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Chapter-1
Introduction

The present study “Portrayal of Gender Roles in EBEnglish Language
Textbooks and its Impact on Students: A Study ¢é&ed Schools in Hyderabad' an
effort to understand the contemporary secondargaaducation offered by the Central
Board of Secondary Education (CBSE) from a persgecf gender. The main focus is
to analyse the representation of woman in the toitb and student’s understanding and
acceptance of the same. For that purpose, unddnsgathe gender notions reflected in
the textbooks and its impact on students are drteithe study. The study interprets the
current textbooks that have been revised afteoviolig the guidelines of the National
Curriculum Framework 2005 (NCF 2005) and interagth the students and teachers of
a few selected schools in this regard.

Gender is known and understood as having a simi&aning as sex, i.e., male or
female. But in academic discourse, gender has bften understood as a social construct
rather than as a biological identity (Butler 198®rber 1994; Holmes 2000; Chanana
2001a; Chanana 2001b; Pitcher and Whelner 2006pl@are born with a biological sex
as male or female, but after one is born, the spamkes them behave, dress and work
stereotypical ways. The society fixes the normBaf a girl should dress up, take care of
the family and the household work etc. and the saowgety has different expectation
from a boy. From birth, a boy is dressed diffengnthken care of his needs for outdoor
games and sport, and never expected of him anyihalpoking or washing, etc. This
stereotypical attitude is further internalised ame, at school and any other social
institutions. Children grow up with these projectections of gender roles which are
different for girls and boys, and the rules andnm®ofor each are fixed for them by the
society. This is what is referred to as the sogagilon of gender roles. The gender roles
for a boy and a girl seem to be different. For eglena boy is expected to do all kinds of
active jobs that need more physical stamina and & gxpected to household jobs more
often than boys. The boy is associated with ‘maseulqualities, whereas the girl is
expected to be having ‘feminine’ qualities. As aulg there has been gender disparity in

the society since ages. Females are in a advantsg@sitions in general than males in



the society. This gender disparity cuts acrossedfit culture, region, class, caste and
religion. That is why it varies in degrees in diéfet countries, but it exists everywhere.

Literature is a reflection of society, and the doent ideologies of the society get
reflected in literature. Many critical theoriessuiciology and linguistics (Foucault 1972;
Barthes 1977a, 1977b; Bourdieul984; Foucault 198msci 1988; Bourdieul991;
Derrida 1992, 1998) believe that discourse of aatiae text or talk is a social construct,
and dominant ideologies of the society can be aedlyrom it by deconstructing the use
of its languages, arguments and other strategies & variety of perspectives. The main
purpose of these theories is to throw light on @oiciequalities arising out of unequal
power relations in social institutions. In this waytext has multitudes of meaning hidden
in it. Post-structuralism deconstructs the texgleages to find various arguments related
to social, cultural, historical and so on. RolandrtBes, Jacques Derrida and Michal
Foucault have huge contributions towards this mieictural approach of exploring
meaning in a text or discourse. The writer or @eaf a particular text may have some
views to express in his writing, but it is not tbely meaning of a text as the reader
understands and interpretation may differ (Barth@g7b; Foucault 1984). In the words
of Barthes (1977b, 124) “the function of a narratis not to ‘represent’, it is to constitute
a spectacle still very enigmatic for us but in @age not of a mimetic order.” So “a text
is not a line of words releasing a single theolabimeaning (the ‘message’ of the
Author-God) but a multi-dimensional space in whichariety of writings, none of them
original, blend and clash” (Barthes 1977a, 146).

Feminist ideology keeps gender in a central pmsiiin all the debates and
discourses even though the feminists differ amdranselves in views (Millet 1970;
Showwalter 1981; Spivak 1988; Wollstonecraft 1992oolf 2002; Beauvoir 2011,
Friedan 2013). Feminist post-structuralism appradaatiscourse analysis is used to deal
with feminist issues in an explicit way. Foucaulicieology of power, knowledge and
discourse has huge influence in feminist post-ttinat discourse analysis (1972). This
approach is most commonly used to study the gdnidees present in a text by analysing
the gender power relations involved in a text. Pnesent study uses this approach to

study the representation of male and female chensaot the textbook.



The present study also examines the influendbexe gender notions expressed
in the textbook on the thinking process of studeBtth students and teachers have been
interrogated on this issue. Portrayal of gendeg molliterature, especially in children’s
literature has a lot of significance. The steremgiopresentation or unequal presentation
of gender roles relegates women to a subordinagéiqo in the textbooks and creates
many other types of gender biases like less vigibif women, selectivity of women,
stereotypical presentations of women etc. Presaficthese types of gender biases
hinders the reflection of gender equality in a baokl cannot promote equality of sexes
which is an important agenda within education amény other field of the society at
large. The unequal presentation of women discosrggés and women, lowers their self
respect. It is harmful for students in many wayse National Policy on Education (NPE)
1986 (revised in 1992) and the NCF 2005 recommeilfidledn equal education and a
gender sensitive curricula. The current textbook€English Language in the CBSE
schools undertaken for analysis have already begraded based on the guidelines of
the same. Whether these books are reflecting thehmequired objective of gender
equality by portraying both the gender equallythis main focus area of the study. The
study needs to examine the students’ understanafimgender notions in general and
more specifically the impact of the books on shgptimeir attitudes regarding gender
issues.

