, storage, retrieval or use of the new
language. Strategies are tools for the self- directed involvement necessary for
developing communicative ability. (Oxford, 1990)
It has come to light that language learning strategies (LLS) and language strategy training
are possible and many L2/FL classes try to achieve precisely this in the latter. It is in this

context that learning strategies have to match teaching strategies.

2.6 Use of Mother tongue as a strategy to teach L2 and some other related aspects

English language teachers and learners have been concentrating on target language, i.e.,
L2. Language is seen as a communicative tool and not as a system, where L1 and L2 are
two parts of that tool especially in English Language Teaching. An attempt will be made
to see how L1 is utilized positively or negatively across different language teaching

methods.
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Use of L1 across language teaching method has established or recognized English as a
foreign Language (EFL) — teaching methods either minimized the role of the L1(Howatt
1984:212) or adopted the avoidance of the L1, called by (Stern 1992) as ‘the integral
strategy’. Here language is used as a grammar translation method (GTM). Hence, in this
method the mother tongue is used as a medium of instruction (Byram, 2004). In other
words, it has been noted that ‘the first language is mentioned as a reference system in the
acquisition of the second language’ (Stern 1983:455). It is assumed that a formal learning
of the rules of L2 grammar by contrast to those of the L1 grammar helps to master the
language.
If... the mother tongue is a central element in the process of learning a foreign
language, why is it so conspicuously absent from the theory and methodology of
the communicative approach? Why are so little attention paid in this and other
aspects, to what learners already know? (Swan 1985: 86)
Atkinson (1987) integrates communicative methodology with selective and limited use of
L1 and noted that it is impossible to talk of a ‘right balance’ or a perfect model for using
L1 and it’s not that simple. L1 can be a valuable resource for if used at appropriate times
and in appropriate ways.
N.S Prabhu (1987) in his task based language teaching (TBLT) or the communicational
teaching project (CPT) encouraged the use of one’s own linguistic resources to some
problems, and allowed the use of such strategies as using simple words, resorting to
gestures, quoting from the black board or the sheet which stated the bask, seeking a

suggestion from peers, even using the mother tongue/ L1. He takes an impartial view in
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this regard, and does not completely ban or fully allow the use of L1. His position is in

the middle of the pendulum.

2.7 Teacher Development in the Indian context

A teacher’s job can never remain stagnant. She or he has to constantly evolve and
augment knowledge in an attempt to impart current information to her or his students.
Unfortunately the system of school education is so demanding and rigorous that a teacher
hardly has time or energy to concentrate on personal development. It is ironic to note that
teachers become so involved in educating their students that they neglect personal
growth, and that they very soon find that while their efforts as good teachers have helped
students to settle down in very lucrative and successful careers, it has generally been at
the cost of sacrificing their own professional growth. Without doubt teachers feel proud
when their students excel but it is also sometimes pathetic to find teachers who have
remained stagnant which may result in bitterness and envy. A teacher needs to be one
step ahead of the students in expertise and knowledge. Therefore it is essential for
teachers to be more prospective and concentrate on improving and enhancing their
academic assets. School administrations should also realize that training and development
of teachers from time to time is essential to infuse new vigour, fresh dimension and to be
concurrent with recent development in the relevant field. Efforts to facilitate personal
development of teachers will result in development of their students, school and society

at large.
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The terms Teacher Training, Teacher Education and Teacher Development though
apparently very similar at face value are in reality quite distinct from one another. It is
imperative to differentiate between their shade of meaning and unigqueness.
Widdowson(1983) and Richard and Nunan (1990) consider Teacher Training as being
more involved with ‘familiarizing student teachers with techniques and skills to apply in
the classroom’ Rama Mathew (2015:29). Teacher Training focuses on training teachers
and orienting them to teach using tested techniques in order to bring freshness to the class
and vyield better result. As part of its effort to improve standards and refresh teachers,
APSCHE (Andhra Pradesh State Council of Higher Education) had initiated a three day
Train the Trainer programme for its college teachers at Warangal. Some incentives may
be provided to teachers to encourage them to register for Teacher Training programmes.
Teacher Education is more continuous and involves concentrated efforts undertaken by
teachers to develop and study successful plans of action, evolve theories based on their
success and critically analyze and evaluate their performance as a teacher in order to
constantly improve and evolve themselves. The teacher is constantly involved in
educating oneself based on her or his personal experiences, and sharing the same with
other teachers. ‘They would like to be up to date in their subject, but in-service
programmes don’t seem to help them with this, nor with how to become better teachers;
they have to themselves find ways of doing this.” (Pickering and Gunashekar, 2014:
31).The National council of Teacher education (NCTE) in its 2009 manifesto
recommended the need to encourage education of teachers through shared information
and experiences on a common platform. These experiences were expected to yield results

in terms of mutual exchange of ideas and experiences.
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Teacher Development is by contrast a more voluntary practice. Developmental exercises
would involve reflection, experimentation, application, theorizing and dissemination of
result oriented approaches and practices. The conclusion arrived at by the study carried
out by CBSE-ELT curriculum implementation study during 1993 to 1997; unpublished
final report by Central Institute of English and Foreign Languages is noteworthy in this
regard. The five year project involved teachers in the role of objectively observing their
own and their colleagues’ classroom interaction. The teacher took on multiple roles
ranging from mentors to resource persons, material writers as per requirement and
supplemented their knowledge by conducting regular workshops. The project after an in
depth study arrived at a conclusion recommending ‘that a top-down as well as a bottom-
up approach to curriculum renewal is important to bring about change in schools’
(Pickering and Gunashekar, 2014:32) and encouraged the practice of ‘an insider-oriented
monitoring and evaluation’ by ‘outside experts’ for ‘meaningful’ and °‘sustainable’
development. The project however had to be shelved due to paucity of time and funds.
Trace study in its report lauded the role of teachers as researchers during monitoring and
evaluation and ‘underlined the need for building on existing school/Board structures to
support the teacher in her on-going professional development.” (Pickering and
Gunashekar,2014:33).

The objective of the Mentoring in Delhi schools A UKIERI in-service project by Central
Institute of Education carried out between 2008 and 2010 was to bring teacher education
institutes and schools in close contact with one another for better interaction and sharing
of information. The project was initiated to develop a programme of mentoring and a

supportive teacher body. The study concluded that mere self motivation was not
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sufficient and teachers had to be encouraged to be ready and available to work beyond
their school timings and schedule in order to develop themselves.

A three month study involving ten teachers in Delhi who volunteered to maintain a diary
and record their observations and also observe the diary noting of other teachers arrived
at the conclusion in a paper presented and published in Innovation in English Language
Teacher Education, edited by Pickering and Gunashekar. The teachers felt that their diary
noting and observation has helped them to evolve from being descriptive to dialogic in
their approach.

It is therefore important to encourage teachers to engage in practice teaching and develop
a theory based on the results arrived at in the practice teaching sessions. This kind of
approach allow teachers access to each other’s experience and enrich themselves when
they share their findings related to their experiments and corresponding results. These
Teacher Development programmes can build a storehouse of tested and tried out
successful strategies with access for other teachers to bank upon.

Padwad and Dixit (2014) hold up the mirror to ‘inadequate and ineffective pre-service
education’. They further added, Continuing professional development (CPD)

is ideally viewed as an ongoing process of learning, both formal and informal, after
teachers enter the profession...CPD should enable teachers to explore, reflect on and
develop their practice, deepen their knowledge of the academic discipline, research and
reflect on learners and their education...break out of intellectual isolation and share
experiences and insights with others in the field (...)

One of the most important points that Padwad and Dixit (2014) mention is that the ‘state-

led large-scale CPD programmes are unlikely to have any impact unless teachers find
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something personally meaningful and relevant in them’. In addition, they feel that ‘the
success of large-scale in-service training programmes depends on how far they allow
teachers to translate common uniform prescriptions into personally relevant ideas and
action plans’. (...)

Padwad and Dixit (2014), without mincing words, clearly state in the preceding
paragraph that ‘large-scale’ programmes would not deliver the results the
administration/management expects unless the participant teachers feel those inputs are
significant while teaching students.

Sen (2002) in her article, ‘Understanding Teacher’s Professional Growth through their
articulation of Personal Practical Knowledge’ explores the possible methods which can
be used to help in-service teachers express and share their concerns and experiences as
teachers. Besides, she offers suggestions saying that practicing teachers could analyze

their ‘narratives’ and find a ‘voice’ to record their development in terms of teaching.

Conclusion

In this chapter we have presented a review of literature. In the secondary school
curriculum of AP/TSWREIS English is taught and teachers also accept it, therefore a lot
of importance is placed on the English language. The teachers’ proficiency in English is a
precondition to develop English language skills in the learners. Therefore, the
government of Andhra Pradesh issued an order in 2003 that those teachers, who wish to
apply for the position of an English teacher at secondary schools of APSWREIS, must
possess a BA/MA in English literature and should have opted for English methodology in

B.Ed. Even the NCF (2005: 108) lays emphasis on this particular aspect.
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There is a fundamental defect in this type of policy. The BA English literature
curriculum in Andhra Pradesh concentrates more on English literature and less on the
language components. However, literature teachers do not discuss anything about English
language from the language perspective. The B.Ed. English methodology lays emphasis
on teaching methods/approaches curriculum development, language evaluation and other
pedagogical topics. Therefore, the APSWREIS has been conducting programmes to
improve their proficiency levels in English and also to teach their learners effectively.

If we try to address the issue of preparing efficient English language teachers the
answer in metaphorical terms is: we are a solitary lamb lost in a dark and damp
wilderness. When others are talking about world class education, we are still grappling
with issues of teaching English to English teachers — a rather sad and a formidable
situation (Devupalli, 2012). The practicing English teachers of APSWREIS need subject
matter knowledge, and pedagogical knowledge, besides proficiency in English.

The manner in which this study was conducted is presented in the next chapter.
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CHAPTER 3

RESEARCH METHODOLOGY

3.0 Introduction

This chapter elaborates the research plan, the methodology and the processes of
data collection followed in the study. This chapter also discusses the purpose of the study,
the research questions, tools used for the study, description of the tools, method of
analysis of data, and the delimitations of the study. Teacher development programmes
(henceforth TDPs) were organised by APSWREIS for their English teachers in the
erstwhile Andhra Pradesh. TD Programmes are evaluated to find out the extent to which
the objectives of APSWREIS are achieved. This chapter discusses the methodology

adopted: the research design, the research tools, and the sampling.

3.1 Purpose of the Study

The study tried to investigate the impact of Teacher Development Programmes on
teachers’ professional growth and in-service teacher training engagement with classroom
practices. In addition to this, it made an effort to outline the impact of TD programmes
organized by APSWREIS and subsequently, the main objective of the study to consider
how TD measures are treated in one area of endeavor — in the domain of ELT. The study
was based on the primary objective to determine to what extent the current TD
Programmes facilitate the development of teachers’ skills and how effective teacher

development programmes are.
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3.2 Research Questions
This study investigates the following research questions:

1. Do the objectives of teacher development programmes match with the needs and
expectations of the teachers (with specific reference to the English component) of
APSWREIS?

2. Are the teachers’ views and learning reflected in actual classroom practice?

3.3 Procedure of Data Collection

Data was collected in four phases. In the first phase, a questionnaire was given to
the academic coordinator, to establish whether they received any inputs regarding
training programmes and what kind of input teachers received through TD training
programmes.

In the second phase, semi-structured interviews were conducted for 15 resource
persons to know about the problems resource persons and teachers faced in fulfilling
APSWREIS objectives, and to know whether the training programmes incorporated the
recent trends in ELT, and to know whether these training programmes were helpful in
generating awareness about approaches, methods and materials to be used in the
APSWREIS curriculum.

In the third phase, two questionnaires (open and closed ended) were administered
to teachers to understand whether teachers were given inputs about students’ socio-
economic background, if they were sensitized to students’ socio-economic background
and the measures they employ to take students’ background into account. These two
questionnaires to express their perceptions of teacher development programmes which

they attended periodically — and in their opinion what could be included in teacher
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development programmes. In the fourth phase, teachers’ real classroom practices were
recorded to see the teachers’ mode — how they are teaching. An observation was
undertaken to know whether the inputs that they got from TDPs were useful in their
regular mode of teaching, and to know whether TDP inputs are reflected in the English
language classroom. The overall plan and procedures followed for this four phase study

are presented below in the form of a table.

Table 1 Details of the four-phase study
Phase Activity Tools/ Materials | Target group Total
Used
1 Administration of a Questionnaire Academic 1
questionnaire to coordinator

Academic coordinator

2 Conducting semi- Semi-structured Resource 15
structured interviews to interviews persons

Resource persons

3 Administration of a 2 Questionnaires Teachers 30
questionnaire to teachers | (Closed Ended )
(Open Ended)

4 Teachers’ regular 2 Observation Teachers
classroom teaching checklists 30 classes
observation (three classes | Video Analysis Teachers (10 teachers x
for each teacher) 3 classes each)
3.4 Case Study

The present study follows the case study method, which allows the possibility to
examine a particular programme in a thorough mode (Merriam, 1998; Stake, 1995; Yin,

2009). Following this, through opinions and semi-structured interviews with the resource
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persons who taught in the TDPs and the academic coordinator/administrator managing
the programmes, and the involvement of APSWREIS teachers in the programme
(presenting their responses in the questionnaires), it seemed probable to merge together a
valuable overview of the TD programmes. To generate this overview, the study in
addition analyses APSWREIS Documents; and undertook Video Recording of actual
classroom teaching, and the resource material employed in the training of teachers.

The case study method permits a complete investigation of TD programmes and
provides some specific features. The method allows the investigator to be part of the
programme. Understanding APSWREIS as an institution involved gathering data
concerning several individuals and aspects—a detailed analysis that the case study
method enables. All the data gathered was in order to generate a careful interpretation
and understanding of APSWREIS.

This particular method of case study provided for the triangulation of data, an
essential module of qualitative investigation (Merriam, 1998). It has been mentioned by
Stake (1995) that “it is true that we deal with many complex phenomena and issues for
which no consensus can be found as to what really exists—yet we have ethical
obligations to minimize misrepresentation and misunderstanding” (p. 108). Merriam
further adds the necessity of the triangulation of data, which is assessing from various
viewpoints to achieve a better idea of what is in fact taking place. In the present study,
the semi structured interviews with resource persons, collection of responses through
questionnaires from the teachers and classroom observation allowed the researcher to

examine the situation from various angles.
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3.4.1 Multi-site Case Study Approach for the Present Study

Multi-site case study integrates multiple cases in the same context. As the study
involved English teachers working in APSWREIS, it was considered appropriate and
methodologically sound to examine them in their natural setting. Subsequently, it was
found that there are schools functioning under the Society in different places in the then
Andhra Pradesh. It was required to study teachers working in various schools running
under APSWREIS. This could be achieved through a multiple case modeling.

It may be observed that to resolve investigator and single respondent variances in
a particular case study (Griffee, 2012),illustrates the incorporation of multiple school -
case patterns. Yin (2003) he mentions that the aspect of various cases can deliver
“analytic benefits”. Therefore, it may be pointed out that replicability is desirable.
Nevertheless, there are alternatives of showing approximate variances in the findings
from single cases; however the common observations can certainly contribute to
significant representations.

It has been asserted by Yin that ‘replication” more than ‘sampling’ is fundamental
to the production of multiple school - case patterns. The reason is that replications
supplement more consistent findings. On the other hand, the investigator may have to
reevaluate the number of variables to be incorporated in the study. In individual case
studies, thorough studies of several variables are prompted. Nonetheless, a related
method in the case of multiple schools - cases will prove that practicability matters. Yin
further opines that all the reproductions ought not to be ‘literal replications’. A few cases
may be verbatim, others can be hypothetical. If a multiple school - case pattern surveys a

suitable replication form, the issue with the number of cases will not be a matter (Yin,
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2003, p. 51). Furthermore, the investigator should know whether the investigation will be
universal or fixed in nature. Scholz and Tietje (2001) emphasize that an all-inclusive case
study is designed by systematic qualitative methodology that depends on description,
constructive case studies, comprise more than one unit, or object, of scrutiny and
generally are not restricted to qualitative investigation alone. The diversity of data is
examined in any case relatively in sub-units, which prioritize various prominent
characteristics of the case. (pp. 9-10)

It has been argued by Yin (2009) that the case study method is important when an
investigator is probing questions that relate to how or why a recent occurrence has
happened in a specific way. Yin mentions that as an investigative method, “the case study
approach is used to contribute to our knowledge of individual, group, organizational,
social, political, and related phenomenon. In brief, the case study method allows
investigators to retain the holistic and meaningful characteristics of real life events” (p.
4). Hence, when an investigator is concerned with the how and the why of particular
situations, aiming at the current conditions, without imposing control of the
communicative phenomenon in inquiry, case study method is suitable.

The present study was carried out on the basis of the investigator’s previous
(Govindaiah 2004) research undertaken on APSWREIS. The researcher was able to
examine the English language teaching aspects applied by the in-service teachers of
APSWREIS. The previous study became an opportunity to estimate the strengths and
weaknesses of the Society. The earlier study enabled the researcher to get a sense of what

problems prevailed in the study as stated by the teachers of APSWREIS, who had started
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their assignment as qualified teachers of English. The research questions that were
probed in the earlier research were as follows:

» What features of teaching are the in-service teachers of APSWREIS adopting in
their instruction as language teachers?

» Which of the teaching methods do the English teachers perceive as suitable and
what inconsistencies did they face in T D Programmes?

Semi structured interviews with resource persons were conducted. The earlier
study included questionnaires to teachers who had been teaching WLA (Whole Language
Approach) efficiently for more than 3 years. The teachers expressed their views on T D
programmes that they sensed were beneficial, and some of the strategies in which they
believed they were untrained.

The findings of the earlier study point out that there is greater need for T D
programmes. The resource persons felt that in-service teachers were to be motivated
through training programmes to demonstrate responsiveness in their real time teaching
and to perceive themselves as researchers. The resource persons noticed that they wanted
their teacher participants to visualize themselves as enthusiastic representatives of their
learners while dealing with WLA — a holistic model and a systematic study of language.
The recommendations originating from the study argued for the requirement of an
independent WLA teacher preparation in the language education programme that would
need enhanced interaction between the resource persons and the participants where in-
service teachers would attain real time student teaching skill.

As opposed to simply employing the comments collected through the semi

structured interviews organized for the resource persons, classroom observation permitted
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a first-hand understanding into how the teaching functions in actual practice.
Furthermore, the study comprised analysis APSWREIS documents, responses given by
the in-service teachers through questionnaires and the observation — video-recording of
the real time classroom environment which allowed the researcher to examine the
teachers’ ability. This method determines how teachers are implementing the skills that
they have gained through TD Programmes in their work as qualified English teachers.

The aspect of qualitative exercise, in regard to case study, may be said to be
challenging to define in precise terms. It has been noted that one preferred aspect of case
study is research stratagem where the queries ‘how’ or ‘why’ may be posed, when the
researcher has little command over occurrences, and when the priority is on a present
factor surrounded by some actual-life context (Yin, 2003, p.1). In an applied linguistic
background, a case study can be employed for examining a specific case which can be a
teacher, a learner, a class, an institution or a group.

In second language conditions, it is time and again employed for pursuing
language improvement, recounting interpositions, comprehending and evaluating a
specific case, etc. (McKay, 2006). In-depth investigation, context-selectivity, association
of individual features and singularity are more or less the essential elements of a case
study (Duff, 2007). On the other hand, apart from the definite nature (descriptive) of
research questions, as mentioned by Johnson (1992, p. 91),

...a case must have a thorough report of the research framework, the justification for
the selection of members and a meticulous description of their profile, the

hypothetical positioning of the study, the presumed part of the investigator, a thick
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description of the measures of data collection, scrutiny and findings of the study, and

an overview on the rationality and significance of the study.

3.5 The Site of APSWREIS

The study was undertaken through a stratified random sampling of schools that
are run under the management of APSWREIS, located in various districts of the then
United Andhra Pradesh. The schools selected are located in urban, semi-urban and rural
areas.

There were some limitations too in the process of evaluation in the study of
APSWREIS. Though the institution does undeniably reach a good number of in-service
teachers, this number is outnumbered by the number of state government school teachers
that they do not cater for. Consequently, it may be noted that although most of in-service
teachers of APSWREIS who do attend TD programmes, are aware of the importance and
its credibility, there are many who still cannot cope with the programme standards.
APSWREIS has organized a number of TD programmes, and while it is one that is
maintaining standards, it also has its limitations and cannot coordinate more than what it
is programmed to.

APSWREIS organizes TD programmes for in-service English teachers that run
for 4 - 14 days. One of the agendas of this research was to study the 04 - 14 day
programmes; they were documented during 2007 — 2014.

The travel and lodging expenses of the participants are borne by APSWREIS
when they come for the TDPs. The state government funds and supports TD

Programmes. The campuses in which the programmes were organized by The English
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and Foreign Languages University (EFLU), Hyderabad (2007; 2012; 2013); Don Bosco
Navajeevan Campus Hyderabad (2012); The Andhra Pradesh Academy of Rural

Development (APARD) Hyderabad (2013).

3.6 The Participants

Data was collected from three types of respondents: Participants: Resource
Persons, Academic Coordinator and in-service teachers who attended TD Programmes.
As the investigator began his study, he approached the Academic Coordinator of
APSWREIS. The investigator informed him of the research, its objectives, time frame,
and the requirements, and told him that all information collected for the study would be
kept confidential. After obtaining permissions from the authorities concerned, the
investigator commenced the study. The Academic Coordinator and the Resource persons
were incredibly open and positive in their response to the study. Most of the Resource
Persons were ready to offer any support needed and took out time in their schedules for
semi-structured interviews with regard to the participants in the research and the

organization of TD Programmes by APSWREIS.

Table 2
Details of the Academic Coordinator of APSWREIS
S. No. Type of Coordinators Organization
1 Academic Coordinator APSWREIS
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Table 3

TEACHER DEVELOPMENT PROGRAMMES ORGANIZED BY APSWREIS
S. No. | Organized at University/Institute Place Year
1 The English and Foreign Languages Hyderabad 2007
University (EFLU)
2 The English and Foreign Languages Hyderabad 2012
University (EFLU)
3 Don Bosco Navajeevan Campus Hyderabad 2012
4 The English and Foreign Languages Hyderabad 2013
University (EFLU)
5 The Andhra Pradesh Academy of Hyderabad 2013
Rural Development (APARD)

Most of the Resource Persons were professors and experts in English language
teaching who were called from various universities and institutes from all over India and
almost all of them are experts in teaching English at various levels. As resource persons,
they seemed well-versed in their fields, passionate and energetic. They appeared to be
striving for a mission (developing teachers) and liked their work. The in-service teachers
of APSWREIS on TD programmes were advised to attend the programmes.
Consequently, the investigator requested/invited the resource persons and the in-service
teachers to become participants in the study.

A few of the resource persons and teachers agreed to take part in the
investigation. However, the investigator waited to interview the Resource persons and
collect opinions from the teachers through questionnaires (closed and open ended) near
the conclusion the TD programmes so that they would be competent to speak on the
advantages and disadvantages of TD programmes. Hence, during the time taken for data
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collection, the investigator had to maintain cordial relations with in-service teachers.
After several reminders, data was gathered from the participants. Many a Resource
person offered his/her time to be interviewed.

Over time, the investigator also approached in-service teachers after the
completion of the sessions in common areas like library to ask them if they would be
interested in sharing their views. On an overall basis, the investigator interviewed more
than 20 resource persons and collected opinions of 40 in-service teachers. However, the
data analyses undertaken for the study was limited to 15 Resource persons’ semi-
structured interviews and 10 in-service teachers’ views given through questionnaires for
qualitative analysis.

The participants were informed of the objectives of the study undertaken by the
investigator and introduced to the research questions. Subsequently, the in-service
teachers were requested by the investigator for recording (audio-video) their real-time
classroom teaching at their working place. As agreed upon to keep the names of
participants confidential, no names have been mentioned in the present study. The details
of in-service teachers’ who have been selected for the study through the application of

stratified random sampling method are as follows:
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Table 4

DETAILS OF SELECTED PARTICIPANTS (IN-SERVICE TEACHERS) FROM THE
SCHOOLS RUN BY APSWREIS
S. No. | Designation | Gender Name of the Area School/District Type of
School
1 TGT Male Shaikpet/Hyderabad (Boys)
Magnet
2 TGT Male Kondapur/Hyderabad (Boys)
Magnet
3 TGT Female Isnapur/Medak (Girls)
Magnet
4 TGT Male Achampet/Mahbubnagar (Boys) RPRP
5 TGT Male Madhanapuram/Mahbubnagar (Boys) RPRP
6 TGT Female Gowlidoddi/Ranga Reddy (Girls)
Magnet
7 PGT Male Shaikpet/Hyderabad (Boys)
Magnet
8 PGT Female Chitkul/Medak (Girls) RPRP
9 PGT Female Mulugu/Medak (Girls) RPRP
10 PGT Male Chilukuru/Ranga Reddy (Boys)
Magnet
TGT= 4Male, 2Female PGT=2Male, 2Female

Description of Cases

The three areas rural, semi-urban and urban are associated respectively with nine schools
(2 types (Magnet & RPRP). Magnet school: a school designed to attract pupils from
various areas or groups, especially one offering specialist tuition in a particular subject
alongside the standard curriculum. RPRP: Rural Poverty Reduction Project maintained

by APSWREIS, comprised the 26 participants (15 Resource Persons (Training Academic
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Coordinator), 1 Academic Coordinator, and 10 Teachers,). Consequently, two English
teachers from each school were selected to take part in the investigation, which in
addition comprised TD programmes aiming to develop their English language teaching
ability.

The in-service teachers’ backgrounds were varied; many came from very semi-
urban and rural areas. Some of the teachers were fluent in English. However, there were
others who were unable to utter a few sentences in English. Most of the in-service
teachers showed enthusiasm in the participating in TD programmes. But, a few said they
were at TD programmes because they were compelled to be and did not attend the
sessions regularly. Subsequently, the investigator observed that most of the teachers were
dedicated and committed.

Interviewing the Resource persons, Academic Coordinator and collecting the
responses of the teachers involved in the research programme allowed the researcher to
grasp what the broad principles of the T D programmes are and how APSWREIS
attempted to fulfill those objectives. It further enabled the study to figure out the wider
framework, which affects how the Academic coordinator designed and executed T D
programmes. The evaluation through video recording supplied documentation of how the
teachers incorporate their strategy of language teaching. The investigation of course
material, APSWREIS teachers’ cultural beliefs, and the recording of the teacher sample
lessons permitted the researcher to better comprehend the method to language education
being adopted by APSWREIS. Subsequently, the conducting of semi-structured

interviews with resource persons and responses collected from in-service teachers
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permitted the investigator to find how the objectives of the current study are being

incorporated and identified.

3.6.1 Sampling for the Survey

A stratified random sampling method was selected for the investigation
undertaken during the third phase of the research. The Researcher met thirty teachers at
British Council Conference at Hyderabad, organized by EFL University. Teachers were
selected from rural, semi-urban, and urban; teachers were across the 23 districts of the
then united Andhra Pradesh.

The percentage of the number of English teachers working in APSWREIS schools
is equal in proportion in all the districts. Since official information was available about
the exact number of English teachers working at the schools that come under the
APSWREIS, it was felt that there was no further need to go for a more accurate sample of

teachers.

3.7 Construction of the Questionnaires

It may be stated that one of the tools employed for the investigation was
‘questionnaire’ (Close Ended & Open Ended). The questionnaire was accepted after
going through the research in the related field as elucidated by Stufflebeam (1971a, 2007)
and Ellis (1997). They particularly comment on the need for appropriate types of
questionnaires utilized for substantive research projects. Joe L. Kincheloe (2012)

mentions a related type of questionnaire concerning cultural aspects.
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3.7.1 Questionnaire for Teachers

The questionnaire for teachers (see Appendix-Ill and 1V) was designed by the
investigator to identify the viewpoints of 10 teachers (who took part in the study),
subsequent to their attending TD Programmes. The questionnaire reported 16 categories
(8 Close Ended & 8 Open Ended) and 16 of those were intended to obtain teachers’
opinions about the strategies they used for self-development in teaching. The first eight
categories were employed to acquire information about their capability as well as their
opinion of training in teacher development aspects. The rest of the categories were
designed keeping in view aspects such as the socio and cultural background of the
students, issues relating to overall curriculum and syllabus content, the appropriacy of the
materials being used and scope for training in independent materials production,
approaches and methods of teaching English, evaluation, teachers’ beliefs and leaners’
beliefs, action research and research awareness.

It must be pointed out at this juncture that these categories were on no occasion
intended to be closed sections. Instead, the objective was to make sure smooth and
meaningful examination and analysis of the procured information under these categories.
In the questionnaire, sections 1, 2, 3, 4 and 5 represented context, syllabus methodology,
materials and pedagogy; 6, 7, 8, represented alternative pedagogic support, evaluation
and suggestions, which may be said to comprise the category teachers’ development
strategies. The questionnaire was scored on a five-point Likert scale featuring SA
(Strongly Agree), A (Agree), NS (Not Sure), D (Disagree), SD (Strongly Disagree). The
teachers had to decide on one of these choices to point out their perception about the

statements in the questionnaire. The questionnaire was employed for analysis after it was
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rated by three University teachers who had a familiarity in instructing MA and Research

students at the university level.

3.7.2 Justification for the Use of the Questionnaire Provided to the Teachers

The teacher questionnaire was used to get the relevant information about the
problems teachers faced in the classroom. This tool was designed to know the beliefs of
the practicing English teachers as to how teacher development could be fine-tuned to
make it need-based. This was necessary as practicing teachers possessed first-hand
information about the profile and the needs of English language learners at secondary
school level and they act as a link between the language learners and the English
language teacher development programmes being offered.

The proposed data collection instrument was examined by a panel of experts. The
five experts gave their vital inputs regarding the content validity, comprehensiveness and
clarity of the tool. This helped the researcher collect accurate and adequate data. The
questionnaire has eight sections. All the sections have four internal questions each.

Section A deals with the social and cultural background of the students. It has the
internal questions to know if teachers had any input regarding these things; teachers’
reaction in dealing with these sensitive issues in the classroom, how they do it in the
classroom and whether they expect any kind of these sensitization inputs in their future
programmes.

Section B deals with curriculum and syllabus. In this section, the questions are

about aspects of curriculum, syllabus, how they are helpful for teachers, use of
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supplementary materials, and whether teachers need any crucial inputs on these topics in
their future programmes.

Section C gets data about whether teachers received any training on the
appropriate use of authentic materials, language culture specific, materials that discuss
social issues, and also about the help teacher training programmes provide to teachers to
develop materials.

Section D deals with the kind of training teachers got in using different methods
in teaching, the usefulness of such methods in classroom, different methods in teaching
language skills and aspects and teacher expectations on future training programmes
regarding inputs on language skills.

Section E is about evaluation; it asks questions regarding the kind of evaluation
practices discussed in training programmes and how effective they are in the classroom
and what are the methods and measures the teachers follow in the classroom.

Section F is the most crucial part in this questionnaire; it contains questions about
teacher and students beliefs. The questions were whether teacher training programmes
focus on teacher and student beliefs about learning and teaching, whether teachers were
aware of these concepts, and if discussion of these topics made any difference to their
teaching.

Section G is about these teachers’ need to conduct research projects, this section
sought to know if training programmes helped them in conducting research projects and
how far they were useful in taking the classroom related topics and themes to its logical

end.
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The last Section H is about developing research awareness among teachers, and
how useful these training programmes are in developing research awareness among

teachers in order to carry forward a classroom discussion into a research project.

3.7.3 Questionnaire for Academic Coordinator

The questionnaire (see Appendix-1) was designed by the investigator to record the
viewpoints of the academic coordinator of APSWREIS and the academic coordinator at
EFLU —organizers of the TD Programmes.

The questionnaire consisted of 20 questions (14 closed & 6 open-ended) which
were intended to receive the organizers’ opinions — concerning the strategies of teacher
development factors inculcated by TD Programmes to APSWREIS English teachers. The
first three questions were employed to acquire information about their experience and
capability. The rest of the questions were designed keeping in view the training of the
teacher, the infrastructure available for English teachers in APSWREIS, issues relating to
overall TD Programmes, the particularities of TD programmes and the observation of
teachers in actual classroom situation.

The opinions of the participants were recorded and the responses are discussed in
the next chapter. The coordinators had to decide on choices that were part of the
questionnaire — to point out their perception about the statements in the questionnaire.
The questionnaire was employed for investigation after it was validated by three

University teachers who had taught masters courses in ELT and guided research in ELT.
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3.7.4 Classroom Audio-Video Recording

Classroom Video-Recording — Class VIII — (3 periods — 10 teachers) was
undertaken to analyze teachers’ abilities that they have inculcated from TD programmes
which they had attended periodically. Three periods per teacher were recorded. This tool
was designed to know the following:

e teachers’ performance in teaching

e teachers’ interaction with students

e teacher proficiency in language

e teacher preparation with regard to the content to be delivered in the
classroom

e Teaching methods and approaches followed

e Pedagogical content knowledge

e Socio-cultural background of the student

e Classroom management ability of teachers.

The activity was undertaken on the assumption that the teachers have adequate
information about effective teaching strategies through English language teaching
methodology.

Teacher’s cultural attitudes and beliefs were taken into account in the project.
This aspect of the teacher was important for the development of students in APSWREIS.
A panel of experts recommended Audio-Video recording of the proceedings, five experts
gave their suggestions regarding classroom observation schedule, comprehensiveness and

clarity of the tool used in the study.
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3.7.4.1 Teacher Observation Checklist

The observation schedule of teacher classroom teaching was used as a tool to
understand real classroom practice along with a checklist. Observation checklist (see
Appendix-VI1) was adopted from Gray, Lambert, Centra, et al. (1976). These classes were
also used to understand how far training programmes were useful to teachers facing real
classroom situation, what their problems were, how teachers used materials, what means
they used to develop their own materials according to the needs of students, what
methods they followed in teaching, and if these methods were useful to students.

These video recorded classes were also used to understand how teachers deal with
sensitive issues, whether they follow the principles taught to them in the classroom and if
the materials they were using was helpful to them to deal with situations in the classroom.
These classes helped the researcher to understand teachers’ real problems to enable him

develop a suitable model for teacher training programmes at APSWREIS.

3.8 Semi-Structured Interviews

Semi structured interviews were conducted for resource persons to understand
what resource persons feel about the fulfilling of objectives of APSWREIS in giving
inputs to English language teachers about incorporating recent trends in ELT, and
creating awareness about approaches, methods, materials, curriculum and language
evaluation as practised in the contemporary classroom.

The semi structured interviews consisted of four questions (see Appendix-I1). At
the time of interviews some relevant questions were asked. These questions focused on

objectives of teacher training programmes, methods, materials, evaluation and recent
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trends in ELT. They sought information from resource persons about how solutions are

given to problems faced by teachers at the time of teaching.

Conclusion

This chapter has outlined the research methodology, techniques, and procedures
of data collection. It elaborates on the theoretical base on which the research was
formulated. In the next two chapters data about the in-service teachers working at
APSWREIS and the impact of TD Programmes on them, their involvement and the

teachers’ performance in real classroom situation have been examined and transposed.
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CHAPTER 4

ANALYSIS AND INTERPRETATION OF DATA

4.0 Introduction

The present study proposes to know the efficacy of teacher development
programmes (TDP) in the context of practicing secondary school English teacher
development programmes at APSWREIS in Andhra Pradesh and Telangana regions on
the basis of their opinion and the researcher’s classroom observation of regular classroom
teaching of the teachers.

The research attempts to make an examination of the above-mentioned factors so
as to suggest ways and means to improve the teacher development programmes. Hence,
as mentioned earlier, the aim of the present research is to examine the teacher-problems —
while instructing in English medium at APSWREIS. The chapter discusses and presents
the analysis of the data that has been collected.

The current TDPs have been evaluated through closed-ended questionnaire and
questionnaire handed over to the practicing English teachers. Furthermore, a classroom
observation schedule to record practicing English teachers’ classroom teaching, an open-
ended questionnaire for academic coordinator of the APSWREIS and semi-structured
interviews for TDP coordinators and resource persons were employed.

This chapter is organized into the following sections:
a. Data analysis of the questionnaire of Questionnaire for Academic coordinator.
b. Data analysis of the semi-structured interviews with TDPs — coordinators and

resource persons.

75



c. Data analysis of the questionnaire teachers (closed ended and open ended)

d. Analysis of the Teacher development programmes.

4.1 Questionnaire for Academic Coordinator

Data was collected from one academic coordinator. His role is to conduct training
programmes and workshops for the teachers of (subjects) disciplines. Apart from the
resource persons and the teachers who attended the TDPs, the Academic Coordinator was
also included for this study by the researcher. The coordinator said that he had worked as
a language teacher for 12 years, 3 years as a teacher trainer, as a coordinator for 2 years
and as a principal for 8 years. Further, he had also attended workshops and seminars on
English Language Teaching in the last six years.

The aim of the workshops and seminars was to introduce new syllabus, textbooks
and new pedagogies in Teaching English. He also mentioned that he had observed his
teachers’ teaching skills and activities used in the classroom and found that most of them
were using traditional methods which were boring and involved less interaction between
teachers and students. He further asked his teachers to have more activity-based teaching,
use video/audio clips and make classrooms learner-centered in order to break the
monotony. The coordinator said that teachers should make their students participate in
role plays, debate, pair/group discussions and presentations.

He further stated that teachers complained about the textbooks that are in use and
the due to shortage of materials/textbooks, very few activities were given in the
textbooks. There was also shortage of time to do activities in the class. Teachers had not

been trained in the methodologies recommended in the textbooks. However, he feels that
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students like doing activities; they even prefer to listen to their teachers’ explanation and
showed interest in doing activities by themselves. He also mentioned that measures had
been taken to improve the situation. The teacher should not force students to do activities;
he also encouraged exchange of experiences through workshops/seminars among
teachers engaged in training centers (e.g. colleges/universities).

