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Chapter- 1

Introduction
1.1 Translation Studies

Translation studies emerged as an independent discipline of study in early 20th century. James
Holmes in his paper “The Name and Nature of Translation Studies” in the year 1972, coined
the term “Translation Studies’ specific to this area of study which is cross-cultural and a cluster
concept which deals with transmission of meaning, content, expression, communication or
feeling through another language from original language that the discourse is produced in.
Translation activity has been defined by many scholars in many different ways but the general
overview of translation activity in today‘s context is understood in the Eurocentric terms. This
limited and narrow point of view restricts the vast area that translation otherwise comprises of
which includes distinct understanding of society, culture, history and the multiplicity of these

products in a global world.

Children‘s literature or as it is otherwise called, the juvenile literature ‘comprises of books,
stories, magazines and poems which are enjoyed and read by children. The way this genre can
be distinguished distinctively from other genres is with respect to the intended reader of the
literature and the age of this intended reader. The history of this genre can be traced back to
the oral tradition where storytelling was used as indirect method of imparting knowledge and
cultural values to the children of a particular society. Even after printing was introduced as a
progressive technology for literature‘s widespread readership the notion of children‘s literature
developed from being literature for adults which was appropriate for audiences of younger age
group as well, to specialized target approach to writing for the little audience. With the coming

of 19th century children‘s literature gained widespread readership and many famous classic



children‘s literature was produced in this century. It came to be called the ‘Golden age’ for

children‘s literature.

However, there cannot be a single or common definition for terms like children‘s literature or
translation as these practices are highly culture influenced and the distinct culture renders
various other dynamics to the definition. It can be viewed as an umbrella term with an ever

evolving definition to fit the global notion of social interaction and lingual activity.

The literature can be broadly understood as something that children read but that in itself
becomes controversial as to what is made available to the children and what do the children
themselves choose to read from a given set of books. —The boundaries of genre...are not fixed
but blurred as the “International Companion Encyclopedia of Children‘s Literature” clarifies.

(Margaret Meek in the Introduction to the Encyclopedia, 2004: 2)*

Roald Dahl is an eminent English author whose works have been identified as essential part of
school curriculum for literature in English-speaking countries. In India, Roald Dahl’s work has
been translated into Tamil, Marathi and Bengali. The author’s works have not been translated
into Hindi to our best knowledge, (exception is a book titled ‘roald dahl ki lokpriya kahaniyan’
which is a collection of his short stories into Hindi). The social setting of his short stories and
novels is an amusing mix of his English Cultural elements and the fantastical world (which is
essential to majority of children’s literature). The translation of his works into Hindi requires
particular awareness and effort by the translators in terms of cultural elements. The novel
‘Fantastic Mr. Fox’ by Roald Dahl has translations available in 58 languages around the world.
However, this particular text hasn’t been translated from the source language i.e.; English to
the target language i.e.; Hindi. The novel can be read as a set of moral and cultural values

conveyed through an allegorical representation of an adventure tale that the Fox travels



through. The novel is renowned and enjoyed by children around the world, with multiple

adaptations in different cultures through plays and film remakes.

Jorge Luis Borges studied the trend of translation and translators through the iconic text
“Thousand and One Nights” in his essay, “The Translators of The Thousand and One Nights"
(2000). Following is an important observation that he suggests in his “The Thousand and One
Nights” which was translated by many renowned writers and translators (like; Lyons, Burton
and others) as a collection of fables from some faraway mystical land. The readers who can
read both the languages (English as well as Arabic) have time and again pointed out that how
poorly the author’s core text was not retained but reworked upon in the translation.
Nonetheless, the readers who read the text in English and other translators who treated the
English text as their source text, presume having read the famous work but in actuality what
they had read was just an amalgamation of the writer and the translator’s work. As a matter of
fact, several stories like the tale of “Sindabad the Sailor” were never originally the part of
“Thousand and One Nights” but were later added by one French translator, whose text was

treated as the source text by the English translators.

The knowledge about far off foreign lands and its geographical conditions, cultural practices,
artists and authors, norms and ethics etc. are imparted to children through didactic forms of
literature in their language. For instance, ‘Kabuliwala’ a short story by Rabindranath Tagore
which was translated by Sister Nivedita in the 1912 January edition of the periodical, ‘Modern
Review’ introduced the child readers in Indian subcontinent to far away mystic land in Middle
East, which was Kabuliwala's home in Afghanistan. The physical setting of Enid Blyton's
novels introduced the English geographical settings like Hearth, cave and child protagonists’
distinct family values. The functions of Juvenile Literature is dynamic, it opens up a new world
to the children in fact multiple worlds of possibilities are introduced and they indirectly learn

about differential historical, literary, social and cultural settings in various parts of the globe.



It is important to note the difference between the number of translations within Indian
languages which far exceeds translation to and from any foreign language, for instance, works
of R.K. Narayan the famous Indian novelist who is widely acclaimed for his simple yet
eloquent stories have readily available translations in other Indian languages. Since, the socio
cultural setting of his stories is Indian, it is easier for the translators to communicate and
appropriate his works in other Indian languages, there is no struggle to translate across distinct
cultures. Another example is the stories by Ruskin Bond which are not only enjoyed by children
but have now become a part of several school curriculums across India based on its familiar
socio-cultural setting. His stories have now become a tool to teach English to children who are

in their language learning stage.

Hindi is the third most-spoken language in the world after Mandarin and English. Languages
like Caribbean Hindustani (from Trinidad, Tobago et all), Fiji Hindi are also counted under the
umbrella term of Hindi. Spoken Hindi is mutually intelligible with Urdu (recognized register
of Hindustani) and other South Asian languages like Nepali. A great deal of effort is being put
into translating literary texts from English to major Indian languages. Hindi is the most spoken
language in India, used officially in schools and government offices. Literature stimulates the
imagination of children, it enhances their language skills and has a didactic role in

development.
1.2 Aim of the Study

This research aims to analyse the problems of practical translation specific to Children’s

literature through translation of Roald Dahl’s “Fantastic Mr Fox” from English into Hindi.

To then arrive at an understanding of present translation theoretical base and its relevance in

the genre of Children’s literature.



1.3 Research Objectives

The first research objective of the study is to translate the text “Fantastic Mr. For” by Roald
Dahl from English to Hindi. The second objective is to identify the linguistic and cultural
challenges of translating children’s literature from English to Hindi. (With respect to the first

objective, and the selected text).
1.4 Research Questions

The following aspects will be discussed in the research:

. How is literature and children’s literature defined in contemporary study? The position
of children’s literature as a genre in mainstream literature canon. And in the process of sharing

knowledge and literature to what length has children’s literature been translated.

* The use and style of language and literary devices in children’s literature and other creative
writing (including literature). This will be inspected in two languages thoroughly ie, English

and Hindi.

. To what length a text has to be domesticated for young readers understanding and
comprehension of the text or to what extent one needs to adopt the foreign terms in order to
impart knowledge through literature in terms of reading and writing practices (cultural and
lingual newness of the fiction) for an individual still in the learning and cognitive development

stage.

. To then arrive at a position in order to resolve the question of fidelity in terms of
translating for little readers. Referring to the idea of faithfulness to the author of the original

work or catering to the target readers who will be at the receiving end of the translation process.

. To also cover the “Eurocentric’ aspect of translation theories and activity by identifying

the problems and challenges faced while translating into Hindi (Indian language) where



different cultures are understood and accepted by the readers with ability to reorient according

to the text.

. To then compare this process of translation where one translated from a western

language to an Indian language to that of translating from one Indian language to another.

. The theories that will be used while translating the text are:

1. Lawrence Venuti’s theory on “Domestication and Foreignization”
2. Bharatrhari’s Sanskrit Grammar
3. Ramanujan’s idea from his essay, “Is There an Indian Way of Thinking?”

4.

1.5 Theoretical Framework

The theoretical framework used for analysis of the problems (cultural and linguistic) is the
theory of Domestication and Foreignization by Lawrence Venuti. The language of Children’s
literature is prevalently simplistic for easier comprehension but this literary genre adds multiple
dimensions to task of translation. Beyond the ‘ethics’ of fidelity towards the author by the
translator there is an active realisation of the ‘readers’ age as essential for reformation of
storyline and sentence syntax. A simple story of a fox fighting to feed his family in the times
of crisis when translated first raises the question of ‘culture specific meanings attached to
animals’. Not limited to language, the problem is based on historical, social, economic,
geographical, fauna, flora, cuisine differences that divides the two linguistic systems. Multiple
languages and multiple cultural differences are a common sight for countries with a history of
colonisation. The questions raised are how does a translator bridge the gap between the two?
Is it through domestication of foreign symbols? Or transliteration of foreign terms only to add
a dictionary for reference? What is more appropriate for the reading audience (children) who

read not only for enjoyment but also to learn the language and culture? This study contributes



to the understanding and resolution of practical translation from English to Hindi specific to

children’s literature.

1.6 The Text: Overview

"Fantastic Mr. Fox” by Roald Dahl was first published in the year 1970. The 1996 edition was
published with illustrations by Quintin Blake whereas earlier editions had illustrations by
Donald Chaffin and then by Jill Benett. The publishing house; George Allen &Unwin
published the 1970 edition, Puffin books by Penguin Group published it in 1974. The text
translation has been done directly from the 2007 edition by Puffin books with illustrations by
Quintin Blake. The story was also adapted by Wes Anderson into a film which released in

2009.

The plot of the novel revolves around a fox who steals livestock from three evil farmers to feed
his own family. The character of the fox is anthropomorphic, in fact all the animal characters
in the novel attribute humanly emotions and character. This use of anthropomorphic animals
is what especially makes the text a children’s novel. The story is an adventure tale of Mr. Fox’s
battle against the three farmers; Boggis, Bunce and Bean who seek the fox and his family to
kill them. Use of animals in literature can be traced to oral folk tales and religious texts where
the characters are used to symbolise a human trait either vice or virtue. These tales were and
are still used to instruct children with moral values and to teach them social conduct. There are
various examples even in Sanskrit tales like the story from Jatak Kathayien where a group of
pigeons defeat the motives of the hunter by using group force to fly with the net they are
captured in, the leader of the group then instructs them to fly to their friend who is a rat and
helps them by biting the net off of them. The tale teaches the children about the strength of
unity and togetherness which can help an individual through tough times. Such stories are

prevalent in cultures around the world.



Fantastic Mr. Fox is the title that the wife of Mr. Fox gives him. Mrs. Fox praises his clever
ideas to outdo the wicked plans of the three farmers. The Anthropomorphic fox displays
exceptional level of intelligence and problem solving in the face of calamities. The tale has a
lot to teach, Dahl draws on metaphorical symbols of animals to denote the basic structure of
evil against the good. He even goes to length of clarifying fox’s need to steal from the farmers
in chapter 14 titled; “Badger had doubts” where the character of Badger is used to voice the
concern of the readers against the felony of stealing from the farmers. The fox explains that
while the farmers are out to kill their families, he does not wish to stoop to their level and
chooses to evade their wickedness. He only steals in order to feed his family who are hungry
and stuck in the tunnel without food or water. The hole to his burrow is under constant
surveillance by the farmers and the only way they had was to dig further and reach out via
tunnels to different farm houses and eat.

The farmers Boggis, Bunce and Bean own large farms full of livestock, Apple cider vinegar
and vegetables. The fox steals from their farms to feed his family. One day when the farmers
feel that they have had enough of the stealing from right under their noses, they decide to hunt
the fox down and kill him. The farmers discuss evil plans of killing his entire family and also
showcase excessive levels of ego that causes them to be seriously offended by the loots of an
animal on their farms. They underestimate the intelligence of fox and dream about finally
getting rid of the animal by shooting him. Mr Fox escapes the shooting but with a blow to his
tail. While he hides with his wife and four children in the burrow, the farmers start digging the
hole to reach out to him. The fox realises and instructs his family to start digging to save their
lives. But the farmers don’t give up and bring their tractors with mechanical shovels to dig the
fox’s tunnel. It becomes a race between the mechanical shovels and fox’s family to dig faster

than the other.



The farmers with complete disrespect to the nature, dig away a large section of the hill that the
fox lives in. They then instruct all the workers in their farms to guard in a circle around the hill
so that the fox cannot dig out his way from the hill. They wait for the fox to starve of food and
water, so that when driven by hunger and thirst he tries to escape from the tunnel they will be
waiting right outside to shoot him. Contrary to their plan what happens is that the fox devices
a plan to feed his family by digging caves to the various farms and steal directly. He invites all
the other animals like the badger and his family, the rabbit and his family and the mules;
knowing that they were starving because of the fox hunt on and around the hill.

The fox invites all the animals who live under ground to the feast of their lifetime, with ducks,
chicken, geese, apple cider, bacon and vegetables from the farmer’s storehouses. The story
ends ironically with the narrator exclaiming that as far as he knows the farmers are still waiting
outside the tunnel entrance for the fox to come out. While the foxes and other animals live

happily under the hill in an underground city connected to the farms for food.

1.7 Chapterization

The dissertation has been organized into five chapters and an appendix.