The school propagates gender notions to the stside the textbooks and other
teaching materials are the carriers of this nofkbmmar 1992; Sadker and Sadker 1994;
Davis 1995; Shah and Shah 1998; Sadker 1999; A2Q0P; Brugeilles and Cromer
2009). Out of all the textbooks, the language teakis are very important in this regard
as the language textbooks contain different typegemre of literature like stories,
fictions, and dramas across time and place. Theeptestudy aims to look at the English
language textbooks for the classes VIII, IX and idyo In higher classes, inclusion of
literature is more in the content of the textboakd students are expected to understand
and comprehend the notion of gender portrayedentdikt. The reason for choosing the
English language over other languages and othgedshis not difficult to explain. In
India, English is still learnt as a foreign langaaand a lot of importance is given for

acquiring efficiency in English both by parents adiety. The books are being used by



the CBSE schools all over India, catering to a hogmber of students in the country.
Moreover, English being a compulsory subject as tlevel, the study transcends the
place—-the city of Hyderabad where the field in\ggion is being carried out. Most
importantly, the emphasis on learning of English garents, policy makers and the
society makes the learning of this language a ¢onse&ffort from the school level itself.
In connection to the study, the present chaptaudises the importance of gender
equality in school education to fight stereotyp®éith reference to an overview of Indian
educational scenario for women, the effort to redulce gender gap in access to
schooling is reviewed. How gender perspectivesrdaegrated in the schooling system is
being reviewed. The present system of school enucatith reference to the hugely
popular CBSE school board is understood. The cosmpulto study English as a
language and subject, and the role of the textbookansmitting knowledge and notions
of gender are outlined. The literature review pnése in the chapter is critical to the
understanding of the topic and the research probldmreby the research objectives are
set and methodology is chosen with the best intévedo the justice to the topic selected.
1. An Overview of Indian Educational System: Emphais on Reducing the

Gender Gap

The period before India got independence, whick waler British regime can be
referred to as a period of social reform. This geércan be seen as a kind of ground
preparation for women to begin education later. Tbsts of existing malpractices like
sati, child marriages, polygamy, etc. were needed tthbmvn out of the society, before
facing the yet another challenge of educating tigkah women. The effort of the British
and Indian reformers opened the door of educatiomwémen, as seen from Indian
history. The British initiated to set up schoolstkat they can produce some educated
Indians to help them in their work as it can bensigem the words of Macaulay: “We
must at present do our best to form a class who lmeapterpreters between us and the
millions we govern, — a class of persons Indiablood and color, but English in tastes,
in opinions, in morals and in intellect” (Macauld835). Education was extended to girls
as well, but as it is obvious, there were far lssber of girls than boys. “By 1881, there
were only 6 girls for everyl00 boys enrolled innpary schools, and even in the most
advanced state of India 80 per cent of the girlsabiool going age were still outside the



school” (Biswas and Agrawal 1986, 530). The gengigp was very apparent in the
society. Schools were established but there wesediels to study. The objective to
educate women was obviously neither to enrich tememy nor to empower them, but
to make them good wives (Chanana 2001a). The gmarhcensus report also shows a
huge gender gap in enrollment in primary educatibich has been discussed in the third
chapter in detail.

However, higher education also expanded with addiof new universities and
expansion of educational activities and reforms fésolutions taken by the government
at the conference held in Shimla in 1891 lookeavéord to spend more funds in female
education as it was in the most backward statahényear 1901-02, the number of
females in public schools was 444,470 which was tlean a ninth of the number of male
(Ghosh 2009). The Wood’s Despatch (1854) recomextisgecial facilities for female
education, the Hunter Commission (1882-83) enamdaexpansion of secondary
education, Government Resolution of 1913 recommeride establishing university in
every major provinces, the Hartog Committee (19%t8pcted attention to the disparity
of literacy of men and women and the Sargent Cotemibf 1944 dealt elaborately with
various stages and aspects of education by givognnmendation on a national scheme
of education (Jayapalan 2001). Women slowly goesgdo schools; but the concern of
women’s educational outcome was a different praregdo deal with. However, after
Independence many different policies were formualdteeping all this objectives in the
agenda.

1.1. Policies after Independence with Emphasis on &hen Education:

Since Independence, woman education has been aortanp agenda in all
government plans and policies. The constitution Iedia—"the Charter of India’s
Freedom”, under the article 45 directed “the stdtegrovide free and compulsory
education to all the children up to the age of XAjgarwal 1993). A planning
commission was created at the centre to chalkieaityear plans for development. In the
five year plans undertaken by the Government ofalndlomen’s education was a top
priority (Ghosh 2009).

The report of the national committee on women atlan (1958-59) under the

chairmanship of Durgabai Deshmukh analysed the eyegdp in literacy and slow



progress of women education, and recommended f@namon curricula for both boys
and girls, and directed to set up National Courfoil Women Education (1959) to take
care of women oriented issues; the Kothari Commins§l964-66) gave a comprehensive
review of the education system saying that educatidhe most powerful instrument of
national development and recommended for a commdmood system with a
10+2+3pattern for school and college educatiors@s and Agrawal 1986).

The National Council of Educational Research amdining (NCERT) is an
autonomous organisation set up by the Governmelrtdad in 1961 to assist and advise
the central and state governments on policies amgrammes for qualitative
improvement in school education. Thewards Equalityreport (Gol, 1974) brought to
light the unequal and backward condition of womennidia including the low level of
literary rate. Mazumder (1994) recounts the reviMabnother women movement long
after the national movement of India at this pahttime in India that had joined the
feminist movement; the first women study centre esigblished in the SNDT women’s
university in 1974. The first National ConferenageWomen’s Studies (1981) in Mumbai
(Bombay) led to the establishment of the Indiano&gstion for Women Studies (AIWS)
in 1982 with 18 universities, a few colleges anfew hundred individuals as initial
members; but grew and proliferated with assistdroea Indian council of Social Science
Research ( ICSSR) and University Grant Commisdif&G) (Mazumder 1994).

The department of women studies, NCERT gives sigyes and inputs in
redesigning curricula, in preparing textbooks, @adhers’ training and education, in
formulating policies and frameworks and does geadelit of the textbooks from time to
time.

Naik (1979) discuses many quality issues of Indgalnication and opines that
equality of educational opportunity is a human tidhis a right of everybody including
women as well. But the concern here is not thaaadfess as number of girls getting
admission in academic institution increased, buit tbannot be a measurement of
women’s development. It is the most pressing cange#aguing the country as Naik
observes “Women do not have equality” which carpéeeeived from their status in the
society. Women welfare is a real concern. Assestfiagsituation, Naik comments that

“We still have a long way to go to give equalityezfucational opportunity to women and



a still longer way to give them equality of statuaiid this involves a difficult process to
integrate women in development and perhaps itasntlost difficult thing to do (Naik,
1979, 176).