The coordinator further said that APSWREIS had organized training programmes
for English language teachers at school, district and regional level. The primary objective
of the programmes was to use English as a Second Language (ESL). The duration of the
workshop was one day and methodology used in it was interactive/demonstration mode.
The criteria for selecting resource persons was passion and resourcefulness. There were
follow up activities conducted and the impact of the workshop was very effective and
helpful. Further, he observed that the main objective(s) of teaching English in
APSWREIS was to empower the teachers to teach and effectively impart the LSRW
Skills.

The coordinator further felt that the English language proficiency of
APSWREIS’s teachers is not up to the mark In addition to this, he felt that the measures
that are to taken to improve the situation are to permit any teacher with competency.
Following this, he noted that the APSWREIS provides computer lab, audio, video
materials in the school. However, the Academic Coordinator was not satisfied with the
use of these materials. He felt that all schools have library facility. Nevertheless, the
reading materials and reference materials provided are insufficient. Subsequently, the
coordinator that suggested workshops/TDPs be organized for their teachers, apart from

using alternative pedagogic support, self-monitoring and teacher-support groups.
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However, he commented that the teachers do not use the Teacher journal and Peer-
Observation is not undertaken.

The teachers do not have Teacher-Portfolios and do not employ the method of
Team-Teaching and are less familiar with the knowledge of Case Analysis. The
Coordinator concluded by saying that he is not satisfied with the training programme and
suggested that the APSWREIS teachers be provided with all necessary materials to
impart all the four skills. The teachers should be motivated to become committed and
passionate. They should be appreciated for the work they do in schools and they should

be made aware of the importance of English.

4.2. Analysis of Semi-Structured Interview Transcripts of Resource Persons of

Teacher Development Programmes at APSWREIS

Below are the responses of the Resource Persons to the following questions:

42.1 How does the teacher development programme fulfill the objectives of
APSWREIS in terms of giving appropriate inputs to the English language
teachers?

Almost all the resource persons were unaware of the objectives of the programme but
it was mentioned by many of the resource persons that they were informed that the
programme should cover two major components. The first component was the
professional component. In this component the teachers were to be taught the techniques
and strategies as to how they may teach vocabulary and grammar, improve speaking and

writing skills, and develop appropriate reading strategies in the learners. The second
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component was related to improving the English language proficiency of the teachers
themselves as they had some problems concerning with pronunciation and grammar.

One resource person said that it was not good to predetermine objectives and needs
beforehand. He visited the schools during a project the EFLU has undertaken and
identified the needs but another resource person informed the researcher that he was not
sure of the general objectives but when they were attended for the programme the
resource persons designed the following objectives:

a. To help teacher participants understand the important aspects while dealing with
lessons in listening and speaking and help teacher participants experience,
understand, and analyze a variety of listening and speaking activities; and

b. To enable teacher participants to design lesson plans for [teaching] listening and
speaking.

Most of the teachers in unequivocal voice said that they succeeded in giving those
inputs, teaching various skills and language elements using interesting activities and
communicative mode in addition to teaching methodology. The resource persons said that
the participant teachers were satisfied with inputs given to large extent.

One of the resource persons admitted that they failed in taking into consideration that
the learners whom these teachers teach were first generation learners, parents mostly
illiterates or very with low education; from low socio-economic status; coming to the
school for the first time. He said that they taught in the teacher training programme as

though it is the monolingual context.
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Another resource person said that they did not do needs analysis nor make an attempt
to design the programme to suit the special needs of the teachers. In his opinion the

programme met with their needs partially but they could do more.

4.2.2. Do these programmes incorporate the recent trends in ELT? If so, how? If
not, why?

The resource persons sated that participant teachers come with different baggage
of experiences, imaginativeness, creativity, resourcefulness and they come with
absolutely unique background in terms of economic background, family background and
ability to understand things happening around them. They look at a particular
phenomenon from their point of view and try to construct the knowledge of the world in a
unique individualized manner. They stated that they demonstrated how these experiences
and knowledge are exhibited in the class. They taught the “how” of teaching vocabulary
and language skills in a holistic perspective and integrate them with other subjects.

Resource persons gave some inputs regarding innovative practices. In the table

given below there is a course outline for this programme:
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Listening

Topic/ Activity in Focus

Theory and Reflection

Stories/Songs /Video

(No overt responses)

Difference between listening in real life and listening in the
English classroom
Learner difficulties in Listening

Obeying instructions
Ticking off items Detecting
mistakes Guessing
definitions(Short responses)

Approaches/Guidelines for the design of listening tasks

Sub-skills of listening

Answering questions
Note taking,
Paraphrasing/Summarizing

(Longer response)

Stages in a listening lesson/Steps in a listening lesson

Speaking

Topic/ Activity in Focus

Theory and Reflection

Integrated skill Activities

Principles of CLT

Oral Fluency Activities

Stages of an activity
Activity Recipes

Designing a Lesson plan

Information Gap Activities

Characteristics of a Successful Speaking Activity

Challenges of conducting a Speaking Activity

Role Play

Role of a teacher in a Speaking lesson

Discussion Activities

Methods of and Materials for Speaking

Topic Based and Task Based
Activity

Dealing with Errors

Criteria for Evaluating a Speaking Lesson
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Activity based Grammar Speaking Competence: Grammatical and discourse
knowledge

Pronunciation games Speaking Competence: Lexical and Phonological
knowledge

Another resource person said, “I taught them the basics of evaluation, what is
testing, what is content testing, what is language testing, how to make language items,
how to write instructions, etc.”

Some resource persons said that they give the teachers an idea of text books that
are prepared in line with the recent trends in language teaching and orient them to handle
these text books using the latest techniques in the class rooms and connect them to the
realities of the classroom situation etc.

A few resource persons taught task based teaching, authentic materials, how to make use
of their experiences, exploiting cultural capital like: stories, songs from indigenous
cultures. One of the strategies adopted in a sustained manner is to provide demonstration
lessons, and also help the teachers develop appropriate lesson plans which they can use
once they get back to school. Besides, they fostered positive learning by conducting
learning activities based on audio material, helped them record some of the good
language topics which they find on any media radio, TV, Internet sources. Resource
persons have also given them some websites, where they can download authentic
material, like BBC.com, VVoice of America special English, YouTube as much as possible
use it in the classrooms to give exposure to authentic English spoken by the native
speakers as well as those who learn English as native speakers still can use neutral

English which is intelligible to everybody.
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4.2.3 What is your opinion about the approaches, methods and materials used in the
school curriculum? Do you think the TD Programme helps generate awareness
about critiquing the present curriculum?

One of the resource persons said that now you know every training programme
has three main objectives. The major objectives are ASK. “A” stands for attitudes
teachers and learners comes to the class with different attitudes. “S” stands for skills. We
want to hone the pedagogical skills of the trainees. We have observed time and again that
teachers teach the way they want to teach. We give demonstration to them regarding how
they could teach vocabulary or literature. It helps them to understand the skill of teaching
language and understand the process of learning a second language more closely.

The resource person said that they liked the communicative methodology of the
teaching and task based teaching etc. but they fall back on the earlier practices especially
the lecture method when they go back to their schools. Training programme has some
impact but on very few those teachers, who are really motivated to do something
different.

One resource person said he taught them group method, group techniques, pair
work and group work, and also he laid emphasis on project work

Some of the resource persons said that there was no critical analysis of present
curriculum and some others said they were not sure of the school curriculum related to
approaches, methods and materials in English. Some other resource persons said that the
purpose of the workshops is to train the teachers, and to make it easier for them to deal

with the existing curriculum.
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Another resource person said that practicing teacher hardly ever gets an occasion
to look at the curriculum. Hence no special sessions on critiquing the curriculum are
included in the training programme, for this is considered to be redundant.

One of the resource persons said that the textbook doesn’t have much scope for
teaching listening and speaking skills in the absence of any audio material along with any
textbook. That explains abundantly that the textbook is not prepared for teaching
listening and speaking. They were able to critique it towards the end of the Programme
because they knew that the teacher development programme concentrated mainly on
listening and speaking and they looked at their own textbooks they found that there was
no scope for these two skills in the textbook. They were also able to critique the
textbooks that were not structured around the communicative activities, and mainly the
textbooks were based on structural approach and matter was teacher centric and used
grammar translation. Apart from the teachers’ voice there was no scope in the textbook

for any other means through which the learners could get to hear English.

4.2.4 Do the training sessions equip teachers to prepare materials independently?
One of the resource persons said that the most teachers are text dependent. They
want to teach the text book from cover to cover. They do not want to go beyond the text
book. There are reasons for this. For example, the teacher feels very comfortable; the text
book gives him/her a sense of security, and the teacher does not want to take risk. He/she
feels that if he/she goes out of the text and develops independent materials then he/she
may go wrong. The resource person stated that the most teachers use the text book and

they do not go beyond the text books and cartoons, songs, greeting cards, newspaper
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clippings and they use these materials authentic materials no cost. The resource persons
show that greeting cards clips can be used how these are available.

Some resource persons gave them model materials like: a six-line story or a
simplified version of news to replicate them but the teachers had excuses saying they did
not have computer and printer at schools to replicate them. The teacher participants did
not seem very inclined to prepare their own materials because of the over-presence of the
textbooks.

A few resource persons said that they taught them how to use supplementary
materials, especially the practice materials that are available. The resource person stated
that he did give these teachers an idea to look outside the text books for outside materials
and bringing those materials to teach English and practice language use. So this is done
with a view to taking the classroom knowledge to the outside world and bring in outside
experience to the classroom to meet the demands of the world in terms of the English
language; project work also is also here. The resource person stated that some resource
persons visited the schools, talked with the teachers, showed them material, invited them
here, tried developing materials and got their feedback. That was how we involved them.

One of them said that these training programmes are a general mix of topics with
less time to deal with various topics. It should be thematic. Had it been thematic we
would have more time to spend on material development alone. Nevertheless, resource
person stated that some sessions are allotted to do tasks which the teachers are supposed
to design by themselves.

Another resource person said that the programme included a component on

analysis of the textbook and they found out its weakness. Having done this, the teachers
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are also trained to overcome the weaknesses by developing supplementary exercises so
that the textbook becomes more relevant to the learners. This is a modest beginning, the
resource person stated that in his experience he has found that teachers enjoy these tasks
and exercises as they find it most relevant to their work. As the learners come from a
village we think of the agricultural implements and things like hatchet, plough, etc. The
teacher has to do a lot home work and make a list of agricultural implements or also
animals, birds that are seen in the background--cows, buffalos, sparrows, goats, dogs,
donkeys, chickens etc., and use them. The resource person said that teachers can be asked
to construct riddles and crossword puzzles for the students. Further, resource person
stated that there is a difference between APSWRIES Schools located in a village and a
city. Because the backgrounds are different the resources are different teachers need to
keep in mind this and then adapt, change, teachers strategies, methods and approaches
and techniques and materials and so on and so forth.

One resource person questioned the capabilities and aptitude of an average school
teacher. He said, besides knowledge of teacher education and ability, one needs to
understand and appreciate material production before even formulating this query. “Do
you imagine that any individual however academically inclined and proficient in a

language can prepare materials independently after one week’s training?”
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4.2.5 What are your views about language evaluation in the APSWREIS Schools?
How do the TD programmes focus on educating teachers on principles of
evaluation?

One of the resource persons said that “evaluation” in general itself is a very
backward thing in our country. “We resort to traditional evaluation practices. Mostly we
use summative evaluation.” The resource person stated that teachers’ view would be to
give the students a sense of achievement through their valuation. That is the real
evaluation. Teachers would make aware of their students’ good points also along with the
points which are to be improved. That is not happening at the schools.

Another resource person felt that he always believed that teachers should not test
the ignorance of the learners; it should always try to test the knowledge of the learners.
Evaluation should not be an end in itself but a starting point for both the teachers and
learners. The APSWREIS had materials which tested only reading and writing. But there
is no scope for testing, listening and speaking.

Some of the resource persons believed in continuous comprehensive evaluation.
They felt that it is not a good idea to evaluate the competence and performance of the
learner once a year and twice a year; at the end of the semester and at the end of the year.
In fact it is a good idea to evaluate and to assess the performance and the competence of
the learner on a day to day basis. The resource person stated how it can be done.
Resource person tells the teachers to maintain a diary and write the profile of the learner.
These are the weaknesses and strengths of the learner that this particular learner is good
at vocabulary, but not so good at grammar. And then give that learner a chance to

improve over a period of time. “We show them how we can and how we should cover
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language skills like reading, writing, study skills like dictionary skills, note making, note
taking, summarizing, précis writing etc and also language elements like vocabulary
grammar and pronunciation. But, there is no control; actually, whether they do it in the
classroom or not.” The resource person said that “We tell them that this has to be done,
this should be done; but after going back to their school we do not know what they do. I
hope that at least some teachers practice and implement continuous and comprehensive
evaluation. Some of them even prepared materials for language evaluation.”

Another resource person informed that teachers should monitor the students from
day one to the end and not through test. The resource person sated that there is a little
discussion on evaluation in TD programme, because resource persons were largely
focusing on giving skills to the teachers.

One of the resource persons said that they should not enforce the same evaluation
method everywhere. So here the teacher has to use his discretion and experience, when it
comes to evaluation of language.

A few of the resource persons said there hadn’t been too much focus on it. Some
of them were unsure of the current method of evaluation. Another resource person said
that the programmes had not focussed on this aspect so far. The evaluation is dictated by
the SCERT and the schools are expected to follow the same norms. Hence no special
efforts are put in in this direction. The state provides model question papers, item types
for use on tests and schedules for test etc. Fortunately, the teachers in Society schools had
more freedom to use their own methods, materials and testing strategies. He found many
teachers doing this on their own initiative, and the Society does not propose this as a need

when they depute teachers for training.
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One resource person mentioned that as per his observation, the APSWREIS
teachers spent significant amounts of time with learners during the study hours as well as
during self-study periods that were monitored by the teachers. During these periods some
teachers took the initiative of making the learners read books outside the syllabus, or
work on grammar and vocabulary exercises outside the textbooks and write new
paragraphs. However, such teachers were the exception than the norm, and their efforts
had to be appreciated. Observing and studying the teaching of English in the APSWREIS
was a complex area of study, said one of the respondents, and it was unclear whether the

sessions at the TDPs included evaluation techniques or principles.

Conclusion
It has been found out, based on the responses of the resource persons that there is
a mismatch, to a large extent, between the needs of the participant teachers of
APSWREIS and the topics that are being dealt with by the resource persons. The
unexpected point is that some of the resource persons did not know what the objectives of
the programme are. In addition, there are a lot of inconsistent responses for the same
question.
To conclude, the most important and conspicuous points that emerge here are:
a) The Society has not stated its specific objectives explicitly while sending the
participant teachers.
The blind and general approach to teacher development programmes, such as this,
will not help anyone — neither the teachers nor the learners, who are at the core of the

issue.
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b) There is huge wastage of Society’s money, wastage of time and energy of both

the participant teachers and resource persons.

4.3 Analysis of Practicing English Teachers’ Questionnaire (Opinion) (Close-
ended)

This section analyses the data collected through the closed-ended Questionnaire and
finds out whether the teacher development programmes meet the needs and expectations
of the teachers. The questionnaire has questions on context, syllabus, methodology,
materials, pedagogy, alternative pedagogical support and evaluation patterns that the
teacher development programmes would deal with to improve the participant teachers
teaching at APSWREIS.

4.3.1 Section 1: Context
There are five questions in this section. The questions in this section were intended to
find out whether teacher development programmes:

1. help practicing English teachers to understand that English language teaching

takes the help of learner’s culture;

2. help practicing English teachers to teach learners, who belong to scheduled castes,

scheduled tribes and other marginalized sections of the society;

3. should be designed based on their language proficiency and subject-matter

knowledge;

4. should introduce teachers to relevant new research outcomes in English language

teaching; and

5. would benefit teachers more, if it teaches ABOUT the English language.
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Context English Teachers’
Response
Ql Q2 Q| Q4 Q5
» mSA A N5 aD uso 3
" SA|l 14| 11| 7 19 14
" A| 14| 12| 8 11 10
: NS| 2| 3| 8| O 4
" I Dl 0| 2| 4| 0| 1
n i . L sDf 0] 2/ 3]0 o0
Numberof Quetons SA:. Strongly Agree
A Agree;
NS: Not Sure;
D: Disagree;
SD: Strongly Disagree;
Q:  Question

4.3.1 Figure and Table: Context

The above section on context has the following response. Among the respondent
practicing English teachers, 80% of the teachers either strongly agreed or agreed for the

items given above but 8% of them either strongly disagreed or disagreed. 11.3% of them

WEre unsure.

4.3.2 Section 2: Syllabus

There are seven statements in this section. These items of the questionnaire were

intended to find out practicing English teachers’ opinion as to whether the teacher

development programme:

1. is only about the topics related to “how to teach” English to learners;
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2. helps them to understand how English can be taught as a first, second or a foreign
language and know their theories;

3. should also be about teaching learners with different talents and needs;

4. should have topics that guide them to think about their teaching;

5. should guide them to teach English more effective by enquiring the learners;

6. should help them to connect English language teaching to life outside school; and

7. should make them think independently regarding the use of various methods,

materials and evaluation in their English classrooms.

Syllabus English Teachers’ Response

Q11Q2 |Q31Q4 | Q51Q6 Q7

SA| 3 |8 |16 |20 |16 |15 |15

Al 9 |16 |10 |7 |13 |12 |13

NS| 9 |5 4 |3 1|3 |2

Teachers’ Response

D[9f1 [ofo [0o]0o |O
" SD| 0 |0 0|0 0 (0 |0
SA: Strongly Agree
5 A:  Agree;
NA: Not Sure;

1 2 3 -
Ttem Number. 2 D: Disagree;

Number of Questions

SD: Strongly Disagree;
Q: Question

4.3.2 Figure and Table: Syllabus
It may be stated that the above section on syllabus has the following response.
Among the respondent practicing English teachers, 82.3% of the teachers either strongly

agreed or agreed but 4.7% of the teachers disagreed. However, 12.8% were unsure
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4.3.3 Section 3: Methodology

There are three questions in this section. The items of the questionnaire were intended to
find out practicing English teachers’ opinion as to whether the teacher development
programmes should:

1. introduce them to a pool of method(s)/ approaches (es)/ eclecticism that may suit
their future English classrooms.

2. should make them analyze methods/ approaches critically and encourage them to
use innovative ways of teaching English.

3. integrate English with the other subjects taught in the school, while teaching.

Methodology English Teachers’ Response
Q1 Q2 Q3
. ESA EmA NS ®D =SD SA 15 18 8

achers” Response

Te:

M A 13 11 15
. NS 2 1 5
D 0 0 1
: SD 0 0 1

SA:. Strongly Agree

Ttem Number. 3

Number of Questions A_ Ag ree
NA: Not Sure
D: Disagree

SD: Strongly Disagree
Q: Question

4.3.3 Figure and Table: Methodology
The above section on methodology has the following response from the

practicing English teachers. 88.8% of the teachers either strongly agreed or agreed
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but 2.2% of them either disagreed or strongly disagreed for the third item only.
However, 8.8% were unsure of their responses to the items given.

4.3.4 Section 4: Materials

There are three questions in this section. The items were intended to find out practicing

English teachers’ opinion as to whether the teacher development programmes should:

1. encourage them to read primary sources more;
2. enable them to think independently and interact; and
3. teach them with examples how to select and produce materials to teach English to
different
learners.
Materials English Teachers’ Response
Q1 Q2 Q3
) SA 9 11 13
i A 17 18 15
- NS 3 1 0
D 1 0 2
“ SD 0 0 0
’ - [ | SA: Strongly Agree
' .w:“.,m 3 A:  Agree
Number of Questions
NA: Not Sure
D: Disagree
SD: Strongly Disagree
Q: Question

4.3.4. Figure and Table: Materials
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The above section on methodology has the following response from the
practicing English teachers. It was found among the respondent practicing English
teachers, 92.2% of them either strongly agreed or agreed but 3.3% of them disagreed
and 4.4% were unsure.

4.3.5 Section 5: Pedagogy

There are three questions in this section. The items of the questionnaire were intended to
find out Practicing English Teachers’ opinion whether the teacher development
programmes:
1. must conduct video-recorded microteaching practice;
2. conduct peer — teaching to evaluate their teaching skills and give them thorough
feedback;
3. should expose them to multiple and diverse English language classrooms during

the programme in view of globalization.

Pedagogy English Teachers’ Response
Q1 Q2 Q3
. NS4 WA ENS ND WSD SA 8 11 12
" A 14 18 17
u
$ o NS 8 1 1
= D 0 0 0
RS
L SD 0 0 0
.
. SA: Strongly Agree
0- : . . A:  Agree
Ttem Number. 5 NA: Not Sure
Number of Questions
D: Disagree

SD: Strongly Disagree
Q:  Question

4.3. 5 Figure and Table: Pedagogy
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The above section on Pedagogy has three questions. Among the respondent practicing

English teachers, 88.8% either strongly agreed or agreed for all the three items. 11.1%

were unsure and none disagreed to the statements given.

4.3.6 Section 6: Alternative Pedagogic Support

There are eight questions in this section. The items of the questionnaire were intended to

find out Practicing English Teachers’ opinion whether:

1. they grasp better if workshops are conducted during teacher development
programmes;

2. self —monitoring improves their teaching;

3. teacher —support groups enhance their pedagogical skills;

4. teacher journal helps them to keep track of their improvement in teaching;

5. peer — observation of colleagues is valuable in knowing their errors in teaching;
6. teacher-portfolios are helpful to show their performance during a specific period
of time;

7. team — teaching enhances their teaching ability; and

8. the knowledge of case analysis is important in assessing their teaching contexts.
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Alternative Pedagogic Support

English Teachers’ Response
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4.3. 6. Figure and Table: Alternative pedagogic support

The above section on alternative pedagogic support has eight questions. Among

the respondent practicing English teachers, 85.2% of the teachers either strongly agreed

or agreed to the items given, 0.4% strongly disagreed for the sixth item, 0.8% disagreed

for the seventh item and 12 % were unsure.

4.3.7 Section.7: Evaluation

There is one question in this section. This item of the questionnaire was intended to find

out practicing English teachers’ opinion as to whether the teacher development

programmes should introduce them learner friendly language evaluation like take-home

tests, informal oral tests etc.
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Evaluation English Teachers’ Response
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4.3.7 Figure and Table: Evaluation

Among the respondent practicing English teachers, 90% either strongly agreed or

agreed, 10% were unsure, 0% disagreed or strongly disagreed to the statement given.

4.3.8 Section 8: Suggestions

There are four questions in this section. The items were intended to find out Practicing

English Teachers’ opinions on whether:

1.

it would be helpful for them if action research is taught during the teacher
development programmes;

information related to library resources, journals, e-journals, should be given during
TDPs;

membership in professional bodies and paper presentations could update their
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knowledge related to teaching;

4. international teacher exchange programmes with English — Speaking countries would

help them gain important inputs related to theory and practical aspects.

Suggestions

English Teachers’ Response
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4.3. 8. Figure and Table: Suggestions

Among the respondent practicing English teachers, 89.3% of them either

strongly agreed or agreed, 10.6 % were unsure and none of them strongly

disagreed or at least disagreed to the statements given.

Conclusion

It is observed that 87.07% of the respondents have either strongly agreed or agreed to

the statements given. Only mere 8% respondents have either disagreed or strongly

disagreed to the statements given above. Interestingly, there was no disagreement on
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the items related to “pedagogy”, “evaluation” and “suggestions”. 10.12%
respondents were unsure of their responses. They neither agreed nor disagreed on the
items given above. Based on the above findings a conclusion can be drawn that
eighty seven percent respondents agreed to the items given above. As 10.12% of
respondents do not disagree with the statements, we can assume that they too form a
part of the group of respondents whose response was “agree”. It also implies that
most of the teachers believe that changes should take place based on the opinions
expressed given above. In general, the teachers have a good awareness of what is

required in TDPs and by implication what is required of them as teachers.

4.4 Analysis of Practicing English Teachers’ Questionnaire (Open Ended)

Finally, around 30 teachers were asked to comment on the TDPs that they had attended

and on the strategies of teaching related aspects. However, the responses of 10 teachers

have been taken for the present study. These respondents are the in-service teachers

working at the selected schools administered by the APSWREIS. They were asked to

comment on the following aspects, viz., the social and cultural background of the

students; issues relating to the overall curriculum and syllabus content; the appropriacy of

the materials being used and scope for training in independent materials production;

approaches and methods of teaching English; evaluation; teacher beliefs and learner

beliefs; action research; research awareness.
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4.4.1. The social and cultural background of the students.

4.4.1.1 Are these contexts discussed in these programmes? Are teachers sensitized
to these contexts?
8 out of 10 teachers have responded that the TDPs have discussed and sensitized them

about the socio-cultural aspects of the students.

4.4.1.2 Do you believe that inputs would have a bearing on your classroom
teaching? How?
8 out of 10 teachers have responded that the inputs of the social and their cultural
background of the students discussed at the TDPs would have a bearing on classroom

teaching.

4.4.1.3Do you believe that sensitization of this kind is required in future
programmes? Why?
All the 10 teachers have responded that they strongly do believe about the requirement in
the future TDPs for the sensitization of teachers to social and cultural background of the

students.

4.4.1.4 What measures do you employ to take the students’ background into
account?
9 out of 10 teachers — discussed about the measures that they employ to take the students’

background into account, viz., a base line test can be conducted; an easily understandable
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questionnaire can be provided to the students; passing information to the students and
encouraging them to take interest; motivating; educational social background; by
knowing the students family history; the festivals they celebrate; the region they belong
to and so on. Following this, the other measures employed were by speaking to them
personally; speaking to their parents; by giving any particular work to know about them
and their background; by enquiring about their family; educational background; entertain
them to speak in English; write short stories; E-plus activities will be done and so on.
However, in the regular teaching practice it was found that a very few were employing
the above-mentioned measures — this practice existed only with a very few teachers’

regular practice as a classroom observation.

Conclusion: To conclude, it may be stated that the above section on social and cultural
background of the students has four questions posing about aspects related to discussion
and contextualization of socio-cultural background of students, sensitization of the above
mentioned at the TDPs and requirements for future programmes, assumptions that the
inputs if gained would have a bearing on the participants classroom teaching, measures
employed by the teacher to take the students' background into account in the overall
Open Ended Questionnaire. Among the respondent Practicing English Teachers, 80%
have agreed that they are sensitized about the socio-cultural background of students,
while 20% were not sure and did not properly respond to the questions asked by

researcher
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4.4.2. Issues relating to the overall curriculum and syllabus content.

4.4.2.1Which aspects of curriculum, syllabus and materials production are discussed
in these programmes?

9 out of 10 teachers responded and agreed that there was a discussion regarding the
aspects of curriculum, syllabus and materials production. They were mainly about
teaching techniques; effective use of teaching aids; making classroom teaching more
effective; presentation-practice-production; describing things; Grammar; Verbs and so
on. The Grammar part was conducted mainly through the usage of several examples.
They responded that the Curriculum, Syllabus and materials issued by the Government
and Communicative aspects of Curriculum, tasks with clear objectives were discussed.
But, in the observation of the researcher it was found that the above-mentioned aspects

are totally ignored in the respondents’ regular practice — in the classroom observation.

4.4.2.2 How do these discussions aid your classroom teaching?

9 out of 10 teachers’ response to the question: ‘How the discussions of curriculum,
syllabus and materials production have aided their classroom teaching,” disclosed that the
classroom teaching can be made more effective through the discussions at the TDPs.
They have aided the respondent in helping the students, enrich his/her classroom
teaching. Some of the lessons, viz., “Robots and People”, “Eight Cousins or One
Brother” have given the teacher scientific knowledge, other lessons have made them feel
happy and relaxed after imparting them to the student. The sessions at the TDPs have

facilitated the respondents in making their students understand the content easily. They
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remarked that the discussions have assisted them in making the children understand the
content easily, mostly in a play way. Some of the discussions at the TDP sessions were
brought up as instances in the classroom — so as to make the pupils realize their goals and
strength. Some respondents have stated that the TDPs have assisted them in preparing
activities, which are relevant to any children. The discussions have enabled the
respondents with a deeper understanding of the text; give more illustrations to explain the
context clearly. However, in the researcher’s observance — in the classroom observation,
it has been identified that most of the above mentioned aspects were totally ignored in the
respondents’ regular practice.

4.4.2.3 Do you prepare any supplementary materials for your classes? If so, give

details and explain why?

All the 10 teachers have responded to the question: ‘Do you prepare any supplementary
materials for your classes? If so, give details and explain why’. A summary is drawn
below based on the teachers’ response: They responded that they employ charts for
teaching structural items and do concentrate much on A.V. Aids, Skits, etc. as these
materials are regarded by the respondents would create interest among the students to
learn. However, in the researcher’s observance — in the classroom observation, it has been
identified that largely the respondents have ignored scrap books and oral exercises to
teach the language interestingly. Sentence flip cards, flash cards, puzzles, etc. were not
utilized to make the learners understand better. Many teaching aids like Newspapers,
wedding cards, greeting cards, tourist guides, railway timetable etc. were not employed to

improve the communicative skills of their learners.
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4.4.2.4 Do you think more of discussions on these topics are required in future
programmes? Why?

All the 10 practicing English language teachers mentioned that more discussions were
required in future programmes.

Conclusion: To conclude, it may be stated that the above section on issues relating to the
overall curriculum and syllabus content has four questions about aspects related to
aspects of curriculum, syllabus and materials production, discussions aiding their
classroom teaching, preparation of any supplementary material for their classes and need
for more discussions on curriculum and syllabus content required in future TDPs in the
overall Open Ended Questionnaire. Among the respondent Practicing English Teachers,
90% have agreed that there was a discussion on curriculum, syllabus and materials
production. They have further noted that the above discussions were aiding their
classroom teaching. They mentioned that they do prepare supplementary materials for
their classroom. Moreover, they said that they require discussions on these topics for
future programmes. However, 10% were not sure and did not properly respond to the

questions asked by researcher

4.4.3 The appropriacy of materials being used and scope for training in independent

materials production.

4.4.3.1 What do you think about the level of language used in the text?
There were 9 teachers who responded to the question: ‘What do they think about the level

of language used in the text?’ by opining that the level of language is apt to the standard
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of students; it would be more helpful if it is made simpler. They noted that it was good,
simple and comprehensible. Furthermore, responded that it was appropriate. Some of the
respondents mentioned that the language in the text was simple and can be easily
comprehended by the learners. However, in some lessons, the respondents mentioned that

too many words were used, as this would decrease the learners’ interest of self-reading.

4.4.3.2 How are the materials culturally appropriate to the learners?

Out of 10 teachers 9 responded that materials portray local cultural factors that are very
much familiar to the children. Hence, they seem culturally appropriate to the leaners. The
respondents mentioned that some themes, nature, cultural background employed in the
materials are already recognizable to the children. The materials are very much useful to
the learners as they inform about live situations, experiences and look natural. However,
one respondent said that the materials are not culturally appropriate to the learners and

did not elaborate on the remark.

4.4.3.3 How do the materials respond to the social issues of the learners?

Out of 10 teachers 8 responded to the question that the materials make the leaners realize
their responsibility of growing up and reaching to a good status in the society. The Audio
material, visual material, the prescribed textbooks are considered by them to be authentic
material. They responded that the material gives ample space to reflect on the attitudes of
the students. They are able to connect the material with their personal life and it is
making the learners to remember their social background and culture. The learners can

relate the text to their real-life situations.
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4.4.3.4 How often do the Teacher Development Programmes provide any training to
independently create new material or adapt existing material?

Out of 10 teachers 9 responded that the TDPs provide training to independently create
new material or adapt existing material regularly. The time frame that the respondents
have mentioned approximately may be said is undertaken once in every three months.
They comprise of issues, viz., describing things, guessing games, filled word puzzles and
SO on.

The respondents mentioned that they are able to create and adapt existing material.
Furthermore, the TDPs, mentioned by the respondents, provide opportunities and assist

them to approach the textbook in a different way to create new material.

Conclusion: To conclude, it may be stated that the above section on the appropriacy of
the materials being used and scope for training in independent material production
contains four questions about aspects related to level of language used in the text,
whether materials are culturally appropriate to the learners, whether materials correspond
with social issues of the learners and how often the TDP's provide training for
independent creation of new materials or adapt existing materials in the overall Open
Ended Questionnaire. Among the respondent Practicing English Teachers, 90% have
agreed that the level of language used in the text was apt to suit the standard of the
learners, and the materials delivered to the student were culturally appropriate. They
opined that the materials do respond to the social issues of the learners. Finally, they

responded that the TDPs do provide opportunities and assist them to approach the
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textbook in a different way to create new material. However, 10% were not sure and did

not properly respond to the questions asked by researcher.

4.4.4 Approaches and Methods of Teaching English

4.4.4.1 Do the TD programmes raise your awareness with regard to approaches and
methods? What training do they provide in traditional and alternative
approaches and methods?

Out of 10 teachers 8 teachers responded that the TDPs raise awareness as well as polish

the already learnt approaches and methods. Furthermore, the respondents described the

TDPs do provide training to use suitable approach to the apt situations. They have raised

awareness —discrete testing the respondents integrates testing. It refers to testing only

skill - sub-skill and skill. They have opined that the traditional methods of training prove

to be a mere waste and everything should be taught in a practical way in these days.

However, the rest of respondents have mentioned that no sufficient trainings are

provided.

4.4.4.2 How has such training, if any, helped in your own classroom situation?

All the 10 teachers have responded that the training has brought innovation in their
teaching style which made pupils enthusiastic and classroom teaching effective.
Furthermore, the training has made the subject easy and classroom teaching has become a
very easy task. It has made the classroom student centered. The TDPs are regarded by the

respondents to have remarkably assisted in classroom teaching; especially grammar
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teaching. The children have been exposed to creative activities. The respondents, in
addition, opined that self-learning has brought an outburst in the students’ learning skills.
The training of dealing with CCE texts has helped a lot when they had tried it out in their
class. The respondents’ students were able to frame many sentences on their own when
the cover picture was exploited. Consequently, the EGMM training is mentioned by the
respondents as having helped them in teaching grammar by involving all the students in
activities. However, in the researcher’s observance — classroom observation, most of the

above mentioned opinions were largely neglected in the teacher’s regular practice.

4.4.4.3 Do you try out different methods of teaching for the following aspects:
Listening, Speaking, Reading, Writing, Vocabulary, Grammar, Study Skills
All the 10 teachers responded that they do try out different methods of teaching aspects,
viz., Listening, Speaking, Reading, Writing, Vocabulary, Grammar, Study skills.
However, in the researcher’s observance — classroom observation, all these aspects of

teaching fail to be observed in the respondents’ regular practice.

4.4.4.4 Do you think the future teacher development programmes should have more
of this kind of training in Methodology and Teaching Aids?
All the 10 teachers opined that the future TDPs should have more of this kind of training

in Methodology and Teaching Aids.

Conclusion: To Conclude, it may be stated that the above section on approaches and

methods of teaching English has four questions about aspects related to TDPs raising
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awareness with regard to approaches and methods, the training provided through
traditional and alternative approaches and methods, training to aid the participants'
classroom situation, the different methods of teaching tried out, with reference to
(listening, speaking, reading, writing, vocabulary, grammar, study skills), and whether
the future TDP's have more of this kind of training in methodology and teaching aids in
the overall Open Ended Questionnaire. Among the respondent Practicing English
Teachers, 80% have agreed that the TDP's have raised awareness with regard to
approaches and methods of teaching English and TDP's have provided training in discrete
testing of the respondents, integrates testing related to testing only skill - sub-skill and
skill. They have opined that the traditional methods of training, proves to be a mere waste
of time and energy recommended adopting a practical methodology. Moreover, they
responded that they do try out various methods for teaching listening, speaking,
vocabulary, study skills and grammar. Furthermore, the opined that the future TDP's
should have more of this kind of training in methodology and teaching aids. However,

10% were not sure and did not properly respond to the questions asked by researcher.

4.4.5. Evaluation

4.451Do the TD programmes discuss evaluation practices and train you to
evaluate more appropriately? If so, which aspects?

All the 10 teachers responded that the TDPs discuss evaluation practices and train them

to evaluate more appropriately, viz., Formative — summative; listening; speaking; reading

and writing skills; in correcting notes; VVocabulary; paragraph comprehension; teaching
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and interaction Furthermore, they have opined that the TDPs discuss evaluation practices
and give ideas of observation and various methods. In addition, some sessions comprised
of the topic: taking feedbacks for every activity reflection on teaching and learning.
However, in the researcher’s observance — classroom observation, the above mentioned

evaluation practices were failed to be observed in the respondents’ regular practice.

4.4.5.2 What effect do these programmes have on your classroom practices?

Out of 10 respondents 9 responded that the TDPs have an effect on classroom practice
such as: They add some more grace to the respondents’ teaching practices. It will bring in
the child an overall development. The future learners can be assisted and suitable
teaching method may be evolved. Learners feel ease to understand the language. The
programmes bring effectiveness, lot of interaction and imbibe a natural way of learning
every day. The TDPs are considered by the respondents as effective in improving the
teaching learning practices. However, in the researcher’s observance — classroom

observation, the effect of TDPs has hardly had an effect in their regular practice.

4.4.5.3 What methods and measures of evaluation do you practice in your teaching?
All the 10 teachers responded by mentioning their methods and measures of their
evaluation that they practice in their classroom teaching such as: Questioning; making
students retell what is told by the teacher; Bilingual method; grammar translation;
deductive fluency and accuracy. The respondents further mentioned that they practice
evaluation methods, viz., slip test; oral test; oral tests; slip tests; unit tests, dictation,

elocutions, and so on. Subsequently, they opined that they implement practices, viz.,
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discussion; Learner centered method; Bilingual method; interactions; enacting; making
the pupils reteach what they understand; by asking the questions; comprehension;
questions; oral and written tests constructed and conducted for the learners. However, in
the researcher’s observance — classroom observation, it is observed that a very few

methods and measures were found to be practiced in their regular teaching.