The present chapter introduced the field of translation studies and children’s literature by
encompassing a historical study of translation in the two languages. The research objectives
and questions were discussed, apart from the approach and methodology chosen to carry out
the research. The chapter also gives an overview of the texted selected for translation from

English to Hindi. Following is a more thorough outline of the subsequent chapters:

The chapter 2 is titled as ‘Understanding Children’s Literature’, opens with a discussion on
definitions of childhood, children’s literature and its evolution through the last few centuries.
The chapter aims to discuss not only the development of the genre in English but also in the

Indian sub-continent. It discusses the Hindi Children’s literature and how it was present and



developed during the last century. The chapter also gives a brief literature review on important
sub-topics like the role of illustrations in Children’s texts, translation of texts into English and

English as a significant literary language post-colonial era in India.

The section addresses the reformation of Indian literary canon post Rabindranath Tagore’s
noble prize winning in 1913, where authors started to write in English language, dropping their
mother tongue and Indian indigenous languages in order to increase their readership. The
section ends with a brief literature review of the translated literature for children around the

world.

Chapter 3 of the theses entitled, ‘Translation Methodology: the Theoretical Framework’
discusses the translation of children’s literature in India and around the world in detail.
Followed by a discussion on specific dynamics that are mostly found in children’s texts only.
First such dimension is, animal symbols in the stories written for children which signify virtues,
vices and reason. It highlights the prevalent didactic function of this literature. The role of the
translator is important as it is up to him/her to choose between retention or replacement of

cultural and linguistic nuances that define the author’s writing style and govern the storytelling.

The chapter reviews the debate between Venuti’s foreignization and domestication translation
strategies. It discusses the available research in the field of Venuti’s theory with respect to the
genre of children’s literature. It also discusses professor Subhramaniam’s teaching of
Bharatrhari’s grammar and its use as a translation theory. The section aims to answer the
question of the status of children’s literature, translated literature and translated children’s

literature in Indian sub-continent and internationally by using Even Zohar’s Polysystem theory.

Chapter 4 of the research is ‘Challenges of Translating Fantastic Mr. Fox in Hindi’ which
discusses the problems and challenges of translating children’s literature with reference to the

translate text as per the objective of the research. Cultural and linguistic problems of translation



of the genre with specific focus on literary devices peculiar to the form are discussed. The
subtitles are: anthropomorphism, animal symbolism, alliteration, onomatopoeia, syntactic

differences, multiple verbs and translation of echo terms and short poems.

There are tables for each section which has corresponding translation of each English term r
phrase. The translation is measured on the scale provided by Lawrence Venuti where the terms
modified into receiving culture are marked as domesticated and the terms retained from the

foreign text fall under foreignization.

The four chapters are followed by a conclusion which aims to sum up the study with a holistic
approach to existing translation theories derived from Eurocentric research on texts and
rewriting. The conclusion investigates the applicability of the theories in case of translating
children’s literature from English into an Indo- European language which is derived from

Sanskrit and Prakrit i.e.; Hindi.

Apart from the five chapters, the theses also has an appendix which is a record of complete

translation of Fantastic Mr Fox in Hindi.



Chapter 2

Children’s Literature

This chapter discusses the necessary dynamic of understanding the ‘intended reader’ of
children’s literature, which is the child. The evolution of the separate category for the age group
which was under cognitive, emotional and physical development through means like schooling,
social interaction and experiences was in the wake of Industrial Revolution in England. Unlike,
the subcontinent of India where the genre had different origins and qualities like abundance of
folk and classical literature context (derived from ancient scriptures and religious teachings.).

The above deliberation is followed by a brief overview of the genre in Hindi language. Which
like its origin from Sanskrit and Pali borrows heavily from the texts in the language of its birth.
After the overview the common characteristics of Children’s literature which govern its
distinction as a separate category like Visual representations and other paratextual elements,

style and language use are discussed.

2.1 Idea of Childhood and Children Over the Centuries
2.1.1 Defining Children’s Literature

There have been numerous ways in which critics, readers, librarians and publishing houses
distinguish the genre of children’s literature but the boundaries are porous and criteria for
judgement ever changing. As David Rudd remarks in his introduction to Routledge companion
to Children’s literature (2012):
this being (child) can be reduced to a psychological profile or even to its biological and
anatomical features but such depictions fail to capture the fact that children exist only

within particular sociocultural contexts, and these might envisage children as innocent



and godlike, or as innately evil, or simply as pint sized adults. The artefacts produced for

these children will vary accordingly. (8)
What lies at core to the topic, is the idea of what is a “child’. It is an ever evolving term which
not only addresses the biological age but also mental and emotional age of beings. The literary
movement, New Historicism puts such definitions, texts and terms in contexts, it seeks to
understand the hierarchy of literature and where different genres lie at a particular point of time
in history. It thus follows, there is always a gap between what was historically understood as a
part of such literature and the contemporary texts that constitute the canon. Few texts have
crossed the boundaries of adult literature to become a part of children’s literature. A classic
example is the abridged versions of canonical texts by English authors like Charles Dickens,

Jane Austen, and Charlotte Bronte etc.

2.1.2 What/Who is a “‘Child’?

In order to survey children’s literature or what is meant by children’s literature, defining
‘child’, “childhood’, and “children’ is necessary. According to the Oxford Dictionary a child is
defined as follow:

1.1 A human being below the age of puberty or below the legal age of majority.

1.2 Asson or daughter of any age.

1.3 Animmature or irresponsible person.

1.4 A person who has little or no experience in a particular area.

1.5  (children)The descendants of a family or people

1.6 (child of)A person regarded as the product of (specified influence or environment)



2.1.3 According to Development Psychology

Studies in Psychology have contributed immensely to the understanding of cognitive

development through age and human being’s ‘coming of age’. In developmental psychology,

Piaget’s cognitive stages of development draw the level of normal intellectual (cognitive)

division based on age:

1. Toddlerhood : where the child learns how to walk (Sensorimotor Stage)

2. Early childhood: where the child is less dependent on parents and starts into social life
(Preoperational stage)

3. Childhood: the age where schooling becomes an important part of the routine
(Concrete Operational stage)

4, Adolescence: where the child reaches the age of puberty (Formal Operational Period)
2.1.4 Childhood Today

Many countries around the world legally specify the age where the child crosses over to become
an adult officially. In India the legal age to vote is 18, the age varies from 15 to 21 in different
countries. This age of cross over can be used as a tool of assessing the ideals of childhood in
the society. The age has varied through the last century and also varies based on the region and
historical background of the countries. The age bar is a legal means to understand “childhood’
images in different cultures. For further specifications countries have age bar on consumption
of alcohol, marriages and sexual consent. The contrast is between attaining maturity and being
under the guardianship of adults. In countries like Niger and Mali, adulthood age is 15 with
girl marriages being arranged even before the age of 15.

There is not only a social construction of childhood but instilled in it is the next stage of
adulthood. The biological development is one of the many factors; like independent decision
making, sense of responsibility and/or financial independence. The religion also plays an

important role in the division between childhood and adulthood, for example in Jewish tradition



an individual is viewed as an adult at the age of 13, marking it with Bar Mitzvah. An example
on the historical perspective on the topic can be read in Neil Postman’s book The
Disappearance of Childhood (1985). He remarks that there was no age requirement for
marriage or marking adulthood in Christian church during the Middle Ages. The above
examples are important to understand the varying degrees and factors that govern and have
previously governed the idea of childhood. The term has different implications in different

parts of the world based on religion, class and cultural context.
2.1.5 Origins of the Literary Genre

Historically, the concept of childhood is a very recent one (English), during late 17th century
John Locke introduced the concept of Tabula rasa. It considered the ‘mind’ as a blank state at
birth, this blank state was then filled with social and cultural norms and code of conduct during
the course of growing up. The age category gained special attention and recognition during and
after Enlightenment and romanticism in England (18" century).

There was a divide between the practise of child labour and exploitation during the booming
period of Industrialization and the high ideals of childhood as an age of innocence. The poetry
of William Bake creates a clear distinction between the state of children in England and his
own idea of ‘age of innocence’. His “‘Songs of Innocence and of Experience’ was an illustrated
copy of poetry, subtitled in its second edition as ‘Shewing the Contrary States of the Human
Soul’. The songs were written to create a contrary image between: the child and the adult,
heaven and hell, innocence and sin of knowledge (experience), nature and industrialisation.
Even the animal symbols were brought to build a contrast between the two states i.e.; lamb and
the ‘tyger’. The poem ‘Chimney Sweeper’ was published in two parts; Songs of Innocence
(1789) and Songs of Experience (1793). The two poems juxtapose innocence to experience,

childhood to adulthood. Blake was one of the first romantic poets, the movement against



industrial corruption and exploitation of childhood was followed by William Wordsworth and
Samuel Taylor Coleridge.

The very Industrial development that was blamed by romantic poets for snatching away the
childhood of little ones, was also responsible in its wake of assigning ‘children’ a separate
identity from adults. With the rise in capitalism, separate commodities manufactured
specifically for “‘children’ opened the doors to a niche market of their own. The print technology
assisted in the rise of the genre serving initially the purpose of ‘instructing only’ and then
moving towards a more didactic function. David Rudd in the essay ‘The Development of
Children’s Literature” writes;

“...children’s text helped produce the very beings that we recognize as children. (beings seen
as innocent, natural, helpless, pure and so on).” (2012, pg. 19- 29)

Rudd implies that the literature was responsible for building the ‘image of child’ based on what
the authors understood as appropriate for their understanding of ‘child’. The role of authors
was equally important in forming the ‘image of a child’. The understanding of child as innocent
and devoid of wickedness unlike adults, was built in the literature that was meant to be read by
children. He further adds that the ‘image of child’ is constructed distinctively at different time
points in history and places. This also means that culture and multi-culturalism had and have
an important role to play in not only understanding of childhood but also the genre of children’s
literature.

Allison James and Allan Prout in their book ‘Constructing and Reconstructing Childhood’
(2003) suggested the idea of how childhood was a socially constructed idea. The view was
drawn from the socio-cultural developments in English society.

As the present study deals with both English and Hindi Linguistic systems, there are multiple
cultural and social settings involved in the task of translation. It becomes necessary to

understand the development of “children’s literature’ in Hindi language and idea of childhood



in Indian subcontinent. English colonial powers that ruled over India for more than 100 years
had a direct impact on the literature that was earlier produced in Indian languages, it includes

the introduction of ‘novels’.
2.2 Hindi Children’s Literature

The tradition of children’s literature in Indian (Subcontinent: not the present geographical
bound nation, *all references to India in this section are based on linguistic regions which
includes Pakistan, Bangladesh and parts of Nepal) can be traced to oral folktales and short
stories from mythological epics like Ramayana and Mahabharata. The earliest textual works in
the field of children’s literature like Hitopdesh, Kathasaritsagar and ‘Jatak kathayien’ are used
as point of departure in tracing the genre’s history. Hindi literary historians like Prakash Manu
suggest that Hindi Children’s literature has a legacy that is inherited from Sanskrit language.
K. Shankar Pillai established the “Children’s Book Trust; in 1957. The objective of this trust
was to provide design and content that was appropriate for children. The trust divided
children’s literature into the following categories:

e Mythology

e Enlightening

e Mystery/ adventures

e Novels/ stories

e Great personalities

e Wild life

e Environment

e What and how: on basic working knowledge and history of computer, trains and other such

technological questions that children ask out of curiosity.



The trust publishes books for children from the age of five to sixteen. The age group that the
trust has selected is indicative of their understanding of children and childhood.

Hindi magazines for children are read widely in India they are generally published monthly.
For example; Champak, Bal Hans, Nanhe Samratnandan and many more. The magazines are
designed with colourful illustrations and text which is larger than usual. The texts are filled

with mythological characters and anthropomorphic animals and magical creatures.

Tracing the history of Hindi literature for children, Dr. Shriprasad in his book “fedt s

H‘I‘%Fqﬁ‘@ﬁ'@? (Hindi Baal Sahitya ki Rooprekha), (1985) goes back to Pali and Sanskrit

texts. According to Shriprasad the reason that there was no distinct literature written for
children was because children and childhood as a separate identity was developed later. Instead
selected stories from greater texts like Mahabharata, Ramayana, Panchtantra, Hitopdesh,
Kathasaritsagar and Jatak Kathayien were widely circulated and read by children. The role of
these stories was to teach the children morals and impart knowledge about political, technical
and economical dynamics in the society.

A famous name in the field of children’s literature is Vishnu Sharma, the author of Panchtantra.
The text was written for children and contains numerous metaphorical and direct references to
animals and birds. The author used various animals and bird traits as symbols of human nature
and wove them into the stories, making the texts enjoyable and educational at the same time.
There is an interesting story about how the text was written to serve the purpose of imparting
knowledge to the three princes from Southern India. In a city called Mahilaropya, a king named
Amarshakti ruled. He had three sons namely; Bahushakti, Ugrashakti and Anantashakti. The
king was always worried about his sons, they lacked the wisdom required to be a king. There

were many learned ministers at his court but nobody was able to teach his sons. The king called



Vishnu Sharma to teach his sons, the author reassured the father that he would educate them in

six months. The author then wrote Panchtantra for the sons. He divided the text into five parts:

1.

2.

3.

4.

5.

Mitrabheda
Mitrasamprapti
Kakolukiyam

Labdha pranamshama

Aprikshitkarkama

He taught them behavioural and political knowledge. The text thus also had stories that taught

the princes how to deal with political matters as a king and how to be just in tough situations.