The NPE 1986 and its Programme of Action (PoA)2Lpmoted education as a
means to raise the status of women and subsequavityguidelines to frame curriculum
in a gender sensitive way. For this purpose, tHeyacknowledges the role of Women
Studies. The National Curriculum Framework for SdhBducation2000 and the NCF
2005further extended this goal of equality in thpsticy framework. But implementation
of this goal is what matters most. Educationaliiatgs should look beyond access and
look into the learning achievements by analysirgggbnder differences at the class room
level by examining the curriculum, materials, tedxdks contents, school environment etc.
1.2.Integration of Gender Concerns in Educational Poliges:

The educational policies of the government, simee independence time till the
formulation of a unified system of education asisaged by the NPE1986 has been
discussed in chapter three, where an effort is madeview the national curriculum
frameworks from the point of view of its gender limivity. Chanana (2008, 336) has
observed that in the present society, educatiorbbas accepted as a source of “mobility,
equality and empowerment” and is imperative for veanto develop self and society.
That is the reason, why most of the policy framdwadnave tried to integrate women
oriented goals. Since the contemporary demand efstitiety requires examining not
only women’s access to educational institutes glad the various outcomes of it, there is
a need to examine the curricula followed in theosth The gender gap in educational
achievement is not reducing even though there gehaxpansion of schools in India
today. Within the academic policy frameworks, effowere on to make the curricula
gender sensitive. NPE 1986 announces its goal fmarmeducation “for women’s
equality” and to be “an agent of basic change engfatus of woman” (Gol 1986, 8). Itis
the same concern that is being reflected by the RQF5; it says that gender concerns
“need to be addressed in terms of making the petisps of women integral to the
discussion of any historical event and contemporeoycerns” and for that the

framework suggests that the “representation of Kedge in textbooks and other



materials needs to be viewed from the larger petsme of the challenges facing
humanity and the nation today” (NCERT 2005, 51).

Textbooks have been revised after 2005, withiapaguts from the department
of women studies, NCERT to eliminate gender biasnfithe textbooks and develop
materials gender sensitively. Textbooks have bewtysed to find gender biases and
stereotypes, the scenario has definitely changeddter, but not as envisaged by the
policies. Indian Association of Women Studies (IAWWSnce its inceptions in 1982 aims
to offer Women Studies as a discipline in all majmstitutions and involves itself in
research related to woman, feminism and gendetiggolWomen study as a discipline of
study came to be incorporated in the universitesaddress the issues of women’s
marginalisation in education. The teaching mater&ald textbooks were examined for
obvious gender stereotypes and gender biasesasteWw decades, especially 1970s and
1980s show an increasing number of feminist schbips within education both
theoretical and empirical. Positioning gender scdurses received enormous importance
to focus concerns of women education. The schoolocdum including the textbooks
and pedagogy came under scrutiny to find out gebdeses if any. This was a global
phenomenon; simultaneously, in India too the scleaaliculum got increasing attention
through reviews and criticisms from educationistagemicians and feminists groups
who have felt that the school curriculum is noteatd reflect the aspirations of girls in
particular.

1.3. Importance of Gender Equality to Fight Stereogpes:

Giving equal opportunity to both boys and girlssotiety makes a society gender
equal. The constitution of India treats every eiizqually, gives equal opportunity to all
and keeps special provision for women and othegmalised groups; realising the fact
that without these steps, the women and other maliged groups cannot march forward
with equality.

In July 2010, the United Nations General Assendogated the UN Women, the
United Nations Entity for Gender Equality and thengowerment of Women, to
accelerate the goal of gender equality and the ampoent of women. UN Women
promotes women’s right in all fields and supportueational programmes to promote

gender equality and women'’s rights, revise fornealbsl curricula and policies, and help



train teachers, students and parents. It also pesmaternational treaties, such as the
Convention on the Elimination of All Forms of Digsuoination against Women
(CEDAW). The Beijing Platform for Action (1995) waslopted after the fourth women
convention to carry forward this goal of gender aijy which has been signed by 189
governments including India. “Gender equality i paly a basic human right, but its
achievement has enormous socio-economic ramifitatic€mpowering women fuels
thriving economies, spurring productivity and grbwtYet gender inequalities remain
deeply entrenched in every society” (UN Women 2013)

The fact remains that women are still subjectitdenice, women'’s literary rate is
still lower than men, science and technology armohigh level corporate sectors are
still dominated by men. Women patrticipation in $ppAir force, Navy and Arm force is
not very significant yet. Some improvements havenbachieved gradually in regards to
women’s status in the society, but still there lerag way to go. “Even today women are
largely socialised to accept the traditional genddes as more important than their
career roles” and education and employment of woareroften encouraged by men to
only strengthen the domestic roles (Sudha 2000, 28)women need to fight gender
stereotypes and gender role divisions that arerémhén the society at any given point of
time. Feminist all over the world fights for thiguality of the sexes and freedom from
gender stereotyping by challenging the existingigathal ideology.

The UN has conducted four world women conferentwesighlight various
women issues that brought together thousands niisistand women study’s group all
over the world. But in spite of all these effort kpth national and international
machineries, woman’s status has not improved mRolwan-Campbell, 2006 observes
that the world women conferences made the worldatoept that the issues and
discussions about gender equality is having sonp®itance ; but in reality women are
still struggling “as male hegemony corrupts develept initiatives which are designed
to make a positive difference in women'’s lives” {iRm-Campbell, 2006).