4.4.5.4 Do you think the future teacher development programmes should have more
discussion on evaluation beliefs and practices? Why?
Out of 10 respondents 9 mentioned that the future teacher development programmes
should have more discussion on evaluation beliefs and practices because, what a child
learns is more important than what is taught in the class. It is concerned giving a critical
judgment about the relation between aims and objectives. In addition, the respondents
have mentioned that the aspect of Skill practice performed more in the classroom would
develop an individual nature in the students. Moreover, an effective T.L. process — to
bring forth the overall development in a child and to prepare the teacher into an expert in

the evaluation of the children — is considered as important by the respondents.

Conclusion: To conclude, it may be stated that the above section on Evaluation has four
questions about aspects related to TDPs discussing evaluation practices and training the
participants to evaluate more appropriately, effect of TDPs on the participants' classroom
practices, methods and measures of evaluation practised by the participants while
teaching, and need for discussions on evaluation beliefs and practices in future TDPs in

the overall Open Ended Questionnaire. Among the respondent Practicing English
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Teachers, 90% of the responses affirmed that the TDP's discuss evaluation practices and
train the participants to evaluate more appropriately by taking feedbacks for every
activity and involves reflecting on teaching and learning. However, the participants did
not respond, when questioned on the particularity of the evaluation practices. Further,
they responded that the sessions on evaluation at the TDPs have assisted in bringing an
overall development in their classroom. The respondents, in addition, mentioned that the
activities they organized in their classroom involved questioning; encouraging students to
recaptivate or summarize what has been taught by the teacher; Bilingual method,;
grammar translation method; deductive fluency and accuracy. Subsequently, they opined
that the future TDPs should have more discussions on evaluation beliefs and practices.
However, 10% were not sure and did not properly respond to the questions asked by

researcher.

4.4.6. Teacher Beliefs and Learner Beliefs

4.4.6.1 Do the TDPs focus on topics like teacher beliefs and learner beliefs?

Out of 10 teachers 8 have expressed their consent that the TDPs focus on topics like

teacher beliefs and learner beliefs.

4.4.6.2 Have these discussions made a difference to your teaching practices in the cl

Out of 10 teachers 9 responded that these discussions made a difference to teaching

practices in the classroom.

113



4.4.6.3 Are you aware of these concepts independently of training programmes? Do
they have any bearing on your teaching? If so how?
Out of 10 teachers 7 aware of these concepts independently of training programmes. No

teacher was responded properly to the later part of the question.

4.4.6.4Do you think the future TD programmes should have more of such
discussions?
All the 10 teachers mentioned that the future TD programmes should have more of such

discussions.

Conclusion: To Conclude, it may be stated that the above section on Teacher Beliefs and
Learner Beliefs contains four questions about aspects related to TDPs focusing on topics
like teacher beliefs and learner beliefs, discussions reasoning in bringing a difference in
the participants' teaching practices in real classroom situation, whether the respondents
were aware of these concepts independent of TDPs and their bearing on their teaching
and the need for discussions on teacher beliefs and learner beliefs in future TDPs in the
overall Open Ended Questionnaire. Among the respondent Practicing English Teachers,
70% have given their responses that the TDP's focus on topics like teacher beliefs and
learner beliefs. They mentioned that the discussions do bring differences in their teaching
practices in their real-time classroom situation. Moreover, 70% were aware of these
concepts independently of training programmes. But, no participant responded properly

to the later part of the question. Subsequently, they opined that the future TDPs should
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have more discussions on teacher beliefs and learner beliefs. However, 30% were not

sure and did not properly respond to the questions asked by researcher.

4.4.7 Action research

4.4.7.1 How do TD programmes help and guide you in developing research
projects, especially in relation to your teaching context?
Out of 10 teachers 7 responded that TDPs help and guide them in developing research

projects, especially in relation to the teaching context.

4.4.7.2 Have you been able to take any of these issues to the classrooms for
experiment or discussion? If yes, give an example.

Out of 10 teachers 8 responded that they are able to take any of these issues to the

classrooms for experiment or discussion, such as enactment of traffic in class vii while

teaching the poem, “A Town Boy”. Furthermore, they opined that they have taught using

TV/computer/gadgets etc. and implemented practice sessions among pupils by making

them to teach what they listened and understood.

4.4.7.3 Have you implemented any research projects in your teaching? If yes, give
an example.
Out of 10 teachers 5 responded and mentioned that they implemented research projects in

their teaching, but failed to give examples.
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4.4.7.4 What is your opinion about having such discussions in future teacher
development programmes?
Out of 10 teachers 8 responded by opining that the TDPs have assisted in building up a
healthy environment in the classroom and such discussions were further required in
future teacher development programmes. They have responded that having such
discussions in the TDPs improves one’s personality and an all-around development. In
addition, they have responded that the aspect of research helps teachers to study the
students deeply and teaching becomes insightful. It promotes knowledge, new methods to
handle and teaching English language. They reduce the burden of teachers and the
student’s role - learning methods. They remarked that more programmes should be
conducted to update teacher’s skills. There should more of enriching programmes to

refresh their ideas, teaching learning methods.

Conclusion: To conclude, it may be stated that the above section on Action Research has
four questions about aspects related to TDPs helping and guiding in developing research
projects in relation to their teaching context, the participants ability to research in
classroom for experimentation or discussions, implementation of research projects in
teaching, opinion about such discussions in future TDPs in the overall Open Ended
Questionnaire. Among the respondent Practicing English Teachers, 60% responded that
with positivity that TDP's do guide and help in developing research projects. They
conferred that they do research in classroom and experimented and implemented research

projects while teaching, but failed to give examples. Subsequently, they opined that the
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future TDPs should have more discussions on Action Research. However, 40% were not

sure and did not properly respond to the questions asked by researcher.

4.4.8 Research awareness

4.4.8.1 Do these programmes help and guide you in accessing library resources,
journals and e-journals, become members in Professional Bodies, make
Paper Presentations and enable you to develop you as insightful teacher?

Out of 10 teachers 8 responded stating that these programmes help and guide them in

accessing library resources, journals and e-journals, become members in Professional

Bodies, make Paper Presentations and enable them to develop them as insightful teacher.

4.4.8.2 Do such reading and activities help you in your classroom teaching?
Out of 10 teachers 9 responded by mentioning that such reading and activities help them

in classroom teaching.

4.4.8.3 Has your classroom interaction led you to think of research? If yes, give
details.
Out of 10 respondents 4 remarked that classroom interaction led them to think of research

but failed to give proper details.
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4.4.8.4 Do you think future TD programmes should provide more of such
information and discussion?
All the 10 teachers mentioned that the future TD programmes should provide more of

such information and discussion.

Conclusion: To Conclude, it may be stated that the above section on Research Awareness
contains four questions about aspects related to TDPs helping and guiding in accessing
library resources, journals and e-journals, to become members of professional bodies,
paper presentations evolve as an insightful teacher, engaging reading , organizing
activities to help the participants, classroom interaction, promotion of research, and
finally, providing information and encouraging discussion on research awareness -
provided in future TDPs in the overall Open Ended Questionnaire. Among the respondent
Practicing English Teachers, 60% responded that the TDP's guide and help in accessing
library resources, journals and e-journals, become members of Professional Bodies, aid
Paper Presentations and enable them to develop as an insightful teacher. They
responded that reading activities help them in classroom teaching. They further remarked
that classroom interaction encouraged them to engage in research but failed to provide
proper details. Subsequently, they opined that the future TDPs should have more
discussions on Research awareness. However, 40% were not sure and did not properly

respond to the questions asked by researcher.
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4.5. Teacher Development Programmes
The programmes attended by the researcher are the following:

Training Programmes

S.No | Title of the Programme | Univ./Instt. | Place

1. | Teacher Enrichment EFLU Hyderabad
Programme

2. | Oral Communication EFLU Hyderabad
Skills

3. | Communication Skills EFLU Hyderabad

4. | Reading Wise Purn Hyderabad
Programme Foundation

Details of TDPs and their objectives and the schedules are given in Appendices...

4.5.1 APSWREIS Teacher Enrichment Programme

It has been suggested by one of the Resource persons that the teachers have to
think from the learners’ point of view. The participants are to play the role of learner in
the in-service teacher enrichment programme. The programme aimed at addressing
teaching methods and teaching materials etc.; furthermore, it was mentioned that teacher
attitudes towards learners ought not to be - teacher centered and teacher dominated.
Teacher has to motivate learners and act as a facilitator. He also agreed that no one
method was the best method in the English language classroom. But, the teacher can go
for composite methods. Every teacher has to update his/her knowledge towards new
methodology and strategies. He added that even though there are equivalent words in the

mother tongue, teachers were not using them in the classrooms; he emphasized the use of
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mother tongue in English language classrooms. One of the resource persons was
affiliated directly to APSWREIS head office. He was deputed as a resource person for
science as a mentoring teacher. He delivered a talk on problems faced by the teachers in
the English language classroom, especially with first generation learners.

He appealed to the trainers in the field of ELT to give more insights to develop
and solve these problems to give better education to society. The researcher observed that
the component “Teaching writing” was a major topic at the TDPs. There were issues
raised by trainers relating to the process or product writing as it takes a lot of changes,
many drafts are to be written at the process stage (re-writing, revising and editing) before
the product is given a final shape. One of the resource person was heard asking the
teachers: “How do you teach writing?” To this, some of the teachers responded by
hinting at their roles as teachers and their job profile.

Many of them ended up teaching alphabets, and spellings. They did not think
from the students’ point of view. The trainer stressed the need to come down to the level
of students so that the student would understand the processes involved in writing. He
further suggested possible ways to go about teaching writing effectively. One aspect that
the researcher faced in a discussion at the TDPs was Teaching Connectors. At this point,
one of the Resource persons gave a story to teach connectors to the participants. Once the
story was narrated in the classroom, the trainer asked the teachers the difference between
speech/writing. He explained the differences in detail.

The other important component that was discussed at the TDPs was Methods of
Teaching. The resource person introduced himself and he asked the participants’

background, and such details. After that, he concentrated on students’ needs and socio-
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economical and cultural background. He then zeroed in on importance of the English
language for first generation learners. He claimed he had motivated and inspired several
students to learn English. He asked questions and answers to interact with teachers. He
asked questions like: How they felt about their classes? This class is an excellent class,
when do you feel extremely happy? Are you satisfied with the class? Did you feel today
I’ve done a good job in teaching? He asked the teachers to find some reasons like:
Reasons why | think my class was highly successful/satisfying a) well prepared b) class is
interactive , delighted c) go beyond d) feedback own/learners.

Some of them had done extremely well. He addressed an existential question:
“Why did I fail as teacher in the class” and asked for solutions. The trainer stressed the
need to use multimedia- Internet, (electronic media) teaching aids, extending teaching
ability to teach well. He further stressed, “Method is in your mind” and gave a few
examples of Inductive method, Deductive method, Bilingual method, audio-lingual
method so on and so forth.

Learner friendly method: Learner friendly methods were taught and a few
suggestions were given: ‘“Please treat students as your own children. You know, how
your child thinks, what are their needs? What is best for your students? Create your own
methodology; you are a learner/teacher, what are the problems you have? Make a list of
problems? What are the negative aspects in you? Where did you fail? How? What are
other reasons? Really you have to motivate them. Give more aspiration about their life.
Teacher is a model for them. Reasons for failure:

Lessons can be problematic/difficult,

Lack of preparation (circumstantial),
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Unable (inability) to cope with syllabus coverage,

Translation method,
Positive attitude brings about thoughts like: “Can I change my methodology? Won’t
make it habit of translation, Adaptation of methodology, “De-solve”, More preparation,
Group work/pair work. Your children are imaginative and creative, teaching a lesson-
teaching how to learn, outside the classroom, inside the classroom.”

Teaching Grammar: Brainstorming: “what do you mean by grammar?
Principles of language usage, trainer interacts with trainees for few minutes. Exploring
ideas, thoughts relating to teaching English grammar at school level. Grammar is
principles of language usage. Rules of syntax sentence construction, group of words
makes sentence, usage in situation. Lack of rules in grammar, lack of vocabulary
relatively unknowing a word category or like grammatical category. How we can use the
same word as a noun, verb, adj., and Adverb etc. while learning vocabulary we also
concentrate on word grammatical category. Grammar teaching if you enjoy yourself by
teaching/learning. Teaching enjoy fully otherwise it is monotonous, boring. How do |
create an interest in the class? How do I help them internalize grammar point? Are you
supplementing materials? Guessing / interpretation so and on so. There is no relation

between time & tense.”

Time

Experience  sex  number meaning
Tense

Grammatical gender number form

Category
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If he asked me, | would refuse- hypothetical

The PM flies to USA next week - future

| go to the library everyday - habitual

Did you come here to consult me - time past — tense present
If he comes tell me - future

Trainees are being taught tenses, passive voice, and prepositions
All of these tasks used with activities. The teachers enjoyed doing them in the class. But
they were not interested in doing home work.

Teaching Vocabulary: Word games, leaflets, word mapping, concept mapping,
and matching exercises. Lack of communication skills, more important to spoken
English.

Teachers have pessimistic notions about teaching vocabulary. Main goal is familiarizing
the words, as many words as possible. Teacher Trainer has given an assignment on
developing a simple task to teach vocabulary. Teachers come up with their own
vocabulary tasks using the hand out given by Trainer.

1. forma word (tree with subject)

2. matching the following word with suitable opposites

3. put the following jumbled letters in order

4. arrange the following words correct heading

5. supply the missing letters

6. make the words with —ing form. Etc.
Teaching Listening, Teaching spoken English, understanding communication: Teaching

listening has given importance to the purpose of listening, and how to teach listening.
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The lecture on teaching spoken English lecture was on teaching attitudes, mother
tongue influence, and habit formation. In short, the programme was innovative and useful
to all teachers of ELT. It was an eye opener to know the multifaceted nature of language
teaching as a whole. Such programmes should be conducted frequently to help teachers
improve their teaching potential.

One of the TDPs at a training institute had classes entitled “Teacher Enrichment
Programme Modules: Theory and Reflection.” These classes concentrated mainly on the
components, viz., reflective teaching and action research. APSWREIS teachers were
taken gradually through the process of reflective teaching. The teachers were taught to
have listening and speaking skills designed and instructed through particular models
(difference between listening in real life and listening in the English classroom, sub-skills
of listening, practice, stages in a listening lesson, principles of CLT, methods and
materials of speaking) and to correlate with their teaching material to make certain
whether they succeeded in their objectives or not.

The teachers were instructed to reflect upon the approaches/guidelines for the
design of listening tasks and speaking. In reference to action research, the teachers were
asked to explicate the problems of conducting a speaking activity and design a plan of
action as to how to address specific classroom issues. One TDP at EFLU had classes
entitled “Teacher Development Programme Modules: Communication Skills.” In this
development programme the teachers were taught to enhance the speaking and reading
skills of students using interactive mode. The Resource person taught the teachers on how

to make students use visual images. The teachers were further asked to do pre-reading
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activities. These activities were regarded as supporting teachers in real time classroom
teaching students about comprehension.

The classes focused on the significance of experiential and constructivist
techniques in the teaching of reading and speaking, where teachers were expected to tap
into the background knowledge of students and offer student-centered activities to
promote communication abilities. Most of the Resource persons dealt with the
significance of a range of instructional methodologies employed to move students
gradually towards a better understanding and, in the long run, more objectivity in the
learning procedures. The Resource persons counselled the participants on how a teacher
should lead students through challenging readings to reduce nervousness that regularly

goes along with English language teaching.

4.5.2 Oral Communication Skills and Communication Skills

One session:  Stories/Songs /Video, RPs explained the difference between listening in
real life and listening in the English classroom

Learner difficulties in Listening; Two sessions on  Obeying instructions,  detecting
mistakes, guessing meaning and definitions from the context(Short responses) and
approaches/Guidelines for the design of listening tasks, Sub-skills of listening to the
participants. ~ Another  session answering  questions, Note  taking,
Paraphrasing/Summarizing keeping some of study skills (Longer response); Stages in a
listening lesson/Steps in a listening lesson. These activies focused on Listening and

speaking narration of stories, Listening songs and watching videos.etc.,
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The Two sessions dedicated for Integrated skill on oral fluency Activities using
Principles of Communicative Language Teaching introduced to the teachers, how to
employ Stages of an activity (3 Ps presentation -practice-produce)Activity Recipes,
Designing a Lesson plan. Two sessions to teach Information Gap Activities,
Characteristics of a Successful Speaking Activity, Challenges of conducting a Speaking

Activity to contextualizing learner situation.

Teachers were given inputs on the following activities, Role Play: Role of a teacher in a
Speaking lesson; Discussion Activities: Methods and Materials for Speaking; Topic
Based and Task Based Activity: Dealing with Errors Criteria for Evaluating a Speaking
Lesson

Activity based Grammar: Speaking Competence: Grammatical and discourse
knowledge; Pronunciation games:  Speaking Competence: Lexical and Phonological

knowledge etc.,

4.5.3 Teacher Development Programme: “Reading Wise Programme.”

One other programme at the Andhra Pradesh Academy of Rural Development
(APARD) had classes entitled “Teacher Development Programme Modules: Reading
Wise Programme.” The classes dealt with reading instruction methods. In these classes,
the participants were introduced to several kinds of reading and some of the factors were
in tune with teaching methods. The teachers were briefed about the philosophy of new
text books, viz., the basic principles based on which the text books were developed;

Subject specific academic standards/competencies or attainment targets were
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recommended in the text books and for the teaching learning process; Planning — Annual
and unit cum lesson plans; Demonstration of Model lessons focusing on the steps for
teaching; People assessment procedures—implementation of continuous comprehensive
procedures and recording students’ progress i.e., cumulative record; Developing model
test items which are competency specific model test papers; Quality issues under Right to
Education (RTE) and implementation of Continuous and Comprehensive Evaluation
(CCE) in schools

In these classes the teachers were taught to offer their learners collaborative
opportunities in planning and reading processes. The teachers were also taught the ability
of improving retention and recollection in connection with textual activities. The
participants were trained in aspects related to pair work, group work and complementary
relationship; acquiring skills and developing one’s own skills; learning from others and
identifying learning opportunities; learning from others and participating in the creative
process of seeking support and feedback; drills for perfection; overcoming shyness,
mentoring and supervising; knowing oneself; being oneself with others; art of
acknowledgement of planning and execution; getting comfortable; understanding
learning styles, etc.

Some of the classes exemplified leaner-centered learning and demonstrated to the
participants through the use of games and activities what can be incorporated in the class.
Some classes focused on theory and practice relationship and the requirement to fine-tune
research based techniques to language teaching making allowance for ground realities.
On the other hand, the classes also focused on the requirement to break with tradition and

overcome local hindrances to incorporate strategies proposed by APSWREIS through TD
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Programmes. In conclusion, in-service teachers felt motivated and were advised to
incorporate the strategies that they imbibed from T D programmes upon return to their
respective schools run by APSWREIS.

To conclude it has been noted by the researcher that the TD Programmes were
organized at various institutes which are of high reputation. The participants who
belonged to the APSWREIS were put up at the institutes. The sessions at the TDPs were
dealt with by resource persons of various fields of the English language. There were
various discussions pertaining to the problems that were faced by the student - teacher
community at the APSWREIS. Many a participant at the TDPs talked about student-
centered learning and the problems that they had encountered, mainly in large classes.
Furthermore, many a Resource person was observed addressing actual classroom
situation faced by the teacher.

There were regular sessions for the participants conducted by the Resource
persons to explore and analyze organizational factors and amendments undertaken by the
state government. The sessions at the TDPs had debating approaches, activities and
practical sessions. The participants were informed that they should learn how to
incorporate LSRW (listening, speaking, reading, and writing) abilities into a particular
hour, within the framework of a textbook centered lesson. The sessions at the TDPs have
been observed opposing teaching individual abilities in separate classes, and suggesting
to import methods that would assist in figuring out how to combine the different abilities.

Subsequently, to this, some of the teachers opined that the Resource persons need
to design the learning approaches collectively in common to depict how an individual

lesson can integrate all of the four language abilities at the same time and regularly as

128



opposed to a fragmented strategy. There were responses like, the TDPs should organize
sessions on how to assimilate all of the communicative methods effectually. Moreover,
some of the APSWREIS teachers complained that they cannot take ample freedom in
their real time classroom environment due to the organizational structure, its rules and
regulations. The teachers, further, have responded that they would firmly communicate to
the administration about the constraints that they are facing while teaching in the
APSWREIS schools.

A participant is found mentioning that most of the sessions at the TDPs and the
outline of the programmes there are especially good, but then again these methods cannot
be incorporated due to the functionalism of the school system. It has been observed that
several teachers expressed their concern that they might be under pressure to discontinue
their initiatives to modify methodologies in their actual classroom situation. It has been
commented by several participants that they were pondering about the way in which they
could implement the strategies learnt at the TDP sessions when they go back to their
classrooms.

Consequently, it has been observed by the researcher that there was hardly any
discussion of second language acquisition research and theory in the TDPs. The
researcher was only able to see a casual introduction to second language acquisition
theory in one of the sessions. As a matter of fact, in one of the semi-structured interviews
with a Resource person, it was opined that there was a definite need to avoid laying
emphasis on theory as it seemed disconnected from the classroom when related to
objectives on particular and relevant methodologies. A Resource person mentioned the

significance of a mentoring structure. When the teachers leave the TDP training
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institutes, they may have handled one or two sample lessons in front of a group of
teachers, not in real classroom situation. However, in the observation of the researcher,
the APSWREIS administration could not follow-up regarding the training abilities and
the methodologies gained by the teacher at the TDPs. The Resource persons are found
suggesting the participants should keep follow-up for themselves while they are
experimenting with the learned theories in their classrooms. Some teachers informed that
after they go back to their schools, they are pressurized between completing the syllabus
and rushing effectively for local needs in an exam-driven culture.

One Resource person is found suggesting that the teachers have to think from the
learners’ point of view. The participants are to play a role as learners in the in-service
teacher enrichment programme. The programme was observed addressing teaching
methods and teaching materials etc. Even though we have equivalent words in the mother
tongue, we as teachers are not using them in the classrooms; the speech stressed the usage
of mother tongue in English language classrooms.

The APSWREIS teachers at the TDPs were taken gradually through the process
of reflective teaching. The teachers were taught to have listening and speaking skills
designed and instructed through particular models (difference between listening in real
life and listening in the English classroom, sub-skills of listening, practice, stages in a
listening lesson, principles of CLT, methods and materials of speaking) and to correlate
with their teaching material to make certain whether they succeeded in their objectives or
not. One another programme at the Andhra Pradesh Academy of Rural Development
(APARD) had classes entitled “Teacher Development Programme Modules: Reading

Wise Programme.” The classes dealt with reading instruction methods. In these classes,
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the participants were introduced to several kinds of reading and some of the factors were
in tune with teaching methods.

The teachers were briefed about the philosophy of new text books, viz., the basic
principles based on which the text books were developed; Subject specific academic
standards/competencies or attainment targets were recommended in the text books and
for the teaching learning process; Planning — Annual and unit cum lesson plans;
Demonstration of Model lessons focusing on the steps for teaching; People assessment
procedures—implementation of continuous comprehensive procedures and recording
students’ progress i.e., cumulative record; Developing model test items which are
competency specific model test papers; Quality issues under Right to Education (RTE)
and implementation of Continuous and Comprehensive Evaluation (CCE) in schools.

The participants were motivated to continually educate themselves on their
knowledge of grammatical rules but warned nevertheless not to teach grammar in
inflexible step-by-step modes, isolated from actual usage. Some of the classes
exemplified leaner-centered learning and demonstrated to the participants through the use
of games and activities that can be incorporated in the class. Some classes focused on
theory and practice relationship and the requirement to fine-tune research based
techniques to language teaching making allowance for realities on the ground. On the
other hand, the classes also focused on the requirement to break traditions and overcome
local hindrances to incorporate strategies proposed by the APSWREIS through T D
Programmes.

In conclusion, in-service teachers felt motivated and advised to incorporate the

strategies that they imbibed from T D programmes upon return to their respective schools
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run by APSWREIS. A particular circular issued by the authorities concentrates on the
issue of maintaining teaching diaries. The teachers were asked to include the details of
“conduct of tests, examination assignment, practical, remedial classes, extra classes,
study hours, counselling etc.” Furthermore, the document mentions that the teachers are
ordered to remodel the maintenance of teaching notes, tell about teaching methodology,
structure of the topic and its division in terms of the question paper pattern. However, the
coverage of topics need not be mentioned in the teaching notes daily. Most of the
documents were intended for developing English speaking and writing skills of teachers
working in APSWREIS. Furthermore, the documents are issued as circulars for teachers
dealing with V, VI, & VII Class — to develop their teaching skills in multiple
intelligences. One document is a circular issued to the teachers to attend an orientation-
training programme on new textbooks assessment procedures (CCE) lesson plans and
steps for teaching. APSWREIS has organized T D programmes for in-service English
teachers that run for 4 - 14 days. One of the agendas of this study was on the 04 - 14 day
programmes, which were documented during 2007 — 2014. By and large, the 04 — 14 day
programmes are attended by a group of teachers (between 10 - 40) from various schools
run by APSWREIS. The participants are housed in AMR — APARD, EFLU and other
campuses situated in Hyderabad for the prescribed time. Teachers working at various
schools run by APSWREIS located in various districts are sent invitations (Memos and
Circulars) to attend T D Programmes. Generally, participants from various districts are
represented at a time and are put together as a group. During the investigator’s time at the

campuses, it was possible to observe the groups comprising of 10 - 40 teachers.
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These campuses provide accommodation. The campuses are equipped with
language labs, computer labs, lecture halls, and classrooms. The computers in the
language labs are comparatively modern as compared to the computers in the computer
labs. The classrooms in which the TD programmes were organized were all equipped
with projectors that connect to the resource persons’ laptops for multimedia
presentations. There are correspondingly extremely well stocked libraries with books on
many subtopics in the field of English language education in all the campuses. There are
literary resources, and books on grammar, phonetics, writing, reading, educational theory,
psychology, and teacher training. The library collections are indeed impressive.

As mentioned, classes for the participants begin at 9:30 a.m. The classes regularly
start with an introduction on teaching methods and teaching materials. Following this,
there are presentations on listening, speaking, reading and writing skills. The in-service
teachers are expected to participate in Drill and Mock teaching Sessions. They are given
assignments. Each session lasts two hours. During the course of the day, the in-service
teachers are to pay attention to the lectures. Moreover, they are expected to prepare
lesson plans, participate in Reading Wise Programmes, role play and discussion. The
sessions had activities, viz., integrated skill activities, oral fluency activities, hearing and
watching stories/songs/videos.

These activities were to be performed in the lecture mode — where the teachers
had to handle the activities independently through prescribed topics. The topics focused
primarily on listening and speaking. The teachers had to carry out assignments that assess
them on their acquaintance with the phonetics and the nuances of phonetics. Following

this, in-service teachers were introduced to strategies of teaching English to the second
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language learner, viz., handouts on teaching vocabulary, where the teacher is intended to
search for resources and write one of their assignments; Ticking of items; detecting
mistakes; guessing definitions; topic based and task based activity; pronunciation games
and so on.

All the participants are made to form groups and perform activities, viz.;
Grammar based activity, where in-service teachers work on grammar exercises from
handouts provided; Group Work; Problem Solving and Decision Making. The sessions
for in-service teachers mainly focus on the issue of Teacher Development. In one of the
sessions, participants were made to focus on teaching learning strategies. Moreover, these
techniques in a sense appear recommended by the resource persons for employing in
teachers’ classrooms. Correspondingly, many a session at the campuses focused on
learner factors, viz., student-centered learning; developing relationships; being learner
friendly; enhancing interest and enthusiasm in students; strengthening student speech and
output, and the importance of the techniques for learning.

The sessions also focused on the requirement for constant teacher development
and resources that in-service teachers can utilize once the T D programme is completed.
The in-service teachers were shown how to design lessons plans, criteria for evaluating a
speaking lesson and make changes to their teaching. Further, the sessions introduced in-
service teachers to some of the fundamentals of vocabulary in Second Language
Acquisition. The participants were also presented with cognitive, meta-cognitive, and
socio-cultural theories of English language learning.

One of the programmes at EFLU campus had sessions entitled “Teacher

Enrichment Programme Modules: Theory and Reflection.” These sessions focused
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mainly on reflective teaching and action research. The in-service teachers were taken
gradually through the process of reflective teaching. The participants were counseled to
have listening and speaking abilities designed and instructed through particular models
(difference between listening in real life and listening in the English classroom, sub-skills
of listening, practice, stages in a listening lesson, principles of CLT, methods and
materials of speaking) and to correlate with their teaching material to make certain
whether they succeeded in their objectives or not. The participants were also advised to
reflect upon the approaches/guidelines for the design of listening tasks and speaking. In
reference to action research, the in-service teachers were asked to explicate the
challenges of conducting a speaking activity and design a plan of action as to how to
address specific classroom issues.

Another programme at EFLU campus had sessions entitled “Teacher
Development Programme Modules: Communication Skills.” In this programme in-
service teachers were asked to enhance the speaking and reading abilities of students in a
more interactive mode. The participants were taught how to make students use visual
images. The participants were further asked to do pre-reading activities. These activities
were regarded as supporting the teachers’ in real time classroom teaching students about
comprehension. The sessions discussed the significance of experiential and constructivist
methods in the teaching of reading and speaking, where teachers were expected to tap
into the background knowledge of learners and offer student-centered tasks to promote
communication skills. Most of the sessions focused on the significance of a range of
instructional methods employed to move learners gradually towards a better

understanding and, in the long run, more objectivity in the learning procedures. The
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teachers were instructed on how a teacher should lead students through challenging
readings to reduce nervousness that regularly goes along with English language teaching.

The programme at the Andhra Pradesh Academy of Rural Development
(APARD) had sessions entitled “Teacher Development Programme Modules: Reading
Wise Programme.” The sessions were focused on reading instruction. In these sessions,
in-service teachers were introduced to the various kinds of reading and some of the
aspects were in tune with teaching methods. The participants were briefed about the
philosophy of new text books i.e., the basic principles based on which the text books
were developed; Subject specific academic standards/ competencies or attainment targets
were recommended in the text books and for the teaching learning process; Planning —
Annual and unit cum lesson plans; Demonstration of Model lessons focusing on the steps
for teaching; People assessment procedures—implementation of continuous
comprehensive procedures and recording students’ progress i.e., cumulative record;
Developing model test items which are competency specific model test papers; Quality
issues under Right to Education (RTE) and implementation of Continuous and
Comprehensive Evaluation (CCE) in schools

In these sessions the teachers were counselled to offer their learners collaborative
opportunities in planning and reading processes. The teachers were also taught the ability
of improving retention and recollection in connection with textual activities. In-service
teachers were trained in aspects, related to pair work, group work and complementary
relationship; acquiring skills and developing one is own skills; Learning from others and
Identifying Learning Opportunities; learning from others and participating in the creative

process of seeking support and feedback; drills for perfection; overcoming shyness,
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mentoring and supervising; knowing self; being oneself while with others; art of
acknowledgement of planning and execution; getting comfortable; understanding
learning styles, etc.

The sessions recommended that in-service teachers employ a descriptive method
to teach grammar as opposed to a prescriptive method that holds foreign standards above
native English language standards. The in-service teachers were motivated to make sure
that they employed all the tools accessible to them to create input that was easy for to the
learners. Outside of grammar teaching, the discussions on language work, and group
work focused on the necessity to make learners speak and read. In some sessions, in-
service teachers were encouraged to focus on the requirement to fine-tune text book
application to the situation of the classroom and the requirement to bring joint activities
into grammar teaching.

Some of the sessions exemplified leaner-centered learning and demonstrated to
the participants through the use of games and activities that can be incorporated in the
class. Some sessions focused on theory and practice relationship and the requirement to
fine-tune research based techniques to language teaching making allowance for realities
on the ground. On the other hand, the sessions also focused on the requirement to break
traditions and overcome local hindrances to incorporate strategies proposed by the
APSWREIS through T D Programmes. In conclusion, in-service teachers felt motivated
and advised to incorporate the strategies that they imbibed from TD programmes upon

return to their respective schools run by APSWREIS.
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CHAPTER 5

ANALYSIS OF CLASSROOM PRACTICES

5.0 Practicing English Teachers’ Classroom

Classroom observation was undertaken as part of the research. The classes were video
recorded and later analysed using two observation schedules. This chapter presents the
findings of the different analyses done for ten teachers. The first part presents a
quantitative assessment using the classroom observation schedule prepared by Gray and
Lambert (1976). In the second part, a qualitative analysis is presented. Within this, a
broad description is given of three lessons/classes each of 10 teachers. Following this, an

in-depth analysis of four teachers’ classroom practices is presented.

5.1 Quantitative analysis

The observation schedule prepared by Gray and Lambert (1976). Appendix ... was used
to analysed the video recordings. This instrument assists in noting whether an aspect is
present or absent (yes or no). It consists of sections on teachers’ language proficiency,
their preparation, the content of the material used in the classroom by them, teaching
methods and approaches adopted by them, pedagogical content, classroom management,
teacher qualities, their delivery and presentation, rapport and interaction with students,
sensitivity towards learners, summarization, evaluation of learning, relating one lesson
with other lessons and fulfilling the objectives teaching the text. The general purpose of
the observations was to allow the researcher to understand and comment on issues related

to the following questions. There are sixteen sections to the observation schedule.

138



5.1.1 Section 1: Language Proficiency
Item.1.1: This item of the Observation Schedule intended to find out the proficiency of

practicing English Teachers’ in English language while teaching in classroom.

Language proficiency Classroom
The teacher is proficient in English Observation

100
100

Number

Yes |24 | 80%
No 6 | 20%
Total | 30 | 100%

Number
Percentage

Yes No Total

Class room observation

Figure and Table 5.1.1: Language proficiency

In the observation schedule the first item pertained to the language proficiency of
practicing English teachers. Three regular classes of each English teacher were observed
and out of 10 teachers, eight were proficient in the English language while teaching the
class. The remaining two did not have adequate proficiency.
Conclusion: To conclude, it may be mentioned that the above section on language
proficiency has one observation on the topic related to teacher’s proficiency in the
English language. Among those English Teachers who responded 80% were observed to

be proficient, while 20% were not proficient in language.
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5.1.2 Section 2: Preparation
There were two items under this category.
Item.2.1: This item of the Observation Schedule was intended to check if the objectives

and purposes of the lesson were clearly expressed by the teacher while teaching.

Preparation: Item 1 Classroom Observation
Obijectives/purposes of the lesson clearly expressed.

100
100 o

Number
Yes |13 ] 43
e No |17 | 57
N e Total | 30 | 100
-

20 17

Yes No Total

Class room observation

Figure and Table 5.1.2.1: Preparation

This item was about stating the objectives of the lesson. Three regular classes of
each English teacher were observed. While 43% of teachers expressed the objectives of
the lesson, 57% teachers did not mention the objectives of the lesson at the beginning of

the lesson.
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Item.2.2: This item of the Observation Schedule intended to check if the English

Teacher was able to link previous learning of students through relevant examples,

analogies etc.

Preparation: Item 2
Linkage to previous experiences and learning established
giving relevant examples, analogies etc.

Classroom Observation

100 4

80 4

60—

Number
Percentage

40 o

20

Yes No Total

Class room observation

Number %
Yes 14 46.66
No 16 53.33
Total 30 100

Figure and Table 5.1.2.2: Language proficiency

This item was about linkage to previous experiences and learning giving relevant

examples and analogies. Three regular classes of each teacher were observed and

teachers in 14 classes (46.66%) were able to establish a link with previous experiences

and learning, through relevant examples and analogies. In the remaining 16 classes

(53.33%), teachers did not establish any link between previous lessons and the present

ones.

Conclusion: To conclude, it may be mentioned that the above section on preparation

makes two observations on the topics related to objectives of the lesson clearly expressed

and linkage to previous experiences and learning established giving relevant examples.
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Among the observed Practicing English Teachers, 45% were observed fulfilling the

observations mentioned above, while 55% were not fulfilling.

5.1.3 Section 3: Content

There were three items in this section.

Item.3.1: This item of the Observation Schedule was intended to observe English

Teachers’ teaching methods and their appropriateness to the comprehension level of the

students.

Content: Item 1

Appropriate to the level of the students

Classroom Observation

Number
Percentage

Yes No Total

Class room observation

Number %
Yes 24 80
No 6 20

Total 30 | 100

Figure and Table 5.1.3.1: Content
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This item was about teaching content according to the level of student. In 24

classes (80%) teachers taught using language that was appropriate to the level of the

students. The remaining 6 classes (20%) were found to be inappropriate to the

comprehension level of students.

Item.3.2: This item of the Observation Schedule was intended to observe relevance of the

units to the needs of the students.

Content: Item 2

Relevant to the needs of the students.

Classroom Observation

100

80
80

Number
Percentage

Yes No

Class room observation

Total

100

Number %
Yes 24 | 80
No 6 20
Total 30 | 100

Figure and Table 5.1.3.2: Content
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This item was about teaching that was relevant to the needs of students. 24 classes
(80%) were found to be relevant to the needs of students. The remaining 6 classes (20%)
were not found to be relevant to the needs of students.

Item.3.3: This item of the Observation Schedule was intended to observe English

Teachers’ knowledge of subject matter while teaching.

Content: ltem 3 Classroom Observation

Possessed in-depth knowledge of subject matter.

Number %

Yes 24 80

Number
Percentage

No 6 20

Total 30 | 100

Yes No Total

Class room observation

Figure and Table 5.1.3.3: Content
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This item was about whether teachers possess in-depth knowledge of the subject
matter. 24 classes (80%) were taught by the teachers who possessed in-depth knowledge
of subject matter. The remaining 6 classes (20%) were not taught by the teachers who
had in-depth knowledge of subject.

Conclusion: To conclude, it may be mentioned that the above section on content reported
three observations on the topics related to appropriateness of the content, relevance to the
needs of students and knowledge of subject matter of teachers teaching on the course.
Among the observed English Teachers, 80% appeared to fulfill the observations

mentioned above, while 20% did not fulfill the same.
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5.1.4 Section 4: Teaching Method(s)/Approach (es)

There were two items in this section.

Item.4.1: This item of the Observation Schedule was intended to observe English
Teachers’ interest in student learning and their adoption of varied methods/approaches

and appropriateness of the methods to the situation and learner background.