Dr. Shriprasad in his analysis notes that the stories are interrelated, one tale leads to another

with aphorisms and moral values woven into it (1985).

Jatak Kathayien called Jataka tales in English, were originally written in Pali language are

related to the Buddhist religious ideology. The subject of the tales is the rebirth of Gautam

Budha. Moriz Winternitz (1972) divided the text into seven sub parts based on the diverse

subjects of the tales:

1.

2.

Behavioural (vyahavahrik)

Witty (chaturi)

Animals- birds in imagination (pashu pakshi kalpana)
Happiness (vinod)

Thrilling/ entertaining novels (rochak upanyasa)
Moral Proverbs (neeti kahavat)

Religious narratives (dharmik vritaant)

Dr Shriprasad in his book on children’s literature in Hindi, especially discusses the role of folk

songs and rhymes. Since the tradition was oral, folk songs and tales had a unique narrative style



that the orators followed. He suggests that the text was for a mixed audience, children picked
their favourites and elders picked theirs. He divided Children’s texts into the following sub

sections:

Children's folk
literature
r
1
Folk tales for Play songs Folk songs for
Children Children
I T T 1

'.:OIk tales on Folk tales or . Non-sensical f
lives of other | f Festive songs Lullabies Puzzles

o play tales songs

Figurel: Classification of Hindi Children’s Literature

He further forms sub divisions of play songs for children and play songs for infants and children
below the age of three. The festivity based songs are gender specific, the girls sing different
songs and boys have separate folk songs, according to Dr Shriprasad.

He then traces the works of Bharatendu Harishchandra whose contribution to the genre include
publication of magazines for children. Bala Bodhini was a magazine for girls, which published
articles about activities like embroidery, cooking besides stories and poems for entertainment.
His plays ‘Satya Harishchandra’, ‘Andher Nagri’ are considered a milestone in Hindi literature
and drama. These plays were enjoyed by elders and children alike, the works are known for
having something for everybody in the audience. Children were taught moral lessons of truth
and justice through such stories. The allegorical quality of his works was enjoyed by elders.
The works belong to 19" century and are followed by the ‘Age of Dwivedi’ called ‘Dwivedi
Yug’ in the history of Hindi Literature. The pre-independence era gave birth to ‘Khariboli

dialect’ (a dialect of Hindustani with principle literary styles of Hindi and Urdu). Magazines



like Balsakha, Vidyarthi, Kumar, Shishu and Khilauna were published during this period.
Famous Hindi writers like Hari Oudh, Premchand, Ramnaresh Shukla, Kamta Prasad Guru and
Maithli Sharan Gupt wrote stories and poems especially for children.

The 21% century gave way to new narratives like stories of independence and struggle against
the British, texts on developing technology and scientific discoveries, detective stories and a
great amount of literature which was translated from English, French among other languages.
Hindi Literary critics point out the effects of English on Hindi literary canon, the novel writing
and stories replaced poetry and Hindi narratives. Poetry for children including rhymes and
alliterative play songs are not printed in magazines for children. Children magazines are filled
with short stories and comics like its English counterparts, Dr Shriprasad critics the diminishing
trend of Hindi poems for children in his book.

The subject of stories and narratives read by children can be divided into the following;
Historical stories, ancient tales, stories of bravery, detective stories, tales of humour, stories on
animals and birds, folk tales, stories about festivals and great personalities, scientific discovery
in stories, stories about proverbs, stories with child as protagonist and narratives to impart
knowledge.

The Hindi language borrowed literary styles from English but in the course it lead to extinction
of its own styles which were based in Sanskrit and Pali. In the book ‘Realism and Reality’
(1985), Meenakshi Mukherjee discusses the introduction of new literary style in Hindi and
Urdu that was correlated to the colonial effect. The new literary styles in Hindi were as much
a product of Sanskrit and Pali literary tradition as of the contemporary political and social
condition of the subcontinent, which was colonised by the English. The writers differentiate
clearly between the pre-colonial, colonial and post-colonial periods in the history of Hindi and
Urdu literature. Literary styles like Ghazals and Braj poetry were transformed and in some

cases replaced by English style of prose writing.



The concept of authorship was also contested in Hindi and Urdu literature, where the
translations and interpretations of celebrated epics and folklores were attributed to the
interpreter. The ancient Sanskrit texts are form of ‘Pandulipi’, a manuscript or handwritten

texts Hindi play songs and rhymes were created and sung by children.
2.3 Style and Language in Children’s Literature:

Irrespective of language differences across the world, there is a common belief according to
which children’s literature as a genre is defined on the basis of use of language and writing
style for the intended readers. The definite reading audience of the genre governs the language
use. For a long time, children’s literature was assumed to be simplistic and lacking literary
aesthetic quality compared to the larger canon of literature classics. But, works like Alice in
Wonderland by Lewis Caroll (first published in the year 1865), Nutcracker and the Mouse King
by E .T .A. Hoffman (German text first published in 1816) from the Modern Age contradict
the assumption. Texts by Jane Austen, Charlotte Bronte, Charles Dickens and other major
writers of English Literature are widely read b children (abridged version of the classic texts,
which is another field of enquiry in the genre). Thus, the presumption that children’s literature
lacks the literary qualities does not carry a lot of truth.

It is important to note that the genre has rich use of vocabulary in the forms of word play,
rhyme and rhythms which not only showcase skilful use of language but also phonetic quality.
For example; Roald Dahl’s novels contain a vast number of denominal verbs which render
onomatopoeic qualities denoting actions, terms like tunnelled, foggiest, crunched, chortled and
chuckled. The word play is not only to make reading interesting for children but also renders
additional vocabulary and phonetic delight that helps them in acquiring the language skills.
The pedagogical function of the literature especially read by children denotes learning of the
language (as they are still acquiring linguistic working knowledge) and learning of life lessons

(as they lack experience of the socio-cultural setting they are a part of).



Riitta Oittinen (2014: 35) draws a difference between texts being translated for young readers
and the ones aimed for adult readers on the basis the style the translator adopts on the levels
like; vocabulary, sentence structure, setting and image of “child’ (depending on the translator’s
understanding of the term and age). The translated text hence, is a product of the choices that
the translator makes on the above denoted levels, adapts a strategy for his ‘marked audience’.

A very unique quality of texts for children is that they are read aloud by the adults for children
who cannot read and are still learning the language. The texts contain special features like;
rhymes, songs, repetition (and echo terms), frequent line breaks, smaller sentences and
illustrations. Keeping in context the above features, a translator decides the variations in tempo,
word stress, rhythm, tine, and pauses. The complexity of the text is its aesthetic quality that
communicates and helps the reader/listener draw images with restricted sentence lengths and
vocabulary (which is comprehensible by the youngsters). The willingness of the youngsters to
read a text is governed by the comprehension factor, many a times the texts are separated into
different genres based on this factor.

Abridged versions of the classics are good examples of such texts. The difference between the
source text and its abridged version includes, the number pages in the text (which are
decreased), elimination of topics or incidents which the editors (adults) feel inappropriate for
the young audience (like taboos, sex, violence etc.) and ‘simplification’ of complex sentences
and words. The transformation of a classic into an abridged version can be used as a tool to
study the difference in linguistic and cultural stylistics of a text meant for two distinct
readerships. But, to draw an inference that texts for children lack good vocabulary or aesthetic
quality of literature would be rather incorrect. Several authors who wrote for children including
Roald Dahl, JK Rowling and Lewis Carol used words which were new and rather difficult in
order to enhance the vocabulary of the readers and to introduce them to new literary devices

such as similes, metaphors, alliteration and onomatopoeic words.



The word play in children’s literature is one of the most difficult aspects of cultural complexity
and intertextuality for translators to tackle. As Belen Gonzalez Cascallana remarks,

“The translatability of allusive wordplay, which implies lexical, grammatical or situational
modification, depends on the extent to which the allusion is embedded in its own specific
culture.” (2014: 97)

It requires great efficiency, stylistic awareness, creativity and linguistic knowledge for
translation of such forms from one language to another, from one culture to another. The
outcome can be literal, which may erase the stylistic feature on wordplay or aesthetically rich
might cause the translator to either add to the source text, delete from the source text or edit
the source text. The examples to all the above alternatives are marked from the text of study;
“Fantastic Mr Fox” in Chapter 4.

The content in children’s stories has more action and less descriptions. The action and its
sequence catches the attention of the readers and keeps them engaged. Hence, there is an
increased use of descriptive verbs. The Hindi language has a very different set of verbs as
compared to English word bank. The translation of descriptive verbs from English to Hindi is
complicated as in most cases the description is attached as an extension to the simple verb
unlike in English. Dahl’s extensive use of descriptive verbs not only denote elevated action
sequence but are rich in onomatopoeic sense. The examples and problem of solving this style
feature is further discussed in the next chapter.

2.4 Visual Representations in Children’s Literature:

The paratextual elements as Genette(1997) names them, include chapter title, title of the text,
the covers of the book, illustrations and epigraphs. At Macro level in children’s literature these
paratextual elements render a complete “picture’ of the text, especially, illustrations which are

designed for the reader’s easeful comprehension.



“Seeing comes before words. The child looks and recognises before it can speak.” (Berger,
1972).

The visual representations in literature is important for children, as for them comprehension is
first derived from ‘looking or seeing’. This leads to an understanding or recognition of a
pattern/ symbol/ image. The understanding and recognition then ultimately contribute to the
knowledge or pleasure. Thus, the choice of representation, image and focus in the image by an
artist in an important building block in the process of comprehension, knowledge formation
and in deriving a holistic understanding of the text.

Penny Albers attempts to theorize the role of visual representations in Children’s literature in
the research paper entitled ‘Theorizing Visual Representation in Children’s Literature’ (2008);
insisting that the images drawn by artists in the text are learning codes (and symbols) which
have an equally important role in comprehension as the content does. In fact, the images are
read and enjoyed by children more than the text as it does not require a stress on their
developing linguistic skills. There are special texts with minimum or no content except for
images like picture books. The famous book, Winnie the Pooh is also designed with more
illustrations and less content. The content and illustrations together become a text. As
Gombrich (1982) wrote in his studies on the visual representation; “whatever can be coded in
symbols can also be retrieved and recalled with relative ease.” (The above quote has been
requoted from Penny Albers’s paper on Theorizing Visual Representations in Children’s
Literature). Implying that the illustrations don’t just work for the reading comprehension but
also become building blocks for real representations and symbols (and images) and their
decoding for future references.

But the presumptuous differences between high art and low art (comics and illustrations) also
separates texts for children from the greater literary canon. The illustration and the content

together are specimens of different art form. It requires an understanding between the artist and



the author, artist’s understanding of the text and the translator’s knowledge in order to retain a
similar reader’s response in the target text.

This section of the study draws a historical context of the origin of the genre in both languages;
English and Hindi. The increase in demand for English texts in Indian sub-continent as a result
of post-colonial ‘Internationalization’ led to a steady decrease in publication of children’s
stories in regional languages. Such a gap in literary canon was observed through out North-
Indian schools which designed a Hindi curriculum (were providing Hindi-medium education).
This led to an increase in translation of texts from English to Hindi. The chapter also draws the
wide variety of texts that are available to children including play songs, folk tales etcetera. The
discussion is followed by various characteristics of the genre including visual representations,
different styles and language use. These characteristics have come to define Children’s texts in

21% century.



Chapter-3
Translation Theoretical Framework

In this chapter the theories utilised for the research on translation from English to Hindi are
discussed in detail, especially in context of Children’s literature. The chapter is divided into
three sub sections; based on the three translation theoretical frameworks used. The first sub
section discusses, Foreignization and domestication by Lawrence Venuti. The theory was used
as a scale of measurement of retention or replacement of cultural terms from English to Hindi.
The second theory borrows from Sanskrit linguistics and aims to categorize terms based on
‘jaati’ in order to distinguish among closely related terms. The theory by Bharatrhari also
suggests the utility of ‘Tatparyam’ which is the implied meaning. The study is especially
fruitful for translation as it relies on ‘sense to sense’ rather than “word to word’

The third theory is by Even Zohar called, ‘Polysystem Theory” which is used to answer research
questions like, where does Hindi language stand in the language polsystem. It is also used to
interrogate the status of children’s literature in the literary canon. The final section of the
chapter discusses relevant research and critical analysis in the area of children’s literature and
its translation from other languages like Spanish and Arabic using translation theories in use
(present research).

The early western theories of translation, tracing back to St. Jerome to 21% century theorist
Eugene Nida discuss translation with bible as their source text. The source text governs their
idea of translation and hence, the concept of fidelity towards the source text author (in this case
the bible is the word of god and hence cannot be altered in translation) and the idea of
equivalence becomes important. The activity of translation as known today is majorly based
on the biblical translations, with recurrent discussion of sense to sense versus word to word

translation.



3.1 Foreignization and Domestication

In 1995 Lawrence Venuti introduced the translation practise which defined and gave prior
attention to the cultural dynamics of the text. The translation strategy of domestication and
foreignization was discussed in his book ‘The Translator’s Invisibility: A History of
Translation’. Rita Ottinen explains the strategies in the light of Children’s texts:

“While domestication assimilates texts to target linguistic and cultural values, in foreignization
some significant traces of the original text are retained.”