In India too, there has been a lot of ongoingjatives and effort from all these
organisations to boost gender equality. The pabbta of Towards EqualitGol 1974)
represented India at an international platform9@3.at the “International Women Year”

gathering held in Mexico and highlighted the poonditions of Indian women for the



first time. Since then, there has been a lot oketigpments like establishment of women
studies centers, formation of the Self-Employed Wois Associations (SEWA), women
national conferences etc. and so on indicativenotigrising women movement in the
country. Feminist movement gained ground in Indiacl claimed equality for women
in education and other important aspects of tingsl
2. Gender Neutral Curriculum: An Important Dimension of Education

All developing countries have or almost have a#di gender parity in primary
education. But is that enough? The gender digpaidens at the secondary and tertiary
school levels in many countries. Closing the soéesind technology gender gap is a very
big challenge for all the countries of the worldrRhat it is important to overcome
gender stereotypes and promote interest in STEM8e, Technology, Engineering and
Math) among girls. Women in higher education andniadtrative jobs are still
negligible. Gender equality in education means twh boys and girls face the same
kind of situation, the same experience of the lie@rprocess through same methods and
approaches; and for that a gender-neutral curmeutumust (UNESCO 2003). School as
a learning site is the best place to learn and ptergender equality. Schools should take
care of the specific needs of a girl in terms africula, teaching-learning process. The
curricula which include textbooks and other teaghmaterials and the methodology
should be gender equal. Educationist, researcheds naany international, national
organisations worldwide are persistently voice dogender neutral curriculum to boost
women’s educational outcomes. Arnot (1982 and 2@@3%k that school shapes one’s
gender identity, it reflects and reproduces thedgendentities through the whole
schooling process including text, pedagogy anda@uoum.
2.1. The Role of Textbooks for a Gender Neutral Curculum:

In India, there is still a big gender gap in swhadmission, attendance and
dropout rate. Girls’ dropout rate is much higharthboys all over India and much higher
in several regions and communities. Women in acadechievement are much below
men. Kumar (1992) explains that literary rate has expanded with the expansion of
schools, and one of the reasons for this is thétnaicive textbooks-centered pedagogy
where stereotyping of female as well as male arsigiently present. He opines that this

kind of education can hardly be seen as providmgducation which claims equality, as
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it does not allow a girl to fulfill her intellectuaotential. Aikman and Unterhalter (2007,

28) think that all over the world, curriculum asguton “about what is appropriate for

boys and girls to learn” finds a place the curticalwhich reinforces gender inequality;

so to increase the demand for girls’ educationralgeequitable curricula is a need and
alon with it “the value and relevance of educataunst be clear”.

As children spend most of their time in the schanoll at home reading the
textbooks, what they learn from it not only incremgheir knowledge but also shapes
their beliefs, values and worldviews. Any negatpertrayals of girls/women in the
textbooks will promote inequality and it will impathe mind of the students negatively.
The text materials should be able to portray womesording to their changing status in
the society to be able to achieve gender justicel this is one of the main objectives and
aims of education as a developmental goal. The m@mtern of the curriculum reform
after 2005 was to render it more “inclusive and miegful experience for children”
(NCF 2005). The core objective of feminist movemeotldwide is to establish equality
of sexes. By the mid 1970, the second wave fensirststrted working towards reducing
gender differences in education as both men and emoimave equal intellectual
capabilities and rights associated with educatiimat is why importance is given to
reflect gender in a balanced way in the textbook.

Textbook is an important component of the curdoul it is a medium to
inculcate values of self respect, a means of shapi@ identity of man and woman as an
individual. What children learn in the institutiof the school is being carried forward to
the later stage of life and will be transmittedtiie next generation. It is important that
children read and learn gender balanced or gereldrat materials in a gender friendly
way. The school and the books should not reinfdineetraditional gender disparity in
any form. The textbook should contain life histofysuccessful women from all walks of
life. In politics, history, sport, science and astvmy, social activism, women all over
world and in India have shown their abilities. Thetory or autography should be
included in the textbooks. Women from Indian noytigy, women who participated in
India’s struggles for independence, women fromandhistory who showed courage and
valour in the time of need, women scientists andiasoscientists, women political

leaders, women authors and poets, and women piaiess should find their place in
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the textbook with due respect. Marsh (2009) tallssua curriculum reform to include
women’s experiences, achievements and contributiorknowledge along with the
inclusion of multiple perspectives women have beseanf ethnicity, culture and class. In
some countries a national action plan has prestrdoeh kind of curricular reform by
eliminating sex stereotypes from the textbook caintnd classroom interaction which
shows the dominant position of men in a patriarcloalety.

2.2. Gender Role Stereotyping in Textbook:

The school textbooks carrying gender role stereotypn the content is the
biggest barrier to gender equality. Many textboossforms to the patriarchal norms of
portraying gender roles by attributing differenacdcteristics to the males as a group and
to the women as a group, undermining the individaalaracteristic of each sex. Very
often a boy is portrayed in active, public roleseneha girl is portrayed as timid, inactive
and in passive roles. This stereotyping of gendsrieads to other different kinds of
gender biases in the text. Blumberg (2007) hasdtatearly that “gender bias in
textbook is a hidden obstacle”, and suggestedmaeiwark to find out these biases where
seven important aspects are looked for —“invidipitif a group; stereotyping; imbalance
and selectivity; unreality; fragmentation and isiola; linguistic bias, and cosmetic bias”
(Blumberg 2007, 53-54). Many textbooks isolate woras a group where the dominant
group is the male group. This male hegemony reflaohe other than the power relations
that has been a social phenomenon for ages, wheredominant group exhibit
ideological superiority over the weaker section #md has been an important aspect of
discourse analysis (Foucault 1972). Discourse aiglyses the text narrative, language,
illustrations, examples etc to contextualise amargnt, “a discourse is understood as the
fixation of meaning within a particular domain” ({fips and Jorgensen 2002, 26). Most
discourse analysis deconstructs the text to finttipke meanings by joining the dots of
various arguments, statements, ideas etc. (Dert@@2 and 1998). The discourse
analysis through a feminist post structural appgnoaan explore the presentation of
gender roles, gender stereotypes, and other kiggmder biases present in the text. The
interplay between the dominant and subordinate gremotions can be explored in a text.
For many decades, the gender role stereotypin@pentéxtbooks have been a concern

with the feminist and academicians, and lot of wbds been done all over the world,
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though in India it has been limited and not a camdus and conscientious effort. There is
another method called content analysis where gigreal gender contents of a text is

counted and collected for an analysis. Kalia (19883 used computer-aided content
analysis method to find out stereotypes in a fedian textbooks prepared by NCERT

and CBSE only to find sexist bias to a large extamd comments that “Males in Indian

textbooks occupied high prestige occupations” andst women were relegated to low
prestige, low income profession.” Language usealss male centric, “man” is used as a
generic term in the textbooks (Kalia 1986, 794).