Teaching method(s)/Approach(es): Iteml Classroom Observation
Interested in student learning — adapted varied methods/

approaches appropriate to the situation and learner background.

1
100 0

o Number %
i8
E§ Yes 21| 70
“ &
No 9 | 30
Total 30 | 100

Yes No Total

Class room observation

Figure and Table 5.1.4.1: Teaching Methods

This item was about whether the teacher was interested in student learning;
adapted varied methods/ approaches appropriate to the teaching context and learner
background. 21 classes (70%) were taught by the teachers who were interested in student

learning and who adopted varied methods/ approaches appropriate to the context and
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background of learners. The remaining 6 classes (20%) were taught by teachers who did
not adopt varied methods/ approaches appropriate to the situation and learner

background.

Item.4.2: This item of the Observation Schedule was intended to observe how well

thought out the teaching sessions were.

Teaching method(s)/Approach(es): Item2 Classroom Observation

Well thought out session

100
100

80

5 & Number %

g E

z E Yes 18 60
No 12 40
Total 30 | 100

Yes No Total

Class room observation

Figure and Table 5.1.4.2: Teaching Methods

This item was about whether each class was well planned session. 18 classes
(60%) were well thought sessions. The remaining 12 classes (40%) were found to be
inadequate in terms of planning.
Conclusion: To conclude, it may be mentioned that the above section on Teaching

Method(s)/Approach (es) focused on how imaginative and interesting teachers made the
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sessions by adopting varied methods/approaches appropriate to the situation and learner
background observed. Of the English Teachers, 70% seemed to fulfill the mentioned
above, while 30% did not fulfill it.

5.1.5 Section 5: Teaching-Learning Materials

There were three items in this section.

Item.5.1: This item of the Observation Schedule was intended to observe English

Teachers’ use of neat and colorful materials while teaching.

Teaching-Learning Materials: Item 1 Classroom
Neat and colourful. Observation

Number %

Yes 12 | 40

Number
Percentage

No 18 | 60

Total 30 | 100

Yes No Total

Class room observation

Figure and Table 5.1.5.1: Teaching-Learning Materials
This item was about whether teaching-learning materials were neat and colorful.

12 classes (40%) saw students being given neat and colorful teaching-learning materials.
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The remaining 18 classes (60%) were not found to be using imaginative teaching
materials.
Item.5.2: This item of the Observation Schedule intended to find out the appropriateness

of teaching materials while the lesson was being taught.

Teaching-Learning Materials: Item 2 Classroom Observation

Appropriate to the lesson taught.

100
100

Number %

s & Yes 18 | 60
5

z § No 12 | 40

Total 30 | 100

Yes No Total

Class room observation

Figure and Table 5.1.5.2: Teaching-Learning Materials

This item was about whether Teaching- Learning Materials were appropriate to
the lesson taught. In 18 classes (60%) materials used were appropriate to the lesson
taught. In the remaining 12 classes, (40%) teaching- learning materials were not

appropriate to the lesson taught.
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Item.5.3: This item of the Observation Schedule was intended to

Teachers’ appropriateness in terms of teaching materials.

observe for English

Teaching-Learning Materials: Item 3

Appropriate to the level of the learners

Classroom Observation

100

Number
Percentage

Yes No

Class room observation

Total

100

Number %
Yes 18 | 60
No 12 40
Total 30 | 100

Figure and Table 5.1.5.3: Teaching-Learning Materials

This item was about whether the Teaching- Learning Materials were appropriate

to the level of the learners. 18 classes (60%) were appropriate in terms of use of teaching

materials that were in keeping with level of learners. The remaining 12 classes (40%)

showed that teaching- learning materials used were not appropriate to the level of the

learners.
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Conclusion: To conclude, it may be mentioned that the above section on Teaching-

Learning Materials reveals three observations on the topics: maintenance of neatness and

colorfulness, materials being appropriate to the levels taught and appealing to learners. Of

the English Teachers who were observed, 60% fulfilled the criteria mentioned above,

while 40% did not fulfill it.

5.1.6 Section 6: Pedagogical Content Knowledge

There were six items in this section.

Item.6.1: This item of the Observation Schedule was intended to observe the expression

of the nature of language employed by teachers while teaching.

Pedagogical Content Knowledge: Item 1

The nature of the language expressed.

Classroom Observation

100 —

80

Number
Percentage

Class room observation

Total

100

Number %
Yes 18 | 60
No 12 | 40
Total 30 | 100

Figure and Table 5.1.6.1: Pedagogical content knowledge
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This item was about whether the teacher commented on the nature of language. 18

classes (60%) saw teachers use fluent English and the remaining 12 classes (40%) did not

show teachers demonstrating fluency in using English.

Item.6.2: This item of the Observation Schedule was intended to observe the English

Teachers’ knowledge of learners’ understanding being taught

Pedagogical Content Knowledge: Item 2

misunderstanding of topics.

Had knowledge of learners’ understandings

and

Classroom Observation

100 —

Number
Percentage

Class room observation

Total

100

Number %
Yes 18 60
No 12 40
Total 30 100

Figure and Table 5.1.6.2: Pedagogical content knowledge

This item was about whether the teacher had knowledge of Ilearners’

comprehension. 18 classes (60%) were taught by the teachers who had knowledge of
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learners’ background knowledge of topics. The remaining 12 classes (40%) were not
taught with any awareness of learners” knowledge of topics.
Item.6.3: This item of the Observation Schedule was intended to observe English

teachers’ question forms and explanations.

\Pedagogical Content Knowledge: Item 3 Classroom Observation

Questioning and explanation was logical.

100 4 100

Number %

5 & Yes 18 | 60
TE
-

z £ No 12 40

Total 30 | 100

Yes No Total

Class room observation

Figure and Table 5.1.6.3: Pedagogical content knowledge

This item was about what kind of questions teachers put to learners. 18 classes
(60%) saw teachers ask a variety of questions to test students’ comprehension of the
concept taught in the class. The remaining 12 classes (40%) saw teachers ask only yes-no

questions that were of little use to test comprehension. The teachers in these 12 classes
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seemed to lack command of the subject and the adequate proficiency in English to ask

information questions that could elicit different kinds of open-ended answers.

Item.6.4: This item of the Observation Schedule was intended to observe if teachers had

used students’ contributions effectively while teaching.

Pedagogical Content Knowledge: Item 4

Student contributions used effectively

Classroom Observation

100

Number
Percentage

Yes No

Class room observation

Total

100

Number %
Yes 24 | 80
No 6 20
Total 30 | 100

Figure and Table 5.1.6.4: Pedagogical content knowledge

This item was about whether the student contributions were used effectively. 24

classes (80%) used student contributions effectively. The remaining 6 classes (20%) did

not use student contributions effectively.
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Item.6.5: This item of the Observation Schedule was intended to find out if English

Teachers’ have knowledge of curriculum and curricular materials while teaching.

Pedagogical Content Knowledge: Item 5

Possessed knowledge of curriculum and curricular materials.

Classroom Observation

100 +

80 4

Number
Percentage

No

Class room observation

100

Total

Number %
Yes 24 | 80
No 6 | 20
Total 30 | 100

Figure and Table 5.1.6.5: Pedagogical content knowledge

This item was about whether the teacher possessed knowledge of curriculum and

curricular materials. 24 classes (80%) saw teachers who had knowledge of curriculum

and curricular materials. The remaining 6 classes (20%) had teachers who did not possess

knowledge of curriculum and curricular materials.
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Item.6.6: This item of the Observation Schedule was intended to observe English

Teachers’ knowledge of strategies for teaching language.

Pedagogical Content Knowledge: Item 6 Classroom Observation

Possessed knowledge of strategies for teaching language.

100
100 —

80 - Number %

Yes 18 60

e No 12| 40
=N

Total 30 | 100

No Total

Class room observation

Figure and Table 5.1.6.6: Pedagogical content knowledge

This item was about whether the teacher possessed knowledge of strategies for
teaching language. In 18 classes (60%) it was apparent that teachers had knowledge of
strategies for teaching language. The remaining 12 classes (40%) saw teachers who did
not have knowledge of strategies for teaching language.
Conclusion: To conclude, it may be mentioned that the above section on Pedagogical
Content Knowledge makes six observations on the topics: expressing the nature of the
language, having knowledge of learners' understandings and misunderstandings of topics,

the nature of questioning and explanation being logical, students’ contributions being

156



used effectively, possessing knowledge of curriculum, curricular materials, strategies for
teaching language. It is found that 63% of the Practicing English Teachers fulfill the

observations mentioned above, while 37% do not.

5.1.7 Section 7: Classroom Management

There were four items in this section.

Item.7.1: This item of the Observation Schedule was intended to observe English teachers

to check if they were able to control students effectively while teaching.

Classroom Management : Item 1

Students were controlled effectively

Classroom Observation

100 +
20

80 +

Number
Percentage

Class room observation

100

Total

Number %
Yes 27 | 90
No 3 10
Total 30 | 100

Figure and Table 5.1.7.1: Classroom Management
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This item was about whether the students were controlled effectively. 27 classes
(90%) teachers were able to control students effectively. The remaining 3 classes (10%)
had teachers who were not able to control the students effectively.
Item.7.2: This item of the Observation Schedule was intended to check if English

teachers were able to motivate students while teaching.

Classroom Management : Item 2 Classroom Observation

Motivation clearly maintained.

100

80 —

Number %
. Yes 19 63.34
No 11 36.66

40

Total 30 100

Number
Percentage

20+

Yes No Total

Class room observation

Figure and Table 5.1.7.2: Classroom Management
This item was about whether motivation was sustained among students. 19 classes
(63.34%) had teachers who were able to motivate students. The remaining 11 classes

(36.66%) had teachers who failed to motivate students.
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Item.7.3: This item of the Observation Schedule was intended to check whether a

particular ambience facilitated learning.

Classroom Management : Item 3

Environment facilitated learning.

Classroom Observation

100

80

60

Number
Percentage

40

20 4

Yes No

Class room observation

Total

Number %
Yes 13 | 43.34
No 17 | 56.66
Total 30 100

Figure and Table 5.1.7.3: Classroom Management

This item was about whether the teachers provided an environment that facilitated

learning. 13 classes (43.34%) had a learning environment which facilitated learning. The

remaining 17 classes (56.66%) had teachers who were unable to provide an environment

that facilitated learning.
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Item.7.4: This item of the Observation Schedule was intended to observe whether the
Practicing English Teachers used the class time productively while teaching in the real

classroom situation.

Classroom Management : Item 4 Classroom Observation

Class time was used productively

100
100

e Number %
g 60- Yes 16 | 53.34
g;é 40 4 No 14 | 46.66
Total 30 100

20 -

Yes No Total

Class room observation

Figure 5.1.7.4

This item was about whether class time was used productively. 16 classes
(53.34%) saw time class being used productively. The remaining 14 classes (46.66%)
saw class time being wasted.
Conclusion: To conclude, it may be mentioned that the above section on Classroom
Management contains four observations: students being controlled effectively, motivation

being sustained, creating environment for learning and classroom time being used
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productively. The trend among the English teachers showed that 63% fulfilled the

observations while 37% did not.

5.1.8 Section 8: Teacher Qualities

This section had three items.

Item.8.1: This item of the Observation Schedule was intended to observe English

Teachers” who were enthusiastic about teaching and learning while teaching.

Teacher Qualities : Item 1

Enthusiastic for teaching and learning

Classroom Observation

100

Number
Percentage

Yes No

Class room observation

100

Total

Number %
Yes 21 70
No 9 30
Total 30 100

Figure and Table 5.1.8.1: Teacher Qualities

This item pertained to whether the teacher was enthusiastic about teaching and

learning. 21 classes (70%) had teachers enthusiastic about teaching and learning. The
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remaining 9 classes (30%) failed to have the teachers who were enthusiastic for teaching

and learning.

Item.8.2: This item of the Observation Schedule was intended to assess the English

teachers’ confidence while teaching.

Teacher Qualities : Item 2

Confident.

Classroom Observation

100

Number
Percentage

Class room observation

100

Total

Number %
Yes 27 |90
No 3 |10
Total 30 | 100

Figure and Table 5.1.8.2: Teacher Qualities

This item was about whether the teacher was confident enough to teach. 27classes

(90%) were taught by teachers who had confidence. The remaining 3 classes (10%) were

not taught by teachers with confidence.
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Item.8.3: This item of the Observation Schedule was intended to observe English

Teachers’” who were creative while teaching.

Teacher Qualities: Item 3 Classroom Observation

Creative.

100

100

by Number %
Yes 9 |30
60 <
5 NO 21 | 70
ES
@ 404
z 5 “ Total 30 | 100

No Total

Class room observation

Figure and Table 5.1.8.3: Teacher Qualities

This item was about whether the teacher was Creative. Nine classes had teachers
(30%) who were creative. The remaining 21 classes (70%) were not creative in terms of
teacher inputs.
Conclusion: To conclude, it may be mentioned that the above section on Teacher
Qualities considered three parameters: enthusiasm in teachers for teaching and learning,
confidence and creativity in teachers when teaching. It may be concluded that 63% of the

teachers were found to be creative, while 37% were not.
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5.1.9 Section 9: Delivery and Presentation

This section had four items.

Item.9.1: This item of the Observation Schedule was intended to establish if English

Teachers organized their teaching and planned it well.

Delivery and Presentation :ltem 1 Classroom Observation

Presentation - well organized

100
100 —

Number %

. Yes 21 70
-1 ]
£:

E g No 9 30
Z o
[-%

Total 30 | 100

Yes No Total

Class room observation

Figure and Table 5.1.9.1: Delivery and Presentation
This item was about whether the teacher’s presentation was well organized. 21

classes (70%) were well-organized . The remaining 9 classes (30%) were not well-

organized.
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Item.9.2: This item of the Observation Schedule was intended to see if English Teachers’

had effective presentation style while teaching.

Delivery and Presentation 2 Classroom Observation

Presentation style - effective.

1
100 %

Number %

Yes 18 | 60

No 12 40

Number
Percentage

Total 30 | 100

Yes No Total

Class room observation

Figure and Table 5.1.9.2: Delivery and Presentation
This item was about whether the teacher’s presentation was effective. 18 classes
(60%) showed teachers whose teaching was effective. The remaining 12 classes (40%)

were not effective in terms of style.
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Item.9.3: This item of the Observation Schedule was intended to see if teachers had clear

and audible voice while teaching.

Delivery and Presentation: Item 3

Voice — clear and audible.

Classroom Observation

100 —

80

60 —

40

Number
Percentage

20 4

90

No

Class room observation

Total

Number %
Yes 27 | 90
No 3 10
Total 30 | 100

Figure and Table 5.1.9.3: Delivery and Presentation

This item was about whether the teacher’s voice was clear and audible. In

27classes (90%) the teacher’s voice was clear and audible. For the remaining 3 classes

(10%) the teacher’s voice was not clear or audible.
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Item.9.4: This item of the Observation Schedule intended to see if English Teachers used

teaching aids that are well produced and effectively used while teaching.

Delivery and Presentation: Item 4 Classroom Observation

Teaching aids — well produced and used

100
100

80

Number %
. 60 Yes 6 20
[T )]
£:
E 2 No 24 80
Z & 40
[-¥
Total 30 | 100
20 4

Total

Class room observation

Figure and Table 5.1.9.4: Delivery and Presentation

This item was about whether the teaching aids were well produced and effectively
used. (20%) had teaching aids that were well produced and effectively used. The
remaining 24 classes (80%) did not use any teaching aids.
Conclusion: To conclude, it may be mentioned that the above section on Delivery and
Presentation contains four parameters: related to (a) well-organised presentation, (b)

effective presentation style, (c) clear and audible voice with good production value and
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(d) effective use of teaching aids in the classroom. The findings show that 60% of the

teachers fulfil the criteria while 40% did not.
5.1.10 Section 10: Rapport with Students

There was one item in this section.

Item.10.1: This item of the Observation Schedule intended to study the English Teachers’

efforts to maintain warm and friendly relations with students.

Rapport with Students

Warm, accepting, and promoted friendly relations.

Classroom Observation

100
90

80

Number
Percentage

Total

Class room observation

100

Number %
Yes 27 | 90
No 3 10
Total 30 | 100

Figure and Table 5.1.10: Rapport with students

This item was whether the teacher was warm, accepting and  friendly with

students. 27classes (90%) had warm, accepting and teachers who were friendly relations

with students the remaining 3 classes (10%) failed to have warm, accepting and had

friendly teachers.
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Conclusion: To conclude, it may be mentioned that the above section on Rapport with
Students was related to the teacher’s acceptance and promotion of friendly relations in
the classroom. It was observed that 90% of the teachers fulfilled the criteria while only
10% did not.

5.1.11 Section 11: Interaction

This section had two items.

Item.11.1: This item of the Observation Schedule intended to assess English Teachers’
movement around the classroom with ease and their interaction with students to promote

learning while teaching.

Interaction: Item 1 Classroom Observation
Moved around the classroom with ease, interacted with students

and promoted learning.

o Number %
5 %
=
E 8 Yes 12 | 40
z 5
W
No 18 60
Total 30 | 100

Yes No Total

Class room observation

Figure and Table 5.1.11.1: Interaction
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This item was about whether the teacher moved around the classroom with ease,
interacted with students and promoted learning. 12 classes (40%) saw the teacher moved
around the classroom with ease, interacting with students and promoting learning. The
remaining 18 classes (60%) failed to report the teachers moving around interact with
students.

Item.11.2: This item of the Observation Schedule was intended to observe the Practicing
English Teachers’ teaching and students’ active involvement in the learning process in

the real classroom situation.

Interaction: Item 2 Classroom Observation

All the students actively involved in the learning process.

100

Number %

@ Yes 18 60
5 §
'E =

5 3 No 12 40
Z o
[-W

Total 30 | 100

Yes No Total

Class room observation

Figure and Table 5.1.11.2: Interaction
This item was about whether the teacher has made all the students actively

involve themselves in the learning process. 18 classes (60%) had students who were
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actively involved in the learning process. The remaining 12 classes (40%) saw students
who were not actively involved in the learning process.

Conclusion: To conclude, it may be mentioned that the above section on Interaction had
two parameters on the following aspects: teachers moving around the classroom with
ease, interacting with students, promoting learning and students being actively involved
in the learning process. It was found that 50% of English Teachers interacted freely
while 50% did not.

5.1.12 Section 12: Sensitivity to Learners

There were three items in this section.

Item.12.1: This item of the Observation Schedule was intended to study Practicing

English Teachers’ respect for diverse opinions of students.

Sensitivity to Learners: Item 1 Classroom Observation

Respected diverse opinions

100
100

80

Number %

Yes 24 80
]

5 & No 6 20
el

=2 Total 30 | 100
~ 2

Yes No Total

Class room observation

Figure and Table 5.1.12.1: Sensitivity to Learners
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This item was about whether the teacher respected diverse opinions from students.
24 classes (80%) had teachers who respected diverse opinions. The remaining 6 classes
(20%) teachers who were averse to entertaining opinions.
Item.12.2: This item of the Observation Schedule intended to see if Practicing English

Teachers’ were sensitive to the feelings of students while teaching.

Sensitivity to Learners: Item 2 Classroom Observation

Was sensitive to feelings of students.

100
100

80

Number %
-
é ::; Yes 18 60
=
-3 No 12 40
Total 30 | 100

Yes No Total

Class room observation

Figure and Table 5.1.12.2: Sensitivity to Learners
This item was about whether the teacher was sensitive to the feelings of students.
18 classes (60%) teachers were sensitive to the feelings of students. The remaining 12

classes (40%) had teachers who were not sensitive to feelings of students.
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Item.12.3: This item of the Observation Schedule intended to see if English Teachers’
discovered student misunderstanding and misconception about language learning and

usage.

Sensitivity to Learners: Item 3 Classroom Observation
Discovered student misunderstandings and misconceptions of

language learning and usage.

100
100 4

80

L% Number %

s 2 Yes 24 80
Z @
[-W

No 6 20

Total 30 | 100

Yes No Total

Class room observation

Figure and Table 5.1.12.3: Sensitivity to Learners

This item was about whether the teacher discovered student misunderstandings
and misconceptions about language learning. 24 classes (80%) had teachers who
discovered student misunderstanding and misconception about language learning and
usage. The remaining 6 classes (20%) had teachers did not discovered student
misunderstanding and misconception of language learning and usage.
Conclusion: To conclude, it may be mentioned that the above section on sensitivity to

learners’ learning attitude had three aspects: respecting diverse opinions, sensitivity to the
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feelings of students and identifying students’ misunderstanding and misconception about

language learning. It was observed that English Teachers were found to have the required

levels of empathy.
5.1.13 Section 13: Summary of the Lesson

There was one item in this section.

Item.13.1: This item of the Observation Schedule was intended to observe the Practicing

English Teachers’ are summarizing all the important points of the lesson while teaching

in the real classroom situation.

Summary of the Lesson

Summarized all the important points of the lesson.

Classroom Observation

100 <

80

60

Number
Percentage

40

20

Yes No

Class room observation

Total

100

Number %
Yes 21 | 70
No 9 30
Total 30 | 100

Figure and Table 5.1.13: Summary of lesson

This item was about whether the teacher summarized all the important points of

the lesson. 21classes (70%) teachers had who summarized all the important points of the
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lesson. In the remaining 9 classes (30%) teachers did not summarize all the important
points of the lesson.

Conclusion: To conclude, it may be mentioned that the above section on summary of the
lesson has one observation related to summarizing all the important points of the lesson.
It was observed that among the English Teachers, 70% were able to summarize the lesson
in a few words, while 30% were unable or unwilling to.

5.1.14 Section 14: Evaluation of Learning

There was one item in this section.

Item.14.1: This item of the Observation Schedule was intended to study if English

teachers ensured learning was taking place while teaching.

Evaluation was regular to check whether learning was taking place.

Evaluation of Learning Classroom Observation

100 - 100

80
80 - Number %
Yes 24 80
5 B
2 < No 6 20
£¢
Z 8
= Total 30 | 100

No Total

Class room observation

Figure and Table 5.1.14: Evaluation of learning
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This item was about whether evaluation was in place to check whether learning
was taking place. Three regular classes of each English teacher had been observed that
had 10 teachers with 30 classes, being observed. 24 classes (80%) had teachers who
checked whether learning was taking place. The remaining 6 classes (20%) showed that
evaluation was not happening at all.

Conclusion: To conclude, it may be mentioned that the above section on evaluation of
Learning contains observation related to regular evaluations to check whether learning
was taking place. Observations showed that 80% of the teachers fulfilled the criteria

mentioned above, while 20% did not fulfill it.
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5.1.15 Section 15: Relationship of the Lesson with Future Lessons

There was one item in this section.

Item.15.1: This item of the Observation Schedule was intended to observe whether

English Teachers were able to relate the previous lessons with the ones that followed. .

Relationship of the Lesson with Future Lessons

Establishing the link with previous lessons as background to

the new lesson.

Classroom Observation

100 -

80

60

40

Number
Percentage

20

Yes No Total

Class room observation

100

Number %
Yes 8 26.67
No 22 | 73.33
Total 30 100

Figure and Table 5.1.15: Relationship of lesson with future lessons

This item was about the relationship of one lesson with other lessons, whether the

teacher briefly introduced the present lesson to earlier and later lessons.

8 teachers

(26.67%) linked the present lesson to the earlier and later lessons. Teachers in the

remaining 22 classes (73.33%) teachers failed to do it.

Conclusion: To conclude, it may be mentioned that the above section on Relationship of

the Lesson with Future Lessons contains one observation related to briefing students on

earlier and later lessons. It was found that 27% fulfilled the criterion, while 73% did not.
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5.1.16 Section 16: Fulfillment of the Objectives of the Lesson

There was one item in this section.

Item.16.1: This item of the Observation Schedule intended to find out of the English

Teachers achieved the objectives of the lesson while teaching.

Fulfillment of the Objectives of the Lesson.

The objectives of the lesson were clearly achieved.

Classroom Observation

100

80 4

60

40

Number
Percentage

20

Yes No

Class room observation

Total

Number %
Yes 9 | 30
No 21 70
Total 30 | 100

Figure and Table 5.1.16: Fulfillment of objectives of lesson

This item was about whether the objectives of the lesson were clearly achieved. Nine

classes (30%) had teachers who fulfilled the objectives of the lesson; teachers who stated

them achieved them too. The remaining 21 classes (70%) had teachers who failed to

achieve the objectives of the lesson.
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Conclusion: To conclude, it may be mentioned that the above section on Fulfillment of
the Objectives of the Lesson has one aspect related to achievement of objectives of the
lesson. Findings show that 30% of the teachers managed to achieve the objectives of the

lesson while the remaining did not.

5.2 Qualitative analysis of classroom practice

This section presents a broad description of three classes each of ten teachers. The classes
were the same video recorded ones that have been described quantitatively in the

previous section.

Teacher 1

Classes 1, 2 and 3

It was observed by the researcher in video recording sessions that the teacher was
discussing tongue twisters and how the student can pronounce a tongue twister. He was
teaching about practicing things regularly. He was using an example from the prescribed
textbook about Vempati China Satyam; the various dance forms that exist in India and
which dance form took its birth in AP. He gave them an assignment to pick out all the
adjectives from the passage and after writing this they were asked to note down the
assignment and submit it the next day.

It was observed that there are measures being employed to take into account the socio-
cultural background of students. It was observed that the teacher used L1 and L2 in the
classroom that was appropriate for the learners’ socio-cultural background and their

proficiency level. However, it may be stated that the learning in TDPs is moderately
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reflected in the classroom performance of the teachers with regard to curriculum, syllabus
and materials development. Furthermore, it may be stated that the awareness gained from
the TDPs was evident, though not so conspicuously, during teaching and preparation of
supplementary materials. The training at the TDPs, as can be seen from the analysis
above, had considerable impact on the methods used during classroom teaching. Though
the focus of the teacher most of the time was on completing the syllabus, it may be stated
that there was an endeavor undertaken by the teacher in trying to teach reading, writing,
listening, speaking, grammar, vocabulary, and aspects of study skills. The teacher was
not concerned about the aspect of evaluation. Furthermore, teacher-student interaction
and the manner of classroom teaching reflected teacher beliefs. These inputs from the
TDPs do have a bearing on teaching.

To conclude, it may be stated that the observations made through video recordings with
regard to the use of tongue twisters through assignments assigned revealed the teacher’s
use of L1 and L2 keeping in mind the socio-cultural background and proficiency.
However, the assignments submitted were disappointing. Moreover, the teacher is found
to be subjective during class room interaction. Though there appeared to be an attempt to
use the information learnt from TDP, evaluation and focus on research orientation was

found to be lacking.

Teacher 2
Classes 1, 2 and 3
In the observation of the researcher, the teacher was found discussing a subject that dealt

with the Maestro and his mission. It has been observed that there were instances to

180



measures being employed to take into account the socio-cultural background of students
in the class. However, the teacher was using some examples that tried to highlight socio-
cultural issues. These examples were not up to the mark and though they were related to
the context they were consuming time and diverting the class from teaching aspects of
language and innovativeness.

The teacher is observed using translation and bilingual method in the classroom that
seemed appropriate for the learners’ socio-cultural background and their proficiency
level. However, the methodologies learnt at the TDPs are moderately reflected in the
classroom performance of the teacher with regard to curriculum, syllabus and materials
development. In addition, on the other hand, the training undergone by the teachers at the
TDPs appears to have had deep impact on the techniques employed by the teacher in
classroom teaching. However, it was noticed that there were implicit attempts by the
teacher to the teach LSRW skills, grammar, vocabulary, and study skills to students.

To conclude it may be stated that the video recordings on observation reveal that there
were measures employed to consider the socio-cultural background of students of the
class. The examples employed in the classroom were relevant. The teacher, it is noticed,
used translation and bilingual method appropriate for understanding keeping in mind

learners’ socio-cultural background and proficiency.

Teacher 3
Classes 1, 2 and 3
This teacher discussed a poem that was prescribed in the textbook. It is detected that there

were significant attempts to take into account the socio-cultural background of the
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students in the classroom. Further, the teacher was employing a few examples that
contextualized the poem’s theme(s).

The instances that were employed were related and though they were contextualized in
accordance to the subject taught were taking the class from dealing the issues of language
and creativity. The teacher was observed using Telugu and English in the classroom that
appeared appropriate for the learners’ socio-cultural background and their ability. And it
was evident that the techniques and methods taught at the TDPs were seen in the
classroom performance of the teacher. In addition, it has been observed that the
characteristics of language teaching gained at the sessions conducted at the TDPs are
reflected in the classroom, including the exercises that were undertaken by the teacher at
the TDPs. Further, the teacher was thoroughly trying to make use of various techniques
that he had learnt at the TDPs, while dealing with aspects of grammar, vocabulary, study
skills and LSRW. Additionally, the teacher-learner conversation and the manner of
classroom teaching is brought into being — reproducing the teachers’ beliefs to some
level. The inputs from the sessions of the TDPs do have a bearing on this. There was no
reflection of the research orientation of the teacher.

To conclude, it is summarized that the teacher in question did pay attention to consider
the socio-cultural background of the students. The teacher did employ a few examples
that were contextualized with regard to highlighting socio-cultural aspects. The teacher
has been observed using Telugu and English languages in the classroom and has shown
extreme care to consider its appropriateness with regard to the learners’ socio-cultural
situations and ability. Moreover, the exercises that were undertaken by the teacher at the

TDPs seem to have an impact in the classroom teaching. It is noticed that the teacher was
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trying his best to make use of various techniques that he had learnt at the TDPs — while
dealing with features, viz., Grammar, VVocabulary, the aspect of Study skills and LSRW.
The teacher was however not explicitly seen to be concerned with evaluation, and no

reflection of the research orientation of the teacher is evident.

Teacher 4

Classes—1,2and 3

It has been observed by the researcher in the video recording that the teacher was
discussing characteristics of family and how the student can get an overall picture about
any family. He was teaching and trying to relate various issues related to the subject
matter that was being taught. He was using examples from the socio cultural situation and
trying to link them with the prescribed lesson that was being dealt with from the
textbook. He was giving assignments that dealt with grammar and writing factors.

It was further noticed that the teacher was using methods which were socio-culturally
significant. The teacher was observed using the native language in the classroom that was
appropriate for the learners’ socio-cultural background. But, while using the bilingual
method, the mother tongue/local language was being used most of the time rather than
English.

The teacher was to an extent concerned about the facet of evaluation. Likewise, the
teacher-student interaction and mode of classroom teaching was illustrated teacher
beliefs.

To conclude, it may be noted that the video recordings presented the teacher as teaching

and relating various issues concerned with the subject matter being taught. Eexamples
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from the socio-cultural situation were linked to the prescribed lessons in the textbook.
Aassignments dealing with grammar and writing, methods and their employability were
noticed to be socio-culturally related. The teacher is observed using the native language
in the classroom appropriate to the learners’ socio-cultural background. But, while using
the bilingual method, the mother tongue/local language was being used more than
English.

In addition, the language skills received at the TDPs were demonstrated during
instruction and practicing in the class. The preparation at the TDPs appears to have
significant influence on the techniques employed during classroom teaching. Eventually,
it is witnessed that there was an effort by the teacher while teaching skills, viz., Listening,
Speaking, Reading, Writing, Grammar, Vocabulary, and the aspect of Study skills. The
teacher was concerned with evaluation. The teacher-student interaction and mode of
classroom teaching illustrated teacher beliefs. The techniques acquired at the TDPs did
have a bearing while hardly any indication of research orientation of the teacher is

noticed.

Teacher 5

Classes—1, 2 and 3

The teacher was dealing with a prescribed lesson: Bonsai Life from the textbook. The
teacher was motivating the students and employing various examples that were about
local issues familiar to the student. He was asking them to identify the grammatical
aspects from the passages of the lesson. The teacher, furthermore, was observed asking

the students’ questions and interacting with them.
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It was seen that there were initiatives to take into account the social and cultural
experiences of students. Teacher was student-centered and  students are actively
involved in the class. The teacher used interactive and communicative language teaching
techniques. Probing questions eliciting answers from the students were used.

To conclude it may be noted that the teacher was motivating and employing examples
which were related to the local issues; and grammatical aspects from the passages of the
lesson were given. There was teacher-student interaction and initiatives to highlight the

socio-cultural issues. The teaching was of the expected standard.

Teacher 6

Classes—1,2and 3

It was observed by the researcher that the teacher was discussing aspects of grammar and
poetry and how the student can get an overall idea about making use of grammar in actual
situations. The teacher was teaching and trying to relate various issues to the grammatical
aspects that were being taught. The teacher was using examples from the local, social and
cultural circumstances and trying to link them with the prescribed lesson. The teacher
was making the students work on the exercises.

It was also seen that the teacher was using instances learners could relate to. The teacher
was observed employing very little of L1 in the classroom. It was noticed that the insights
gained at the TDPs were echoed to an extent in the classroom by the teacher with regard
to supplementary materials development; she prepared language tasks using grammar
rules charts, and other teaching aids in the class. In addition, the teaching of grammar and

other language skills received at the TDPs were demonstrated during instruction and
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preparation of supplementary materials. The approach of the teacher was learner friendly,
posing questions giving ample time for classroom interaction. She went beyond the text.

To conclude it may be stated that the video recordings reveal that the teacher was trying
to relate issues and grammatical aspects that were to be taught. The examples used were
representative of the socio-cultural circumstances and linked to the lessons that were
being taught. The teacher employed less of L1 in the classroom. It is noticed that the
insights gained at the TDPs were echoed to an extent in the classroom by the teacher with
regard to curriculum, syllabus and materials development. The teaching of grammar and
other language teaching skills received at the TDPs were demonstrated during instruction
and preparation of classroom teaching practice. Preparation of supplementary materials
was seen. There was an effort by the teacher while teaching LSRW skills. The teacher
was to an extent concerned about evaluation, but there was no evidence of research

orientation of the teacher.

Teacher 7

Classes—1, 2 and 3

It has been observed by the researcher that the teacher was discussing prescribed lesson
titled Dead Rat and composition and how the student can get an overall idea about
writing composition in actual situations. The teacher was teaching and trying to relate
various issues related to aspects of interaction in day-to-day life. The teacher was using
instances from the social and cultural circumstances and trying to fuse them with the
lesson that was being taught from the textbook. The teacher was making the students

respond in English and work on the exercises that were prescribed in the textbook.
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It was noticed that the teacher was using examples and employing them which were
socially and culturally related. A lot of interaction was happening in English. It was
noticed that the insights gained at the TDPs were echoed to an extent in the classroom by
the teacher with regard to curriculum, syllabus and materials development

To conclude, it may be stated that the teacher was focusing on the prescribed lessons and
the socio-cultural circumstances were linked with interaction. The teacher was making
the students communicate in English. Moreover, the insights gained at the TDPs were
echoed with regard to curriculum, syllabus and materials development. It is noted that
there was an effort by the teacher while teaching skills and there was focus on evaluation.
The teacher-student interaction and mode of classroom teaching illustrated teacher
beliefs. The abilities learnt at the TDPs did have a bearing but there was no evidence of

research orientation of the teacher.

Teacher 8

Classes—1, 2 and 3

It was observed by the researcher that the teacher was discussing aspects of grammar and
poetry and how the student can get an overall idea about making use of grammar in actual
situations. The teacher was teaching and trying to relate various issues related to the
grammatical aspects that were being taught. The teacher was using examples from the
local, social and cultural circumstances and trying to link them with the prescribed lesson
that was being dealt with from the textbook. The teacher was making the students work

upon the exercises that were prescribed in the textbook.
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It is further noticed that the teacher was using instances and employing them which were
socially and culturally related. Yet, the other abilities gained at the TDPs appear to have
significant influence on the techniques employed during classroom teaching. Eventually,
it has been witnessed that there was an effort carried by the teacher while teaching skills,
viz., Grammar, Vocabulary, and the aspect of Study skills and less importance was given
to Listening, Speaking, Reading, and Writing. The teacher was to an extent concerned
about the facet of evaluation. Moreover, the teacher-student interaction and mode of
classroom teaching was examined illustrating teacher beliefs to a certain level. The
abilities learnt at the TDPs do have a bearing on this. There was no indication of research
orientation of the teacher.

To conclude, it may be mentioned that the video recordings reveal the teacher trying to
relate socio-cultural issues with the grammatical aspects being taught. The teacher was
using more of English and the insights gained at the TDPs were echoed in the classroom.
The focus of the teacher remained mainly on the completion of the syllabus. However,
the teacher was concerned about evaluation and the abilities learnt at the TDPs did appear

to have a bearing while there was no evidence of research orientation of the teacher.

Teacher 9

Classes—1,2and 3

It has been observed by the researcher in the video recording that the teacher was
discussing about a prescribed lesson titled Dead Rat and composition and how the
student can get an overall idea about making use of composition in actual situations. The

teacher was teaching and trying to relate various issues related to the aspect of interaction
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in day-to-day life. The teacher was using instances from the social and cultural
circumstances and trying to fuse them with the lesson that was being taught from the
textbook. The teacher was making the students respond in English and work upon the
exercises that were prescribed in the textbook.

It is further noticed that the teacher was using instances and employing them which were
socially and culturally related. The teaching of composition, speaking and other language
skills received at the TDPs was reflected during instruction and preparation of teaching
aids also was seen. Eventually, it has been witnessed that there was an effort made by the
teacher while teaching skills, viz., Composition, Listening, Speaking, Vocabulary, and
the aspect of Study skills and less importance was given to Reading and Writing. The
teacher was to an extent concerned about the facet of evaluation. Moreover, the teacher-
student interaction and mode of classroom teaching illustrated teacher beliefs. The
abilities learnt at the TDPs do have a bearing on this. There was no indication of research
orientation of the teacher noticed.

To conclude it may be summarized that the video recordings revealed the teacher
discussing composition and grammar. The teacher was observed relating socio-cultural
issues with the prescribed lesson. The teacher it has been further observed employed less
of mother tongue in the classroom. Most of the insights learnt at the TDPs were
implemented in the classroom. The language abilities gained at the TDPs by the teacher
appear to have significant influence on the techniques employed during classroom
teaching. The teacher appeared to be more concerned about completing the syllabus. The

teacher was to an extent concerned about the evaluation and the abilities learnt at the
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TDPs did have a bearing. However, there was no proof of research orientation of the

teacher.