Domestication strategy aims to minimize the ‘foreignness’ of the source text in its translated
form for the target readers, it is contested by theorists like Nida that it also reforms the text to
serve the ‘purpose’ of the text. Eugene Nida distinguished between two types of translation:
dynamic and formal equivalence. As his study was based on translation of biblical texts,
researchers now distinguish between translation of religious texts and other texts based on
genre and other factors such as culture and socio-linguistic background of the author.
According to Nida, if a translator translates in order to serve the purpose of comprehension by
the readers of the target language the text should be ‘domesticated’. This was for a relative
understanding based on replacing the source text terms and expressions in culturally equivalent
terms from the target reader’s language.

Venuti on the other hand insisted on retaining the *‘foreignness’. The propagators of
‘foreignization technique’ aim to not only to retain the ‘foreign’ but also the author’s
impression of the source text instead of transforming the text. Susan Bassnett, a Comparative
literature scholar remarked that Lawrence Venuti’s translation strategy is ‘translator-centred’.
His idea of translation strategy aims to ‘send the reader abroad’. Instead of adhering to
receiving culture’s value system for a fluent translated text, foreignization highlights the

cultural and linguistic differences.



Domestication also implies a “fluent’ text which adheres to the contemporary (of the time the
text is being translated) of the target language. The criticism of domestication is based on
translation of texts to English, which according to Venuti is based on ‘submission’. The
translation erases the traces of source text and transforms it to a text based on the ‘receiving’
culture’s values. The strategy closely studies the ‘refraction’ of cultural norms. He proposes to
look at the process of translation from selection of text to editing, reading etc. as travelling
through a prism of culture that governs the transformation of the text.

In the context of children’s literature where the texts are didactic, the “foreignness’ of translated
text is additionally helpful for the readers. But the ‘foreignization’ technique might go to the
length of transforming the text to an extent where the child readers suffer from lack of relativity
affecting their comprehension and understanding. A balance between the domestic and foreign
needs to be achieved where the reader not only understands the text but also learns the
differential cultural practises and values.

3.2 Concept of “‘Jaati’ by Bharatrahari

Translating for children can be understood as a task of translating for the *dual-readership’, the
translator and also the write not only for the children but also for parents and adults (like
teachers and librarians). The elders read and judge the text before it reaches the children. The
ambivalence of readership requires a research which is not limited to one single translation
theory. As the translation was from English to Hindi, Sanskrit theoretical understanding of
meaning and metaphors will also be applied, as explained by Subramaniam in the book,
Theories of language: Oriental and Occidental.

Professor Subhramaniam in his works studies the grammatical uniqueness of Hindi which it
inherits from classical languages such as Sanskrit and Prakrit. The Sanskrit grammatical
structure can be used to understand Hindi as a language. The language understanding can then

be utilised while translating from a foreign language. In this case a text from English which is



to be translated to Hindi. He suggests that the unique property that is useful in separating one
thing from the rest of the things in the universe is called ‘Jaati’. The same property will be
available across all the individuals of the same “Jaati’. For example, the ‘Jaati’ of a cow is
same across the world for all cow (individually). In order to find the *Jaati’ one needs to find
‘vyakti’ (individual) of the *Jaati’. Individual and “Jaati’ thus are inseparable.

This property of grammar, which is studied under *Uplakshnam’, can be used for translation
into Hindi. The ambivalence of readership requires a research which is not limited to one single
translation theory. I derive theoretical framework from Ramanujan’s idea of Context sensitive
which in turn is derived from Sanskrit grammar. He uses the term to understand Indian way of
thinking which seeks to break away from context in form of sannayasa in life (renunciation) or
sphota in language (explosion of meaning beyond the sequence of time) or bhakti in religion,
rasa in aesthetics or moksa in its complete form which literally means release from life cycle.
Ramanujan in his socio-linguistic study points out to the use of ‘Jaati’ in Indian context for
everything.

While translating food and animal names, the above strategy is useful to decide whether the
terms have equivalents (*Jaati’) or not. If the equivalents don’t exist, the term is retained with
simple transliteration of the nouns, in case there are lingual equivalents present in the target
culture (*Jaati’) the source text nouns are replaced. The “Jaati’ is helpful in forming distinct
and clear equivalents. (Besides the prevalent Western theories of translation) the study will be
utilizing the “Universal of Translations” as written by Bharatrahari in context to the grammar
Language has been a subject of scrutiny and micro and macro both kind of analysis have been
implemented on it whether it is phonemes or discourse (varna or mahavakyam) the Indian
Intelligentsia has worked on the topic for thousands of years now.

According to Bharatrhari “there is no cognition whatsoever that can be achieved irrespective

of Sabda and every cognition shines through sabda just like an inherent component”. Therefore,



a person at first perceives at an Artha and gets the cognition that this is so and so. Here, Artha
has got two meanings- the real thing that is tangible and the imaginary or Bauddhartha.

The term Shabda denotes Varna (phoneme), Prakriti (morpheme), Pratyaya (meopheme), Pada
(word), Vakyam (sentence), Avantaravakyam (means of knowledge) and the four philosophical
entities, viz. para, pasyanti, madhyama (sphota) and vaikhary (all untranslatable)

Culture plays an important role in the task of translation customs; philosophy, habits, dressing,
language, food, medicine, scriptures, traditions etc. constitute culture. And it will be an uphill
task for a translator to generate a faithful rendering. In such cases it is better to adapt the term
rather than try for rendering.

The meaning of a sentence can be achieved with the help of four vrttis:

e Abhidha

e Laksana

e \yanjana

e Tatparyam

While abhidha implies the primary meaning of a sentence that can be attained also called
vacyartha. Laksana vrtti only occurs when the vacyartha is not acceptable and the sense attained
through this vrtti is called secondary meaning. Dhvani denotes the third vrtti; vyanjana which
means the implication, is different from the literal and secondary meaning but is prevalently
used in the cultural and social setting. Literally, Tatparyam that is the intended meaning

(which cannot be understood in any other of the three contexts.)

3.3 Polysystem Theory

The widely used and quoted; Polysystem theory first introduced by Even Zohar and derived
from the Russian Formalism, concentrates on the ‘multiplicity of systems’ like social,
historical, economical, literary etc. these systems are interdependent and any system can

influence or be influenced by another or others. For the section concerning translation of food



items and other similar cultural universals like costumes, polysystem theory is necessary. As
this theory keeps an account of the other frameworks which evolve with time and
circumstances. Zohar stresses on the centrality of translated literature in the literary polysytem.
The theory is significant for the recent study in order to identify the following dimensions of

the research:

a.) The status of children’s literature in the literary polysystem.

b.) The position of translated children’s literature in literary polysytem.

c.) The status of Hindi literature in Indian literary polysytem.

d.) The position of translated children’s literature in the Indian sub-context.
In order of the above points of enquiry, the status of children’s literature in the literary
polysytem had been peripheral for a long time. But with the advent of printing press, and the
ideals of “childhood’ and ‘inncocence’ children’s literature developed manifolds. In the year
2013, Out of 90,000 total published titles in India, 26% text were in Hindi, 24% in English and

the rest were in other Indian languages.

The majority of published titles in India were written in Hindi, which proves the dominance of
the language in the sub-continent. Besides Hindi, English is also an important part of the
literary cannon. It is important to note that unlike other major countries like China, United
Kingdom, Russia, Germany and United States, where the published titles are primarily

monolingual, Indian publications are an amalgamation of multiple languages.

The position of translated Children’s literature in India, is formed of not just translated English
titles but is found more recurrent in translation within Indian languages. The peripheral position
of the genre is fast evolving into a profitable market for the publishers. It is also interesting to
note that the formation of children’s literature which was initially dependent on borrowing

from other genres like epics and religious writings. From where the writers picked myths and



short stories with morals in order to teach values, virtue and vices to the children. The genre
has now transformed into a system where writers specialize in writing for child audiences and
publication houses which thrive on publishing solely for children, which also includes school

text books and subject specific reading materials.

3.4 Chronotope

In order to understand the complexity of such a study the following excerpt from, “Translating
Cultural References: The Language of Young People in Literary Texts’ by Isabel Pascua Febles
is helpful;

“Should the translator’s main task be to represent the ideology of the source text? Or should he
or she adapt the text to the ideology and current educational and publishing norms of the target
language? Or still, should he or she follow the needs of the young readers, using the language
these youngsters speak at home and with their friends”

The questions raised pertaining translating for a dual readership in case of children’s literature
is an additional challenge to existing debate on fidelity towards the source text and author
against the need to cater to receiving culture and language which is governed not just by space
but also time. The importance of time and space in language and literature gained forestage
when literary theorist M.M. Bakhtin from Russia, introduced the term chronotope in literary
language. Chronotope is the term that denotes configuration of time and space in discourse and
language. In the essay, "Forms of Time and of the Chronotope in the Novel™ (1937) Bakhtin
proved how a certain ‘word’ uttered was a production of the time and space besides the socio-
cultural and political factors and the idea that meaning of the term has different connotation in
a different time-space condition. Thus, one cannot separate the context from the term/word if
a holistic understanding of the text is the translator’s aim. Riitta Oittinen derives from Bakhtin’s
idea of heteroglossia and chronotope that there is a direct relationship between the translations

and its readers / listeners. Both the text and the reader



In a similar way children’s literature can also be seen as the product of its time in English
literary history, as a result of industrialisation, development in the fields of psychology and
public schools.

Zohar Shavit identifies two principles that translators of children’s literature adhere to, while
choosing a text and translating it. Firstly, the adjustment of the text in accordance with what
the society understands as “good for children” and secondly, reforming the language,

vocabulary, story in order to make it comprehensible for the reading audience (children).

3.5 Resolving Debate

The ambivalent nature of early literature in Hindi, aimed to reach audience of all age groups.
In plays like Raja Harishchandra, children and adults enjoyed and gained based on their ability
of comprehension. A similar ambivalence is integral to children’s literature, which tries to
appeal first to the ‘guardian’ filters like parents, teachers, guides, publishers before reaching
the younger generation. Translation of such texts, requires an understanding of this
‘ambivalent’ feature integral to the genre. A translator who wishes to bridge the cultural gaps
between two linguistic systems using language tools aims to rewrite the foreign text into a
relatable text for target audience. The ‘hidden’ readers as Isabel Pascua Febles discusses in
‘Translating Cultural References’ requires implementation of not one strategy but multiple

tactics because of the contextual elements that define the genre.

The cultural and linguistic challenges of translating Roald Dahl’s novel from English to Hindi
are numerous from differing literary forms of the two languages to the differing status of the
languages within the world history. The study cannot be limited to the text and its translation,
the histories of the two languages, the concept of childhood and children’s literature have an
important role in how the target text is translated, published and received. In “Location of
Culture’, Homi Bhabha, remarks “the emerging global reality, a new international space where

great numbers of people have come to live in a state of in-betweenness, endlessly negotiating



between the familiar and the unfamiliar, the unknown and the other.” The research locates the
translation as not a complete domestication or foreignization but the translated text as a part of

the “in-betweenness” a “hybrid” of the history of the cultures and languages.

The theory of foreignization and domestication has been contested and debated in the field of
translation of children’s literature since it was introduced by Lawrence Venuti. Astrid
Lindgren’s works have been translated by Rita Torngvist, and she chooses to domesticate the
source text, she says “you can’t expect a child to run for encyclopaedia or to the library to find
an explanation for this or that element in the story” (Collie, 2014). While other translators and
writers highlight the importance of unfamiliar words in children’s literature. Joan Aiken, a
British author remarks, “children naturally don’t bother to stop and look words up; they make
a guess at the meaning”, somewhat answering Ms. Tornqvist’s enquiry. Translators like
Anthonie Kee choose to retain the foreign terms in the text but not without moderation and
alterations of the unusual elements. Birgit Stolt on the other hand understands the children’s
cognition as dependent on the excitement factor of the story, “when the story of a book is
exciting enough, the child will also put up with difficulties; a strange name, to which one

quickly gets accustomed...”

The key to understanding the different approaches in adapting domestication and foreignization
in Children’s literature translation is how the translator looks at the ‘reading audience’. Based
on their assumptions and understanding of the target readers, they tend to choose retention or
rewriting or adapting terms and taboos too. Hence, the cultural impact on the translator also
governs the choices he/she makes in order to translate. The translators who do choose to retain
and preserve the “foreign’ is in order to introduce the readers to the cultural differences and
bring them into contact with the ‘newness’ via the process of translation, as Jan VVan Collie also
notes in the case of Character name translation. Isabela Paascua calls this kind of translation

strategy ‘intercultural education’. Such translations encourage the youngsters to accept



differences and diverseness in separate cultures and provide a platform where there is exposure
to the ‘“international’ literary cannon. Pascua calls it “a new educational policy...needed to
overcome so much hostility toward the foreign, the strange, ‘the other’”. Jan VVan Collie further
studies the phenomenon of foreignizing names in children’s stories through translation. He
studies a random selection of translated children’s texts from the decade of 1980s. By dividing
the texts into age groups that the text is written for, which are; picture books, books to be read
out loud, for readers above 6, followed by above 8, 10 and 12. The modification and
domestication of proper nouns and character names is found most in the picture books and
stories to be read out loud. This implies that the translators assume that as the child grows they
are more receptive to foreign terms in stories, interestingly only a handful terms are modified

during translation for readers above who are 12 and above.