The concern here is to have gender balanced teksbavhere there is no bias
present in portraying a male or woman charactee @i$e of the terms like milkman,
businessman, and chairman etc, to denote both nthwamen seems to be unjustifiable.
These gendered terms do not count the contribafiovomen towards the profession.
2.3.Importance of English Language Textbooks in IndiarSchool System:

English as a language came to India with the Brjtisut remained here forever.
In spite of opposition from many social groups, Esflgremained as a linking language
in Independent India not only as an official langean all the states along with Hindi,
but also as a core subject to be learnt in theadahoriculum. English was made official
language in British India in 1837 and English edaragot firmly consolidated by 1850
as the English language worked as a unifying agewng Indians and English education
promoted unity (Krisnaswamy and Krishnaswamy 2006k fact that India has a varied
linguistics groups, English becomes the linkingglamge among the people of India.
English being the International linking languaggs, vast importance in learning and
acquiring for a progressive career cannot be unidedn It is a fact that English
facilitates learning of other subjects and conceggtsmost of the materials of higher
education are available in English. The goal offieay English is almost same for
everybody. In case of India, English is taught foultiple purposes. Firstly, children
should learn a foreign language to be able to reaie, listen and speak. Secondly,
English learned in the school will be able to hiem to carry out higher studies as the
medium of higher study and of science and techryisghrough English. Thirdly, the
multicultural world of today demands that everybaaby only learns English but learns it

well to communicate with anybody in the world odtsiindia and within India as India

13



itself is a multilingual country where linking langge is English. And that is why
English is the Official language of India along kwkilindi. Last, but not the least, English
is mostly learned during the school hours by tleletits from a teacher who is possibly
a non native speaker of English and whoso soleagigiel in the subject is the textbook.
After going back home most of the children revedcl to communicate in their
respective mother tongues.

At higher classes the language efficiency shod@dsiach that a child should be
able to enjoy and appreciate literature. All theseds a conscious, methodological
attitude towards the language as for most of thiereim school is the only place to learn
English, as at home people speak in their mothagues. The English language
textbooks are, therefore, the main tools for tk&ching-learning process. While these
textbooks are important medium for learning thegleage, it should be noted that the
content of the lessons impresses the young mindsstays in the memory for a long
time. Thus the language textbook can become ingintathin shaping the attitude, beliefs
and moral of the young learners. Among all the cawbjects taught in the school,
English language textbook is very important inta® counties that learn English as a
foreign language.

The English textbook that contains imaginary @inti story, poem or writing
selected from various well known writers from drffat literary genres leave an
unforgettable impression on the minds of the yorgaglers. Thus the language textbook
can become instrumental in shaping the attitudiéefeeand moral of the young learners.

Brugelles and Cropmer (2009) have used a quawétatethod to find out the
gender representation of the textbooks which arthdu analysed qualitatively. This
method of study is helpful in understanding gendetions reflected in a book. The
character portrayals of a story is analysed orb#ss of a few characteristics. About the
scheme of study, the authors say that it is theachers that constitute miniature stories
in textbooks and these characters “have skillsestoktatuses, ways of acting and
attributes; they move in certain settings or teriis and are caught in a network of
interactions with other characters” and by analysih these traits collectively, it can be

understood how a male or a female is defined ingilien text (Brugelles and Cromer
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2009, 29). There are both quantitative and qualdaapproaches to explore the gender
reflected in a textbook.
2.4. Importance of CBSE School Board in India at Resent:

Indian school education system is unique in thesedhat it had a colonial past.
From the pre-independence time, through variousegouental efforts it has been
revised several times. Different committees weiteugeat different time to advice and
recommend changes on the curriculum and patterscloboling. At present there are
huge number of both private and public schoolsniid. Today there are at least five
school boards like CBSE, ICSE and several Statedsodnternational boards like The
Cambridge international, International Baccalaweeatd The EDEXCEL are gaining fast
popularity since the last decade. Among all, CBSHpiimarily catering to wards of
central government employees with all India tranBébility.

It has established itself as one of the largest lzward with as many as 20,389
affiliated schools all over India as estimated ofy Rarch 2018. In the state of
Talangana, the number of school is 269; and incityeof Hyderabad alone the number
of schools is 109 (CBSE 2018). As estimated on 26ly2017, there are 1118 Kendriya
Vidyalayas (KVs); 590 Jawahar Novadaya Vidyalaydsl\(s); 2734 government or
government aided schools; 14860 independent schaots 14 central Tibetan schools
affiliated to CBSE Board (CBSE 2017). It condudtsaf examinations for class X and
class Xll every year. CBSE also conducts major mewying and medical entrance
examinations. In the year 2018, nearly 16, 38,48&lclates have registered for class X
board examinationlridia Today5 March 2018). The National Council for Educationa
Research and Training (NCERT) was established éygthvernment after resolving the
erstwhile ministry of education in 1961; it offeaslvice regarding academic matters,
especially regarding school education for the agunturricula and the teaching
materials for the CBSE schools all over India areppred by the NCERT and CBSE.
There are of course many different school boardeiding international boards in India
at present, but the CBSE board undoubtedly refldetsaspirations of majority of Indian
children.

The present study covers all the important aspeftcthe contemporary school

education. It chooses the national school boarhdify, the English language textbooks
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used in the board and the national policy framewiorkpreparation of the curricula.
Within this framework, the study tries to understahe most pressing and demanding
issues through a carefully selected literatureengvi
3. Literature Review

In the light of the above discussion, an attempinade to go through
some of the existing literature that discussesgbees of education of women in general
in context of India and gender biases in the teditsaand its various impacts on students
in specific terms. The reviews include literatunesstly from early 90s to present.

Aggarwal and Agrawal1989) talks about educational reforms in India from
colonial time till the framing of the NPE1968. Tmsw document was the result of the
government’s realisation that the country is badlgeed for a “radical reconstruction” in
education sector. It aims for many things like feel compulsory education, increased
enrollment, status, and education of the teachegudlisation of equal opportunity”,
education and research etc. Since then there lmmsdeonsiderable expansion in terms
of establishments and accessibility of the schewkn in rural habitations. To promote
equality, the new policy aims at “removing the poeges and complexities transmitted
through the social environment”. “Women’s equalityas a priority with it; it sought to
use education “as an agent of basic change intéithessof women.” Women studies as a
course to be promoted; redesigned curricula antbaek materials proclaimed the
arrival of a new dawn in education. The authorkastt give an analytical opinion about
the NPE 1986 saying that it does not face thetfadtindian society is a society in which
inequalities are inbuilt.