Teacher 10

Classes—1,2and 3

It has been observed by the researcher in the video recording, teacher was using pair
work and group work in the class. The teacher was discussing aspects of grammar and
poetry and how the student can get an overall idea about making use of grammar in actual
situations. The teacher was teaching and trying to relate various issues related to the
grammatical aspects that were being taught. Teacher taught degrees of comparisons and
using metaphors like moon, comparing with beauty. Teacher was writing examples on the
black board. He was checking students writing on the note books. A little correction took
place in students writing. The teacher was using examples from the local, social and
cultural circumstances and trying to link them with the prescribed lesson that was being
dealt with from the textbook. The teacher was making the students work upon the
exercises that were prescribed in the textbook.

It is noticed that the insights gained at the TDPs were echoed to an extent in the
classroom by the teacher with regard to materials development. Eventually, it is noticed
that there was an effort carried by the instructor while teaching skills, viz., Grammar,
Vocabulary, and the aspect of Study skills and less importance was given to Listening,
Speaking, Reading, and Writing. The teacher was to an extent concerned about the facet
of evaluating students writing. Moreover, the teacher-student interaction and mode of

classroom teaching illustrated teacher beliefs to a certain level. The abilities learnt at the
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TDPs do have a bearing on this. There was no indication of research orientation of the
teacher noticed.

To conclude it may be noted that the video recordings of the teacher demonstrate that the
teacher used socio-cultural examples while teaching grammatical aspects. The teacher, it
is noticed, used more of L2 in the classroom. In addition, the language abilities gained at
the TDPs were employed during classroom teaching. While the teacher-student
interaction and mode of classroom teaching is found illustrating teacher beliefs. The
abilities learnt at the TDPs do appear to have a bearing on teacher teaching, whereas

hardly any indication of research orientation of the teacher is noticed.

Conclusion of Classroom observation

To conclude, it may be stated that the Resource Persons considered the aspect of
sensitization with respect to the social and cultural background of the students, viz.,
teachers at the TDPs. Among the respondent Practicing English Teachers, 80% felt that
they were sensitized about the socio-cultural background of students, while 20% were not
sure and did not properly respond to the questions asked by researcher which was
reflected even in the actual classroom video recording.

Subsequently, as we come to the case of issues related to the overall curriculum and
syllabus content, though 90% of the Practicing English Teachers agreed that there were
discussions on curriculum, syllabus and materials production at the TDPs. Moreover, the
discussions at the TDPs aided their classroom teaching and the preparation of

supplementary materials. Yet, it may be observed from the video recordings that not even
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50% of the teachers were successful in implementing the instructions imparted at the
TDPs.

With respect to approaches and methods of teaching English, with reference to (listening,
speaking, reading, writing, vocabulary, grammar, study skills) 80% of the teachers agreed
that the TDPs raised awareness with regard to approaches and methods of teaching
English. They felt that the TDPs provided training in discrete testing of the respondents,
integrates testing related to testing only skill - sub-skill and skill. They opined that the
traditional methods of training proves to be a waste of time and energy and instead
recommended adopting practical methodology. However, 40% did not perform well in
the class and were busy completing the syllabus.

Consequently in the case of Evaluation, 90% of the responses affirmed that the TDPs
discussed evaluation practices and trained teachers to evaluate more appropriately by
taking feedback for every activity and involved them through reflection on teaching and
learning. However, not even 10% are noticed as being successful as observed through the
video recordings. Most of the teachers were found failing in the case of evaluation in the
actual classroom.

As the researcher takes a close look at the Teacher Beliefs and Learner Beliefs, 70% of
the teachers responded that the TDPs focused on topics like teacher beliefs and learner
beliefs. They felt that the discussions revealed differences in their teaching practices in
their real-time classroom situation. But, nearly 50% of the teachers were found not
implementing the factors in their actual classroom situation. They were more concerned

about completing the syllabus.
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Finally, in the case of research orientation 60% of the teachers responded that the TDPs
have guided and helped them in accessing library resources, journals and e-journals, to
become members of Professional Bodies, aided in preparing Paper Presentations and
enabled them to develop as insightful teachers. Yet, 90% of them were not able to reflect
it in their classroom teaching. They responded that reading activities helped them in
classroom teaching. They further remarked that classroom interaction encouraged them to
engage in research but failed to provide proper details. Subsequently, they opined that the
future TDPs should have more discussions on Research awareness. However, 40% were

not sure and did not properly respond to the questions asked by researcher.

5.3 In-depth analysis of classroom practices

This section presents an in-depth analysis of the classroom practices of three classes of
four teachers. There are two male and two female teachers, one each from the two types
of schools of APSWREIS: RPRP and Magnet schools.

Teacher 1.

The three classes dealt with:

Class 1:Maestro with a Mission

Class 2:The Bonsai Life
Class 3:The Bonsai Life

In-depth analysis Teacher 1 classroom observation

Question Yes/No | Example Remarks/Observations
a. Are measures Yes Based on the socio-
being employed to “See! To born poor is not your | cultural background of
take into account the mistake, but to die poor is your | students, the teacher
socio-cultural mistake. “(class -2) quotes Bill Gates to
background of encourage them to work
students? “Now-a-days farmers use the | hard and succeed.
plants are also grown; some | The teacher brings in
certain short pattern the crop is | factors that the students
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of this size and give great fruit.
We will be astonished to see
them. We will be amazed to see
such short trees giving great
fruit” (class-2)

“It’s rather enough for a girl to
make a washerman account. She
has to be married to a man. OK!

Washerman means Dhobi... In
future, which girl you are going
to marry? An educated girl or an
illiterate girl. Which girl would
you like to marry? Educated girl
(students reply) so, remember it
in your mind. So, don’t restrict
them to be at home. Be broad in
your mentality. Let them go to
office. Let them work.” (class-3)

relate to given their own
background.

b. Is the language Yes “Is this system followed in | Teacher is using students’
used for teaching in agriculture? Do you have any | field experience and the
the classroom idea about it? Nowadays farmers | language is pitched at the
appropriate for the use different plant varieties | level of the students.
learners’ socio- which yield a lot of fruit in a

cultural background short period of time after sowing

and their proficiency it.” (class -2)

level?

C .i. Does this yes. most of these are extra
learning in the Has given example of a ‘tongue | material that are given to
teacher development twister’ as a warm up activity. students in the oral
programme reflect in .

the classroom Narrated stories of Vempati narrative form. They are
performance of Chinna Satyam (class -1) use.d .a.s warm up
teachers with regard Bill Gates (class -2) activities.

to curriculum, Talks of kinds of agriculture.

syllabus and (class -3)

materials

development?

ii. Does this Yes There is ample evidence

awareness reflect
during teaching and
preparation of
supplementary

Narrating stories

Giving contexts

of the teachers capacity to
create material
independently and use it
in the class appropriately.
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materials? Does it
enable them to
prepare materials
independently?

These are done in the form
of Narrating stories and
Providing contexts for the
lesson contents. s

d. Does the training | Yes (The teacher reads the text.) | The teacher reads the

at the teacher Later the teacher  gives | lesson aloud and explains

development instructions like: the lesson.

programme impact “Now you open your books and | Along with giving

the methods used silently read the whole thing...if | instructions on

during classroom you got doubts.” (class—1) “Silent reading”. These

teaching? How do are important reading

they reflect in the “You should not move your | strategies the teacher is
teaching of finger along with the lines. | familiarising them with.

Reading, Read with your eyes okay.”

(class—1)
Writing No No. writing task was taken up in | The classes observed did
this class not have any writing task.
but assignments were
given as homework.

Listening No No overt listening task While some amount of
listening is inevitable in
classroom interaction,
there were no overt tasks
in these sessions.

Speaking Yes “If I say a sentence, can you The teacher seems to be

repeat the same sentence?.... If giving ample amount of
you repeat the same thing again | practice in speaking. This
and again, it becomes easy for includes answering the
you”. (class-2) questions, narrating the
“Can anybody say the story of stories read and

Vempati Chinna Satyam from interacting with the

the starting in your own words? | teacher.

It may be wrong”. (class-2)

Grammar No No overt grammar task No grammar task was
overtly done during these
sessions.

Vocabulary Yes. “pick out the adjectives” (class- | vocabulary tasks were

1)

“We have come across the word
passionate. It means......”(class
1)

taken up as part of the
reading and discussion
process.
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“elated means very happy and
exited” (class-3)

Study skills Yes “silent reading”  mentioned | There were instances of
earlier (class 1) instruction on silent
“now stand up and read this | reading and other study
paragraph aloud”( class 2) skills.
e. Do the sessions on | Yes There were instances of
‘evaluation’ in the “Can anybody say the story of evaluation during the
teacher development | | ... from the starting in your | question answer sessions
programme impact own words”. (class 1) and the final discussions.
the evaluation
process of teachers in
the classroom? How?
f. Does the teacher- | Yes The classroom teaching reflects | The teacher interacts with
student interaction the teacher belief about gender | the students to make the
and manner of sensitisation environment student-
classroom teaching “Is your mother very busy? How | friendly. She also attempts
reflect anything on does she spend her day? What | to raise awareness about
teacher beliefs? Do does she do?” (class 2) gender in the classroom.
the inputs from the
teacher development “She makes some preparations.
programmes have a She sends my sister to school
bearing on this? she cooks, she watches TV they
don’t want sit idle. My mother
also watches TV”. (class 3)
g .Does class-room No Nothing overt Not overt but there is a

teaching reflect the
research orientation
of teachers? Are
these the fallout of
the teacher
development
programmes?

good amount of
experimentation
happening in the
classroom during the
teaching /learning process.

This Teacher’s responses in the open ended questionnaire for each section are given
below (only the relevant responses have been quoted here):

Necessity of bringing in socio cultural background

“Yes, these contexts are sometimes discussed and so teachers are also sensitized
to these contexts. ‘And these are reflected in classroom teaching.”
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Curriculum and syllabus
“classroom teaching can be made more effective.”

“(It is important to have discussions on curriculum and syllabus).Yes, the more
discussions are done the more new and innovative ideas would arise.”

Appropriateness of the materials being used

“The level of language is apt to the standard of students, it would be more helpful
if it 1s made simpler”.

Approaches and methods of teaching

“TD programmes raise awareness as well as polishes the already learnt
approaches and methods. They provide training to use suitable approach to the apt
situations.”

Evaluation

“Questioning, making students retell what is told by the teacher Quiz
programmes etc.”

“Yes, the evaluation is (done)more appropriately as they concentrate on making
the class more child centric.”

Teacher beliefs and learner beliefs

“Yes, they made us think how to make our class as innovative as possible.”

Research awareness.

“(Yes, they will help). If only they (research awareness programmes) are
seriously implemented and practiced”

“They (Research oriented reading) helps in classroom teaching”

“Yes , they(Future TD programmes) should provide (research awareness on
teaching techniques) then only there can be scope for the development of teaching
techniques.”

Teacher 3
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The three lessons for which analysis has been provided

Class 1: Preteen Pretext
Class 2: The Treasure Within

Class 3: Grammar

Question Yes/No

Example

Remarks

a. Are measures Yes
being employed to
take into account the
socio-cultural
background of

“In ancient days information
transfer from one place to
another place HOW? Through
letters from letters now we got
information how? Through the

The teacher reflected on
the socio-cultural
background of the
students. Teacher is trying
to differentiate between

students? cell phones. We sent the old form of
message writing the few words | communication (snail
and sending the message. Today | mail) and modern form of
we discuss about the cell phones. | communication (electronic
Preteen Pretext What do you see | mail).
in the picture? Mother is sitting | The language of the
in the sofa. Daughter is sitting in | Teacher however, has
the chair upstairs.”(class 1) serious flaws and can even
impede understanding at
times.
b. Is the language No “If we permit the cell phone to There is no overt attempt

used for teaching in
the classroom
appropriate for the
learners’ socio-
cultural background
and their proficiency
level?

the class. You don’t listen to the
class. You always play with
phones. “

to simplify the language
of the text. But simpler
examples are given to
make the text
comprehensible.

c.i. Does this No
learning in the
teacher development
programme reflect in
the classroom
performance of
teachers with regard
to curriculum,
syllabus and
materials
development?

No. There is not attempt to
create overt supplementary
material but the lessons have
been contextualised.

“When my daughter goes
outside, immediately, | check
where she was how?”

In a very limited way,
there is attempt to
contextualise the material,
give relevant references
and supplement the given
text.
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ii. Does this No Used only Text Used black board and

awareness reflect No other materials lecture method

during teaching and

preparation of

supplementary

materials? Does it

enable them to

prepare materials

independently?

d. Does the training | Yes Teacher asks students to

at the teacher Teacher asked students to read read aloud the vocabulary

development aloud the meaning on the board | items put up on the board
programme impact “read the meanings of... onthe

the methods used board”

during classroom (class-2)

teaching? How do

they reflect in the

teaching of

Reading,

Writing No There were no writing tasks No writing tasks given
given during the classes during the during the
observed for this teacher classes observed.

Listening No No. The teacher did not give No overt task was given
time to test the listening but it was assumed that
comprehension of students. listening comprehension

would be activated during
teaching.

Speaking No. No speaking activity The teacher did not
include any speaking
activity in the classes
observed.

Grammar Yes “Today we discuss about Parts This teacher gave a lot of

of Speech. Every language has
to write some rules and
conditions. Words are divided
into 8 kinds. According to their
functions are called parts of
speech.

Noun

Pronoun

Verb

Adverb

Adjective

Preposition

Conjunction
Interjection”(class-3)

importance to teaching
grammar. There were
problems however in the
teacher’s usage of English.
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Vocabulary Yes Look at rhyming words in the Teacher taught vocabulary
Poem using rhyming words in
Phone — alone the poem.
Night—Iight
Rage—page...(class-1)
Study skills No No overt teaching of study The teacher did not spend
skills. time to overtly teach the
study skills
e. Do the sessions on | No No Evaluation was done during | This teacher hardly
‘evaluation’ in the the classes observed. included any evaluation
teacher development component in her
programme impact teaching. There were
the evaluation sporadic questions asked
process of teachers in but she did not wait for
the classroom? How? students to respond.
f. Does the teacher- | Yes. The teacher believes that The teacher beliefs about
student interaction technology is a hindrance for the | the hindering role of cell
and manner of learners. phones is reflected in the
classroom teaching “ Mother says do homework but | talk in class.
reflect anything on her child did not listen. ....the
teacher beliefs? Do child goes with friends through
the inputs from the the cellphones”
teacher development
programmes have a She called to her daughter. No
bearing on this? doubt cell phone is easy but no
face to face”
G .Does class-room | No Nothing overt No. There is no apparent

teaching reflect the
research orientation
of teachers? Are
these the fallout of
the teacher
development
programmes?

sign of orientation. The
teacher made no attempt
to try new methods or
teaching processes in the
classroom.

Teacher responses in the open ended questionnaire

Necessity of bringing in socio cultural background

“Yes, I believe that such inputs (aids) would have a bearing which teaching in my
class to see the child to develop memory.”
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Curriculum and syllabus

“different aspects are discussed in these programmes( presentations-practice-
production-describing things)”

Teacher beliefs and learner beliefs

“Yes I implement these discussion difference aspects LSRW skills in classroom

teaching.”

Teacher 4

The three lessons for which analysis has been provided

Class 1: The Tattered Blanket

Class 2: | Can Take Care Of Myself

Class 3: The Bonsai Life

Question

Yes/No

Examples

Remarks

a. Are measures
being employed to
take into account the
socio-cultural
background of
students?

Yes

“(We have)Economic problems for
that no joint families reasons.
....Economic and social causes also
affect joint families. Now we are
going to read about the present day
situations about the families. Families
are not joint family’s only nuclear
families. Nuclear families in the sense,
father, mother and two children
(students) today we find many nuclear
families.”(class-1)

“The mother rat decided to marry her
daughter. Generally when parents
decide to marry their children they
look for grooms, village to village.”
(class-2)

“Village life and city life two life
styles are there. Which life style do
you like most. Village life — peaceful

Teacher is relating
modern family
system in the society.

Teacher is explaining
the general approach
of parents towards a
search of groom for
their daughter.
Teacher compares
city life and village
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place, fresh air, pollution free.

City life — pollution, busy life, air
pollution, no. of vehicles moving here
and there. That’s why pollution, etc.
so, you don’t like city life only you
like village life.” (class-3)

life, by carefully
drawing attention of
the students to
environmental issues.

b.Is the language Yes “Why are you not asking Vimala teacher uses bilingual
used for teaching in ...text...Gopi’s name is Vimala. method to facilitate
the classroom Nuvvu busy gaunnavu, marivimala, ni | students to
appropriate for the Kids niaaina letter comprehend theme of
learners’ socio- wrayamaniadagavachukada.( you are | lesson
cultural background busy. At least you can ask the kids to
and their proficiency write a letter)”(class-1)
level?

“general ga pelli cheyalanukunnapudu

evaraina dhanavantudiki,

gunavantudiki iwalanukuntaru.”

(everyone would like to marry their

daughters to rich and talented people

with good chaacter)(class-2)
C .i. Does this Yes No supplementary materials used in The teacher did not
learning in the the class. But the teacher is making provide any
teacher development extensive use of bilingualism and supplementary
programme reflect in provided contexts for the students to material but gave
the classroom think about. extended context to
performance of help comprehension.
teachers with regard
to curriculum,
syllabus and
materials
development?
ii. Does this Yes There is no evidence of any ability to The teacher has
awareness reflect prepare formal supplementary been able to provide
during teaching and material. But extensive bilingual oral narratives in the
preparation of material has been provided almost as a | home language of the
supplementary parallel text. students. This can be
materials? Does it thought of as an
enable them to ability to make new
prepare materials material.
independently?
d. Does the training | Yes “See the picture and answer the Teacher used pre

at the teacher
development
programme impact
the methods used
during classroom

question that follows

1. What do you observe? Two
families. Nuclear family, Joint family.
2. Do we find many joint families in
our society? Yes/No? Give reasons.

reading task teaching
the lesson :The
tattered Blanket.
teacher introduced
the author Kamala

202




teaching? How do
they reflect in the

No there are joint families. But there
are not many joint families, in the

Das

teaching of society.”

Reading, What are the reasons?” (class-1)

Writing No No overt writing task was given The teacher did not
provide any overt
writing task during
the sessions
observed.

Listening Yes The teacher provides alternative The teacher has

narratives and asks questions on them | asked questions on

“What do you think the most the narratives. This

important thing to learn live would involve a good

well”(clas-1) amount of listening
comprehension.

‘What are the qualities that you have

to be independent in your life?” (class-

1)

Speaking Yes Questions asked and discussed onthe | Although no

narratives provided extensive speaking
activity has been

“Answer the questions now” included, the teacher
seems to have

“Do you agree or Disagree? Why?” attempted to involve

(clas-1) the students in
discussion.

Grammar No On toes means busy, move on. Teacher uses

On toes is also a phrase. | am always | situational approach

busy. Last year promotion while teaching

Why are you not asking Vimala | grammar.

...text...Gopi’s name is Vimala.

Nuvvu busy ga unnavu, mari vimala,

ni kids niaaina letter wrayamani adaga

vachukada.(class-1)

Vocabulary Tattered means torn Meanings are given

exasperatingly = angrily. directly. No overt
vocabulary tasks are
done.

Study skills Yes Teacher made tables on the board and | Teacher seems to be

asked students to provide information.

focusing on
information transfer
and even enabling
the students to make
inferences on the
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basis of diagrams.

The teacher also
provided a pre
reading activity and
engaged the class
using the bilingual
method.

e. Do the sessions on | Yes “1.The narrator receives letter very There were instances
‘evaluation’ in the frequently of evaluation during
teacher development True sir the question answer
programme impact 2. The letter brought the news of the sessions and the final
the evaluation narrator’s sister and brother-in-law discussions.
process of teachers in arrival.
the classroom? How? True sir

3. The narrator’s husband was very

happy to hear the news of the visitors.

True sir

4.Akkayya was not interested to

continue her studies

False (teacher : In those days girl

education is not important)

5. The narrator’s husband likes the

traditional food of Andhra Pradesh?

True sir”(class-3)
f. Does the teacher- | Yes “Answer the questions now: The teacher interacts
student interaction 1. What do you think the most with the students to
and manner of important thing to learn live well. motivate
classroom teaching Ans: how to protect myself and
reflect anything on become strong.
teacher beliefs? Do 2. What are the qualities that you have
the inputs from the to be independent in your life.
teacher development Ans: Job, goal reach, target reach
programmes have a (students) hardworking.
bearing on this? 3. Do you agree or disagree with the

daughter rat?

Disagree? No sir Agree”
G .Does class-room | Yes. The teacher’s use of bilingual The teachers use of

teaching reflect the
research orientation
of teachers? Are
these the fallout of
the teacher
development

narratives reflects on the research
orientation of the teacher.

the bilingual method
as a pre-task is a
distinct research
orientation. Probably,
it is the teacher’s
attempt to mediate
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programmes? the learning in the
given text.

Teacher responses in the open ended questionnaire:
Curriculum and syllabus
“It (the TDP) enriched my C.R. teaching”

“Yes, A.V. Aids, charts, skits, etc. these materials create interest in learning among the
students”

Appropriateness of the materials being used
(The materials used in the programmes were) very good.

(The materials used in the programmes were) up to the level of their (the pupils)
Understanding

Approaches and methods of teaching

“Classroom teaching become very easy task. It’s now student centered.”
Evaluation

“(1 used) bilingual method for evaluation.

Action research

“It helps to know the latest techniques of teaching. It helps to update ourselves.”

Teacher 9

The three lessons for which analysis has been provided
Class 1: The Dead Rat

Class 2: The Dead Rat

Class 3: The Dead Rat

Question Yes/No | Examples Remarks

a. Are measures Yes “It means a person who has no home The teacher does not
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being employed to
take into account the
socio-cultural
background of
students?

and no job ...keeps roaming...
generally we see such people also.
They don’t study properly. They don’t
do any kind of job. Simply they want
to eat, watch TV, go around with
friends and half of their life is only
like this gone...” (class-1)

“If the child is there, father is not
there. Father is dead only mother is
there, what the mother will think”
(clas-1)

give any exclusive
context to create the
background but
weaves it often into
the teaching of the
lesson.

b. Is the language Yes Teacher: you take some money and Carefully elicited
used for teaching in what you have to do? responses from their
the classroom Students: business experiences. The
appropriate for the Teacher: take up our business and teacher also seems to
learners’ socio- then be making the
cultural background Students: pay material appropriate
and their proficiency Teacher: repay the money, returnthe | to their proficiency
level? money, ok, or you keep the without level

paying?

Students: no madam

Teacher: you have to return?

Students: yes
C .i. Does this yes The teacher modifies the teaching Although there is no
learning in the material as and when the teaching is evidence of
teacher development going on- preparation of
programme reflect in material, the teacher
the classroom seems to be
performance of contextualising the
teachers with regard lessons and making
to curriculum, it richer than the
syllabus and given text
materials
development?
ii. Does this No No supplementary material was Although no
awareness reflect overtly made or used in the class supplementary
during teaching and material was overtly
preparation of used, the teacher
supplementary attempted to
materials? Does it sufficiently
enable them to supplement the
prepare materials lesson by extended
independently? examples and

discussions.

d. Does the training Yes. The teacher initiates a reading task at | The teacher seems to
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at the teacher
development
programme impact
the methods used
during classroom
teaching? How do
they reflect in the
teaching of
Reading,

the beginning by eliciting responses

“ find the picture on the page and list
out the different things”

be engaging the
students in a close
reading task. This
can be thought of as
a pre reading activity
given before the
teaching of the
lesson.

Writing

No

No writing activity given

No writing activity
given during the
classes observed.

Listening

No

No overt listening activity

No overt listening
activity but the
interactive nature of
the class assumes the
necessity of intense
listening and
responding.

Speaking

Yes

“tell me whatever you find in that
picture”. (class-1)
“everyone is talking about something.
What are they talking about? Tell me”
(class-1)
“Did you understand anything from
this para? ...you want to speak out
once again?”’(class-2s)

The teacher seems to
continuously involve
the students in
speaking activities
drawn from both the
lesson being taught
and the
supplementary
examples the teacher
provides. Most of the
speaking tasks
emphasise the
teacher’s need to
enable the students
mediate between the
lesson and their own
experience.

Grammar

No

No grammar tasks undertaken

No grammar task
was undertaken
during the classes
observed. This was
probably because of
the flow the teacher
wanted to sustain.

Vocabulary

yes

“So, vagabond, vagabond is a new
word here just you refer your
dictionary, just open a dictionary and

The teacher seems to
discuss the difficult
words in the text by
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see, just go through”

“ it means a person who has no home
and who has no job, so he moves
away from one particular place to
another place, he continuously keeps
on roaming without any home without
any job that kind of person is called
as a vagabond”

contextualising them
and by providing
extended contexts for
them. This can be
seen as an effort to
inculcate inferencing
abilities in students.

Study skills yes The teacher engaged the students in The teacher seems to
activities like using a dictionary, be extensively using
guessing meaning, etc. study skills,

prompting the
students to come up
with responses and
understand the
content
independently in
different ways.

e. Do the sessions on | Yes “Teacher: sit down, next what is the Teacher is assessing

‘evaluation’ in the meaning of this, one day Madananka | students’ listening by

teacher development absconded from his house, absconded, | interactive mode.

programme impact do you know the meaning?

the evaluation Students: escape

process of teachers in Teacher: one girl, one girl

the classroom? How? Students: sneak quickly and secretly
Teacher: sneak quickly and secretly,
secretly means, secretly doing
something what is the meaning of
that?

Students: telling
Teacher: keep telling
Students: no
Teacher: then what is the meaning of
that? You may tell to your friend that
is secret. Secret means what?
Students: personally”
f. Does the teacher- | Yes Teacher: Ok, children for today, you The teaching process

student interaction
and manner of

classroom teaching
reflect anything on
teacher beliefs? Do

turn the page 139, you find the picture
on that page, just you have to list out
what are the different things in that
picture, one by one you tell me
whatever you find in that picture...

demonstrates the
teachers’ beliefs
about engaging with
the students,
mediating the
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the inputs from the
teacher development
programmes have a
bearing on this?

yes we will start.

Students: House

Teacher: You can see a house, then
what else

Students: Rat

Teacher: You can see rats,
Students: One boy

learning process, etc.

G .Does class-room
teaching reflect the
research orientation
of teachers? Are
these the fallout of
the teacher
development
programmes?

Yes

The teaching session shows the
teacher experimenting and trying
different ways of making students
interpret, read, respond and
understand.

Not overt but there is
a good amount of
experimentation
happening in the
classroom during the
teaching /learning
process. Mediation is
one of chief methods
of experimentation
taken up in the
classes of this
teacher.

Teacher responses in the open ended questionnaire:

Necessity of bringing in socio cultural background

“Generally, teachers are rarely sensitized regarding the socio-cultural background

of the students.”

“ it 1s essential as the teacher will come to know about the social and cultural
background of the learners and deal with them accordingly.”

Curriculum and syllabus

“These discussions provide us for more deeper understanding of the text and give
more illustrations to explain the context clearly.”

Appropriateness of the materials being used

“The learners can relate the text to their real-life situations.”

“Teacher Development Programmes seldom provide any training to
independently create new material”

Approaches and methods of teaching
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“The training of dealing with CCE texts has helped a lot when I tried it out in my
class my students were able to frame many sentences on their own when the cover
picture was exploited”

Evaluation

“Yes, the TD programmes discuss evaluation practices and give idea of
observation and various methods of evaluation tools.”

Teacher beliefs and learner beliefs

“Yes, the future TD programmes should have more of such discussions.”

Conclusion

This section makes an in depth analysis of the classes of four teachers. The analysis
shows that the teachers are aware of the benefits of the teacher training programme and
want to incorporate their learning in their classes. However, we find that sometimes it is
done overtly but most of the times the method used or the research orientation seems to
be reflected in their teaching process. Probably, more intense training would help them
develop these teaching /learning aspects and implement them in the classroom more
effectively.
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CHAPTER 6

DISCUSSION AND CONCLUSION

6.0 Introduction

The present study is an attempt to find the effectiveness of TDPs for English teachers of
Social Welfare Residential Schools in the States of Andhra Pradesh and Telangana.
It is an exploratory case study using a mixed methods approach. This study has two

research questions, given below. The research questions and tools used to collect data for

the research questions were as follows:

Research Question 1

1. Do the objectives of TDPs match with the needs and expectations of the teachers

(with specific reference to the English component) of APSWREIS?

Tools:

e.

Questionnaire for academic coordinator
Semi-structured interviews for resource persons
Questionnaire for teachers (closed-ended)
Questionnaire for teachers Questionnaire (Open-ended)

Observation of TDPs

Research Question 2

2. Are the teachers’ views and learning reflected in actual classroom practice?

Tools:

a.

b.

Observation checklist--quantitative

Observation checklist—qualitative
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The research tools used for the study provided some valuable information concerning
English teachers’ teaching abilities. The effectiveness of TDPs for teachers was recorded
after their attending the TDPs which aimed at improving their teaching skills. In this
chapter, the findings of the study are presented along with discussions on the findings, the

implications of the study, suggestions for further research and limitations of the study.

6.1 Findings of the study
Using the data collected through quantitative and qualitative methods, the study
attempted to find answers to the research questions proposed. The findings of the study

are presented below in the form of answers to the research questions.

6.1.1 Do the objectives of TDPs match with the needs and expectations of the
teachers (with specific reference to the English component) of APSWREIS?
Based on the data collected and the conclusions drawn from each of the tools, it was
found that there was a good amount of match between the objectives of the TDPs and the
needs and expectations of the teachers of APSWREIS. The teachers’ responses to the

questionnaires shows that they were aware of the benefits drawn from TD Programmes.

6.1.2 Discussion

The findings from the study confirmed that the secondary school teachers are able to
modify, improve, draw from the TDPs made available to them. The study also shows that
they use the information given in these programmes in many innovative ways during

these classrooms. Some of them are:
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» Mediating the teaching through social and cultural contexts and extended
examples

» Use of bilingualism to make the teaching learning process more accessible to
learners

» Using testing for the purpose of teaching and continually evaluating the learning

process.

6.2 Are the teachers’ views and learning reflected in actual classroom practice?

The analysis shows that the teachers’ views are largely reflected in the classroom
teaching practices. Largely they use reading and speaking, listening, study skills,
vocabulary learning very innovatively in the class room context and expressed they views
in the open ended questionnaire. Examples of this can be extensively found in in-depth
analysis of the four teachers responses provided in the chapter 5.

On the whole the analysis shows that TDPs had significant impact on the teacher beliefs,
teaching methodologies and their understanding of their understanding of the evaluation
procedures. One can conclude from this the more rigorous implementation of the TDPs

can have significant impact on teachers in the secondary level.

6.3 Implications of the study

The above-mentioned findings point to some interesting propositions and indicate that
institutional responsibility plays a major role in designing effective teacher development
programmes. While trying to envisage a teacher development programme, the objectives

of the Society, the needs of the participating teachers, and the objectives of the TDPs
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must coincide with one another. Especially the resource persons must be aware of the
specific objectives of the TDPs. Only then, the teachers would improve as desired by the
Society.

It is a well-known fact that effectiveness of teacher development is a continuous process.
Therefore, follow-up programmes must be designed and the teachers’ classroom practices
must be recorded periodically and future TDPs should be designed accordingly to plug

the lacunae in pedagogic practices of the teachers.

6.4 Suggestions for Future Research

This study has looked at only the Social welfare schools of Andhra Pradesh and
Telangana, it can be done with tribal welfare schools of Andhra Pradesh and Telangana
or some other state.

Secondly, a study can be conducted on the follow-up programmes at the schools of
participating teachers.

Thirdly, the policy perspectives on teacher development programme in Andhra Pradesh
or elsewhere can be looked into.

Finally, further research can be done on teacher beliefs of English language teachers. It is
strongly felt that no matter how much we spend or the pains the resource persons and
administration take in conducting the TDPs, if the teachers do not have positive belief

regarding TDPs all our efforts will go in vain.
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Conclusion

This study was an attempt to explore the effectiveness of the TDPs for English
language teachers. It tried to put forth the actual worth of the TDPs offered by the
APSWREIS. While there is certainly some impact, more care could be taken in future to
make these programmes more effective. It is believed that this study will have an impact
on the decision-making of AP/TSWREIS and practices related to TDPs in English

language education.
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Appendix-i
Questionnaire for Academic Coordinator

Department of English
University of Hyderabad
Hyderabad-500 046

A Study of the Effectiveness of Teacher Development Programmes for English Teachers in
Social Welfare Residential Schools in Andhra Pradesh and Telangana
Researcher: G. Govindaiah

This Questionnaire will help me to get the necessary details to study “A Study of the
Effectiveness of Teacher Development Programmes for English Teachers in Social Welfare
Residential Schools in AP and Telangana”. The study attempts to focus on the perceptions of
the English teachers in Social Welfare Residential Schools in ANDHRA PRADESH and
Telangana regarding teacher development programmes, which they attend periodically.

1. Please provide the necessary information.
Area of specialization..........................
Work experience (in years)
1. As a teacher... 2. As a teacher trainer... 3. As a coordinator...
4. Any other..........

2. Have you attended any training workshop/ seminar on English language teaching?
In the last six years?  Yes[ ] No[ ]

3. If your answer to question 2 is, “yes”, what was the aim of the Workshop/seminar? Tick the
appropriate box.
a. Workshop/seminar conducted to introduce new syllabus/textbooks. [ ]
b.Workshop/seminar conducted to introduce new methodologies in teaching English. [ ]
c. If any other, please specify.

4. Have you observed English teachers when they teach in the classroom?
Yes [ ] No [ ]

5. If your answer to question 4 is “yes”, indicate activities of teachers and students in the
classrooms observed.
I. Teachers’ activities
a. Do they explain language items?
(Grammar rules, meanings of word, etc) [ ]
b. Do they encourage students to do activities in pairs/groups [ ]
c. Do they encourage students to interact with the teacher by responding?
To/asking questions. [ ]
d. If any other, please specify.



Il. Learners’ activities

a. Did the learners listen to the teacher’s explanation [ ]

b. Were they doing activities in pairs/groups [ ]

c. Do they interact with the teacher by responding to/asking questions? [ ]
d. If any other, please specify

6. Your comments and suggestions.
(E.g. improving blackboard usage, correcting the pronunciation etc.)

7. Have you received any complaints from the teachers about the textbooks that are in use?
Yes[ ]NoJ ]

8. If your answer to question 7 is “yes”. What are the major complaints?
a. Shortage of materials/textbooks. [ ]
b. Very few activities are given in the textbook. [ ]
c. Shortage of time to do activities inclass. [ ]
d. Teachers had not been trained in the methodologies recommended in the textbooks. [ ]
e. Students do not like activities in the textbooks. [ ]
f. Students prefer to listen to teacher’s explanation rather than doing activities
Themselves. [ ]
g. If any other, please specify
9. What measures did you take or recommend for improving the situation?
a. Not to force students to work in pairs and groups [ ]
b. Arranged exchange of experience through workshop/seminars. [ ]
c. Sent teachers to training canters (e.g. colleges/universities) [ ]
d. If any other, please specify
10. Have you organized any training or experience exchange workshop/seminar?
For English?
Language teachers at school, district, or regional level? Yes[ ]No[ ]
11. If your answer to question 10 is “yes”, please provide necessary information in the space
given below.
i. Objective(s) of the workshop/seminar........................o.oeele.
ii. Duration of the workshop................coooiii
iii. Methods of the workshop.............ccoooiiiiiii
iv. Criteria for selecting resource persons........................
v. Follow up activities conducted
vi. Impact of the workshop, if any 12. What do you think are the main objective(s) of
teaching English in Social Welfare Residential Schools in AP and Telangana?

13. It is often said that English language proficiency of teacher in Social Welfare Residential
Schools in AP and Telangana is not Satisfactory? Do you agree? Yes[ ] No[ ]

14. If your answer to question 13 is “yes”, what do you think are the factors for this?
You may choose more than one option.
a. Shortage of materials in schools. [ ]



b. Shortage or lack of trained and skilled teachers. [ ]

c. Negative attitude of the teachers. [ ]

d. Lack of motivation on the part of the teachers. [ ]

e. Large number of students (teachers cannot follow the activities of students). [ ]
f. Materials are inappropriate/ill-suited for the learners. [ ]

g. Materials are provided little late (not in time) [ ]

h. If any other, please specify

15. What measures do you think should be taken to improve the situation?

16. Do you provide computer lab, audio, video materials in the school? (Yes/ No)
Are you satisfied with the use of these materials? (Yes/ No)

17. Do all schools have library facility? (Yes/No)
If your answer is yes.
What reading material and reference materials are provided?

18. Do you arrange workshop/ Teacher Development programmes for your teachers? (Yes/No)
If your answer is yes. How often are they conducted?

Do the English teachers use Alternative Pedagogic Support?

Self-monitoring Yes[] Nol ]
Teacher-Support groups Yes[] NoJ[ ]
Teacher journal Yes[] NoJ[ ]
Peer-Observation Yes[] NoJ[ ]
Teacher-Portfolios Yes[] NoJ[ ]
Team-Teaching Yes[] NoJ[ ]

The knowledge of Case Analysis Yes[ ] No[ ]
19. Are you satisfied with the training programme?

20. If not, what are your suggestions?



Appendix-ii

Semi-Structured Interview Transcripts of Resource Persons of Teacher Development
Programmes at Social Welfare Residential Schools in ANDHRA PRADESH and
Telangana

Department of English
University of Hyderabad
Hyderabad - 500046
A Study of the Effectiveness of Teacher Development Programmes for English Teachers in
Social Welfare Residential Schools in AP and Telangana

Researcher: Govindaiah Godavarthi

This INTERVIEW will help me to get the necessary details to study “A Study of the
Effectiveness of Teacher Development Programmes for English Teachers in Social Welfare
Residential Schools in ANDHRA PRADESH and Telangana”. The study attempts to focus on
the problems faced by teachers with regard to teacher development and training programmes.

1) Do you think that you as Resource Person and the TD Programme in general are able to
fulfill the objectives of society (Social Welfare Residential Schools in AP and Telangana)
in terms of giving inputs to the English language teachers?