The study by Jan Van Collie is significant in deriving the contemporary trend of translation in
terms of Venuti’s theory. His study in the area of domestication and foreignization in
Children’s literature is a significant contribution to the present field of research. The Dutch
translator of the Harry Potter series; Cees Buddingh discussed the challenge in translating the
character names, since the character names like Draco (dragon) Malfoy, dementors (demons)
from Harry Potter series, denote the characteristics of the person. It is difficult to decide
whether the name should be translated or not. Since the names denote a meaning attached to
the English term, if the nouns (character names) are retained for the non-English speaker, the
names have no evident denotive meaning. In such cases few translators derive reference from

the target culture and change the names of the characters.

For example; the Spanish translators of the novel Harry Potter and the Chamber of Secrets,

Adolfo Munoz Garcia and Nieves Martin Azofra use a Spanish full name for VVoldemort:



English text by J.K. Rowling uses word play while introducing Tom Riddle as the childhood

name of the villain Lord VVoldemort;

“TOM MARVOLO RIDDLE” and as he rearranges the words with his wand it spells as: “I
AM LORD VOLDEMORT”. The Spanish translation changes the villain’s childhood name to:
“TOM SORVOLO RIDDLE” and its rearranges as “SOY LORD VOLDEORT” which in

Spanish means ‘I am’.

Such translations on wordplay of nouns is difficult and is dependent on the target culture’s
vocabulary, linguistic system and the translator’s creativity. More than often such wordplay on
nouns are lost in translation. The retention of the foreign names confirms to the ethics of a
translator’s fidelity towards the source text author. But, such translation do not confirm to the
ethics of a translator’s fidelity towards the reading audience which depends on the translator’s
ability to communicate or miscommunicate the text’s literary nuances. These literary nuances
are intricately related to the meaning and inference of the text and thus need to be translated

with utmost attentive knowledge of both the source and target linguistic cultures.

This aspect of cultural intertextuality in wordplay and character names with implied
characteristics is a challenge for translators. It requires situational, grammatical and lexical
modification as Belen Gonzalez Cascallana suggests in her essay. She writes that a literal
translation of such nuances results in “loss of culture specific connotations and consequently
will fall flat compared to the source text.” Translator is not just concerned with fidelity towards

author but with “enjoyment of the book” by the readers.

To conclude, the available translation theories are majorly ‘Eurocentric’. Since the present
study is not limited to the English language, the theoretical understanding has been expanded
to include, use of translation theories in children’s literature from other languages, with

reference to critical analysis by translation studies researchers like Jan Van Collie, Belen



Gonzalez Cacallana and Zohar Shavit in languages like Spanish, Arabic and others. And also
Sanskrit grammatical teachings by Bharatrhari. For the immediate relevance of the 21% century
Indian child readers, Homi Bhabha’s idea of ‘Hybrid’ as a result of colonisation and
internationalisation is very relevant. Hence, both Eastern as well as Western theoretical

frameworks in translation become important for study.

Understanding the time-space relation of texts and its translation, Chronotope by Bakhtin is
utilised. The inspiration is derived from Walter Benjamin’s idea of ‘afterlife of text” which

finds its extension and relevance in the present time based on its translation.



Chapter 4

Challenges of Translating the Text: Use of Literary Devices by Roald Dahl

Focusing on the Translator’s Task

The following chapter enlists the problems of translating Fantastic Mr Fox by Roald
Dahl into Hindi. The intended readers of the text like that of the source text are children. Hence,
the focus of the study is on the characteristics that are used in Children’s literature specifically
by Roald Dahl. Roald Dahl’s in his novel ‘Fantastic Mr. Fox’ adopts literary devices like
Onomatopoeia, rhythms and rhymes, alliteration and builds a anthropomorphic story that is

culturally based in parts of Europe.

The translation is intended for Hindi readers (children) and thus, the strategies to solve the
challenges are influenced by literary devices which are used prevalently in Hindi children’s
literature. The use of reduplicative, echo terms and onomatopoeic verbs is common in Hindi
children’s literature. The second section of the chapter records the translated terms which were

resolved using Hindi literary devices.

4.1 Anthropomorphism

The rendering of human traits and attributes to any god, object or animal is generally regarded
as anthropomorphism. The story of Fantastic Mr Fox, with all the anthropomorphic characters
derives amusement from the animals outdoing the wicked farmers. Anthropomorphism has
been an essential part of stories including great epics and mythological stories. Animals in
children’s literature have larger than life characters. Carolyn L. Burke and Joby G. Copenhaver
wrote in an article titled, “Animals as People in Children’s literature” (2004: 212), that the use
of animals renders the story an emotional distance from the reader when the message of the

tale is powerful or maybe painful. These characters function as an entry into the fantastical.



Carolyn L. Burke et. all. derive a direct relation between function of literature in human lives
and function of anthropomorphic animals in children’s literature.

In George Orwell’s novel ‘Animal Farm’ (1945), the animals are used to metaphorically
represent an oppressive political regime that destroys the society’s freedom of knowledge and
equality. Aesop’s tales with animal characters are the earliest examples of anthropomorphic
animals in English literature, the animals in his stories are characters that provide the reader
with a significant life message. Carolyn L. Burke and Joby G. Copenhaver write:
“Anthropomorphism permeates the adult world. When the risks and rewards are high, when
the signs are ambiguous, when we are up against powerful forces, we envision human intents
and actions cloaked in the shapes of objects and animals, and we act accordingly. Intuitively,
then we begin to see faces in the clouds, assign people’s names to life threatening storms, and
watch our investments in bull and bear markets.” (2004: 207)

Translating anthropomorphic characters in children’s literature requires an understanding of
the animal/object symbolism in the cultural context. An animal signifies multiple alternate
human traits in different socio-cultural setting. This feature which is prevalently used by Roald

Dahl and other authors writing for children can be difficult to locate and translate for
translators. It requires a thorough understanding of the two cultures and cultural connotations
and symbolism. In extreme cases of symbolism where the object signifies completely contrary
characteristics the target audience is at the risk of inferring a very wrong interpretation of the
text (if the anthropomorphic attribute is retained as it is).

This feature of the text will be further elaborated in the sub section called Animal Symbolism,

since the text for research encompasses animals as anthropomorphic beings.



4.2 Onomatopoeia

Since onomatopoeic words are easier to understand and help in the early in the stages of
language acquisition they have a greater role to play in children’s literature. The translation of
onomatopoeic words is confusing and stands at the crossroads to cultural and linguistic
acquisition. In the year 2016, a dictionary of eight thousand words from Dahl’s writing was
published, which included both his inventions and words he used often. He was famous for
“swapping letters around and adopting spoonerisms and malapropism.” Recounts a newspaper
article from BBC. Oxford published the Roald Dahl Dictionary compiled by Dr Susan Rennie.
Dr Rennie commented on Dahl’s use of new words; “he didn’t always explain what his words
meant, but children can work them out because they often sound like a word they know and he
loved using onomatopoeia...he sometimes pulled syllables of words apart and rebuilt them,
combined them, and we can see children doing that in their own writing.” (2016: BBC
Interview)

Words like Scrumdiddlyumptious, um-possible, whizpopping, hippodumplings are some of the
examples from Dahl’s stories that transformed role of onomatopoeic words in literature for
children.

The dictionary for Dahl’s terms includes a word called Gobblefunk which means to play with
words and invent new ones. In this sense, Roald Dahl was a true Goblefunk (in his own words).
Words like squishous and swashboggling are adjectives which were used in his stories, the
meaning was a direct implication based on what the story was about. He had special terms to
describe the tatse of food or beverage and even named new beverages in novels like ‘“The
BFG’(1982) and ‘Charlie and The Chocolate Factory’(1964). Dahl’s use of language
transcends the rules of exclamation and spellings, the text makes complete sense and meaning
on its own for readers devoid of footnotes, explanations or key terms being explained at the

end of the story. Sometimes the characters explain the meaning while introducing it to their



friends or the listener. The story writing is articulous and engages the audience into its
fantastical, anthropomorphic world. Isabel Pascua-Febles (2006, 111) in her study of Roald
Dahl’s translation from English to Spanish and German noted the increase in the onomatopoeic
terms in the Spanish language. The target language governs the translation of the text,
especially in such cases where the target language had a larger selection of onomatopoeic
words that the speakers use in daily conversations. Other figures of speech are also highly
influenced by the target language, they are transformed and transcreated in the process of

translation.
4.3 Alliteration

The recurrence of similar sound or words at the beginning of connected words or adjacent
words is called Alliteration. It is an important literary tool which is used widely in verses,
poems, text titles and content. The literary device is utilized by parents and teachers to impart
the knowledge of new words and terms to small children. MF Opitz wrote a book in the year
2000, ‘Rhymes &Reasons: Literature and Language Play for Phonological Awareness’
wherein, he discussed the phonological function of alliteration in literature which makes
reading fun and the rhythm and rhyme help readers to learn while enjoying the text. The book
suggested ways in which literary devices like alliteration can be used by teachers to make
studies interactive and educational. The device is not only a part of poetry and prose but also
used frequently in character names like; Mickey Mouse, Spongebob Squarepants, Donald Duck
and many more.

The very title of the book repeats the consonant sound “f’, in ‘Fantastic Mr Fox’. Translating
such literary devices into another language is a challenge. Roald Dahl used alliteration for
nearly all his character names. The three farmers; ‘Boggis, Bunce and Bean’ are always spoken
of together for the effect of alliteration. He uses the English Honorifics, prefixing the animals

with Mr or Mrs, repeating the ‘m’” sound. The title prefix not only marks the gender of the



animal but helps the narrative attain a rhythm. Translating titles discussed above in Hindi
requires use of extensive vocabulary. But the use of vocabulary that exceeds the knowledge of
the child reader can transform the text into a difficult reading.

In order to create a similar effect on the readers of target language, the title was translated into
dental alliteration from fricative alliteration. ‘Fantastic Mr Fox’ has the repetitive sound of ‘f’
which is translated to ‘srga @mel” with the repetitive sound of *d” and ‘t’. Similarly, while
translating the proper nouns, Boggis, Bunce and Bean, two were retained with change in script
but Bunce was translated as ‘s=i’. The alliterative phrase with the three names was; ‘sifi, st
s s, st is a common Hindi name, but Boggis and Bean are not used as proper names in the
target language. The translation retained the foreignness of the names but balanced it with

spelling addition to one of the names.
4.4 Culture Universals

Expressive forms for instance; music, art, dance, ritual and technological forms like clothing,
cooking, tool usage, shelter are common forms of assessing culture and cultural differences.
Roald Dahl’s novels for children draw fictional, fable like worlds but the allegorical undertone
inherits heavily from his British heritage. The illustrator of his novels, Quentin Blake draws a
picture of the protagonist fox, dressed in a coat and bow tie. The cultural references are not
limited to language, the costume, and culinary experiences, geographical landscape are all
European.

4.4.1 Food Variations among Cultures

The three farmers in the story, own big farms where they raise livestock like chickens, turkey,
ducks, geese and pigs. The food described is not familiar to the north Indian culinary practises.
It is English cuisine that the author derives his reference from. At the very outset one notes

that, the three characters, Boggis, Bunce and Bean are called farmers. Literal translation of



farmer in Hindi is Kisan. But if one was to ask what ‘kisan’ means to any Hindi speaker, the
direct reference is reduced to cultivation of crops.

While translating the food items, the translation can either choose to provide equivalents of
food which are prevalently relished in Indian subcontinent or to replace it with a single term;
‘meat’ used as an umbrella term in modern Hindi and borrowed directly from English. Another
way of translating the terms could be transliteration hence; retaining the foreign-ness of the
source text.

Children’s literature is known to have a didactic function, in fact the genre’s literary function
was limited to this before the twentieth and twenty first century philosophical discourse seeped
into criticism and study of children’s literature. As a source of knowledge in allegorical form
of fantastical tale, children’s literature not only imparts the knowledge of unknown regions
around the world, it is a rich source of cultural and linguistic understanding which is diverse in
context to translated literature for children.

The strategy of foreignization was adapted, edibles in the text were retained and transliterated
in the Hindi script. Instances where there was an equivalent present in Hindi conversational

language, it was used.

S. No Food Item : English | Translation: Hindi Transliteration
Source text
1 Dumplings sfteetm (Ber, e o gfestan | damplings  (maida,
e . mit aur
=h! fifear s wra  verenrg STl sabziyo K1 pindiyan
%) jo bhap
men pakkai jati
hain)
2 Doughnuts g (Ml ATHR T 3:|'|% ﬁ donats (gol akar ka
o ate se bana
ST FehIgT ST 3 AR T HIST | pakoda jo am taur
grar %) par mitha
hota hai)
3 Boiled chicken RENRIREET] ubala chikan




Smoked hams Y (3T U | gereht g Sy | hem  (angare ke
. > o dhuen men
21 pakk stiar ki tang)
Sides of bacon ST (T3 o he] T ]:ﬂg) bekan (siiar ke kuks
o A ka mit)
Apple cider vinegar | g ah7 TERT seb ka siraka
Plucked chicken ICET R LEIR Il (WWW chikan athavamurgi
S > p
(pankh
pakkane ke liye

taiyar murgi ka mit)

Plucked goose

ST &1 Mya 31eqaT Hie (dE
g% ik, g & felt R
TiTST T Hig)*

g1z ka gosht athava
mit (pankh saph
karake, pakkane ke
lie taiyar giz ka
mit)*

Plucked duck ERCIE ARG RS O IR I (q'@ battakh ka gosht
o athava mit (pankh
A% leh, TeFh o TTT &R | o karake,
ERICEED -qﬁg) pakkane ke lie
taiyar battakh ka
mit)

Table 1: Translating food items to Hindi

4.5 Animal Figures and Symbolism

Animal representations in children’s literature are not only anthropomorphic, they are
allegorical representations of vices and virtues. Modern studies on bestiaries from middle ages
provides us with a literary heritage which records animal figures fictional and nonfictional and
comprises of a moral tale related to the animal. Panchtantra in Indian subcontinent, Aesop’s
fables from diverse western and eastern cultures all use animals metaphorically as well as
fictional characters of fantasy.