Crump (1990) reports about a study on gender eqgs#tues conducted in an
Australian coeducational government school whiclowsh existence of a hidden
curriculum that deals differently with boys andlgirThe author observes a strong
“presence of student cultures based on gender”. bidye students are most powerful
group. The girl students are often at a disadvautag position to be vocal about their
opinions. Without recognising this situation sclsooelill not allow opportunity and
growth for girls and the author alleges that thist fhas not been recognised by academic

research. Crump is in fact talking about the hidderriculum in the schooling process
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that discriminates girls to an extent that theynmdreven fully express their views and
emotions. The male hegemony exhibits power in thealing process.

Khullar (1990) looks back at the history of Indian educatgystem and its
evolution till present time since the introductiohthe differentiation of the curriculum
for men/women was introduced by the Hartog Committe1929. It was only in 1959
that the National Committee on Women’s Educatio@\IE) outlined the issue; it got
special attention from the Hansa Mehta committeel@62. About the persistent
stereotypes based on gender roles in the textbdbksauthor refers to Bourdieu’s
argument that the schools take the cultural capiaal’habitus” of the middle class as
natural. The images of boys and girls portrayethentextbooks communicate a certain
culture of power which is the result of the sosation of the children. The author uses
the term “gender relativism” to denote the practidethe existing educational system
wherein girls are recognised as different and hgustfied for their inequality. Hence
the author opines that for a relevant and suitatlgcation it is important to combat this
“gender relativism.”

Kumar (1992) explains that, in India literacy ma¢ expanded with the expansion
of schools, there is huge dropout rate in graded grade Il level and the unattractive
textbook centered pedagogy is the real reason tehis. “The stereotyping of female as
well as male characters in the textbook is just eegment of the school culture”;
education should be an agency of change, it shiomidlways to counter-socialise the
stereotypes (85). The author argues that schoolbbaeme insensitive to inequality
which is not a good environment for a girl to flilfier intellectual potential. School
should make an attempt to counter-socialise, dhsl does not do this, it can hardly be
said to provide an education that claims equality.

Aggarwal (1993) has presented a chronologicalorcecof the important
documents related to higher education in Indiansjey almost two centuries from 1781
to 1992. It is a collection and analysis of manypamant documents and policies
pertaining to education in India.

Noopur (1994) has been working actively on prigjeaoncerning elimination of
gender biases from the textbooks since 1982 wi¢hadibjective to develop a positive

image of women and better self perception in ghisopur has given examples from East
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Africa, American Niger women, tsarist Russia, Ind#ina, Japan and Islamic countries
and opines that female oppression continues in wsnde from womb to tomb. In
Indian context, discrimination operates against wonn textual materials due to the
prevailing prejudices in the society. The writedisappointed to see that gender bias is
still very much present in the society, whereasit be said that biases of caste and creed
are disappearing faster!

Davies (1995) has worked on the reports of a suceeried out in the Caribbean,
Asian and African primary school textbooks to auwtttee bookGender Bias in School
Text BookslIn Asia, the survey was carried out by Urvashiaia in three places— India,
Bangladesh and Malaysia only to find gender stgpsst to a large extent. The book
says that stereotypes are repeated without vamiatie if the prejudicial order is the
natural order in the textbooks. The world is dididato public sphere and domestic
sphere, domestic world is the main domain of this/gromen and it is consistently
undervalued. The report recommends that inclusieegender sensitive language should
be used in the textbooks along with more repretientaf women characters; otherwise
mere representation of women does not have anyedesifect

Sen (1995) talks about systematic disparities @hen— “there is a lot of indirect
evidences of differential treatment of women andpand particularly of girls vis-a-vis
boys in many parts of the world” (123). These systtc disparities of freedom are often
not reducible to differences in income or resourdégre are often big gender difference
in many other capabilities such as being free tosys independent careers, or, thus
seeing man analyse the claims of equality in soarehngement in relation to class
gender and community.

Fairclough and Wodak (1997) say that critical disse analysis (CDA) analyses
social interactions, it is a social practice whistboth socially constitutive and shaped.
The authors say that CDA is all about inequalitisiag out of two unequal power
struggles in the society— be it two social categomr genders “through the ways in
which they represent and position people”. They asscribe the main eight tenets of
CDA which have been used widely and they are inrtsH€DA addresses social
problems; power relations are discursive; discowsastitutes society and culture;

discourse does ideological work; discourse is hisat the link between text and society
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is mediated; discourse analyses are interpretatideexplanatory and discourse is a form
of social action” (Fairclough and Wodak 1997, 27802

There is a discussion of all the characterigticdiscourse analysis in the article.
According to them, it is a social action which daninterpreted from the text, the power
relations exist in discourse as it is about sasgles where relationship between unequal
groups of people like social classes, men and wasteare reflected.

Shah and Shah (1998) are of the opinion thatrdass can be studied as a social
system to understand it better, as the studenemdsp large amount of their time within
the four walls of a school, and it is in the classns that efforts are made to socialise
them and also make them citizens of tomorrow. imaalernising society, the content of
education must be liberal and should reflect newues — democracy, equality,
rationality, scientific attitude etc.

Ghosh (2000) presents a historical overview ofcatlan in India from its
colonial beginnings till the implementation of thew education policy of 1986. The
NPE 1986 stresses the need for removal of dispardnd equalisation of educational
opportunities by attempting to the specific needddhose who have been denied equality
so far. The author criticises the policy for itsabce of a balanced, sensible and realistic
approach in education.

Holmes (2000) argues that despite many changebédiber, women are still in
disadvantageous position within what remains a rdalainated society. Patriarchy has
not disappeared, but it has changed. Most womeat#irdevoting large portions of their
lives to caring for others. Parents, extended fgnsthool, workplace, are sources of
gender socialisation. Gender is a system thatdslbp created and the writer sums up by
saying that other ways of organising the sociallevis possible.