2) Do these programmes incorporate the recent trends in ELT? If so, how? If not why?

3) ()What is your opinion about the Approaches, Methods and Materials used in the school
curriculum? Do you think the TD Programme helps generate awareness about critiquing
the present curriculum?

ii) Do the training sessions equip teachers to prepare material independently?

4)  What are your views about language evaluation in the Social Welfare Residential Schools
in AP and Telangana? Do the TD programmes focus on educating teachers on principles of
evaluation?



Appendix-iii
Practicing English Teachers’ Questionnaire (Close Ended)

Department of English
University of Hyderabad
Hyderabad-500 046

A Study of the Effectiveness of Teacher Development Programmes for English Teachers in
Social Welfare Residential Schools in ANDHRA PRADESH and Telangana
Researcher: G. Govindaiah

This Questionnaire will assist the present research to get the necessary details to study
“Effectiveness of Teacher Development Programmes for English Teachers in Social Welfare
Residential Schools in AP and Telangana”. The study attempts to focus on the perceptions of the
English teachers of Social Welfare Residential Schools in ANDHRA PRADESH and Telangana
regarding teacher development programmes, which they attend periodically.

Name of the Practicing Teacher:

Date:
Name of the School Place:
SA: Strongly Agree A: Agree NS: Not Sure D: Disagree SD: Strongly
Disagree
Items SA|A|NS|D|SD
I. Context

1. The teacher development programmes should help me to
understand that English language teaching takes the help of
learner’s culture.

2. The teacher development programmes should train me to teach
learners, who belong to scheduled castes, scheduled tribes and
other marginalized sections of the society.

3. The Teacher development curriculum should be designed based
on my language proficiency and subject-matter knowledge.

4. The teacher development programmes should introduce me to
relevant new research outcomes in English language teaching.

5. The teacher development programmes would benefit me more,
if it teaches ABOUT the English language.

Il. Syllabus

1. The teacher development course is only about the topics related
to “how to teach” English to learners.




2. The Teacher development course should help me to understand
how English can be taught as a first, second or a foreign
language and know their theories.

3. The teacher development programmes should also be about
teaching learners with different talents and needs.

4. The teacher development topics should guide me to think about
my teaching.

5. The teacher development programmes course should guide me
to teach English more effective by enquiring the learners.

6. The teacher development course topics should help me to
connect English language teaching to life outside school.

7. The teacher development programmes should make me think
independently regarding the use of various methods, materials
and evaluation in their English classrooms.

111. Methodology

1. The teacher development programmes should introduce me to a
pool of method(s)/approach (es) /eclecticism that may suit my
future English classrooms.

2. The teacher development should make me analyze
methods/approaches critically and encourage me to use
innovative ways of teaching English.

3. The teacher development programmes should be integrated with
the other subjects taught in the school, while teaching.

IV. Materials

1. The teacher development programmes should encourage me to
read primary sources more.

2. The materials of teacher development programmes should
enable them to think independently and interact.

3. The teacher development programmes should teach me with
examples how to select and produce materials to teach English
to different learners.

V. Pedagogy

1. The teacher development programmes must conduct video-
recorded microteaching practice.

2. Peer-teaching should be conducted in teacher development
programmes to evaluate my teaching skills and give me
thorough feedback.

3. The teacher development programmes should expose me to

multiple and diverse English language classrooms during the
programme in view of globalization.




V1. Alternative Pedagogic Support

1. | grasp better if workshops are conducted during teacher
development programmes.

N

. Self-monitoring improves my teaching.

w

. Teacher-Support groups enhance my pedagogical skills.

4. Teacher journal helps me to keep track of my improvement in
teaching.

5. Peer-Observation is valuable in knowing the errors in my teaching
through my colleagues.

6. Teacher-Portfolios is helpful to show my performance during a
certain period of time.

7. Team-Teaching enhances my teaching ability.

8. The knowledge of Case Analysis is important in assessing my
teaching context.

VII. Evaluation

The teacher development programmes should introduce me to
learner friendly language evaluation like take-home tests, open-book
tests, informal oral tests etc.

VIII. Suggestions

1. It will be helpful for me if action research is taught during the
teacher development programmes.

2. Information related to library resources- books, journals and e-
journals help me.

3. Membership in professional Bodies and paper presentations could
update my knowledge related to teaching.

4. International Teacher Exchange programmes with English-
speaking countries would help me gain important inputs related to
theory and practical aspects.




ITEM & CHOICES OF THE PRACTICING TEACHERS AND MARKED AGAINST THE ITEM
QUESTI NUMBERS
ON TEAC | TEAC | TEAC | TEAC | TEAC | TEAC | TEAC | TEAC | TEAC | TEAC
NUMB | HER1 | HER HER3 | HER4 HER HER HER HER HER HER
ERS 2 5 6 7 8 9 10
1 SA SA SA SA A A A A NS NS
2 SA SA NS SA D SA SA A A NS
| 3 A SA SA NS SD A SA A SD D
4 A SA A SA SA SA SA SA SA SA
5 SA SA SA SA A SA A A SA A
1 D A NS NS D A SA A D NS
2 NS SA SA SA A A SA A A NS
3 SA SA A SA SA SA A SA A A
I 4 SA SA SA SA SA NS SA NS SA A
5 SA SA A SA SA SA SA SA A SA
6 A SA SA SA SA SA SA A NS SA
7 SA SA SA A A SA SA A A SA
1 A A A SA SA A SA A A SA
| 2 SA A SA SA SA A SA SA A SA
3 A SA SA SA SD NS A A A SA
1 A SA A SA D SA A SA A SA
IV | 2 A SA SA A A A A A A SA
3 SA SA A SA A A A A SA SA
1 A SA SA A SA NS SA A A SA
vV | 2 A A A SA SA NS SA A A SA
3 A SA A SA SA A SA SA A SA
1 SA SA A SA SA A A A A SA
2 SA SA A A A A A A A SA
3 SA SA NS SA A SA A NS A SA
VI | 4 SA SA SA SA SA SA A A A SA
5 SA SA SA SA SA A A NS SA SA
6 A SA A A A NS A A NS NS
7 SA SA A A D NS SA A SA NS
8 SA A SA A SA A A A NS SA
VIl SA SA A A A A A NS A A
1 SA SA A A A A A A NS SA
VII | 2 SA SA SA SA SA SA A A A SA
I 3 SA SA A SA SA SA A A SA SA
4 SA SA SA SA SA A SA A SA SA




ITEM & CHOICES OF THE PRACTICING TEACHERS AND MARKED AGAINST THE ITEM
QUESTI NUMBERS
ON TEAC | TEAC | TEAC | TEAC | TEAC | TEAC | TEAC | TEAC | TEAC | TEAC
NUMB HER HER HER HER HER HER HER HER HER HER
ERS 11 12 13 14 15 16 17 18 19 20
1 SA SA A A SA A SA SA SA A
2 NS SA A A SA A SA SA A A
| 3 SA A D NS SA A D SD NS NS
4 SA SA A SA SA A SA SA A SA
5 SA SA D NS SA A SA SA A SA
1 NS SA D NS A D A NS A NS
2 A SA A A SA A A NS NS NS
3 NS SA A SA SA A A SA NS SA
I | 4 SA SA A SA SA SA A SA SA SA
5 A SA A SA SA A A A A NS
6 SA SA A NS SA A A A A NS
7 SA SA A SA SA A A A A NS
1 SA SA A SA SA SA A A SA NS
| 2 SA SA A SA SA SA A SA A SA
3 A SA D NS SA A A NS SA NS
1 A SA A NS A NS A A A A
IV | 2 A SA A SA SA SA NS A A A
3 SA SA A A SA A A D SA D
1 NS A A A A NS A A SA A
vV | 2 A SA A SA SA A A A A A
3 SA SA A A SA A A A A A
1 SA SA A A SA SA A A A A
2 SA SA A SA SA A A A SA A
3 SA SA A A SA SA A SA SA SA
VI | 4 SA SA A A SA A A SA A SA
5 SA SA A SA SA A A A NS A
6 A A A NS SA NS A A A A
7 NS A A NS SA A A NS A NS
8 A SA A A SA SA A A A A
VIl A SA A A SA A A A A NS
1 A SA A A SA A A NS A NS
VII| 2 SA SA A A SA SA A A A A
I 3 A SA A A SA A A A A A
4 A SA A SA SA A A NS SA NS




ITEM &

CHOICES OF THE PRACTICING TEACHERS AND MARKED AGAINST THE ITEM

QUESTI NUMBERS
ON TEAC | TEAC | TEAC | TEAC | TEAC | TEAC | TEAC | TEAC | TEAC | TEAC
NUMB HER HER HER HER HER HER HER HER HER HER
ERS 21 22 23 24 25 26 27 28 29 30
1 A SA SA A A A SA A A SA
2 A A A SD A SA SA SA A SA
| 3 NS NS D A A SA SA NS NS A
4 A SA A A A A SA A SA SA
5 NS NS A A A NS SA A SA SA
1 NS A D D D SA A NS A D
2 A SA A A D A SA A A A
3 NS SA SA A NS SA A A SA SA
I | 4 A SA A A SA SA NS SA A SA
5 A SA SA A A A SA SA SA A
6 A A SA A A A SA SA SA SA
7 A A SA A SA NS A SA SA SA
1 NS A SA A SA NS A SA SA SA
" | 2 NS SA SA SA A A SA A A A
3 A A NS SA A A A A SA A
1 A A SA SA A A SA NS A A
IV | 2 A A SA A SA A A SA A SA
3 A A SA SA A SA A A A SA
1 NS A NS SA NS NS SA A NS A
vV | 2 A A A SA A SA SA A A SA
3 A A NS A A SA A SA A SA
1 A A NS A A A SA A NS A
2 A SA SA SA A A SA NS A A
3 A A A SA A SA SA A A A
VI | 4 A A A A A NS SA A SA A
5 NS A SD SA A A SA A A A
6 NS A NS A NS A SA NS A A
7 NS A NS SA A A A A NS D
8 A A SA SA A A A A NS A
VIl A NS SA SA A SA SA A A SA
1 A A A NS NS NS SA A SA A
VII | 2 A A SA NS A A SA A SA SA
I 3 A A SA NS A A A NS SA A
4 A A SA SA NS A SA NS A A
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Appendix-iv
Practicing English Teacher Questionnaire (Open Ended)

Department of English
University of Hyderabad
Hyderabad-500 046

A Study of the Effectiveness of Teacher Development Programmes for English Teachers in
Social Welfare Residential Schools in ANDHRA PRADESH and Telangana
Researcher: G. Govindaiah

This Questionnaire will assist the present research to get the necessary details to study
“Effectiveness of Teacher Development Programmes for English Teachers in Social Welfare
Residential Schools in ANDHRA PRADESH and Telangana”. The study attempts to focus on
the perceptions of the English teachers effectiveness of Teacher Development Programmes for
English Teachers in Social Welfare Residential Schools in AP and Telangana regarding teacher
development programmes, which they attend periodically.

Name of the Practicing Teacher:
Date:
Name of the School: Place:

Please give your opinion on the following aspects in the space provided.

The social and cultural background of the students.
Are these contexts discussed in these programmes? Are teachers sensitized to these
contexts?
Do you believe that such inputs would have a bearing on your classroom teaching? How?
Do you believe that sensitization of this kind is required in future programmes? Why?
What measures do you employ to take the students’ background into account?

Issues relating to the overall curriculum and syllabus content.

Which aspects of curriculum, syllabus and materials production are discussed in these
programmes?

How do these discussions aid your classroom teaching?

Do you prepare any supplementary materials for your classes? If so, give details and explain
why?

Do you think more of discussions on these topics are required in future programmes? Why?



o

&

a)
b)
c)
d)
e)

9)

The appropriacy of the materials being used and scope for training in independent materials
production

What do you think about the level of language used in the text?

How are the materials culturally appropriate to the learners?

How do the materials respond to the social issues of the learners?

How often do the Teacher Development programmes provide any training to independently
create new material or adapt existing material?

Approaches and Methods of teaching English

Do the TD programmes raise your awareness with regard to Approaches and Methods?
What training do they provide in traditional and alternative Approaches and Methods?

How has such training, if any, helped in your own classroom situation?

Do you try out different methods of teaching for the following aspects

Listening

Speaking

Reading

Writing

Vocabulary

Grammar

Study skills

Do you think the future teacher development programmes should have more of this kind of
training in Methodology and Teaching Aids?

Evaluation

Do the TD programmes discuss evaluation practices and train you to evaluate more
appropriately? If so, which aspects?

What effect do these programmes have on your classroom practices?

What methods and measures of evaluation do you practice in your teaching?

Do you think the future teacher development programmes should have more discussion on
evaluation beliefs and practices? Why?

Teacher Beliefs and Learner Beliefs
Do the TD programmes focus on topics like teacher beliefs and learner beliefs?

Have these discussions made a difference to your teaching practices in the classroom? How?

Are you aware of these concepts independently of training programmes? Do they have any
bearing on your teaching? If so how?

Do you think the future TD programmes should have more of such discussions?



Action research

1.

How do TD programmes help and guide you in developing research projects, especially in
relation to your teaching context?

Have you been able to take any of these issues to the classrooms for experiment or discussion? If
yes, give an example.

Have you implemented any research projects in your teaching? If yes, give an example.

What is your opinion about having such discussions in future teacher development programmes?

Research awareness

Do these programmes help and guide you in accessing library resources, journals and e-journals,
become members in Professional Bodies, make Paper Presentations and enable you to develop
you as insightful teacher?

Do such reading and activities help you in your classroom teaching?

Has your classroom interaction led you to think of research? If yes, give details.

Do you think future TD programmes should provide more of such information and discussion?



Appendix- v
Observation of TDPs Social Welfare Residential Schools in AP and Telangana Documents
Department of English
University of Hyderabad
Hyderabad-500 046

A Study of the Effectiveness of Teacher Development Programmes for English Teachers in
Social Welfare Residential Schools in ANDHRA PRADESH and Telangana

Researcher: G. Govindaiah
Appendix- V-a

Teacher Development Programme Modules and theory and reflection
Listening

Module Topic/ Activity in Focus | Theory and Reflection
Number
One Stories/Songs /Video Difference between listening in real
session | (No overt responses) life and listening in the English
classroom
Learner difficulties in Listening
Two Obeying instructions Approaches/Guidelines for the design
sessions | Ticking off items of listening tasks
Detecting mistakes Sub-skills of listening

Guessing definitions
(Short responses)

One Answering questions
session | Note taking Stages in a listening lesson/Steps in a
Paraphrasing/Summarizing | listening lesson

(Longer response)




Speaking

Topic/ Activity in Focus

Theory and Reflection

Stories/Songs /Video
(No overt responses)

classroom

Difference between listening in real
life and listening in the English

Learner difficulties in Listening

Obeying instructions
Ticking off items
Detecting mistakes
Guessing definitions
(Short responses)

of listening tasks

Approaches/Guidelines for the design

Sub-skills of listening

Answering questions
Note taking

Paraphrasing/Summarizing

(Longer response)

listening lesson

Stages in a listening lesson/Steps in a

Module Number

Topic/ Activity in Focus

Theory and Reflection

Two sessions

Integrated skill Activities

Principles of CLT

Two sessions

Oral Fluency Activities

Stages of an activity (3 Ps)
Activity Recipes
Designing a Lesson plan

Two sessions

Information Gap

Characteristics of a Successful

Activities Speaking Activity
Challenges of conducting a
Speaking Activity
Two sessions | Role Play Role of a teacher in a Speaking

lesson

Two sessions

Discussion Activities

Methods of and Materials for
Speaking

Two sessions

Topic Based and Task
Based Activity

Dealing with Errors
Criteria for Evaluating a
Speaking Lesson

Two sessions

Activity based Grammar

Speaking Competence:
Grammatical and discourse
knowledge

Two sessions

Pronunciation games

Speaking Competence: Lexical
and Phonological knowledge




Appendix- V-b

Teacher Development Programmes Modules

S.No | Year of Institute/ Teaching Modules
TDP university
1 2007 EFLU TEACHER ENRICHMENT PROGRAMME:
Teacher attitudes; Teaching writing; Teaching
connectors
Methods of teaching; Learner friendly method;
Teaching Grammar; Teaching Vocabulary
2 2010 EGMM Soft Skills; Computer skills; Employability skills;
(Employment Train to trainer; Problem Solving; Decision Making;
Generation and
Marketing
Mission)
3 2012 EFLU Training to Trainers
5 2012 SCERT CCE; Grammar teaching; Group work; introducing
Don Bosco Text book
6 2012 EFLU Communication Skills
7 2013 APARD Reading wise Programme
(Andhra Pradesh
Academy of
Rural
Development
8 2013 RGNIYD Life Skills in Education ; Empathyl; Empathy2;
Empathy 3; Problem Solving; Decision Making;
9 2014 APARD Reading wise Programme
10 2014 APARD CCE




Appendix- V-c
Training Programmes Objectives and Modules

2013 APARD Orientation Training Programme
e The philosophy of new text books i.e., the basic
principles based on which the text books were
developed
e Subject specific academic standards/ competencies or
attainment targets being focused in the text books and
teaching learning process.
e Planning — Annual and unit cum lesson plans
e Demonstration of Model lessons focusing on the steps
for teaching
e People assessment procedures—implementation of
continuous comprehensive procedures and recording
the children progress i.e. cumulative record.
e Developing model test items which are competency
specific model test papers
e Quality issues under RTE and implementation of
CCE in the schools
2013 APARD Reading wise Programme
Institutional Level
Dayl Develop partnership Improve retention and
Session 1 Complementary recollection
Introduction Relationship Acquire skills to develop owns
Pre-assessment Learning from others Learn from others
Expectation / Identify learning Participate in creative process
objective setting opportunities
Seeking support & Break Shyness
Session 2 Feedback Mentor and supervise
Roles and Drills & drills for
responsibilities perfection
Knowledge, skill& | Knowing self Get Comfortable
Attitude Being while with others Understand learning styles
Session 3 Art of Acknowledgement
CW: Overcoming Planning & Execution
shyness
Knowing self and
environment
Session 4
CW: Knowing Group
SWOT Analysis
2013 RGNIYD Life Skills in Education ; Empathyl; Empathy2; Empathy 3;

Problem Solving; Decision Making;




Appendix- V-d Reading Wise: Study Wise Training Program
Day/Sess Day 1 Day 2 Day 3 Day 4 Day 5 Day 6 Day 7 Day 8 Day 9 Day 10
ion
9:30 — | Introduction- Teaching CW-Say | Teaching TW- Classroom SWE-A Discuss Lesson | Lesson

11:30 am | self & group style vs in Right | Aids Seeking Activities level classroom | plan plan For
objective setting | Learning Help Activities | For Bridge
sharing of style Bridge( | (weekly
agenda weekly | plan)

plan)
11:45 | Understand the | MW- Lesson | PW: IW-Taking | Mock Mock Mock Mock | Student
am- 1:30 | students and learning Plan Practice & Giving Session Session Session on | Session | workbook
pm proposed Letters Reading instructions Homework

program
challenges
faced diversity
and ways to
bring
uniformity

2:15 pm- | CW Dirills CW- Using Prepare MW-Trial | IW: SWE-B Mock | Self

3:45 pm | overcome Questioning | materials | Plan for & Error Explaining level Session | Assessme
shyness and in the week topic/expressi nt by

answering | class ng though or Students




idea

4:00pm- | MW Dirills MW- Peer & | Howto MW-Rapid | Mock Session | Mock Mock Lesson | Action

5:30pm | instead reaction | learning Group conduct Fire Session Session plan Plan for
Words Learning | Assessment For 2months

Pre & Post Bridge

(weekl

y plan

Home | Your Students | Classroom | Prepare | Screaming | Prepare Prepare Design Prepare Prepare
Assignm & Lesson Tests lesson plan Activities | lesson plan | lesson
ent Activities plan for plan

Students




Appendix- V-d Reading Wise: Study Wise Training Program

Framework for the Teachers Training

Institutional level

Team Develop Partnership Improve retention and Learning
Complementary recollection group
Relationship Acquire skills to develop

own
Development plan

Group | Learning from others Learn from others peer
Identify Learning Participate in Creative
Opportunity process

Peer Seeking Support & Break Shyness pair
feedback Mentor and supervise
Drills & Drills for
perfection
Individual | Knowing self Get comfortable individual

Being while with others
Art of
Acknowledgement
Planning & execution

Understand learning
styles

Teachers

Students

Level of Participation




Appendix-vi
Classroom Observation Schedule
Department of English

University of Hyderabad
Hyderabad-500 046

A Study of the Effectiveness of Teacher Development Programmes for English Teachers
in Social Welfare Residential Schools in ANDHRA PRADESH and Telangana

Researcher: G. Govindaiah
Practicing Teacher:

Class:

ITEM

Fulfilment

Yes No

I. Language proficiency

The teacher is proficient in English.

Il. Preparation

1. Objectives/purposes of the lesson clearly expressed.

2. Linkage to previous experiences and learning established giving relevant

examples, analogies etc.

I11. Content

1. Appropriate to the level of the students.

2. Relevant to the needs of the students.

3. Possessed in-depth knowledge of subject matter.

IV. Teaching method(s)/ Approach(es)

1. Interested in student learning - adapted varied methods/approaches
appropriate to the situation and learned background.

2. Well thought out session.

V. Pedagogical content Knowledge

1. Expressed the nature of the language

2. Had knowledge of learners’ understandings and misunderstanding of
topics

3. Questioning and explanation was logical.

4. Student contributions used effectively.

5. Possessed knowledge of curriculum and curricular materials.

6. Possessed knowledge of strategies for teaching language.

VI. Classroom management

1. Students were controlled effectively.

2. Motivation clearly maintained.

3. Environment facilitated learning

4. Class time was used productively.




ITEM

Response

Yes No

VII. Teacher Qualities

1. Enthusiastic for teaching and learning.

2. Confident.

3. Creative.

VIII. Delivery and presentation

1. Presentation - well organized.

2. Presentation style - effective.

3. Voice - clear and audible.

4. Teaching aids - well produced and used.

IX. Rapport with Students

Warm, accepting, and promoted friendly relations.

X. Interaction

1. Moved around the classroom with ease, interacted with students and
promoted learning .

2. All the students actively involved in the learning process.

XI. Sensitivity to learners

1. Respected diverse opinions.

2. Was sensitive to feelings of students.

3. Discovered student misunderstandings and misconceptions of language
learning and usage.

XI1. Summary of the Lesson

Summarized all the important points of the lesson.

XI11. Evaluation of Learning.

Evaluation was regular to check whether learning was taking place.

XIV. Relationship of the Lesson with Future Lessons

Briefly lesson to earlier and later lessons.

XV. Fulfilment of the Objectives of the Lesson.

The objectives of the lesson were clearly achieved.




Appendix- vii
Classroom Observation Video Analysis Section (Case Studies) Checklist
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A Study of the Effectiveness of Teacher Development Programmes for English Teachers
in Social Welfare Residential Schools in ANDHRA PRADESH and Telangana
Researcher: G. Govindaiah

Practicing Teacher: School:
Class: Place:

a. Are measures being employed to take into account the socio-cultural background
of students?

b. Is the language used for teaching in the classroom appropriate for the learners’
socio-cultural background and their proficiency level?

C. i. Does this learning in the teacher development programme reflect in the

classroom performance of teachers with regard to curriculum, syllabus and materials
development?

ii. Does this awareness reflect during teaching and preparation of supplementary
materials? Does it enable them to prepare materials independently?

d. Does the training at the teacher development programme impact the methods used
during classroom teaching? How do they reflect in the teaching of

Reading,

Writing

Listening

Speaking

Grammar

Vocabulary

Study skills

e. Do the sessions on ‘evaluation’ in the teacher development programme impact the
evaluation process of teachers in the classroom? How?

f. Does the teacher-student interaction and manner of classroom teaching reflect
anything on teacher beliefs? Do the inputs from the teacher development programmes
have a bearing on this?

g. Does class-room teaching reflect the research orientation of teachers? Are these
the fallout of the teacher development programmes?



TEACHER 1
Class 1

If | say a sentence, can you repeat the same sentence?

Yes sir! How many of you can repeat the same sentence?

How much of a wood check cood check?

You are not able to say where | could do that?

Can anybody say?

We are not prepared for that?

Yes! Any other reasons?

It is a tongue twister.

How can you get a tongue twister?

Why | am able to say. How?

| practiced it a number of times. If you practice a thing regularly what happens?

If you practice something, it becomes easier. You will get it, and you become the master
of it. May be it’s a dangerous task. If you repeat the same thing again and again it
becomes easier for you. In olden days the families of the police were afraid of things.
See my son is going in hunt of the nuxalites; he is going into the mid forest at night times.
They don’t know whether he comes back or not. They are very much worried about
their son or husband. If they go and come back, go and come back for number of times it
becomes easier for them. If you are exposed to a same thing regularly again and again
what happens? It becomes a part of your life. If you practice keep on doing the same
thing what happens? It becomes part of your life and you become master of it.

And today we will talk about a master of dance. So, he is none other than Vempati China
Satyam. In our article can you say some dance forms that are existing in India.

Kathakali, Bharatanatyam, Kuchipudi, Manipuri.

Do you know which dance form took its birth in AP?

Kuchipudi

In AP there is a small village called Kuchipudi, the dance forms took its birth there. The
dance was named after the village. So, it is called Kuchpudi. In olden days it was
restricted to that village. Slowly if has spread statewide and after that, all over India and
now it has International fame. There is one man behind this great endeavor. OK!

That man has brought an International fame to this dance form. He is VempatiChinna
Satyam. His life ambition was that. He is the dance master and there is a life ambition, |
shall make it, I shall make it this dance form popularize. 1 shall popularize this dance
internationally. 1 shall make it very famous, so that every man would know it. That was
the only ambition that he head in is heart. He had choreographed few songs in films also.
He did some work in film industry also.

Maestro with a Mission

The 18 year old ... (text) facts about kuchipudi.

He want to make his dream come true. That’s why he came out of the house so he did
not have money with him. He has just 2/- in his pocket with that he left for Chennai.
Now we call it Chennai, it was previously called Madras. And it was a passionate dream
for him. He was very much enthusiastic about one thing. What was that dream? To



popularize this dance.To popularize this dance all over the world. He has learned it from
his great gurus. He wanted to enrich the dance form. He left his house, where did he go
to? Chennai.

Chennai was 400 km away from his village, where he started, was kuchipudi. It was 50
kms away from Vijayawada. So how do you think he had gone there? He had no money,
he had just 2 rupees. How might he have gone there? By walking (students replied) you
should not say by walking you should say on foot. If it is a vehicle you can by train, or
by bus, by a lorry, but in this case you should say on foot. 400 km is this a short distance?
No. it’s a very long way, he walked all the way 400 kms to Chennai all through the way,
is it a difficult one? Yes sir, so how could he do that? Can anybody say? With his
willpower (students) yes, with his willpower.If you work with ambition that will be
successful. That will power made him walk all the way, 400 kms without proper food.
He just had plantains and water. So, the boy’s condition was very very bad. A station
master fed him while the boy was eating, the station master aksed him, where are you
going dear. The boy gave no reply. He looked at the endless sky. So, something is there
in his mind. What was that? To popularize kuchipudi dance (students)

Yes, that was his goal. OK! And the lad was VempaticChinna Satyam. Later he was
called Dr. VempatiChinnaSatyam and the place where started was kuchipudi. And which
dance form he wanted to popularize? Kuchipudi

We should know some facts about the origin of Kuchipudi. If we don’t know the history
of Kuchipudi and VempatiChinna Satyam that is meaning less. He was that Master who
was that Mater? VempatiChinna Satyam. He was with a mission. That’s why we call,
maestro with a mission.

You know he was a drop out of school. Can anybody say what is a dropout?

Yes sir, in academics you loss! Yes, that means he did not continue his studies. How
much age when he started his journey? 18 years (students) and how much money he has
in is pocket? 2 rupees (students) so, how much distance he travelled? 400 kms (students)
what was his ambition? To popularize Kuchipudi dance and how did he do his journey?
On foot (students) and how would he survive for so many days? On plantains and water.
Who met him on the way? Station master. What was the question asked by station
master? ‘Where are you going dear?’ No reply (students) he did a no reply. What did he
do instead of reply? Simply he looked at the endless sky. Why did he do that? Can
anybody say? He born with a mission, that time he is thinking he how to popularize the
dance form (student) he was unable to think anything, he was unable to see anything, he
is just burning with one ambition.

Can anybody say the story of VempatiChinna Satyam from the starting in your own
words? It may be wrong.

Student: one 18 years old boy he drop out from the school want to popularize, he has one
mission, he wants to popularize Kuchpudi dance form to world wide and he left his house
from his house he have only two rupees in his pocket when he left out from his house. He
walked station 50 kms away from his house and he want to go to Madras, that is called
now Chennai, that is far away from his place 400 kms he went all this day by foot, sorry
on foot and he have only plantains and water in the middle of his journey, he will be very
week by journey all the ways and one station master will be meet him he very pity on him
and he fed him on the tome, he asked him where are you going dear, like that lad did not
reply the station master, he will be looking like top endless sky why he was burning with



ambition he is nothing do anything and he is unable to talk others he is not do anything
that time.

OK! Nice. Now you open your books and silently read the whole thing up to the so if
you got utter doubts.

You should not move your finger along with the lines. Read with your eyes OK!

Now yes, stand up read the line.

The 18 year old ...

Another student ... reads text ...

Suppose you are VempatiChinna Satyam take your book, supposing you are
VempatiChinna Satyam, so, write about yourself, what happened to you , when you are
18 years old what did you do, how did you go, where did you want to go write about
yourself.

Assignment:

Pick out all the adjectives from the passage.

After writing this, note down the assignment also OK!

In this we have come across a new word passionate. What is passion: a strong feeling.
Tomorrow you should submit your assignment and the written work also.

Thank you very much dear children.

TEACHER 1
Class 2

See! | shall ask you a few questions? Do you know who is the richest man in this world?
Billgates (students reply) very good. So, | want to make you on thing. The famous
statement of Billgates. See! To born poor is not your mistake, but to die poor is your
mistake.

Birth can’t be decided. It is not in our hands. So, we may take birth in a poor family but
we must make attempts to become rich to grow rich. Do you understand? So, that is a
famous statement of Billgates.

And he is the richest man in this world. So, and see how could he grow rich? It is hard
work (students reply). Hard work a definitely needed thing. There is no other alternative
than hard working. It is the only thing that make difference in your life. OK!
Confidence, goal yes! How can you achieve your goals, that’s what I am asking. Any
other thing? How can we be successful, what brings success for us? And knowledge.
Yes! You must gain knowledge? You must require knowledge. And any other thing?
Studies (students reply) studies come under hard working and other thing?

You must work in such a way that our attempt should not go wastage. Our work should
not go waste. We must work in such away, we must work less and get more result. Do
you understand? It is called smart work. What is smart work? You work in such a clever
way that you work very less and yield great results. Do you understand! Yes sir. This is
the concept used every where even in the field of software, this concept is used that is a
creative job, which yield more results for him.

In same way, the world has become today in a such a way we work less and yield more
results. Previously we used to, we habituated to get to receive what ever we work for OK!



Work and pay! The much you work the much you pay. But now a days there is a change
in the system you work less with creativity ability every thing and yield more results.
And basing on the result you receive you pay, salaries. This is a system that is prevailing
today. So, if it working in the field of software, hardware everywhere and even in the
field of agriculture. So the same system is followed, even in agriculture. Working in a
smart way, so, can anyone give one example. How to yield more product, more result,
working less. Is this system followed in agriculture? Do you have any idea about it?
Now a days farmers use the plants are also grown some certain short pattern the crop is of
this size and give great fruit. We will be astonished to see them. We will be amazed to
see such short trees giving great fruit. Number of fruit. See number of fruits on the trees.
But the tree seem very small. Today, the farmers are using such plants such plants are
called Bonsai plants. That means trees are of smaller size and yield great fruit. So, when
we receive great fruit from such smaller plant it is very comfortable. Isn’t it? Working
very less, yielding more results if we are having this smaller trees why should we go for
bigger ones. What is better? Working less (students) and yielding more.

We must take care of those plants. Which plants | told about? Bonsai plants (students
reply).

All the time we must watch it. Then only you get good result. What | mean to say is that
is artificial but the fruit are not that much taste, as the one which grow to the real trees.
These are just artificial. The fruits which are grown to the natural trees are always tastier
than these. Which one do you like to have natural trees fruits tastier but day by day we
are growing artificial brands. Because we want results soon. Se don’t have patience to
wait for long time we want full results but within less span of time, great result. We know
that we are going artificial way, but we are living artificial. Can anybody say why we are
going artificial way? We get soon results, we know that natural life is better. But we
compel to lead an artificial life. That is Bonsai Life. So, what I life today?Bonsai Life.
Let us se in the lesson what narrator is going to say:

Bonsai Life

The moment I see ... big city (6 paras text)

See, the narrator after comes home after office, she become exhausts. She comes in a lazy
mood, even she even becomes more lazy to make own things. After going and coming
back office, you have to do your own work. How do you feel when you go home after
working hard in the office, you have to cook, you have to make coffee, sweeping, makes
you fee oh! God. This is a thought which makes us unhappy. OK! Oh! God again | have
to work! The writer also feels the same. | have to go in the kitchen oh! No! She goes into
such a sad mood. At that time when she finds some letter, or envelop from her friends
and relatives, she feels very happy that give some extra energy. She forgets tiredness and
exhaustion. Something surprises her. What’s that? A letter from her relatives. She forgets
her exhaustion and she likes to sing and likes to hum. She makes her coffee and likes to
sip and enjoys every cup of coffee. Then she likes to make some pakodas and bajji’s and
eat.

This time what happened you know? She received a letter of unexpected. This letter was
from her akkayya. Normally, she is not having the habit of writing letter. Though she is
writing a letter, there is some matter in it. Is not it? My akkayya wrote a letter. What is
that? She wrote you must be surprised to see that letter, normally I don’t write we are



planning to come to your place, to visit Haridwar and some other holy places, and | hope
that it wont cause any in convience for you. All the time they don’t generally come. All
the time they say one or the other excuse we have to look after our cattle, we have to look
after our children, and some other things in our village. They say these reasons to escape
to come to this place. The narrator’s husband also equally excited. We feel relief, if
some relatives come our home. The visit of the relatives make us happy. Why? Normally
we do the same things again and again, getting ready for the school, going to school,
coming back to home; we study, playing for some time, watching TV going to bed. This
is what we keep on regularly. When we bored enough to lead the routine life OK! Then at
that time your brother or some one comes to your home how do you feel. You feel very
happy you have some one to play. In the same way the wife and hushband feels very
enthusiastic to receive their relatives.

Now, you standup and read the first paragraph

Teacher corrected student’s pronunciation

OK! See such is the busy life of the narrator so are you busy in your life? Are you
spending your time leisurely? | want you to narrate your routine do you understand? At
what time you woke up! And at what time you play so, how | can believe that you are
busy? So one of you go and narrate your daily routine?

Early morning we wake up and we warm up routinely and we complete our breakfast and
comes to study and after completing of classes we go to ground when do you go to
ground. 5 O’clock and play at the end of 6 O’ clock when we complete, routinely we
complete our dinner and we go to night study and at the night we repeat the warm up and
sleep.

Very good give a round of applause.

Is your father busy? C an you narrate at what time what does he do? At what time he
wakes up? What does he do? How does he spend his day? If you narrate such things we
can decide, he is busy or not?

My father name is LokyaNayak. He is a auto driver and he wake up early morning and
first he fresh up and he have meals and he went to drive. He will drive all the city and get
passengers and he will drop them their places and in night 10 O’ clock he will get dinner
and he will sleep keeping the time and same daily and he wants to fed his family for itself
and their children self he is very hard worker.

That means he spends his life very busy.

Is your mother very busy? How does she spend her day? What does she do?

She makes some preparations. She sends my sister to school she cooks, she watches TV
they don’t want sit idle. My mother also watches TV.

Imagine that you are the owner of the narrator’s house. You live in upstairs and the
narrator lives in downstairs. You write in your own words what are the feelings of the
narrator. How narrator’s life has become artificial a bonsai life. Do you understand?
Write about the narrator?

TEACHER 1
Class 3

EFLU B.Ed Student: (for five minutes)



Are you able to play any games over here? Obviously you will do. | want to share
certain things with you. Are you like gardens? Because | like plants. If | felt any flower/
plant bad, | nurture that. In your surroundings also you will find different plants. What
type of trees you find? Mango, lemon, ashoka trees. Now please tell me what kind of
trees you find in your locality? Ashoka, tamrind. But if you observe you can find all these
trees in all places. But the moment | started this explanation | have been repeating one
word. What is that?

‘trees’
Do you know what type of trees | am talking about? Bonsai what is the relation between
the Bonsai and the trees.

Teacher 1

Good morning children! Good morning sir, so yesterday we talked a great deal about
Bonsai plants. Can anybody tell how Bonsai plants are helpful? What do you know about
Bonsai? Bonsai plants are shorter than other plants. They give much fruits in shorter
period and but the fruits are not tastier as the natural fruits. TT because Bonsai are
artificial, natural fruits are naturally tasty. Your friends slightly said they are short, fruits
are not much tastier, gives fruit is less span of time. They are helpful to the farmers and
house, because they yield more fruit very good.

And what does author say about author’s life. Do you feel the author’s life also as
artificial as bonsai plant. Because you know that Bonsai life is an artificial life. In the
same way human relations are also becoming artificial. Day by day we are not getting
time to talk to our friends. We are not getting time to reach others. OK!

So day by day our life is getting very busy. Our life is becoming artificial without
happiness just eating, doing work that’s all we are not enjoying what we do. What is the
meaning of living such an artificial life for whom sake we are living? Are we leading our
lives for some one else. No, we are living life for ourselves. But what happened in these
days. Days are rolling on. We are just living life for some one’s sake happiness is
lacking. Narrator got relatives which makes her happy even though narrator does not
write letters she is happy to receive letters. Because she is very busy she goes office and
comes back. She is tired to go into the kitchen. But when she receives a letter, she feels
very energetic. Narrator receives a letter from her akkayya and she thinks there is
something important in it, that’s why she wrote a letter. What is the content of the letter.
Can anybody say? Akkayya and Bavagaru are coming to the place. Why they are
coming? To see Haridwar and Kasi, pilgrim centers. So, it is convenient for them to stay
at the home and visit these places. And all the days they were escaping by showing
excuses. They say children, agriculture, cattle etc. but this time they are coming
themselves. So, she wrote a letter she wrote if there any inconvenience? Narrator was
quiet happy to receive her akkayya.