Besides the factor of anthropomorphism that we discussed earlier, it is important to know that
animals and insects are found in climatic conditions of their suitability. Flora and fauna is
regional and travellers since centuries trade and transport spices, animal products, cattle,

livestock across boundaries. Following is the list of animals that the novel by Dahl discusses,



these animals mainly live underground in burrows or are reared by the farmers for meat, eggs

or other by products. Following is the list with its translation:

S. No Animals in the Source Text | Translation: Hindi Transliteration
1 Fox RILE lomadi
2 Badger fosst bijju
(=N
3 Rabbit ECEUIE kharagosh
4 Mole S chachundar
D
5 Weasel ECrll Nevala
6 Rat CHl Chuha
(=N
7 Turkey el tarki
8 Goose S Giz
9 Lamb LI (ﬁ-q:”’ d€ 1 | lemb (memana,
’ bhed ka bachcha)
si=)
10 Chicken ICET R DEIR IR chikan athava
> murgiyan
11 Duck 9 Battakh

Table 2: Translating animal names to Hindi.

Chicken in English language signifies two things; firstly it is the younger one of the hen and

cock and secondly, it is the meat of hen/cock. In Hindi, it is called Tfr— Jj,?ﬁ (Murga Murgee)

and the younger one is called, JaIT (Chooja). The ambiguity regarding which bird is referred

to in the text is solved with the help of *Tatparyam’ (implied meaning). Since, the story is about
starving animals, the birds and animal’s referred are in reference to the meat (food source).
Since, ‘chicken’ is borrowed in Hindi vocabulary from English into regular use for food

preparation and dish menus, it is transliterated.



4.6 Translating Verses

The rhythmic, musical quality of verses have been part of oral tradition in form of lullabies,

play songs, chants, ballads and rhymes before the special genre of poetry for children was

introduced in literary studies. Morag Styles writes,

“Even when we tell young children stories, they demand exact retellings and repetitions with

the same cadences, rhythms, pauses and tones they heard the time before. This early sharing of

musical language is often physical, too; bumping toddlers up and down on our knees and often

ending with a kiss. Early poetry is about the expression of love.” (2011, Interview at University

of Cambridge, article)

Roald dahl’s stories are marked with frequent sing-along kind of verses and poetry Fantastic

Mr Fox has three poems. The following is the first poem (chapter-1) of the text:

Source Text Hindi phrase (word to word) | Hindi Translation : Target

translation Text
1.Boggis and Bunce and Bean | bogis aur bansi aur been “grefrg 3T S @ 3R AT
One fat, one short, one lean! ek mota, ek chhota, ek dubala! .
Those horrible crooks, un bhayaanak badamaashon, e HICT, T SIeT, Teh gael
So different in looks, itana alag dikhane mein, I AT ST
Were nonetheless equally mean | phir bhee samaan roop se matalab

tha ﬁ\_@ﬁ ﬁfﬁa—_ﬂ

T § ST & &t

2. ‘Home again swiftly I glide
Back to my beautiful bride,
She’ll not feel so rotten,

As soon as she’s gotten,
Some cider inside her inside.’

3. ‘Oh, poor Mrs. Badger, he
cried,

So hungry she very near died.
But she’ll not feel so hollow

If only she’ll swallow

Some cider inside her inside.’

‘ghar phir se tejee se main glaid
karke jata hu,

vaapas meree sundar dulhan ke
liye,

vah itana sada hua mahasoos
nahin karegee,

jaise hee vah mil gaya,

usake andar kuchh saidar.’

‘oh, gareeb shreematee baijar,’
vah roya,

‘itanee bhookh se vah maut ke
bahut nikat aa gaee.

lekin use itana khokhala nahin
lagega

“O} &I 9199 H el

A IR Yl & 9T,
olhy Jg 3UUR W,

da & 39 [t &

Fg gsIft, MNAT FI7 a1l

“ 3! AL Sy AeEdr
ICES

=il 8@l Sell &re,




andar kuchh saidar.’

yadi keval vah nigal jaegi, usake | Fargr iy g I8 3U9R T,

ol g33f, AT marer”

Table 3: Translating poems from the text into Hindi

4.7 Translating English Verbs

Since, children’s literature as a genre comprises of more action and less descriptions, there is

an abundant use of verbs in the texts. Roald Dahl’s novels have an extensive list of motion

verbs, onomatopoeic verbs, gerunds etc. There is an evident difference between Hindi and

English language verb usage. Hindi vocabulary does not necessarily have similar replacements

of English verbs, in such cases, Hindi translators and writers use adverb with verbs. Following

is a list of onomatopoeic verbs from ‘Fantastic Mr Fox’

S. No. English Verb Hindi Translation IPA Transliteration
1 Banging HITHh A, TS- TS bhayénak avaz, khad-
S khad
2 TrOtting DS heH WIR qﬁs..” chhote kadam rakhakar
’ daudana

3 Clapped NISEIESIH taliyan bajai
4 Humming T Gunagunana

DN
5 Scraping IC RIS khad khad
6 Murmuring HHBHTET fusafusana

D D
7 Chuckled ot st gor khikhi kar hafisana
8 Sniffed YT stinghana

(=N

9 Buzz R EIREICH bhinabhinana




10 Whacking N UEHES shanadar

11 Rustling S sarasarahat

Table 4: Translating Onomatopoeic verbs to Hindi.

There is a recurrent use of verbs in the text. These verbs are synonymous to basic verbs like
running but in a defined manner (for e.g. rush, trot, scramble.), motion verbs (for e.g. topple,
clog, quiver.), non- verbal expressions (for e.g. sigh, jeer.). The qualitative use of such verbs
enhances the reader’s vocabulary with synonymous knowledge of verbs. Roald Dahl’s text is
an effective way of teaching English to children. However, translation of such verbs in Hindi

is a challenge for the translators. Following is a list of such verbs from the text:

S. No. | English Verb Verb classification

5 Toppled Change of state

2 Clogged Change of state

3 Quiver Body internal state of existence
4 Crouch Assuming a position

5 Jeer Non-verbal expression
6 Sigh Non-verbal expression
7 Tunneled Rummage

8 Toss Throwing

9 Scramble Run

10 Trot Run

11 Rush Run

12 Hop Run




13 Tiptoe Run

14 Creep Run

15 Slammed Non agentive verbs of contact by impact

16 Whack Contact by impact

17 Lurk Existence

18 Teeming Group existence

19 Gape Peer

20 Shovel Non-alternative locative preposition, Funnel
21 Tuck Non-alternative locative preposition, Funnel

Table 5: Classification of verbs.
In order to translate the above list of verbs it is easier to first distinguish the verbs into the
larger categories they belong to. The use of *Jaati’ as Professor Korada Subrahmanya in his
work ‘Theories of Language: Oriental and Occidental’ (2008) suggests can make the task of
translation easier. Since, the translator is able to sub categorise the terms, the words can be
understood in its ‘kind’ i.e. ‘Jaati’.
In order to distinguish the above verbs into categories, Beth Levin’s categorization was utilised,
from the book ‘English Verb Classes and Alternations: A Preliminary Investigation” (1991).
The categorization lead to an easier resolution to the translation difficulty.
Since, the above aspect is an understanding of the syntactic differences and categorisation of
verbs, the study cannot be limited. Hence, the semantic aspect is important to categorise in
order to translate the relevant context of the verb use. For this purpose, John Saeed’s
categorisation of verbs on the semantic basis is used.
Categorization as discussed in his book ‘Semantics’ (1997) is based on situation types. In the
Chapter- 5 entitles Sentence Semantics he discusses the verbs at length. An important

identification of verb type which is relevant to the present study is, the use of Semelfactive



verbs. Semelfactive verbs denote the ‘temporal flow’ of the action, like ‘blink’, ‘sneeze’, ‘bang’
etc. Dahl uses semelfactive verbs in ‘Fantastic Mr Fox’, such verbs are translated into Hindi

with Reduplicative terms, assigning the action its temporal flow.

4.8 Resolving Translation Challenges from English to Hindi

Anvita Abbi (1992) writes; “reduplicative structures always entail the basic semantic features
of non-reduplicated counterparts, but by no means are they restricted to the latter. In other
words, the meaning of non-reduplicated lexical items is manifested in the reduplicated lexical
item, but in addition, some crucial meanings which are non-existent in the former are included
in the latter”.

The above observation is applicable for reduplicated structures across languages, whether
English or Hindi or Urdu.

Reduplicative terms are part of both linguistic systems, Hindi and English. In Roald Dahl’s

novel onomatopoeia is stressed with echo terms like scrunch-scrunch, bang-bang. In translation

since Hindi has an extensive dictionary of reduplicative terms it was easily replaced with @s-

s, SIFTSH- SIFATS  respectively. Reduplication is a common literary property of

children’s literature in Hindi. Since the reduplication functions as:

a. Adding intensity in case of adverbs and adjectives (e.g.; @s-Ws, JISdISIaC )

b. Hinting at the sense of every (e.g.; Teh-Uch, gIUh)

c. Suggesting the motion in case of onomatopoeic terms
The reduplication is both partial and full, but apart from the above two functions there is
another function. The property can be utilised in case of problems of translation from English.

Following are the ways in which the device was used in the translation of ‘Fantastic Mr Fox’



For example:

English:

Hindi:

English:

Hindi:

English:

Hindi:

English:

Hindi:

It was the finest tail for miles around,’
- dh FEH AER 4o Al

dir-dir tak sabase shanadar piifichh thi

far till the most fine tail be-PST-SGF

Soon, two enormous caterpillar tractors with mechanical shovels on their front

ends came clanking into the wood.

FS & ST H STl H 2 §9-93 ¢FeX I, TS¥eish @A F 93-93 M=
FeTel ol o |

kuchh hi der men jangal men do bade-bade trektar aye jin-ke bade mashini kudal
lage the.

some EMP time LOC jungle LOC two big-big tractors come-PST-PL That-
POSS big machine shovel stick-PST-PL

‘I’ll chop him to pieces!’-

#H 384 ghs-ghs H IIT-

main usake tukade-tukade kar danga

I.NOM he/she-POSS pieces-pieces do give-IMP

Slowly they walked over to the small fox’s hole in the bottom of the huge crater.

ER-EN TR Al AT & el TF GG, S HT 93 NS¢ & eI A,



dhire-dhire chala-kar donon lomadi ke bil tak pahunche, jo ab bade gaddhe ke
andar tha
slowly-slowly walk-do two-POSS fox POSS Shelter-till reach-PST, COMPL

now big hole POSS inside be-PST-SGM

The above instances suggest an alternate way of translation where reduplicative device is used
to emphasize on the intensity of the action uttered. In Hindi language the reduplicative like the
ones suggesting distance, pace, size are part of everyday language and ever more for children

who are at the learning stage. Since, children do not have a vast vocabulary they find it

comfortable to read and use reduplicative which serve the purpose of emphasis (e.g. gih_%—

gih_%’), exaggeration (e.g. @I-g¥ ) and selection (e.g. Ueh-Udh).

As Abbi points out in her essay “Reduplicative Structures: A phenomenon of the South Asian
Linguistic Area” (1992) reduplicated lexical has meaning beyond the non-reduplicated lexical
term, for e.g. in the sentence number three above, the dialogue when Boggis declares that he

will cut the fox into pieces, it implies his frustration and hatred for Mr. Fox. A similar emphasis

is achieved through reduplication in Hindi by using gﬁ gih_%’ which implies to cut into

several pieces.

This chapter listed and discussed the challenges of translating a novel by Roald Dahl from
English to Hindi, which is meant for a defined readership. The readers are children, keeping
that in light, the translation cannot use difficult words or sentence frames. The translation is a
challenge of maintaining a balance between the fidelity towards the author and towards the
readers of the target text. The issues are resolved using different theoretical guidelines derived
from theorists working in English and Sanskrit. The study classifies the challenges into cultural

and linguistic, and draws tables of reference to specific linguistics challenge.



Chapter 5

Conclusion

The translation of Roald Dahl’s English novel, ‘Fantastic Mr. Fox’ in Hindi language
highlighted numerous factors that were unique to Children’s literature as a literary genre.
Especially important to note was the author’s contribution to the genre in weaving stories that
don’t necessarily confirm to the grammatical framework of English language but make
complete sense to the young readers. An initial concern is aroused regarding the non-
conformation to the grammatical rules by the author. As the readers are still learning how to
read and write in the language, the text might misdirect their linguistic skills. Nevertheless, the
stories inherit a phonetic quality that catches the attention of the youngsters, the use of fiction

and fantastical further enhances their imagination.