Wazir (2000)s trying to profiling the educational scenariolodian women. The
persistent gender gap is apparent and it can berstodd only if one looks at the
disadvantageous position of a female in the socfetyirl is often discriminated in many
situations and it is important that education stiordmove this barrier for girls. So
education must serve as a “catalyst of emancipatonggle”.

Sudarsharf2000) says that unequal gender relation is oftenrélsult of unequal

educational status. Educational status is linket atiher various kinds of manifestations
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of gender inequality. So raising levels of educatiof girls also means more
development.

Karlekar (2000) recommends for a gender-sensitivgricula saying that
discrimination always leads to limited achievem@&tte accuses that the Indian education
system gravitates towards discrimination and piegsd

Chanana (2001a) analyses the social conditiordacation of girls and women
from 1921 till the Independence. In colonial Inéféort was on to give women access to
education but with a view to make women a bettde wbeparate schools and curricula
for girls clearly show the disparity. Even the ghtened leaders of reformist movement
viewed women education within the traditional framoek of “role socialization”. Even
after declaration of education as a human riglgqumlity persists. Gender stereotyping
of roles is reinforced within schools, the projentiof masculine and feminine images in
the textbooks are along traditional lines. Charenmgges that since education is a human
right so education should not only be viewed asnatrument for societal improvement
but also for the sake of women as persons, fokihewledge and for herself.

Chanana (2001b) talks about girls’ education iidr India. Initially, parents did
not want to send girls to the school, but graduélbyv the mentality changed; they
wanted to send girls to the schools to get a gamdhénd for them. So education for girls
was always under control of the society. Chanarszmes that construction of gender is
because of socialisation process which is contfoly the society; again formal
education is also a process of social control. §an@na maintains that family is the
primary source and schools are the secondary saireecialisation. The secondary
source again reproduces primary socialisation.

Arnot (2002) is of the view that gender equaltyaducation is a deep rooted
structural problem. She is theorising gender refetiin education from a sociological
perspective, drawing on the social and culturataepctive theory, has conceptualised
“gender code” to understand inequalities in edocatAfter more than two decades of
research to address the pattern of female educatienhas offered to say that school is a
site that determine and shape gender identitiémods function to reflect and reproduce
the gender ideology through the two major poweucstires— male hegemony and class

that operate within society and schooling. The atffef the gender code shapes an
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individual's gender identity. In this sense, schdfshmes the degree and type of
responses to that gender code” by transmittingyémaler relations to produce in students
a constellations of behaviours and values whichlmamneferred to as “masculinity” and
“femininity” (Arnot 1982, 84).

Bhog (2002) analyses the NPE 1986 and the NCF 26®0regard to women’s
education. She criticises both for not being ablethieve any significant changes in
dealing with gender in the NCERT Textbooks, in esmf having gender equality as a
major objective in the agenda. NCF 2000 is beinigted at for its “regressive” view on
women. The Author looks into the NCERT languageltesks of class Ill, V and VIII,
that had been used in the decades following the 19B& and finds gender
discriminations to a great extent. Any minor eventhe lives of great men is praised
while likes of Rani of Jhansi is portrayed as eomily depended on man, easily
vulnerable to depression. Bhog finally commentd tha Indian educational system is in
the midst of a severe regression!

Jorgensen and Phillips (2002) have discussed tHiferent approaches of
discourse analysis and define discourse preliminas “a particular way of talking about
and understanding the world (or an aspect of woild)). Tracing the expansion and
evolution of the practice of discourse analysig, dluthors say that Michel Foucault has
been the strongest influence in it. The author sdngg “Foucault's conception of
discourses as relatively rule-bound sets of statésnehich impose limits on what gives
meaning. And they build on his ideas about trutimdpsomething which is, at least to a
large extent, created discursively” (JorgensenRimtlips 2002, 13). So “ an analyst has
to work with what has actually been said or writterploring patterns in and across the
statements and identifying the social consequeotd#ferent discursive representations
of reality” (Jorgensen and Phillips 2002, 21).

Aikara (2004) views social equality as an impartsocietal goal in most modern
societies. Social inequality is the absence of Eguaf opportunity, wherein some
individuals are deprived of at least some of theetal resources.

Marsh (2004) upholds the view of an inclusive muium where elements of
girls’ experiences, achievements and contributionsnowledge have been prescribed. It

suggests including women’s multiple perspectivest tome from varied background
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such as ethnicity, culture and class. There shioailldo difference by gender in classroom
interactions, no sex-stereotypes in the hiddenauum. It should unravel the ways how
institution and society maintain the dominant gosibf men in the society.

Nambissan (2004) says that there is a lack ofarebein the quality of the
educational experience in schools as gender igemiluences the experience of
education in the classroom process. Even thoughntimber of girls who enroll in
schools is increasing, they may fail to receiveeducation that is equitable. Women lack
visibility in official school curriculum and lessenare largely male-centered. It is
necessary to review school knowledge and pedagpgictices critically for the
perspective of gender equity and provide meaninghrining opportunity to all children.

Panda and Mathu (2006) trace the evolution andeldpment of women
education which has gone through a paradigm shdia equality to empowerment. But
there is still lot of work needs to be done in ttlisection. The education commission of
India had higher objective but implementation waswithout bias. The authors say that
higher education is a major catalyst of social ¢gearbut lacking for the majority in the
country, and it is more so the disadvantageousosscbf the society including rural
women. Educational awareness and attitudinal clsaageong the masses are required
for any policies to be successful in India.

Cole (2006) has edited a book on social justitardture. It discusses “the five
equality issues of gender, race, sexuality, diggbdnd social class in relation to
education”. The book analyses the important aspetased to all these issues and calls
for an inclusive education. Inclusivity is what gé/justice in education. In chapter I
titled as “Gender and Education: Change and ComgihuMartin (2006) traces the issue
of gender inequality of education in UK up to theegent where it is observed that
inequality persists even now in schools whiclguse disappointing. The author says
that it is present in subtle form which is neitlasrexplicit nor as legitimate as it was in
the twentieth; and the transmission of it is founcclassroom interaction as has been
investigated by Arnot in 2002.