Akkayya is not educated ...speaking from experience.

She is saying about akkayya. She just went to school up to 5" class in those days girls
were not allowed to educated. The customs and traditions were not like that so, girls were
not sent to schools. After a formal education 2" and 3" class they were used to get
stopped. OK!



But akkayya went up to 5™ class. And after that her father thought that its enough for a
girl. OK!

Its rather enough for a girl to make a washerman account. She has to be married to a man.
OK!

Washer man means Dhobi. How many clothes are there, counting them and how much
money has to give to them. She could be able to maintain such accounts. That’s it. That
was the thought prevailing in those days. But as the days changed when narrator was
born, after a decade means after a period of 10 years. So, when narrator was born, the
restrictions were not that much tight. So, she went to school and she went to college. She
got educated well. No girl who is educated would be satisfied to staying at home. This is
a general principle. Do you understand?

In future, which girl you are going to marry? An educated girl or an illiterate girl. Which
girl would you like to marry? Educated girl (students reply) so, remember it in your
mind. So, don’t restrict them to be at home. Be broad in your mentality. Let them go to
office. Let them work. No girl who is educated likes to stay at home. She wants to
achieve something like you the girl also has aspirations, desires. She is also has the ideas
like you. Then why should we restrict them. That’s why the narrator was also working
but the problem here is for a women, who is working it becomes tough to manage the
things at home and at office it is really a critical problem to manage things both sides. So,
men are very lucky in this aspect. Just they go to office, work at office and relax at home.
Look at the wife, she is working hard, but we are men we can do whatever we like we
doesn’t care, while wife is working. Is it good? If you find, your wife washing clothes,
working very hard what would you do? Offer help (students reply) good.

Don’t feel shy. There is nothing wrong in it. This is our tradition which we have imbibed
which is a wrong thing, there is no rule that men should not work, wash the house, clean
the vessels, wash the clothes. They are not restricted for the women only. We can also do
that nothing goes wrong. Help them give as much as service to them. In Hinduism, there
is a tradition that, women should be worshipped like goddess. This is the same tradition
that where we are making them working hard. How ironic it is. Really it is a kind of joke.
They woke up early, they do the hard work, everything in the house we don’t care for
them. In the same tradition we must worship the women like a goddess. Normally
housewife’s work harder than those who work.Because they have to manage two things,
one at the office and one at the home. While coming to house, akkayya brought so many
things. She brought cucumber, drumsticks, gongura, appadams, vadiyams and coconuts.
We don’t get them at our city life. I brought so many this I don’t know whether you like
them or not. No, no we don’t get all these things here, when we got something we wont
get how do you feel? Do we feel sad? We feel very happy. The narrator felt happy. Your
maridi, narrator’s maridi likes them very much. If they cooked he feels that if is a grand
feast. Akkayya takes pity of the narrator. OK! I don’t understand how manage things, you
work at office and you work at home even, like that she takes pity of her sister. She
consoled her and now listen to it once again. Reads the text ... akkayya is not educated
like me ...kkayya brought so many things....

Do you know who is Kuchela. An old story was there about Lord Krishna.

Lord Krishna had a friend, Kuchela his family was very big and he was very poor. He has
many daughters and sons. He hasn’t any money to feed his family. He was very very
poor. He was Lord Krishna’s childhood friend. One day what happened? Krishna was the



king of the kingdom. Kuchela went to see Krishna. Krishna like Kuchelaverymuch. All
the friends brought so many rich things to Krishna. At that time he asked Kuchela come
near me. He told, my friend Kuchela and he knows my taste very well you have brought
many things. But I don’t like all those things. He knows what | am. He must have brought
what | like. What have you brought for me! My friend Kuchela? He asked. He slowly
gave atukulu. You know Atukulu? Made from rice. And he felt very happy. Krishna felt
very happy, since childhood he was very fond of that. My dear friend, I am here don’t
worry, | know your position, even though in you poverty you brought what | like most.
And he brought him out of poverty.
Here, akkayya is saying like Kuchela I brought so many things, I don’t know whether
you like them or not? Then, she felt very happy. I too don’t hve time to make all these
things. So, .......
What a wretched job! ...
(text) ...
But my conscience doesnot make me to leave the job. I am educated and so | want to
achieve something.
One of you read the paragraph...
Akkayya is not as educated ...
because Akkayya was not educated, ...

*elated means very happy and excited
Now, imagine that your uncle is an old traditioned man and he is not willing his wife to
work at office. Your aunt is well educated and your uncle feels that a woman should not
work at office. She should work at home. She wants to make use of her education. What
you would like to say to him?
Yes uncle you are right? or No uncle you cannot talk like that?
Vishal what would you say to your uncle?
Uncle! Send to office. Because they want to achieve goals.
Boy
Uncle! Its not correct, because women’s also have right to educate. They wish to work at
office. So give permission to work at the office. Don’t waste time of her
Pavan!
Its not correct. Aunty wants to work in office, she want to become officer and other. You
encourage her to do lot of and ... You send her to office to work make her to achieve
goal in her life.
Now, read silently this paragraph just now we did, read with silently with your eyes.

TEACHER 3
Class 1

In Ancient days information transfer from one place to another place HOW? Through
letters from letters now we got information how? Through the cell phones .we sent the
message writing the few words and sending the message. To day we discuss about the
cell phones. PRETEEN PRETEXT What do you see in the picture? Mother is sitting in
the sofa. Daughter is sitting in the chair upstairs.

Preteen Pretext



My teeny bopper has a phone;
She really never is alone.
It beets and jitters day and night,
Emitting tiny bluish light.
Preteen means ag between 9-12 years,
A child has a phone. She always stay with phone. Cell phones make jitters=sound.
Her ring tone is latest rage,
As other preteens text and page.
One liner messages appear
that make her grin from ear to ear.
. It always beeps and jitters; her ring tone has a latest song. Grin means smile. She
receives message from friend. She eagerly reading after she grins.
The latest crisis, who likes whom,
The rock star with the best perfume;
Such wait matters, cause her thrill
And elevate our monthly bill
She likes some actors; she likes some favourites ; she always listens some music in the
cell phone their monthly bill high. She feels thrill when she listening music.
And yet the silver lining glows,
For we have never come to blows.
| never have to raise my voice,
Because i have a hi-tech choice.
Do you observe message in cell phones which colour appear?
SS: silver
I never scolded my child because hi-tech choice means soft, i always have never scolded
she always listening rock star music.
If school assignments pile sky high,
| exhale with a weighty sigh.
Like every modern mom who cares
| simply telephone up stairs.
Her child goes to school daily, and she did do work, its results assignment lie one by one.
Her mother says do home work, but her child did not listen. But the mother did not scold
the child. My child always goes to upstairs and talking with friends through the
cellphones.
When course demand her energies
I simply text her asking “please! “
No alibis or missing word,
Because its clear that she has heard.
| always told you do your work, and routine work, but she didnot listen in your schools
you don’ t use but in house you use. If we permitted the cell phone to the class, you don’t
listen to the class. You always plays with phones.
And if my daughter goes out side
To visit friends, both far and wide.
Her curfew’s easy to enforce,
With her new cellular resource.
This beeping tether holds her cloths,



While helping her feel grandiose.
If separation ever occurs,
My speed dial links my heart to hers.

Our handy cell phones help us out,

Convenient easy with no doubt.

Yes certainly they have their place.

But cannot we talk once face to face?
When my daughter goes out side immediately i check where she was, how ?by my cell
phone. She called to her daughter, no doubt cell phone is easy. But not face to face. This
is the advantage and students always playing with cell. They neglecting their studies,
their routine works. Linda Anna Nickerson explains advantages and disadvantages of the
cell phones.
Text...
Who described the poem, child’s mother , mother or child, mother described her child
activities. She never stay alone. She did do routine works and home work. I did not scold
my daughter, if she goes out i search with my cell phone.
LOOK AT RHYMING WORDS IN THE POEM
Phone — alone
Night—Iight
Rage—page...etc.,

TEACHER 3
Class 2

To day we discuss the poem, which poem, cricket knowledge, if student love what is the
result? Knowledge is treasure, the treasure within page. No 73. This is an interview
between Ms. Bela Raja, Editor of Sparsh, who is the contractor? Mr. Hafeez. Used to
means past action

The treasure Within

Read the following interview: it is based on a conversation between Ms. Bela Raja,
Editor of Sparsh, a newsletter from the Resource Centre. The valley School, Bangalore
and Mr. Hafeez Contractor, one of India’s leading architects.

PART 1
HC  : 1 used to have this terrible nightmare. Only now, over the last four to five years,
it seems to have disappeared.
Meanings:
Nightmare  : frightening dream
Psyche : mind or mentaliy
Canning : punishment or beating
Chore police : children game, thief and police
Strategies : Methods of winning fights

Academics  : educational matters
Book : offer to buy in advance



BR  : What nightmare are you talking about and why do you think it has disappeared

now?

HC 1 used to get continuous nightmares about appearing for maths examination,
where i did not know anything! Now the psyche must have gotten over it, i don’t
have to think about education and there is absolutely no time to get nightmares.

Where i did not know any sums or anything, now i am having nightmares.

BR  : Tell us something about your earliest memories in school

HC  : Inthe first and second year i was a good student. After i reached the 3™ standard,
i simply lost interest and i never studied
| used to be interested in games, running around, playing jokes and pranks on
others. I would copy in class during exam times. | would try to get hold of
examination paper that had been prepared and study it, as i could not remember
things that had been taught to me in the class.

How he write? Exams?copying
However, later , one sentence spoken to me by my principle changed my life.
When i approached my 11" standard the principal called me said, “look here, son.
| have been seeing you from day one. You are a good student but never studied. |
have taken care of you till today. Now, i can no longer take care of you so you do
it yourself. ”

Who changed his life? Principal changed his life. He have nightmares always about the

mathsExambut he did not know anything. he write exams by copying from other

students. But he interested only games, running ground, playing jokes and pranks on
others.
He talked to me for five minutes, “you don’t have your father, your mother has
worked so hard to bring you up and paid all your fees all these years but you have
only paid games . now you should rise to the occasion and study.”

His principal one day called him and said look no one care anytime you do it yourself. He

talked to me for 5 minutes. One sentence changed my life.
| used to be a very good sports man. | had been the senior champion for so many
years and i also was the cricket captain. | used play every game, but that year i did
not step out on to the field.

Who played? Hafeez, which game? Cricket. Who is the captain? Hafeez. How was his

performance up to second class? Good student, who changed his life? Principal.how

much time principal talked to him? Five minutes. Which game he used to play? Cricket.

Who was the captain of the cricket? Hafeez. Which he was the captian? cricket.

I would go for prayers and all i would do was eat and study. | normally used to
coy and pass, but i realised that once i was in SSC, | could not do that.
When i got a second class, 50 per cent, in my SSC my Principal said, “Son,
consider yourself as having got distinction!” . this is my memory of my school
days i did lots of other things. See , as far as my things are concerned i can not
remember. | forget things very easily. To remember i have to see things as a
photograph. | read a book i can remember the matter as a photograph but not
through my mind. That is how it works.

He got second class 50% in SSC. His principal say think you got distinction. He

frequently loss of memory, forgetting things.



BR  : When you were in school and you were doing badly, did the teachers pull you
up and how did you feel?

HC  : I never felt anything on being pulled up. I used to be so interested in playing. |
would receive a canning every week.

Every teacher punished me, i felt sorry in that time. | forgot all things, and i always thing

about games.

BR  : WHEN you knew that you had incurred the wrath of your teacher by not doing
your homework or by behaving badly, when you knew you would get a canning,
what was the state of your mind?

HC  : State of mind? Just lift up the hand and they would cane you. | would hurt you
badly and then i would have to forget about it. Because i would want to go and

play.
BR  :Have you ever felt insecure or threatened ?
HC  :iwas just interested in playing and nothing else. | was most interested in funny,

pranks.one day, i did not want to study i created a distraction. For one whole hour
we played “chore police”
Every Saturday we were allowed go into town to see a movie. So i would do was
have no lunch and collect money 40-50 students and run and buy tickets. On my
way back 1 would eat to my heart’s content.
| used to be the leader of a gang. We would have gang fights and plan strategies.
These things used to interest me more than any academics. Students used to book
my text books for the following year, because they were almost brand new. |
probably opened them one day before the exams.
| always enjoyed jokes, playing i don’t feel study. Now you see a movie. Which day ?
SS: Saturday,
TT: what were his interests? Playing games, used to be a leader of the gang. Jokes,
pranks, his friends used his books, he did not open his books. His friends used to read his
books.

TT: Asked Students to read the meaning on the board

SS: read the meanings...

TT: What nightmare Hafeez have?

He was appearing mathematics exam.

Which course was the principal?

What was the result? What did not academics? He did not interest in academics. But he
interested in games.

What is the meaning of the nightmare? Frightening dream.

Canning= punishment.

TEACHER 3
Class 3

TT: Today we discuss about Parts of Speech, every language has to wirte some rules and
conditions words aredivided into 8 kinds. According to their functions are called parts of
speech.



NOUN

PRONOUN

VERBE

ADVERB

ADVIJECTIVE

PREPOSITION

CONJUNCTION

ENTERJUCTION

Write down this first one is noun it indicates name of the persons, places and things.
Name of the person: rama, Ramesh, Geeta,

Name of the place: isnapur, Hydrabad, names of the things, chair, board , piece of chalk.
Write down ..one by one tell examples..silence...

Which words are parts of speech? What is the definition of parts of speech?

Ss: every language has to wirte some rules and conditions words are divided into 8 kinds.
According to their functions are called parts of speech.

Nouns are 5 types: Proper noun, common noun, material noun, countable noun,
uncountable noun.

Proper noun: (native) a proper noun is a particular person, place or thing ..ex. Ramya,
Fan, Hyderabad.

Common noun: a noun express about the in common to all persons things of same class.
Ex. Houseg, city, table.

Ananya is studying 8" class.

Ramya is studying 8" class. ..8" class is common.

Students are common noun. What is proper noun?

SS: a proper noun is a particular person, place or thing

What is common noun: a noun express about the in common to all persons things of same
class

Material noun: it is the name of some materials or substance which is supposed to have
to separate parts. Ex. RICE, WATER, SUGER, MILK ETC.

Collective noun: it indicates group of people or animals, or things. Ex. Crowd , army,
bunch.

Ambika tell me collective noun:

SS: Bunch of keys,

Material noun: (No body replied...)

Abstractive noun: it indicates name of quality , state or action can be felt. But can not be
described

Kindness, poverty, laugh

Countable noun: you can count

Uncountable noun: we can not countable.

How many letters in parts of speech? 13 letters... how many fans in the class? 4.

Ex. Uncountable nouns : sky...stars..earth , tears, hairs, sand ,water, rice, sugar etc.,

TT: wrote on the board Teacher ------ —>What type of noun? Common noun.Dotor,
lawyer,

My brother is Ashok..identify the nouns..

Common noun , proper houn

David is elected captain of the team




David ( PN) is elected captain of the team (CN) etc.,

TEACHER 4
Class 1

Good Morning! Took attendance
Family
See the picture and answer the question that follows
1. What do you observe? Two families. Nuclear family, Joint family.
2. Do we find many joint families in our society? Yes/No? Give reasons.
No there are joint families. But there are not many joint families, in the society.
What are the reasons?

Economic problems for that no joint families reasons.

Joint families...Economic and social causes also affect joint families. Now we are going
to read about the present day situations about the families. Families are not the many joint
family’s only nuclear families. Nuclear families in the sense, father, mother and two
childrens (students) today we find many nuclear families.

Family
\Z v
Nuclear family Joint Family
N v,
Father , mother Father Mother  Grand
father l

1 + 1 children l

children

Translated into some English by some famous English writer’s poets. She wrote many
novels, short stories, essays, and novels, further she received many awards. For ex: what
are the awards she received for her work. Asian poetry prize, Kent Award for English
Writing from Asian Countries .... Our continent is Asia. Many Asians are writing in
English. For ex: Kamala Das from Kerala, she wrote in English, so she became famous
internationally. So, internationally renowned persons only few are there. For ex: Kamala
Das. So for Asian Countries she is one of the famous poetess. She has received the award
. what is the name of the award Kent award is given to the writers in English from
Asian Countries next Asian World Prize another Sahitya Academy Award and ... Sahita
Award so these are there reputations she got all over the world. She wrote about Tattered
Blanket. What is the meaning of Tattered? Tattered means torned
Blanket (students) Bedsheet, it is a cloth to cover our body during night times. The
Kamala Das intends to tell us about the do you call ....the tattered blanket in the sense the
society, the family is tattered. That means broken. The family is broken means divided.
All were the joint families in those days but now-a-days the tattered blanket symbolizes
that the family is like a blanket the blanket gives warmness. It protects us. What is the
duty of Blanket? It protects us from coldness it gives warm, in the same way similarly the



blanket protects from coldness and gives warmth, similar family also protects and give
warmth, energy and whenever we find problems or difficulties the family members come
us and give us their warmth and love.

Now see then he arrived ... Text ...

So the lesson starts here in this para

So, the lesson, son is living in Delhi and 83 year old mother and widowed sister Vimala
living in their village. In Kerala, there was a remote village, they are living there. This
person living in Delhi, because he got job, he studied and he is living in Delhi.
Somewhere in trivendrum he has some work and return to Delhi. Meanwhile he went to
visit his mother. There the opening scene is this, ...text ...

He visited the country side ( ) country side means rural areas,
remote areas, in villages,ther was a small village from tht small village he went to Delhi.
There was a meeting from his office, he attended the meeting and returned to Delhi. In
the midway he visited his mother. There he reached his house in their office car.

She said somebody is in the car () go and see some car, some vehicle is there, so go
and observe. Mother asked daughter. Daughter nameis Kamala. Kamala... who is the
eldest daughter, a widow ...text... Kamala was a widow. Widow means who lost her
husband. Huddled up means drawing your legs and hands close together that you are
afraid of something or because of coldness.

She got up reluctantly means, unwillingly ...text...

She saw a bald ...text...

She almost went to the gate, opened the gate and saw. She is describing the man how he
looks Fat, bald, middle aged man,

She identifies Oh! Gopi she said in raising voice. Why this, unexpected visit.

The way he dropped in. dropped in this is a phrase = paid a visit

She is unable to listen understand. Amma, why ... Text ...

Gopi came nearer to her mother’s wrinkled face and said Amma, I am Gopi

He is at school after the declaration of holidays, he will come to home,

She is now old women. Kamala ...text... so these words indicate her forgetfulness and
over aged. She is unable to hear and understand. Amma is often like this ...text...

She cannot recognize anybody. Gopi’s sister explained to her brother. sometimes our
mother’s memory is very shar.

I got the promotion ...text...

On toes means busy, move on.

On toes is also a phrase. | am always busy. Last year promotion

Why are you not asking Vimala ...text...Gopi’s name is Vimala. Nuvvu busy gaunnavu,
marivimala, ni kids niaaina letter wrayamaniadagavachukada.

Amma is asking, what are you mumbling there. Mumbling means
muttering. Emomatladutunnavuakkadaaniammaadugutundi.

Yes it is me, amma ...text .... AmmamalliadugutundiEvaritoMaatladutunnavu.Kamala
antundi.Gopi to maatladutunnanu, malliadugutundi car lo evaruvacharu.
NenuGopianicheppanukadaamma! | told you its Gopi. But she said Gopi is in Delhi. Yes
amma it is Gopi. | have come from Delhi. Malliammakuvinipinchaledu, arthamkaledu.
Who did Gopi marry? ...text...AvunuGopievarinipellichesukunnaduanimalliadugutundi.
Ante daaniarthamAayanaBharyaperuemitiani?



Don’t say ...text... Ammanuvvumallimarchipoyava.GopibharyaVimala, District
Collector a Nambiyar’s eldest daughter.
Adikudamarchipoyavaamma! Oh nenumarchipoyanu. Have you received any letters from
Gopi.Vachindiamma, leterpratirojutammuduleteterwrastuneuntadu.
I am terribly upset ...text...
Look at the way she talks ...text... Chusavatammudu, ammaninnuentagapremistundo!
Kaninuvvu letter wrayatamledu.Amma, malliadugutundi, car lo vachindievaruani
...text...
TiruvanatapuramPaniMeedavachanammamallininnuchusipodamanivachanu
Who is your name...text...Amma, nenuGopinianagaane,
babumeeammaperuemitianimalliadugutundi.
[ don’t know how to ...text... exasperatingly = angrily.
Mari kopamostundikada. Amekuvinapadadu, arthmchesukodu, malli nee
peruentianiGopiniadugutundi. Marchipoyina memory
nielatirigiteesukuraavalonaakuteleyatamledu. Etta teesukuravaaaloteleyatamledu.Gopi
put briefcase on Tina...text...
Tanadaggaraunna briefcase teesitinameedapettadu. Tina means varanda. Daaniloni
contents  bayatikiteestunnadu  cloths, files (office) taravata shaving  set
annibayatikiteestunnadu.
Next. Do you know my son Gopi...text... She is asking him questions the mother is
asking his own son Gopido you know my son Gopi? anteatannigurthupattaledu.
Kesariyagam: Malayali word means a well settled officer. He is living in Delhi. He is
drawing a salary of 2500/-. Aarojullo 2,500/- chalaekkuva. Yes I know him. Send him to
...text... saremanchidi. Neekutelusuantunnavukada. Nuvvu Delhi vellakamaavaadinioka
blanket pampamanicheppu. My blanket now is tattered. Chinigipoyindi. Tell him to send
me another new blanket. Now the present blanket bought by my son, when he was
studying in Madras. Kanichalapaatadiayipoindi.
A ball of marted yarn. Ante daarapuundalagaainidi.
Ammanupadukopettivarandalokitirigivachi you didn’t ...text...
ammanuchudadanikiraaleduendukuraledu. Delhi is too expensive ...text... aka Delhi is
far away. It is very expensive chala china jeetham. Pillalatoibbandigauntundi.Cant make
both ends meet. This is an idiom. Idi telugu lo jaatiyamantaru.
Naakuvacheadayamkharchulurendukalavatamledu.Naakusaripoyentagaaadayamravataml
edu.Andukenaakukastamavutundi.Naafamily lo sharevaataentavundo, adiiste,
teesukuniveldamanivachanu.
Neekuvachinditeesukniveltavuaanteammanuchudadanikiraledu. Intakalamammakashtapad
ipenchindi.Nuvvuippudu nee family nimaatramechusukuntunnavu. You are not bothering
about your mother and your sister. Nuvwvuammukunivellipoteikamalliraavu.Aka alaanaku,
time kudirinapuduvastaanu. Time dorikitevastavaa!l Neeku time dorukutundaa!
Ippudedorakaleduammukunipoyinakaneeku  time  eladorukunundi.Ame face lo
okarakamaina irritation kanapadindiGopiki. Irritation ante endikopamokarakmaina anger.
He observed a kind of anger on the face of sister.

It took 5 years ...text.
Ammanunuvvuchusi 5 years ayindi.To sell your share of property nuvvuvachava. Pull on
ante t live, to move, to continue. She may not continue.
Amma can’t ...text...



Akkaammanannugurtupattaledu. He complained his mother did not identified me.
Ammaneekugurtuda! Aniakkaadigindi

Tattered blanket anti adi protection istundi.Chinnabhinnamainakutumbamgurinchi
kamala Das cheptundi.

He feels sad about his mother. When we go home, naturally we take fruits or sweets etc.
but Gopi did not take anything why? He does not love his mother (students) he is no
interested in his family but love his own family.

Gopi’s mother did not remember her son?

Do you think Gopi remembered his mother? What does it indicates.

No sir, idiemiteliyachestundi

It tells about his selfishness, nature what is the meaning of tattered blanket?
Chinigipoyinaduppati (students).

Duppati warmness istundi. It protects us from coldness. Same way family protects us
when we are in trouble.

Kamala Das is saying that kutumbamaneduppatichirigipoyindi. Prema, abhimanalulevu.

TEACHER 4
Class 2

| can take care of myself
We are going to observe study the story. You can see in the picture the mother rat,
daughter rat. The mother rat decided to marry her daughter. Generally when parents
decide to marry their children they look for grooms, village to village.
Pellicheyalanukunnapudu relatives niadugutaruevarainauvnnaraani. She decided to give
her daughter to a powerful one general
gapellicheyalanukunnapuduevarainadhanavantudiki, gunavantudikiiwalanukuntaru.
Mother rat also decided to give her daughter to the most powerful creature on earth. Then
she thought of sun god. Sun god is very powerful. So, she asked are you very powerful
she accounted gods sun god, rain god and mountain god. Everybody said we are not
powerful creatures. Some other creature is there go and approach. In this manner she is
going one to another. Meanwhile her daughter came. Mother are you searching for a
husband? I don’t want to depend on my husband. I want to take care of my self.
Evarikainaistenannujagrattagachusukuntaruanekadanenunannujagrattagachusukuntanu. 1
can take care of myself. | prepared in will work hard to protect myself. | want to stand on
my own foot. Naakaallameedanenunilabadali a taruvatenane marriage chesukuntanuani
daughter rat interact avutundi. That is the story we are going to read.
Now page No. 120
Once upon a time ...text...
Long long ago there was a mother rat. The mother rat wanted her daughter married.
Generally in your marriage when the parents wanted to married off their children they
consult friends or relatives. In the same way, | want to give my daughter the most
powerful creature on the earth. Alaalochistundaga Sun was crossing the sky. She
observed the sky. At that sun was travelling the sky. In the sky the sun was travelling
with the twinkling, brightness. Appudu decide ayyinid every creature depends on sun
energy so, he is the powerful creature she decided and approached sun god and asking are



you the most powerful creature? Appudu Sun god navvutuannaduledandinaakanna
powerful creature unnadu. He is Varuna God.

Varshamlekapothe tree
molavadukada.Bhumimeedavarunudulekapothejeevamundaduasalutragadanikineerukuda
undadu.

Just then rain ...text...

Ilaanukuntunevarshampadindi.  She thought how wonderful the rain is.
Entaadbhutamainadivarshamanukoni. The land becomes green because of the rain.
Bhumipachagaundadaniki rain karanam, anukoni Rain God niadigindi. Rain God are you
powerful god in the earth? Nuvvubalamainavadavu, sakthisampannudavu anta
kadanijamena?Aniadigindi.Appudu Rain God navvukuntu, ledammanenemi powerful
kadunaakantevere powerful unaru.Without the mountain ...text... parvathaRaju. The
mountain blocks the cloud and lets the water safely .... Under the mountain there are
valleys rivers people are living.

People anta parvathaladaggaranivasinchatanikikaranamentante, Aa water anta akkada
save avutundeejeevamantanikikaaranamentante mountain.

Then she looked ... text ...

So naturally after the interview with the kind of mountain she looked at the beautiful
mountain.

As blue mountain daggarikivelli, chudandientapeddagaundi,
etuvantigalivachinaganiaditattukogalugutundi. It withstands.
Edurkoneshaktinikaligiuntundi. With stand meas to have the capacity to face anything.
Mother rat asked are you the most powerful thing on darth. Javaabu with a smile No there
is one other than me ...text...

Nenukaadamma, naa kana powerful inkavunnaiavi earthworms, earthworms ante
vaanapamulu. Without the help of earthworms the earth will be hard. Avi earth
nigullagullagachesi help chestunnayiapudumanam seeds vesinapudu,
mokkalubagamolustayi. Earthwormslekapotebhumimeedaemiundavu. Ave
eruvulagapanichestayi. Earthworm is the greatest one that iving things can have. All type
of crops come from earth only. And this is because of earthworm, so earth worm is the
greatest friend for earth. Eesambhashanajarugutunnapude she saw her daughter ...text...
Eesambhashanajarugutundagaane daughter rat vacchiammaemijarugutundaniadigindi.
Mother rat said baby | am trying to search a powerful creature on earth. Why? Daughter
asked, mother said I want to get you marry to this one. That’s why I find powerful
creature. Oka balavantunichetiloninnupedadamani decide ayyanu. Bhadrata safe
baguntundikabatti. Why would I yield e text ...Safe
gaundatamkosamvallaniendukupellichesukovali.Safe

gaelavundalonerchukovali. Andukosamnenuprayatnamcheyalitappavallanipellichesukova
dam sari
ayinadikaadaninenuanukuntunnanu.Nanuunenuelarakshinchukovalomodatanenunerchuko
vali.Baby nuvvuadantanerchukovalantenuvvuchalachinnadanivi.Nuvvu very small yucant
understand. You must need protection. If you marry them you will get protection
otherwise it is impossible for you to get protection on your own. Nenubagakashtapaditene
safe gauntanutappaevaridaggaronaku protection raadu.......... Why do you ...text...
Evanneenerchukovadamendukuevarainadhanavantudini,
balavantudinichusipellichesinatlayiteataneanneechusukintadukada ...



The daughter is asking who is rich and powerful.
Asalunijamainatuvanti powerful vyaktievarante one who can take care of self,themselves,
they are powerful, one is truly rich, if one is rich in love.
Edutivaarinipakkavaarinipreminchevaredhanavantulu.Dabbuvuntedhanavantulukadu. A
man who has the energy to love others is the rich person. | want to be powerful and rich.
The mother rat was confused. What would you do? ... text...
Mother was confused with daughter rat’s answers. Then she asked what are you going to
do? Mother I want to stand on my own feet. I don’t depend on others. I want to depend
on myself. | earn my self. | want to search a work so that I gain money with that 1 will
support my family. For that I have to know more about the world, and learn to live a good
creature. Really it’s a story of creatures. Let me first to take care of my self OK! Don’t
you want anybody’s help?
Yes, ...text...
Amma definitely | want help from you, first of all | want help and cooperation from you.
...text...in the long run it doesn’t promise me peace and security if [ marry a rich or
prosperous or powerful creature. Don’t depend on others. There is a power with in you.
Nee lopalaevoshaktuluunnayiavibayatakuteesinatlayiteaviupayogapadatayi nee
kudhairyanniistayi, maanasikashantiniistayi. Suppose if you want to become an officer.
To achieve that goal you have to work hard using your own ability and mind power.
That’s why I want to depend on my self and I want to take care of my self.
Answer the questions now:
1. What do you think the most important thing to learn live well.
Ans: how to protect myself and become strong.
2. What are the qualities that you have to be independent in your life.
Ans: Job, goal reach, target reach (students) hardworking.
3. Do you agree or disagree with the daughter rat?
Disagree? No sir Agree
Yes. Why?
Because the daughter rat doesn’t want to depend on others, position or properity.
She wants to stand on her feet only. So | agree.

TEACHER 4
Class 3

Pg No. 108: Women Empowerment
See the pictures

Sarojini Naidu

Mother Teresa

Sunitha Williams

Sainanehwal

... village lady...
1. What do you know about SarojiniNaidu?she is our nightingale of India.
2. Mother Teresa. What do you know about her? Great humanist. She received
Noble Prize



Next ... Sunitha Williams. Astronaut

SainaNehwal. Badminton player, Gold Medalist

Bharata Das. A Reputed Police Officer.

A women working with cattle

A lady in city going for job.

Village life and city life two life styles are there. Which life style do you like most.
Village life — peaceful place, fresh air, pollution free.

City life — pollution, busy life, air pollution, no. of vehicles moving here and there. That’s
why pollution etc. so, you don’t like city life only you like village life.

Today we are going to study about the Bonsai Life. Part — 1. in this two sisters are there.
One sister studied up to 5 class. Another sister completed her eduction , graduation got
job ans settled in the city. She is living in New Delhi. She will be waiting for the letters
from her relatives. Because she is living far away from her place. So, how are her
feelings when her sister visits Delhi what are her feelings. Her sister and Brother-in-law
visited her place New Delhi, how she expresses her feelings about her life, city life.
These are all the things that we are going to learn. The writer is AbburiChayaDevi ...
Text...feminist writer means her writings are mainly related to women.
Streelanugurinichivariabhiprayalagurinchiteliyachestundi. Originally it was written in
telugu later it was translated into English by Alladi Uma and Sreedhar.

The moment I see ... text... The narrator is the story teller. The younger sister is the
narrator, studied well got job and is settled inDelhi. Ameemantundi ante when I am
coming from my office... Contain means control. As soon as | enter to my home. | see
letters, | feel very happy. Enduku anta santhosham ante ameduranganivastundi. Letters
chusichala happy ga feel avutundi for ex: meekuoka phone vachindiani sir chepte, sir
mallicheyandianiadugutaarukada!

My tiredness vanishes means disappears. Ante mayamaipotundi. Because she has no
energy to make some thing in the kitchen. Letter chadivetappadu,
naakuemanipistundante... [ am talking to them face to face. Sipping ante taking little. So
| enjoy my coffee, savouring each sip.

This is an unexpected ... Text...

Enthusiasm = utsham.

Kani letter wrayalante 1 am very lazy. Letter rayalanteistamvundadukani, letter
teesukovalantechalaistam.

Ammalu ... text...

General gameekuintidaggaranundi phone vasteemianipistundi. Bhayamvestundi. General
garojuvache phone ayiteahayamvundadu. Narrator kiaa letter bhayamkaliginchindi,
okavelaadiamaina bad news emonani. My sister generally doesnot write letters. But she
wrote now. In the beginning | was excited to receive the letter. But now | am afraid.
Bhayam to letter open chesiniammalu!

You must be very surprised ... Text... Nuvvuee letter chusiascharyapotavaninaakutelusu.
Inkovishayamchepitenuvvuinkoascharyapotavunenu,
baavagarumeeintikivaddamanianukuntunnamu.Kasichudalanianukuntunnamu.Maaraaka
meekuemaina inconvenience ante uncomfort ante asowkaryamkaligistundaaniadagatam.
My dear, it seems ... text ...

Ekkada, eppudu! Give to me aniaayanaaa letter ni ;akkunnadu. |1 went to kitchen to
prepare coffee and other things ready.



Akkayya and Baavagaru ... text... Ante pellainataravaathavaaruepuduraledu.
Innallatarvaathaippuduvastunnaru.lppatidaakaevevokaranaaluchepparu,pasuvuluunnayani
, cooking, pillalakuvantacheyalani, vaalanku school kipamplalani,
vaallanutayaarucheyalani, inkaevevosaakuluchepparu. Vallakuelanti arrangements
cheyaloanialachistuanandapadutunnaru.

Akkayya is not educated ... text...

My sister was not well educated. What | mean is she did not study more than 5 class.
Aarojulalo 5™ class ekkuva. That is more than enough for a woman education is if she
knew the washermans account. Ante  chakaliaayanakulekkaluvastechalu.
Aadapillkumamululekkaluvastechaalu, chaduvukovalsinaavasaramledu.

A decade later ... text...

Decade means a period of 10 years shatabdam ante 100 years. Dasabdham ante 10 years
oka 10 years tarvata drastic change Aalochanavidhanam to maarpuvachindi. There was
much debate means discussion. Aakaalam to paatumaa father kudamararu. Nenu lucky
gachaduvukunnanu. My father changed as time changed. My father send me to college
for higher education. Evarainachaduvukunnataruvaatha job cheyalankuntara,
intlovundalanukintara?Similarly nenukuda job cheyalanukunnanu, maa husband
kimanchi job vunnakuda, nenukuda job chestunnanu.

Because akkayya was not educated ... text...

Akkayya did not educated enough. But her husband educated well. But
maabaavagaruvyvasaayamcheyalanesinddantalubhavalukalavaru so he decided to do
agriculture in his own village. Cultivate means saagucheyadam.

Akkayya brought ... text...

Hesitantly means doubtedly. Edo uduta bhakti
gateesukuvachanu.KucheluduKrishnudikitechinatlu.Krishnudemotoppastayilounnedukuc
heludemotakkuvastayilounnadu, anisandehapadutuadigindi

Why do you say that ... text...
Maakueveminuchutayoaveteedukuvachaavuakkagongurapulusu,
dosakayapappu,munagacharuevianniunteaatannakuchalaishtam.  Entokharidina  food
pettavanisantoshapadatadu.Nenuivannicheyalenu 1 am busy Oka vela free gaunnakuda,
neekutelusu | am very lazy.

That’s true but by the time ... text ...

Office nundivachetappatikinuvvubagaalasipotavu,
neekuinkaopikavundaduivannicheyadaniki, kabattinaakuassaluarthmkaavatamledunuvvu
office lo panichestuintidaggarapanicheyatamela manage chestunnavo. Animaaakkananuu
console chesindi ante odarpuniichindi. Nuvvubaagakashtapadutunnavani sir ninnu ante,
nuvwu happy ga feel ayyikashtamantamarchipoyibaagachaduvutavu, raastavu.
Aalagevaalaakkaala console chesindi.

What a wretched ... text...

Samethachudandivaallaakkaepuditeame nu odarchindo, chellliantundiakka what a bad
job! Wretched meas bad.Job cheyalaitechikakuvestundi.Eme job chesivisigipoyindi,
akkaku job cheyalaniundi.Evearaina ante unnadivaddulenidikavali.
Porugintipullakuraruchi.