Contemporary translation approaches have different focuses like; Skopos Theory by Hans
Vermeer aims to observe and translate based on the final purpose of the translation and scope
of the translated text, George Steiner’s theory of Hermeneutic approach derives translation as
an ‘exact art” which deals with a translator’s task of writing exactly what the author meant,.
Others like Sociolinguistic approach the translatability of the text is based on the target text’s

sociocultural background.

The text, ‘Fantastic Mr Fox’ was first located and categorised on the basis of the genre, writing
style and reading audience. The task of location of the text, was the first step in order to
understand the use of language, literary devices and socio-cultural setting. It simplified the
translation process by identification of similar tropes and trends in the categorised ‘children
literature’ genre in Hindi language. Analysis of ‘chronotope-ical’ (as understood in Bakhtin’s
time-space context) of the text as published first in England show the change and difference

with its translated Hindi text. The Hindi target text is translated roughly half a century later for



young readers mainly from northern region of India (including Rajasthan, Haryana, and Uttar

Pradesh where Hindi is the mother tongue).

The vast difference between socio-cultural settings of the two linguistic groups (the speakers
and readers belonging to different continents), introduce the “foreign’ through translated texts.
Hence, Lawrence Venuti’s approach of ‘sending the reader abroad’ which concentrates on
introducing and teaching target text readers about the ‘foreign’ is used as a didactic form for

the text translation (in Hindi).

While, the theory of foreignization and domestication is utilised with the aspect of
‘foreignness’ highlighted as the two languages in the present study belong to very different
backgrounds. The two terms are used as a scale to analyse the retention and replacement factor
in the text. The theory is especially important in analysing the translation of cultural universals
like food which is generally unique to the region the language belongs to. Out of ten food items
in the text, only the term apple cider vinegar called *Seb ka Sirka’ was also a part of culinary

vocabulary in Hindi.

Although the names of the dishes and ingredients are cooked in certain parts of the non-
vegetarian regions where Hindi is the mother tongue. The dishes are described in form of its
procedure of preparation or ingredients that are used. For example, smoked hams and sides of
bacon are just described as the meat of pig (with body part specifications) that is; ‘Suar ka
meat’ or ‘Suar ka Mans’. ‘Suar’ is the Hindi term for pigs. Lawrence Venuti’s theory is helpful

in cultural analysis of translated text.

Besides the above theory, Evan Zohar’s Polysystem theory which acknowledges the
multiplicity of linguistic and socio-cultural systems, is utilised. A categorisation of separate
(yet interdependent) features that become challenges during translation are accessed. While,

Alliteration, Onomatopoeia and semelfactive verbs are linguistic challenges. The features like



animal symbolism, paratextual elements and anthropomorphism are cultural and literary
challenges. The distinction into multiple systems that together lead to the ‘meaning’ of the text

assists in deriving solutions.

For example; in case of semelfactive verbs that the author uses in source text, there was a
replacement of reduplicative terms which highlighted phonetic quality, onomatopoeic feature
(in some cases) and rendered alliterative sense to the sentences. Like; the term ‘bang’ was
translated as ‘khadd khadd” which is onomatopoeic reduplicative. But, ‘bang’ is not only used
to express closing of the door in the text, it is also used when the farmers try to shoot the fox
with a gun. In the latter case, the verb is translated as ‘dhishkyaun dhishkyaun’, which is a

common way that shooting is termed in Hindi comics and children’s texts.

Polysystem theory is also used to identify the position of children’s literature as a genre in the
literary canon. Tracing its origins through history, the genre is identified as an upcoming field
which gained momentum with the boom in printing industry and development of community
schooling system across regions. It is important to note that the position of children’s literature
in English and Hindi is not the same. As both the languages followed a different trajectory in

development of the genre.

Different parts of the genre like poetry and plays in Hindi and Short stories in English were the
building blocks in evolution. The English language as a part of the colonizer’s language also
had an impact on the Hindi literary canon. As discussed in chapter titled ‘Children’s Literature’,
writers in India replaced their mother tongues with English for their texts especially after 1913
when Rabindranath Tagore was awarded the Nobel Prize for literature. The writers started
writing in English or worked on translating their works into English to widen their audience

reach beyond the country.



The Indian theoretical understanding of Bharatrhari’s ‘Jaati’ is relevant as the language for the
present study originated from the mother language Sanskrit. Bharatrhari’s grammatical
teachings of the Sanskrit language introduces the concept of categorization based on
characteristics of nouns. The concept of “Jaati’ is useful for a translator who translated from
languages from very different parts of the world. Categories like animals and flora- fauna are
mainly dependent on the geographical conditions of the socio-linguistic region. Categorisation
of such terms into ‘jaati’ can help translators to tackle the challenge of such terms. The theory
was used to translate and understand animal names in the text. There is a reference to 12
different animals and birds in the story, including badgers, turkey and goose. Badgers are called
‘bijju’ in Hindi, these animals are not commonly found in the Hindi-speaking regions and thus,
its reference is introduction of a new specie (which is; ‘Jaati’) for the children. The description

post badger’s entry in the story:

“All us diggers. That’s me and Mole and Rabbit and all our wives and children. Even Weasel,
who can usually sneak out of the tightest spots, is right now hiding down my hole with Mrs

Weasel and six kids...” (Chapter 12 Badger, page 47)

Explains that animals like badgers, foxes, moles, weasels and rabbits are diggers and live in
holes they dig in the ground. The story goes onto explain how except for rabbits who are
herbivores, all of them are omnivores (carnivores if meat is available). The story is not just a
series of actions by anthropomorphic animals but an indirect medium of knowledge for
children. Besides teaching morals, such stories introduce environmental consciousness and
enhance children’s knowledge. For children who live in cities and urban areas, such rural sites
of action are new and exciting. Translation of animal names for young readers who are still in
their learning stage requires foreignization of the names animal species that do not exist in
target language regions. For example the bird Turkey is not common in North —India, it is

commonly transliterated as ‘Tarki’.



The research and translation process also brought into light Roald Dahl’s special use of verbs
that didn’t have equivalent expressions in Hindi. The case of verb usage was studied with the
help of two eminent linguists. In order to highlight the use of synonymous, motion verbs, Beth
Levin’s classification of verbs as discussed in the book; ‘English Verb Classes and
Alternations’ (1993) was used. The division on basis of “Jaati’/ category simplified the task of
translation by replacing the verbs which did not have equivalent expression in Hindi with

another verb from its category with a close meaning.

Since the above differentiation was limited to syntactic expression, for the semantic
categorisation which recognized semelfactive verbs by John I. Saeed, in his book; ‘Semantics’
(1997) was referred. The distinction of a list of semelfactive verbs from the text also suggested
the multiplicity of meanings attached to such verbs. Example of such case are discussed in the
previous chapter (words like Bang, chuckle). The denoted event being temporal, semelfactive

verbs become terms to define the action in the story.

The comparative study of the source text and target text, brought to the spotlight, use of
reduplicative terms and onomatopoeic verbs in the Hindi text. The use of echo terms in Hindi
children’s literature denotes phonetic rhythm and stresses on the action sequence through
repetition. Reduplicative words in Hindi as Linguist Anvita Abbi notes in, “Reduplicative
Structures: A Phenomenon of the South Asian Linguistic Area” include extra meaning which
is not present in the term separately. Many reduplicative words in the Hindi target text are
adverbial as is a common case in Indian languages. The problem of translating semelfactive

verbs was resolved with the use of reduplicative words as discussed in the previous chapter.

Alliteration in the title and the text (including character names) ‘Fantastic Mr. Fox’ is another
feature of the source text. The phonetic quality of alliteration assists in providing rhyme and

rhythm to the text. Starting from names of the farmers which are named together with



alliterative stress on ‘b’, ‘Boggis and Bunce and Bean’ the examples throughout the text are
numerous. It is worth noting that Roald Dahl in his text does not confer to grammar rule, use
of two ‘and’ each time the farmers are named instead of a comma also renders the phrase
alliterative quality. ‘Adbhut Shriman Lomdi’ the title of the target text is also alliterative. In
case of alliteration in the source text, the target text replaces it with an equivalent wherever

possible without compromising the inference of the context.

Jenny Williams and Andrew Chesterman write in their book entitled, “The Map’ (a guide for

research in Translation Studies);

“A theoretical model is like a map showing what are thought to be the most important features
of the object. Different maps of the same terrain might highlight different features just as you

can have maps showing national borders or different vegetation areas...” (2014: 48).

Since, the present research is not limited to one dynamic of children’s literature but tries to
address issues of status of the two languages, socio-cultural and linguistic differences, the
‘maps’ used are multiple (which are the theoretical models). Venuti’s theoretical model of
Foreignization and domestication highlights the socio-cultural shifts and challenges in
translation. According to the guide’s (referring to the text, “The Map’) classification of models,
Polysytem theory is a ‘casual model” which aims to enquire into the translation cause and
effect, ideology and patronage. The theoretical framework was a part of the ‘cultural turn’
which studied norms and values in target as well as source culture. It is used to locate position
of various dynamics like; children’s literature as a genre, Hindi literature in the literary field,
English as the language of the ‘international’. These different *‘maps’ highlight very different

features of the study and the “text’ in particular.

Children’s literature in translation tops the list of most translated texts in the world, signifying

the importance of special translation theoretical framework for such texts. Topping the list of



most translated works is; The Adventures of Pinnochio (1881-83) by Carlo Collodi which was
originally written in lItalian, it is closely followed by Alice’s Adventure in Wonderland by
Lewis Carol (originally written in English in 1865) and Adventures of Asterix by Rene

Goschinny and Albert Uderzo (originally written in French in 1959).

This research records the practical challenges of translating Children’s Literature.
Identification and classification of problems is divided into cultural and linguistic sub-sections.
To resolve the problems, existing translation theories by Lawrence Venuti and Itamar Even-
Zohar are utilised. The study is not limited to practical translation as it also tries to define
‘Children’s literature’ further tracing history of the genre’s development in the two languages,
Hindi and English. The thorough research assist in understanding the prevalent writing style

and literary devices used by authors who write for children.

Children’s texts are meant for dual-readership and the umbrella term is meant for short stories,
novels, poems, play songs and other media discourses like films and plays. It is hence,
impossible to solve challenges of translation with a single theoretical framework. The study
identifies use of literary and linguistic devices like alliteration, Onomatopoeia, use of special

verbs, small poems and anthropomorphism. As Peter Newmark remarks;

“...the translation, like the original is written to delight as well as instruct” (1991, 44), his
words reflect the truth of texts meant for readers who are children. The translation needs to be

‘delightful’ for the target readers as was the source text for the source text readers.

Roald Dahl’s has been an important figure in the field of storytelling for children especially in
English, with the advent of adaptation into movie, his works got translated and adapted into 58
languages. The present research is one of the first works of translation of Roald Dahl’s novels
in Hindi (to the author’s best knowledge). The translation is written to delight the children,

introducing them to foreign setting of English flora, fauna and cultural practises. It retains



Roald Dahl’s use of onomatopoeia and alliteration for phonetic alterations. It serves the
purpose of addressing the cultural differences between the Hindi readers and English setting

which is a common sight for translations that recognize the advent of ‘internationalization’.
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“ H HE T, AN TorSS] WS &H 39 GH HIS S Sl o ©d o 31 A1 8. #H

AT ST, “BH IGoh W & o ol T 1 &

SR ST TST AT ohT =81 el 370 Bt 0 ST EHTd BT ST, “Teffedt sl

“TFT e U1 &, B 37t Tord Tt o g 877 forss 1 ya.

£ AT sht HEpree 3T sl 81 T3 38k {he 31 oHe @ o, “<@l, H 34 Tal
=T TEAT et Wifd STHAT g, 5 fATT e 31 €t STrem @ fSfaen dae w
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TE SHUL TGT T &L T &7 ARE! oh B B F FTEL HohTerant, SATEITE 2@ &, “Sit
&1 o o O 5 ot ferma! T ferespet w2l o &, 37ieTt AR Sl forespet S1id
EAREKIE L

ALY o6 AT sl Wl BRT T =G HATY, 3T HE GAT 1 G T8 . &t 5o
3ferEfehd 9 Toh 6 M TS Uh o 1 <@ T8 . THT o T&T o, HH! e el a1
forSS] 1S T <@ Ta &1, BT W@ STHaL &1 T § g sht 3T & T off,

‘g U QI SIEq ] o1 foreTTet Miem ®. STf 98 II9TR ST § gt 9 e =St
T & 9 AHEr  Sdm.