People say solve your problems at home before you solve those outside. Deeninitelugulo
‘GutiloniraaginiteeyalenivaduEetiloniraaginielateestadu’. Akkaelaantarukadda,



andukenaakuokasari job cheyalaniundadu, maaneyaalanianipistundi.Intidaggarapanichesi
office lo panicheyadamanediokakashtamainnaibbandikaramainapani.
Don’t think like that, Ammalu. . .text...
Ammalu, you are very fortunate  nenu, darivepaakukosamokarupai,
artharupaikosamkudachyichpaosinaparisthithi you are very lucky.
What is your daughter doing now?...text ...She is in her final year of education. If she
pass 10" class, I determine to send her college. But yurbaavagaru doesn’t like to send her
to hostel.
Eerojullo, girls nichadivinchakundavunchadamentavarakusababu? Ippudu degree
chadavakapote, emichadavledaniartham.Chaduvulekapote, adapillalu husband’s thumb
krindaudali ante valluitchinditeesukuvali, vaallupettinditinalianevidhanga, slipper
kindatelulagaayipotundi, ammayijeevitham.
Koddijeevitaluswechalenijeevithalu. Anachiveyabadinajeevithalu.Kaabatti Bonsai life
antunnamu.Bonsai chettuchinnadigavuntundi, limited gavuntundi.Ade
bayatavrikshambagapeddagaperigiannirakaaluguupayougapaduundo.Bonsai chettu,
chinnagavunteedugudalaunddu.Peddachetluandarikiupayogapadutundi,  needaniistundi,
pakshulakiguuduninistundi, kani Bonsai life alakaadu.Alage, woman educatekaakapote
Bonsai laga limited gaundali. A woman should give empowerment, education.

1. The narrator receives letter very frequently

True sir
2. The letter brought the news of the narrator’s sister and brother-in-law arrival.
True sir
3. The narrator’s husband was very happy to hear the news of the visitors.
True sir
4. Akkayya was not interested to continue her studies
False In those days girl education is not important
5. The narrator’s husband likes the traditional food of Andhra Pradesh?
True sir
TEACHER 9
Class 1

Teacher: all are come back?

Students: yes madam

Teacher: yes

Students: yes madam

Teacher: Ok, children for today, you turn the page 139, you find the picture on that page,
just you have to list out what are the different things in that picture, one by one you tell
me whatever you find in that picture... yes we will start.

Students: House

Teacher: You can see a house, then what else

Students: Rat

Teacher: You can see rats,

Students: One boy

Teacher: A young boy



Students: staircase

Teacher: Yes, staircase

Students: grand father

Teacher: grandfather how many of you say grandfather?

Students: women

Teacher: Ok, you can find women

Students: Veranda

Teacher: Ok, Veranda

Students: Pillars, two pillars

Teacher: Ok, two pillars

Students: doors, windows

Teacher: Ok, I write doors and windows.. Then what else

Students: basket... stair case

Teacher: Staircase is completed, next

Students: Basket

Teacher: Ok, man is having the basket

Students: Over

Teacher: Completed

Students: yes

Teacher: All these things you have told me, ok, young Man, old man, what had we the
actions? you tell me, ok

Students: ok,

Teacher: one by one, not all at once, yes

Students: A young boy is standing on the staircase

Teacher: ok, young boy is standing on the ... yes good

Students: old man is at looking the dead rat

Teacher: ok, old man is looking,... good

Students: old man standing at the

Teacher: ok, standing at the---- and watching ok,

Students: old man was carrying a basket

Teacher: ok, carrying a basket , afterwards you will join in the two rows ok, here | will
write carrying a basket then what else you can find?, what else can you find in that
picture?

Students: a woman is walking

Teacher: a woman is walking, that’s all?

Students: yes madam

Teacher: ok, now | want you all to use the words are both the sides and frame sentences,
ok , can you do?

Students: a boy standing on the staircase

Teacher: A young boy is standing on the staircase

Students: old man is looking at the rat

Teacher: an old man is looking at the rat, ok, next, young man you have completed, old
man you have completed , what else

Students: a woman is walking away

Teacher:, a woman is walking away , can say, then, what else is remaining? See, so
many sentences we can frame ... yes



Students: man carrying basket

Teacher: a man is carrying a basket; ok a man is carrying a basket, then

Students: an old man standing and looking

Teacher: an old man is wa.. looking at the rat ,we have already written, he is looking and
standing and watching, it is also same, sanny is saying something about the rat so many
sentences remaining if you can use and frame the sentence.

Students: a house, roads are there

Teacher: the roads, there is a house, first sentence we can say there is a...

Students: house

Teacher: house,

Students: doors and windows are brown in color

Teacher: ok, the doors and windows are brown in color ok, the doors and windows are
brown in color so, we have completed about how roads and windows we have
completed.. Then

Students: two pillars are brown in color

Teacher: ok, two pillars are present ok, they are brown in color ok, then what else....
Students: staircase

Teacher: staircase is there, ok we have spoken about that, then

Students: a rat

Teacher: ok, you see a rat, ok we will say there is a rat, ok, which rat is there?

Students: a dead rat

Teacher: how we can say that it is a dead rat.

Students:...

Teacher: how can you say it is a dead rat? See the picture clearly, observe the picture
Students: insects

Teacher: insects... all those people...

Students: going away

Teacher: because it is a dead animal, these insects they have all the bacteria , they are
attacking at each other by that we can say it is a dead rat , ok, then what else, there is a
dead rat ok, what else then, that’s all

Students: an old man is standing in the veranda

Teacher: an old man is standing in the veranda ok, right then, so ,all these sentences, so
many sentence you may able to frame, only by looking at that one particular picture, ok,
and orally, just by looking at the picture you have come to the conclusion that it is
speaking , everyone is talking about something and that one feature is what is that? What
they are talking about.

Students: rat

Teacher: rat, which rat

Students: dead rat

Teacher: ok, we can say that it is something about ...

Students: dead rat

Teacher: dead rat ok, this is our understanding

Students: yes madam

Teacher: just by looking at the picture we came to conclusion that the lesson may be
something about the dead rat but as we go through we will come to know whether it is
simply about rat or something else it also added to conclusion, ok, shall we start reading?



Students: yes, madam

Teacher: who will read the first two lines? One by one, ok

Students: text reading

Teacher: yes, good yes did you understand the first two lines? Is there any difficulty?
Students: no, madam.

Teacher: no, which city are they talking about?

Students: Ujjain

Teacher: Ujjain, yes, who was there?

Students: all...Madananka

Teacher: one girl to stand and say not all, ... first we are talking about a city called
Ujjain, who is the merchant there?

Students: Madananka

Teacher: Madananka is the merchant who lives in Ujjain, next, was his father alive?
Students:...

Teacher: was the father alive?

Students: no,

Teacher: no, what happened to the father?

Students: he lost

Teacher: people, stand, lost means

Students: dead

Teacher: yeah! His father died when Madananka was in his teens... teens means?
Students :teenage

Teacher: teenage, or adolescent age he was very young man, young man means fourteen
years to eighteen years like that, his father expired, his father died away. So what
happened who took care of him?

Students: Mother

Teacher: ok, how did the mother bring up the boy?...one girl

Students: unfortunately, he turned out to be vagabond his mother hoped that he would
become normal and settled down if he was married...(text)

Teacher: so, vagabond, vagabond is a new word here just you refer your dictionary, just
open a dictionary and see, just go through

Students:...

Teacher: it means a person who has no home and who has no job, so he moves away
from one particular place to another place, he continuously keeps on roaming without any
home without any job that kind of person is called as a vagabond. Madananka , he
became a vagabond without any particular job , any particular work, so , what happened?
What did the mother think?

Students:...

Teacher: so, generally we find such people in our society also, they don’t study properly,
they don’t do any kind of job, simply they want to eat, watch TV. go around with friends,
and half of the life is only like this go on, without any work without any job, such
persons are called as vagabonds , so what did the parents of such people think?
Students: ... marry

Teacher: so, they will think if you marry, then what happens? That person will become...
Students: normal



Teacher: normal, ok, they think that they will become normal, they will be in a good way,
they will find some job and they will take care of their family, they have some
responsibility, ok, if they are married, so here in the same way the mother thought that if
he is married, then he will become a responsible person, or normal person as Ramya’s
father, so but here what happened? But Madananka became worst, so, what happened?
Did he become good or more bad he became?

Students: bad

Teacher: bad he became, worst he became, next

Students: text reading

Teacher: sit down, next what is the meaning of this, one day Madananka absconded from
his house, absconded, do you know the meaning?

Students: escape

Teacher: one girl, one girl

Students: sneak quickly and secretly

Teacher: sneak quickly and secretly, secretly means, secretly doing something what is the
meaning of that?

Students: telling

Teacher: keep telling

Students: no

Teacher: then what is the meaning of that? You may tell to your friend that is secret.
Secret means what?

Students: personally

Teacher: personal, you should not tell to others? so, Here also, this boy, he absconded
from the house, means, slowly left the house without telling to his mother, disserted his
mother, disserted means?

Students: leave a without help

Teacher: leave someone without any help, because already father is dead, he is the only
son, so when he is grown up mother will think na, whether, what the mother will think? If
a boy is there, child is there, father is not there, father is dead only mother is there what
the mother will think?

Students:...

Teacher: stand up and .... You don’t want to stand you want sit only and answer?
Students: no madam

Teacher: then how ... Think suppose you are mother’s place, what you will expect from
the child, to leave you and go away and that?

Students: no madam

Teacher: then what will you?

Students: take care

Teacher: you expect your child to take care of your selves, is it not? Because when he
was a young boy you have taken care of him, now he is responsible , old enough as well
you expect the child to take care, if the child goes away without telling us, then what
happens? The mother is very very ..

Students: sad

Teacher: sad, she is continuously crying and now who is there, he is married, mother is
there as well as wife is there wife is a pregnant , now she is about to give birth to a child



in that condition Madananka slowly left the house, he deserted the family without any,
secretly he went away, then what happens?

Students: mother sad

Teacher: the mother is very sad and continuously crying, she is worried about the child.
Yes, next

Students: text reading...

Teacher: by the time Madananka left the place, what happened the wife?, she was
pregnant , yes, what happened, who was born?

Students: Son

Teacher: her son was born, and what is his name her son?

Students: Rathnanka

Teacher: Rathnanka, so the father is Madananka and the son is Rathnanka, he was born
and how was he brought up?

Students:...

Teacher: father is not there, only grandmother and mother is there? Though they
were poor, but, they gave him good education and love and affection for the boy , next
who will read?

Students: text reading

Teacher: ok, ok ,0k, sit down, for what happened after Rathnanka was born? What was
his age?

Students: ten years

Teacher: he was ten years old, one day, who spoke to him?

Students: the grandmother

Teacher: what did she say?

Students:...Madananka...

Teacher: give me the meaning not the exact lines from the text what you have
understood, that you tell , what she says , my lad your father left us, left all of us in
misery , yes what do you understand from that line? Your father means who?
Students: Rath..Madananka

Teacher: ok, son is Rathnanka , father is Madananka, how is the father ?, what did he do?
Students: he left

Teacher: he left all of us who are all means? Who are there in the family?

Students: Rathnanka , mother,

Teacher: who are the persons in the family?

Students: Madananka, Rathnanka...

Teacher: Rathnanka’s mother and

Students: grand father

Teacher: grandmother, grandfather kadu, grandfather he expired long back, so
grandmother and mother, both he has left and he is gone away, and he has brought up,
brought up you in misery. He has left all of us in misery, what is the meaning of misery,
just look in the dictionary?

Students: unhappiness

Teacher: unhappiness, because he left the family, and he deserted the mother and went
away, there feeling ...

Students: unhappy



Teacher: unhappy , so after the ten years now the boy is little bit grown up, that’s why ,
they are telling the boy about the story, what has happened to that family, his father has
left all of them in unhappiness, he deserted us , he left the family without telling
anything, secretly, he went away, so now, even though he has left he has left the mother
and grandmother, both of them they have brought up the boy, with love and affection and
they have given him good education, next , just read out, so what every these two woman
have get, whatever the money there in the house, everything they have, they spent to take
care of the boy, now nothing is left all the money is completed, finished , over,

TEACHER 9
Class 2

Students: text reading

Teacher: yes, so, now the grandmother, what is grandmother saying? Did you understand
anything from this Para? Yes, you want other speak out once again? You want some
other to read the Para once again?

Students: no, madam

Teacher: no, just read once again, another girl, any girl again read the Para, anyone can
read, do you want me read, ok

Students: text reading

Teacher: you are quite grown up; you are grown up means, grown up

Students: peragadam

Teacher: now, you are ten years old, that grown up

Students: text reading

Teacher: find out her living , findout her living means do some work, because you are
now ten ears old you should do some work so that we can the money for our family,
Students: text reading

Teacher: so, in the neighboring village, they are saying , in the neighboring village there
is another merchant, what is the name of the merchant...

Students: Yekshadatta

Teacher: yekshadatta, is the.. What is his business? He is a merchant what he will do?
Students: trade, bu

Teacher: merchant means a trader, who will sell and buy the goods, other than that what
he will do?

Students: he help...poor ...help

Teacher: how he will help?

Students: giving money

Teacher: so, Yekshadatta is a merchant, he also gives money to the poor people who want
to do some work or some business, ok , did you understand the point there ok, yes,
Mojuda reading

Students: text reading

Teacher: capable person ... capable means, capable, ok, if I have suppose I have a lot of
money and a beggar will come and he will tell me, madam | want to business, give me
ten thousand rupees, ok, and another person comes he is a good crafts man he has some
degree, and he is also asking, please give me ten thousand rupees, | will, I want to start



my own business. If you are in that position that will you give the money to a beggar, or
to the person who is qualified?

Students: beggar

Teacher: beggar you will give ten thousand rupees?

Students: no madam

Teacher: why? Here he is saying, he give money to capable persons, capable person
means? He should have some talent, some skills in thatperson, if | give ten thousand
rupees to the beggar if he is not capable, if he is not having talent what he will do? He
can do anything, waste all the money, and he can buy clothes and finish all that money. In
spite of that , in case if I give the same money to a qualified person, the person who has
capability and responsibility ,then he will utilize that money in a good way in a proper
manner, is it not? So here Yekshadatta also he will give money to poor people but
capable, capable means he should have some capacity, and he should have some
responsibility and some special skills, he should be responsible, he should spend the
money in the good way and not waste the money, understood, he give the money only to
the capable persons, and then....

Students: reading the text

Teacher: so, here grandmother says you understood what she told

Students: yes understood

Teacher: you go to Yekshadatta and borrow some money, borrow means ...

Students: appu...

Teacher: you take some money and what you have to do?

Students: business

Teacher: take up our business and then

Students: pay

Teacher: repay the money, return the money, ok, or you keep the without paying?
Students: no madam

Teacher: you have to return?

Students: yes

Teacher: yes, you have to return, that is what borrowing whenever we need we are taking
the money afterwards you are returning the money, so keeps the suggestion that you go
to Yekshadatta and borrow some money and do some business ,so, in that way he will
take up some job, some business ,so they can live happily, then.... Next..... Certainly
understand here

Students: yes madam

Teacher: shall we continue or shall ask some questions? Shall | ask?

Students: yes madam

Teacher: close the books, everyone.. Ok, what is the name of the city?

Students: Ujjain

Teacher: ok, one word is used to leave the secretly without telling, what is the word?
What is the word which starts with‘d’

Students: deserted

Teacher: yes, deserted is the word, deserted means leaving place secretly without
informing, so one fine day Madananka left the house and deserted the mother and the
wife, pregnant and went away then after some time gave birthtoa......

Students: son



Teacher: son, what is the name of the son?
Students: Rathnanka

Teacher: yes ,Rathnanka ok, after the boy was grown up his age was years
Students: ten

Teacher: and that time the grandmother told him ,toldhim ...
Students:...

Teacher: what is all that Yekshadatta and all that what is that?

Students: business

Teacher: business, everything she told, what is all that what do you call that?

Ok, she told him about..., grandmother told Rathnanka about a person called...called
Students: Yekshadatta

Teacher: Yekshadatta, ok, Yekshadatta was a...

Students: merchant

Teacher: he was a merchant, Yekshadatta was a merchant and he gave money to
poor...poor and

Students: capable

Teacher: capable persons so the grandmother wanted Rathnanka to go to him...
Students: Yekshadatta

Teacher: Yekshadatta, that is, she what him go to Yekshadatta and borrow ...
Students: some money

Teacher: and borrow money and....

Students: start business

Teacher: start business , right very good now ....

Students: text reading

Teacher: taking a ....

Students: stroll

Teacher: stroll is a relaxed walk, ok, sit down did you understand here, what are the
instructions or the guidelines, the grand mother told , go to Yekshadatta and borrow some
money , so Rathnanka obeyed, he listened to her and he went to nearby village and met
Yekshadatta, then what Yekshadatta was doing at that time?

Students: was strolling

Teacher: he was taking a....

Students: stroll

Teacher: stroll means

Students: walk.....relax

Teacher: relaxly walking and at that time Rathnanka went to meet him, then what
happed?

Students: text reading

Teacher: yes, knowing him to be Yekshadatta, he asked, where is the Yekshadatta’s
house, when we go to new place we enquire naa where is the house? Who is the person?
He is taking relax, so he went to that man

Students: text reading

Teacher: did you understand?

Students: yes madam

Teacher: what did he tell? Can you tell me in short? What did Rathnanka go there and
tell Yekshadatta? .. one by one will tell one one line, then the paragraph will be



completed, what did he go and how did he tell, only one line you give me that ‘s all don’t
tell everything, each one will give meaning of one line, here it starts....any one can
start... yes maduri get up don’t hesitate

Students: Rathnanka went to Yekshadatta

Teacher: then ,what did he say?

Students: sir, | am poor, give me some money to do business, | will return after some
days

Teacher: ok, good, yes any other girl, you want to tell? The same thing, same answer
only you have to tell, what did he go there and what did he do? I am here to help you,
don’t hesitate | will give you words if you forget just try ... What did you understand?
Students: sir, I my mother,... My father deserted us, my grandmother and my...

Teacher: and who is there in his family

Students: mother

Teacher: yes, mother

Students: and my mother and grandmother vey difficulty....

Teacher: there are very poor, and...

Students:...

Teacher: and they have brought up with great difficulty, ok, yes, good, sit down, any
other girl who can give us more detail, same thing only you have to repeat and something
else you add to that , sravani and swetha get up both of you , struggling, simple sentence,
ok, so, you have understood what he means to say this ... he went and told him, [ am a
very poor boy , | came from very poor family and my father has deserted my mother... so
please give me some money to start a business, and afterwards | will repay and I will give
the amount to whom will he tell all this?

Students: Rathnanka

Teacher: who told this?

Students: Rathnanka

Teacher: to whom?

Students: Yekshadatta

Teacher: Yekshadatta , he went to Yekshadatta and he told all the story, yes next what is
his reaction

Students: reading text

Teacher: ok, good, sit down, so here hearing Rathnanka ,Yekshadatta laughed, laughed
means ...

Students: smile

Teacher: smile different and laugh different, when you are happy how will we laugh? By
making very loud noise, like that after listening to his story, Yekshadatta laughed, why
did he laugh and what did he say? What did he show to the boy?

Students: a dead rat

Teacher: a dead rat, he pointed towards the dead rat, what he told?

Students: no money... Capital

Teacher: yes read, just stand and read

Students: read text

Teacher: here in the picture, he has written some statements about the picture, so, here
you can see an old man, who is this old man?

Students: Yekshadatta



Teacher: Yekshadatta ... and here is...

Students: Rathnanka

Teacher: Rathnanka, and the

Students: dead rat

Teacher: so, whatever we have thought about the picture that is correcta...kada

Students: correct

Teacher: ok, some extent we are correct, this old man is Yekshadatta and this boy, young
boy is rathnanka he went to the house of Yekshadatta , here Yekshadatta laughed after
listening to the story of the boy and he is pointing to the dead rat and he is telling that is
the capital , that is the amount you want from me, that | am giving to you do some
business with that dead rat , is it possible to a business?

Students: no

Teacher: let us see, whether the boy will do business, yes next continue reading
Students: reading text

Teacher: yes, so, here, sit down so , here, take that is the capital , | want to give you
dead rat is the capital, and whatever the business you want to do , do with that, if I give
you a dead and tell , do business with dead rat, will you take the dead rat from me?
Students: no madam

Teacher: why,...why

Students: because...

Teacher: so, we generally think dead rat has no use, but Yekshadatta think that dead rat is
also very valuable, ok, that’s why in the beginning only we told know, he gives money to
the poor but capable person, so something there in his mind that’s why he is asking
Rathnanka to take dead rat and behave like a n intelligent person so, Rathnanka , what he
does will he take the rat?

Students: yes

Teacher: he will take up and he will do something miraculous with that let us see what he
will do. Yes ... next

Students: text reading

Teacher: so, what happened? Rathnanka , he took the dead rat and what did he do with
that dead rat? He made a cup out of a leaf, he took a leaf and folded as a cup, in the he
placed with the dead rat, and what he is crying? What he is doing?.....see the sentence
Students:...

Teacher: that is over, he place the dead rat in the cup, what is he saying?

Students:...

Teacher: one of you ... if all of you shout like this , I can’t hear anything, yes drushya
what is he saying?

Students: he carry...

Teacher: crying, they what is he crying m a rat for sale, he is selling, | want to sell this
rat, if you want this rat you can purchase, he is taking that suppose this is a leaf, in cup of
leaf, inside rat is keeping, he is taking like this, he is saying, a rat for sale, a rat for sale
going around the streets, than what happened, who came our? Read, who came out?
Students: a merchant

Teacher: so, a merchant came out why? Why did he come?

Students:...

Teacher: one of you stand up and tell



Students: text reading

Teacher: handful of Bengal grams, see what happened? He was taking the rat and saying
... arat for sale ... a rat for sale, suddenly a merchant came out of his shop and he
purchased that...

Students: rat

Teacher: rat, he took the dead rat , why he wanted the dead rat? What is the reason and
what is use of dead rat?

Students:...

Teacher: so that merchant had a cat, that cat is his pet animal, what will the cat eat?
Students: rat

Teacher: so to give the that rat to the cat the merchant, the shopkeeper, he purchased
that rat from ...Rathnanka, and what did he give?

Students: Bengal grams

Teacher: Bengal grams, handful of Bengal grams, Bengal gram means pulses...daru, he
took a handful because he is the shop owner, he has all that in his shop so he took a
handful of Bengal grams and he gave to him and he took the rat from him ok, did
Rathnanka get anything for the rat

Students: yes

Teacher: yes what did he get?

Students: Bengal grams

Teacher: handful of Bengal grams, if rat is not there , will the shop keeper give the
Bengal grams?

Students: no

Teacher: no, he will not give because he is taking the rat from him; in return he gave the
handful of Bengal grams to Rathnanka, then, what happens?

Students: text reading

Teacher: ok, good, sit down, so here what did Rathnanka do with the Bengal grams?
Bengal grams is like our ... soaking water, he has soak, soaking in water means? He put
those Bengal grams like our senagal, Battani; like that he took and soaked them in water,
if we soak them in the water over night, what happens in the morning?

Students: some salt

Teacher: it will be swollen, it will become free , so all the water, he removed in the
morning, and then ,so took all the Bengal grams and he went to outer part of the city,
out skirts of the city, he went there and he also took some water in a pitcher, that is
earthen pitcher , that some pot, he took some water , and he took Bengal grams and he
went out and sat in a place, then who came to that place?... see who came to that place?
Students: wood cutters

Teacher: who is the wood cutters?

Students: chettlu

Teacher: who is the wood cutter?...wooddu cutter... tree, wood cutter is tree?

Students: no madam

Teacher: then what he will do with the tree h? ...he will cut the...

Students: wood

Teacher: wood, where is wood?

Students: trees



Teacher: so, awood cutter will cut the tree he would collect all the wood, so this
Rathnanka , he went to the woodcutter, wood cutters will continuously cut the trees, they
want to eat something , so what they will eat? Is any food nearby?

Students: no

Teacher: so, what did he gave to them?

Students: Bengal gram

Teacher: Bengal gram and water, when if you feeling hungry what you will do? Now
what will you do in that city? He will read...just read...one of you read

Students: text reading

Teacher: ok, what happened, the hungry, hungry means?

Students: aakali

Teacher: thirsty

Students: daham

Teacher: they are very hungry, they are working, they are tired, it is very hot so
Rathnanka he took water as well as Bengal grams with him, and he went to the place,
where the people are continuously doing the work, when they are tired he is give them
Bengal grams to eat and he is giving them water to drink so, if you do like this to any
person then what happens? Do they feel good or bad?

Students: good

Teacher: good , they felt very happy, they thought the boy is very nice, he is taking care
of us, is it not?, if anyone working , we give they some food and some water to drink they
feel very happy, in the house also when your mother is working , what you will do? You
sit idle

Students: no madam

Teacher: what you will do?

Students: give water

Teacher: you try to help your mother is it not?

Students: yes madam

Teacher: in the same manner this boy gave the Bengal gram and water also, they felt
happy and what they will do at the evening by the end of the work? They gave him
some...

Students: firewood

Teacher: firewood, firewood means, some wood , ok, each wood cutter gave two ,two
pieces of wood to this boy, then what he will do? Is wood useful to us? not read , just tell
me, someone gives you firewood then what you will do?...

Students:...

Teacher: here ultimately you want to get the money at the end, is it not? He gave the dead
rat and told that is the money, you make the money out of that , he took the dead rat, and
he told arat is for sale, shopkeeper came out he took the rat, and gave the Bengal gram,
he took the Bengal grams to the house , what did he do?

Students: soaked

Teacher: soaked in water, it is swollen in the morning what did he do? He removed the
water, drained the water, he took the Bengal grams and water and went into the forest, in
the forest who are there?

Students: wood cutters

Teacher: wood cutters, wood cutters are...



Students: working

Teacher: working, what they are doing?

Students: cutting

Teacher: cutting the trees and they are very...

Students: hungry... thirsty

Teacher: so they are very hungry and thirsty, so what did he give to them?

Students: Bengal grams

Teacher: yes, he gave those Bengal grams and water how did they feel?

Students: happy

Teacher: yes they felt very happy, they were pleased with his service, ok, then what did
they give?

Students: firewood

Teacher: yes each of them gave firewood to Rathnanka, ok, very good, so, next, who will
read? So in this way you understood the story shall we continue?

Students: yes, madam

Teacher: right

Students: text reading

Teacher: so , what happened, each wood cutter gave two pieces of firewood to
Rathnanka, so by evening what happened?... what happened by evening ? Each of them
gave two pieces of firewood, suppose there are ten wood cutters and each one is giving
two pieces of wood then how many it will be?

Students: twenty

Teacher: ok, twenty, if twenty wood cutters are there , then how many it will be?
Students: forty

Teacher: forty, he put all of them in one place then it will be a big pile of heap, then what
he will do with that? He took that, where did he take?

Students: home

Teacher: see, from the forest he brought everything to the city, then what did he do?
Students: he sold

Teacher: he sold them to a shop, he went to a shop ,one shop will be there , fire wood
will be sold, and he gave all that and he told you give me money for all that, so much
money did they give ...

Students: two rupees

Teacher: only two, how many?

Students: four

Teacher: two rupees , only two rupees he got, see, two rupees are more valuable in those
days...yes

Students: yes

Teacher: yes or no now a days, if I give two rupees, if you mother gives two rupees, will
you take?

Students: no,

Teacher: no, now a days two rupees is very less value, one rupee also , beggar will not
take , what beggar says, if | give one rupee to a beggar will he take?

Students: no madam

Teacher: then, they want some more money, some beggars say this one rupee also no
need, is it not sometimes it happens here but those days see, out of a dead rat he made



two rupees, no one gave him money only he used his intelligence, wise, he was a wise
boy and intelligent boy, so , out of dead rat he made two rupees then how did he spend
two rupees ? What did he do with the two rupees?

Students: grandmother

Teacher: he gave one rupee to his grandmother, one more rupee is there then what did he
do with that? He purchased Bengal grams, kuncham means... kuncham means

Students: a little quantity

Teacher: he purchased a little quantity of Bengal gram and again he went to the house,
the next day what did he do?

Students: text reading

Teacher: so, in those days one rupee getting four kgs of Bengal grams, now a day you
won’t get this much also, so purchased that, and he went back home and soaked in the
water and in the morning again what he will do? He will drain the water and take the
Bengal gram and water and he will go to the same place outside the city, again he would
give Bengal grams and water to the wood cutters

Students: text reading

Teacher: so here what happened? Daily, he is going to the forest with Bengal gram and
water, he is sitting there, the wood cutters are finishing their work, in the middle if they
are hungry,

Students:

Teacher:

Students:

Teacher: and he sold there because there was great demand for firewood no one is taking
the firewood living at that time, it was raining heavily, no one is going out for work, at
that he went to the city and sold all the fire wood , and how many coins he get there?
Students: hundred

Teacher: yes, he got hundred gold coins, now he became a rich person yes?

Students: yes madam

TEACHER 9
Class 3

Teacher: then what did he do? He wanted to have his own shop, open his own shop, then
he started his own shop he was keeping a keeper, keeper is collecting all the wood and
sell them, people will become, see, how his position has improved verily from dead rat ,
will you say now the dead rat is waste?

Students: no, madam

Teacher: now you have changed your idea, dead rat can also be useful, how, if we use our
intelligence you can make a dead rat as a good article, good source of income is it not?
The same way Rathnanka has that here; he has become the owner of the shop, ok,
Students: text reading

Teacher: ok, good, sit down, so what happened here from where his business going,
where did he start his business? Where did he start?



Students: from a rat

Teacher: ok, we will see from a dead rat, then from dead rat...

Students: Bengal gram

Teacher: then from dead rat he got some Bengal gram then...

Students: firewood

Teacher: then, from fire wood ...

Students: hundred gold coins

Teacher: hundred gold coins,

Students: two rupees

Teacher: ok first he got two rupees ok, first he got two rupees, then from two rupees....
Students: hundred gold coins

Teacher: hundred gold coins, what did he do?...

Students: timber

Teacher: timber, then from timber to which business he did?

Students: cloth

Teacher: then,

Students: diamonds

Teacher: directly diamonds?

Students:...

Teacher: grain business, rice, pulses all these standard s, selling that, then

Students: diamonds

Teacher: diamonds, in this ways he lies his progress from a dead rat to he got Bengal
grams then he got fire wood, they gave him fire wood, then first he got two rupees then
he got...he became one of the leading merchants , one of the good merchants in the city,
yes

Students: ...weighing one kilo

Teacher: weighing one kilo Rathnanka was very very happy because he has developed
into a big merchant, because of the ...

Students: dead rat

Teacher: that’s why he prepared a golden rat

Students: oh!

Teacher: because now he has lot of money

Students: yes, madam

Teacher: rat he did not forget , that is the first rat he has sold, so he prepared, he asked
goldsmith to prepare a golden rat and weighing one kilo, one kilo rat, very lot of , very
much precious, he prepared one kilo rat then

Students: its eyes are made of ...

Teacher: rubies, so eyes of the rat are made of rubies ok, all those, all those costly stones
he used to prepare the rat then

Students:...

Teacher: ears of sapphire, sapphire are also gem stones, all these are different types of
stones, costly stones so , eyes , ears made of sapphire

Students: chain around the neck ...

Teacher: so, there was a diamond chain around the neck, in that way he prepared the rat,
how did he prepare that? Body is made of gold, eyes are made up of rubies, and ears are



made up of sapphires and gold, diamond chain in the neck of the rat, so do you want such
rat

Students: no

Teacher: don’t want

Students: | want

Teacher: yes, you want such kind of rat, one kilo golden rat you don’t want

Students: yes madam

Teacher: yes, now a days it is worth of lakhs of rupees

Students: yes madam

Teacher: yes

Students: text reading

Teacher: and it is kept in a silver trap, what is the trap , like a rat trap will be there like a
small box you might have seen you will keep it in your house and you will keep slice
of tomato and banana yes you know

Students: yes

Teacher: and in the night you will leave it , what happens in the morning? If a rat comes
to eat , it will be caught in the trap, it can’t go like that he prepared a golden rat and its
eyes are rubies , ears are sapphires , and a chain in the neck and it is kept in silver trap
and he is taking it in a procession. You can see in the second picture, procession means
what? During festivals, goddess will be taken and all people will go, band will be
there... People will shout, people will dance all those during the fares , jataras you will
see all these happens, same way it is called the procession, so , in that way he is taking
the procession with the golden rat, and all the people are coming , you can see in the
picture, he is taking all that , where did he go? He went to the Yekshadatta ‘s house why?
Don’t read, without reading can you guess why did he go there?

Students:...athnanka...

Teacher: yes, common, you

Students: because yekshadatta gave him business

Teacher: because ,yekshadatta gave him a dead rat to do business, so what he wants to
go to him?

Students:...

Teacher: now, he wants to go there to show his golden rat ok, let us see what he wants to
tell all, yes who will read?

Students: text reading

Teacher: procession to halt, halt means, all baza , band went there, and then he told wait
now , stop all band everything, we will see what happens...

Students: text reading

Teacher: ok, yes, it is bachelor, suppose you are in the house, suddenly all people coming
and shouting and that comes as stops, if suppose it stops in your classroom then what
will you do?

Students:...

Teacher: you will go and find out what happened?, who has come?, suppose one band is
coming directly to our class, no where it is stopping ,then what you will do? You will go
and find what happened, similarly in the same manner, Yekshadatta came out, and he
wanted to find out what is this man ,he is coming to my house, with all this pomp and
show, pop means that taking rat and band and coming then he came



Students: text reading

Teacher: ok, sit down , next so, Rathnanka he told the Yekshadatta, two years back sir, 1
came to your house, | wanted a loan and what did he give?

Students: a dead rat

Teacher: yes dead rat, next, continue

Students: text reading

Teacher: gratitude , so what he is saying , two years back when | came to you for money,
you gave me the dead rat and you told me this is your capital, did he said, naa this is your
capital, and giving you dead rat, if you are intelligent ,you can make money out of this
dead rat now, using the dead rat | have become a millionaire, | became a very rich man
now, so as a token, after you take a load and after you become rich what you will do?
Students: repay

Teacher: repay, after doing the business you have to return back, no...

Students: yes

Teacher: yes, that’s why he has taken a dead rat, now he is giving back a

Students: golden rat

Teacher: yes he brought back a golden rat, and he is coming give the golden rat as a
token of gratitude, ok now it is happiness, ok, who has helped him, who gave him dead
rat?

Students: Yekshadatta

Teacher: because Yekshadatta gave him a dead rat and helped him so he should be
thankful to yekshadatta, that’s he is bringing the, which rat?

Students: golden rat

Teacher: yes, bringing a golden rat and giving to Yekshadatta, what Yekshadatta do now,
ok, we will complete this, if you are Yekshadatta, what you will do? | want your answer
if you are Yekshadatta, what you will do?

Students:...happy...

Teacher: why, why are you happy?

Students: golden rat

Teacher: if you are Yekshadatta will you take the golden rat

Students: yes

Teacher: why you will take, you gave a dead rat but you take golden rat is it correct?
Students: no

Teacher: ok, sit down, what he should do now? he take the rat or not take the rat?
Students: take the rat

Teacher: take , who should take? How selfish you are

Students: no madam

Teacher: see all these days Rathnanka did very hard work, he got money and he prepared
a golden rat, and he trying to give it to Yekshadatta, did Yekshadatta do anything in
preparing the golden rat?

Students: no, madam

Teacher: why should take? why he should take? What he will do let us see

Students: text reading

Teacher: ok, so here Yekshadatta is amazed to listen the story, he is very surprised, he is
thinking, | gave a dead rat to this boy and the boy is giving me a golden rat, golden rat is
made up of all rubies and sapphires



Students:...

Teacher: so, he listened to the story of Rathnandka and pleased very much and then he
told, did he take the rat?

Students: no

Teacher: no, he did not take the rat, but he is very happy at the details of the boy, are our
calculation telling about the dead rat, what have thought about correct or not?
Students:...

Teacher: shall I ask you a few questions?

Students: yes madam

Teacher: all of you close your books, what did Yekshadatta give to Rathnanka?
Students: dead rat

Teacher: anyone hear the whole class shouting, what did Rathnanka do with the dead rat?
Students: he sell the dead rat to merchant

Teacher: what did the merchant give?

Students: he give the Bengal grams

Teacher: what did he do with the Bengal grams?

Students: soaked

Teacher: soak in

Students: water

Teacher: then what happened? Next morning what did he do?

Students: he ...

Teacher: what did he do then in the forest?

Students...

Teacher: so, he went to the forest and he gave the Bengal grams to the wood cultters,
Bengal grams and water to the...

Students: wood cutters

Teacher: what did the wood cutters do?

Students: gave firewood

Teacher: what did he do with the fire wood?

Students: he sale for two rupees

Teacher: he sold the firewood in the city, how much money did he get?

Students: two rupees

Teacher: what he will do with the two rupees?

Students: one rupee grandmother

Teacher: so, he got two rupees, one rupee he gave it to his grandmother , another rupee ,
he purchased four kilos of Bengal grams, then what did he do? You tell what did he do
with the Bengal grams?

Students: again he went to the forest

Teacher: what did he take with him? What did he give? Water and Bengal grams, wood
cutters, they gave

Students:...firewood

Teacher: is the fire wood sold in the city

Students: sold in the city

Teacher: so, in that way he got what did he get?

Students: hundred gold coins



Teacher: yes, he got hundred gold coins, with that hundred gold coins which shop did he
start?

Students: timber

Teacher: after timber what did he do?

Students: cloth

Teacher: after that

Students: grain

Teacher: yes, after cloth he did grain business, then

Students: diamond business

Teacher: after he became a diamond merchant, he take gold, how much gold did he take?
Students: one kg

Teacher: he took one kg of gold and he prepared rat , which rat?

Students: golden rat

Teacher: what are the eyes of the rat?

Students: rubies

Teacher: ears

Students: sapphires

Teacher: and

Students: diamond chain,

Teacher: so, it had a diamond chain then what did he do?

Students:...he went to yekshadatta

Teacher: ok, mouse is ready, a goldedn rat, in a silver trap

Students: yes

Teacher: then after wards, band, he took all the band baza, and pomp and show and he
went to whose house?

Students: Yekshadatta

Teacher: he went to Yekshadatta house then what did he say? What did he tell
Yekshadatta

Students: two years back

Teacher: two years back you gave me dead rat , then,...

Students:...

Teacher: what did he do with the dead rat?...all this story, he told and at the what he
wants to give yekshadatta

Students: golden rat

Teacher: why?

Students: because...

Teacher: he wants to show his gratitude the thankfulness to yekshadatta by presenting a
gift ,a golden rat , Yekshadatta , he was very much ...

Students: surprised

Teacher: amazed, then he is happy to see the gratitude of Rathnanka and he was very
much pleased with the boy. Ok, did you like the story?

Students: yes, madam

Teacher: ...

Students: thank you madam