39 foreTTet AL AT B AT, B H B hl B aTelt FAAHTRAT off, ST 39k @i H
TSR GeT8 HIS-HIST T SRl S TS hl AT HT [oRaT g1 T AT 3 HW
Fia 6t & oft 3175 g3 o Hie § 9 ArerTe o7 3R S B § e et < ) 9,

3T T B A R S, 3@ R T ST &, & sifen 12 2 de s,

UhTUsh TSI o AT W el 3T foIss] T@iae W W U 22 U8 S8 3! Teh Sict
 SATSIE fofa T &1 S STUHT SATSIET T ST A o f7g 31 o7 AT

“Tehl! Tg ALl 2rad © T sqehl e} § € ude e

gt Irferart bl e | gey e 81 e, S et 3ot flterss aeft T/ 9 Mem §
T YA s T TET AT, 38k e ¥ AR 20eh oL I X T, 8w areri & o
Gohd. forEl o0t gaT A€t ST =t foreft oht wieh oft 9t T =i for =9 wret s/
Tt Raell T 2. T8 a5 AiE ¥ SER-3ER I ATST-TST ST SN, T [E3TTT HLd & R
TSI s @ & ST,

3G9 @ ¥ 0 3378, “W@T I8 fehat Tl 3 @it 8, avfi ot ol SITSTR o 39

ST 1T WTa I 8., forss] T8 3113¢ 37 Saw H & o<t werdn HIfse, &, T8
. © WA TH Feieh! b8l TR 29 &1 8! He H U AT T&T 8... 37el gH A1S! Tt i+t
B, B T & o Stk e, gat sifea st ot foreft Tt ot v o oft e et
BT S ¥, 87 U STR GREER &+, TR 1T o= 82 731 a1 8 o8 9Td 3, 776

£ AT A ST I FAGH A AR S8 I, “ofiS] T e oI T6E 8?27

“H sie] 1 AT 8 forss] Arerd 'q‘i\l-la ST, “TAT Ueh ST [REHT Siohd T AId 8, I8
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BT AHET STAT -“UT9T, BH o] TSR ot ST =nfze”
“TFT HTCT ST hAd B1... BH T Hel gl @Td 87 S0 AHS! .
‘gAY foTu AT uTa, TR 31T 3Heh UNER o fTU, 3 shael ol %ed @Td & AT

“FILE! T Tl 91t & 2, Tohd BIe 81 7T 3T |ierd @, TS o 38 T8 of 3713
AT SHE e,

STee &1 YT W W@ sh ST T Ueh o181 &L & T, AHE! o Sod 39 <L ol Ueh oh
TG R I I IThT TGl H AT & IH fe@rs g off, g ai =wes © 8.

“3e TH U S €T 3hT I &I il U =T 8.

et o foros] 3T AmET A SR ST TS 27 TR, 37 ST ook, |l 9 STl e,
STee B, 3781 it bl T o B8 H Wi foT, 3Heh ie-oie @ STa g § Yol
LT, FTH 196 HTH A AHS A T AHST 6 g B I I =1 o6
g feu arfer forelt 1 gar 41 =t for Sl SR @er M 2.

AT ¥ 3T T SToall | el - “HY RN F=d] Ueh-Ueh ZTeft ol 37T 1T o 379 AT
3 OTE ST, S B W AT 3 sheAT foh 37T T @i 9L 5 HEH 3 a7 .
ToISST, e, TUTRT X AT ST T Feleh TRAR. U T foh GTeId b1 WHT Al
WY BHT AMRT 31T g7 G4t Ueh BIeT h1H @eH hid 8 STog 8L ol U,

“1 971! 37T STTd 8.7 S T ST sToel Ueh-Ueh et eieht B ohl ST ST areft gr |
W L

AIM- 14
%ﬁgﬁgﬁm

o N N

S Teh TR ST 29 AIHe! IcHTed gl SIleT,

N 0 N o

“If ST § 98 SIS i |l &, T I T8 BT AFST o6 sFeel o el

“ShHg[?” foIsst 3 U=,
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I foh SATH ST &1, & T ST o JITET SRt 1T S ST 6 Te STt
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“forerepet TeT” 2HT SATHET SITe, “HIT q € a1 &l S foh &0 38 ©d o ford
foed 3 ST aret €.

“hld | TeE8?” I AT I,

“3TE, TG A TtelT ) ST @ AT 2o Al s,
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AT & BT, “TAHEG! HTE TFe 1 AL ST [ofershed el Werd1?”

‘I 17 FAT Tel GAdT?” ATHS] e,
“J Gl I HET

£ ST EIeT BISH S bl U8 BT AT Wi forss] 1 fermT foehr & =1 2@t
=, “H @I Sg HIE, A1 q ST | UH fopeft «ff far =l STd €1 ST 370 9 el o
foQ 3w Attt et = 36 ge.

el foreTepet 2Tt o S forss] et fererm o o,
“TATef BT <hlg S &1l A& forss] F e,

T T3 I & ToR T ST T ST €1 1T o s, st o1t o 3 o g '

“1 @I Ut § STl 8 forss] o Uik Sterref fea.
“TAT B 3ok o181 &1 ST 39eh! AT ==
“T T AT B, Bl [oTesher” forssy 3 3o fe=m

2 ol N

5w g e 8 oft 7 e ofT e siieT, “gH S TS & ofveT Wl of @
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“E T & foh & $8eh AL H AT ATMET, SHI U 3R 15 =R el &7 forss] e,
“ife I L T AR & Al 70 I &1, BH TSR AT &7 ALY .

feISS] 3TUHT BT 2GT T HEHTRIT TSI, “HTE, qH H3 W 1T

“gATE! S Tl WIS & AL & 0 AT A e fom,

qr fime 91e iawvlc\_ch_f goTT foRelY e <fist & Tentm.
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€ SIIAT, “TTAT © 32 I SR R.”
S L) 3 g O <Y, I'T Sk Sk WA SHhT Tl Udh Ueh a1a off.
37l I ST & UH el oh el e forss] 3 g,

“8 qI ST &, T&T ST S o6 i<l TS ST 8, FeT dl e 8. Afe 3 STTAN
T 2 @ e @S I g

M- 15

ST <hT t%ﬁoql o fogerr Mem

#fHT Al A ST ot e | Tveror o, e @ for Siam ot o EiHe T
Bl o ST 5 Seil IS 18 T, Igd ST § 36 Ueh 3¢ SeL @i ofl. ST 521 o
ST &1 B3 W Ueh BT |1 HOT STl <Iedl sTed ST,

g e oSSy siter, <o dl =[5l &.”

“3TRT! AT =TT T 8. TH Tt & STTHT T T =Treq T, foh v aet el o
2. ot a3 el

“Tel ST T8, ST el I8 U 7SS =17 <[ fereetr.

“Tq T A AHST A el

T TG H, Tg U TSI &, ST ALH W, F AT qH © T8l ST A7 =T Y
Fereem.

£ AT 4 370 U el STt HehTerd gU HERIeht, 8 SR § e, “HY i <[k,
T B ST, H SIgd Y@ § 3T I qH 8 Tl § e Toh S H shreell (7T
ST

ST ShThT ofT, =[&T T AT o AH TSl &1 7T, 20 Al 4 59 AN
TehTeTT 3T X Y. STel SR H ek TS 2¢ S T 1 38eh 3t T3 foraT. o] 37T
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“ Gl Tohl el @ 2 {3 O AT (1 Tohi sl<idl & BT AHS! =T § S,
“gl AT Zeh SIerdT & TR 89 Zehi i &1 31T, TN U1 U8t ¥ & &L I 9IS 2.7

“T Y ST ST T, T qFe ST &1 ot s of forams =2t 3 w1 ofwe
NIESEISI

AT LR H forss] AR BT AWST TG I, S-S ITehT T e H o1t 3o g8
I g foh B ok @ & @ o9 3. 37 @M H i Skl Tl dido off. S
ST 9T T ol 91T foh B2 SIae o S0 Ueh & =it fore] oft, <o feenr

“TAT 3@ BH T THeTr” SISt Sl 8T H Hadl g1 ST,
o o
“FIHER” forss <.

ol ST AT ek 3T TR, W W 1T &4 | 1S AT el BT =i,
I TEE@HT @d H =X o ek A= 7 S Ame! s,

“Teranr” forss] ST, “forsS{eAl o fTT @ ATaTIe: 21T 2. B9 34 GaTs ol aLE oid .
Ueh ST ™ USTHT & | i 9T @ o |1 37T Uk @ § U8,

“THY BN STad Uk HeTHIS & SITai”

ST Gl STATCATd | 5% o, T BIE AMES! A 0o § T dlael G & [Hepred 3T T
T2 foreent ot form, “amg! are!” o8 siie
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el TIT .
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“Tl oY, Tt S forsS] ATt ST 4T e st Ueh 52 i T fieen ol sitdet H 3ol
33 T&T T, Tdl & g Silel, “UHT o T8T & S8 SRU &1, S8 93 oAl foror &1

“Ig Y &1 <IET fereetra, “gHl &ur 38 a1aw @, W ar 5 foe e =& s,

<R He ST AT W T SI3T AT ST Tk ST Alaet o e foodm ot diaet o et §
T g it oft Forereht wrgrere & a1 fereh ot Tt o,

“TH STET T AT i AT S,

“FT0 SHTH W oI L@ =81 e, “Fie o SHa-H $aT e AT ¢ Al &1 Hel Tohe
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e B9 T, Sl o e | 320 <@ foh Ueh ot §ff SR wifea & 3at L it
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“E{ 3! 9199 H =T,
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EINEEUIRPI CIERICI N
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AT SHE o . fSe gART ST o=, Iy 93 T 8okt Ueh 21§40k I did
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“sfiHT AT o A1 G+t TS BIohT 3T9H-3794 T 81 H 33T T Siled “SITaTT hl
et 37 BT 2 et hr

THIC-ITTA 2Hd ST e, <H shig AIS0T & <A1 <ATed] o@ Ueh o1 s foh AL

auft 3 arferart s=TTE.
£ ST TS 3T, “I8 T WISH...” I8 e [ &eh T,
39 T H 29 AHET 3 Ueh I SRR ot Gt ST S-SR & rfeta i ol 371K

3TToh HIHL 2d o,

ST AT, “TE Tl gH S e T st 3T ofiy Y st foret 2. e star
g fob 3110 @rft sht ST €1 i1 ST FSTaT 71,3 of1g 36 Teh 371 AT Sehi A,

“FET Y =T STEL WL sfios] alel,

“grIaTE! W] H AT ST AT § e & el SHd-gd ST, “8H sl o
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“gt HieT TR A W Ted B o BH TIel | 3T a1 oSSy sfie.

“forctapet” #HT ATHET = T, “Tfeh STel ST shie =TedT 22 § I 9l § o JoT
ATEdT €. T Bl WIeAT S &, TH Tet ST weg off TE 2. STt g g9 TS ©.
Y 9 3ET JTET ST1d & i1 S 379 TIE hT U 9T ITed &, HTX 37 5L 2]
BHI ITH Ueh T 1T . EHI UTH Ueh GLfard T 8 511 g1 o Herdl S e dh

g 7g T & HY ot st & S ¥ fese s,

“STI qTH ST BT SE0ehT 1 37 & 27 SHH AHE! A BT, “58ehl 379 © foh 371 &1 heft
S TE ST g

I T 9 AN 3cdTe H T 33,

“H ST @l <Rl STTHTIT AT g, AT @l T8t HY wrer Teu, SHRI-gHe o forg,” sfiam
AL 3 FeT

“EUT-GHTT o foTq)” gl @ s,

T 1 2! TohaT sfear fomm 317 2w wwnsr 3 sfigdt @ 9 et “fR 89 )
g oft SiterT | Mied] T&T ST,

g0 @it T 77 =T {0 <R, ST ST B, STET S gt ST ieri g, forss,
AT, DY, AL, GUTIT Felehl SHHT-STAT B, BH USTHT TR i SITa.
USTHT HERISTTSAT hl Tl @an,” #fiHm et 3 T fohar.

Y WY o S1S 1 ohg Sl deh dIieTal hl TSRS S &Y 3T Teft 3 owet <ht
EREREI TN
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TrteT 37T 3T

ST, sfEft ST S el o Fehe, Tl o feret o Set 7o TMeT  sigsh T o3 9.
9T ST &1 TS, T AT ot TEHT § Bid g 3ok ST X SJa et <Ush 1T 9T,
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“STA e 1 T H T L&T BT ST e,

SfI ST - “HEl W, SO sigeh AR T, el o7 fehell off &107 STe foehet <1 gomE
FHTT”

3 foret o ke A<t it Tefterr i W 3R ST&t ae B SRR 8, o 37T ot SHeh!
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Devanagari alphabet for Hindi

Vowels and vowel diacritics

AMITSISEC

a a | | u u

(ol fal [ [&] [u]  [u]

T QA9 ggygy

pa pa pi pi pu

Consonants

® I d9ed

ka kha ga gha na ca

[ko]  [k%] [go] [g%] [pd]  [fd]

d9g94dT

ta tha da dha na pa
[to] [t] [do] [d%] [no] [pa]

r e

[r]  [e]

pe

S ol

[f"]  [dso]

G|

pha ba
[p"] [ba]

pai

jha
[d5"]

q

bha
[b]

o]

po

na

[no]

H

ma

[mo]

au

(o]

pau

ta

[to]

q

ya
[jo]

[an]

-qo

pan

tha
[t"]

{

ra

[ro]

da
[do]

(<)

la

[lo]

c U

dha na

[d®] [no]

d

va

[va]

Additional consonants (used in loanwords from Persian, Arabic & English)

% s <

AYH H & EY)

sa sa sa ha qa

[fo]  [so]  [so] [fie] [a0]

Common conjunct consonants

d < &<dgd

ksa jha dva dya dda tta

Numerals

LGN |
ha ga
[xo]  [¥o]

d &

dma hma

5|

Za

[z0]

&l

hya

Y

zha

[39]

A

sra

fa
[fo]

5|

tra

ra

[t2]

¢
g

rpa

rha
[t"]

Y

pra

¢

tra
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