Pitcher and Whelener (2006) explain the term ¢igai@on as an aspect of
society. People learn to do things looking at atherthe community. This is where

people learn to deal with gender issues —what lsettike men or women. This process
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occurs in childhood through family, institutionkdi schools, and society and it is a life-
long process. Two theoretical approaches are ugethis regard— “the sex role or role
learning theory and psychoanalytic socialisaticeotly” (160-163). The authors say that
the concept of stereotype was introduced in saci@nce in 1922. It denotes “the typical
picture that comes to mind when thinking about di@#ar social group”. So the issue of
power plays a role here (Pitcher and Whelener 20665-169).

Rowan-Campbel(2006) explains why feminism can be regarded asntbst
important movement in the world. Feminists fight Equality and wages war against
gender stereotypes. The world women conferences imade people seem to agree that
gender equality is having some amount of importanceeality nothing much has been
done. Women’s life under patriarchal structure otisty coupled with internalised
colonial norms of sex discrimination in case of eleping countries has made gender
discrimination codified and excepted as justifi€de feminist movement challenges this
patriarchal ideology rather than the structure.

NCERT (2006) discusses the gender issues in educatisertimg the fact that
while gender equality is one of the major goaleddication, implementation of the same
is seriously lacking. It criticises the limitatiosf the approach and effort in textbook
rewriting and practices in the classroom. It alsiicises strategies of selecting study
materials to be incorporated to achieve equalibe paper also says that the initiative so
far been taken to remove sexist bias from the toklhas met with no success as the
understanding of gender equality itself is limite@iting examples of Rani Llaxmi Bai
and Madam Curie who found their place in the tesksp the paper says that these
characters were still defined by their domesticesobnd hence there is a need for
inclusion of gender sensitive materials.

Aikman and Unterhaltgi2007) say very clearly that “gender equitable cuttim
content, learning materials and language of infttncand literacy” should be carefully
chosen in a school. These pedagogies should emmogmds from poor and marginalised
environment by making them comfortable to enharim®r tlearning experience. The
curriculum should be enjoyable to all, and thenyocthildren would like to come to
school. The increase in enrollment of girls doesmeian having “equal access to the

curriculum” as “Textbooks often reinforce the lowpectations of women and girls, as
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do curriculum and examination materials, while tise of physical space in schools also
marginalises girls” (29).

The authors have asked to implement a gendetyggaigramme in the school to
form a comprehensive understanding of gender agdestied to look for the following
four key questions:

*  “What perceptions of masculinity and femininity ataldren bringing to school,
and what are they acting out in the classroom hagltayground”?

* “What are the dominant images of masculinity anchifenity that the school
conveys to children?

* “Is gender equality a concern in terms of whatgbleool wants and expects of its
teachers™?

* “What initiatives, strategies, and projects, cae thhole school undertake to
develop a programme for gender equality” (Aikmad &mterhalter(eds.)(2007,

30)?

Mukhopadhyay (2007) puts forward her argument that Beijing conference
had gender equality as an agenda, but a reviewisissue by the UN in 2005 found that
whereas there have been notable gains for womengdtive period, gender inequality
still persists today. She also adds that todayetieless favorable economic and political
environment for promoting equality than that whetisted ten years ago (1-14).

Goetz (2007) explains how the term gender equdidg increasingly been
replaced by “gender justice” now days. In 1999, @mavention on the Elimination of all
forms of Discrimination against Women (CEDAW) makke absence of gender based
discrimination as the indicator of gender justiG@etz says that accountability in social
contracts can promote gender equality as the atatehe other law making institutions
are gendered power centers.

Kapur (2007) opines that in the formal approaciyality is seen to require equal
treatment that is— all those who are the same bristeated the same. She says that the
focus of the liberal feminism has been on womemdswiduals in particular, the extent
to which women have been denied the status of iehaiity and denied the liberal goal
of equality. Liberal feminists focus on eliminatio statutory provisions and language

that explicitly discriminate on the basis of semxd avhich reinforces sexual stereotypes.
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Blumberg(2007) has studied gender bias in textbooks froveld@ing nations of
Syria, India and Rumania to find that males ardeading roles in the textbooks and
offers a framework to find out gender biases of &md in the textbook. The study
entails varying levels of quantitative content gem and qualitative approach of the
textbooks from India, Syria and Romania. The pafgrorts that, in West Bengal,
textbook used were found to be having extreme gebids; since 1982-83, NCERT has
been trying to eliminate gender biases and stepestybut not much has been changed.
The paper includes a content analysis of some dekt that shows male exclusive
language was used to signify all of humanity wheaéia (1986) argues that this hidden
curriculum moulds children’s gender -related values

Tietz (2007)says thathe subtle gender bias that conveys unintendedagessn
the schooling process is known as the hidden auume. Gender stereotypes support “to
maintain the glass ceiling”. The text materialstagring these stereotypes reproduce and
reinforce these stereotypes in the society. Thieoaueports that a content analysis of 19
introductory accounting textbooks reinforces gensteatification. The contents of the
books are highly loaded with gender biases.

Kumar (2008) hasstudied the portrayal of the freedom struggle imost
textbooks, and found that a very negligible plaas been given to women in the struggle
for nationalism and freedom for the countBandita Ramabais a key figure of the
struggle who did not find a place in the “grand ratives of nationalism” that is
portrayed in the textbooks. The textbooks fail tca@nmodate women’s experience and
contribution towards India’s rise as a nation st&t®men participated in the politics of
India’s freedom struggle at the call of Gandhi (wised this opportunity to break the
taboos). This is an evidence of courage and désirequality which could not have been
sustained at the similar pace by our poor quatitycation system.

Giraldo (2008) in hePhD thesis discusses about the role of the pretesoa
learning site of the socialisation process in tkied of children. What they learn at this
stage, tend to be the ones they reproduce in ldteir stage. In the school, children are
exposed to social norms and the existing socialstcoctions. Every day school

reinforces traditional gender differences.
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Brugeilles and Cromer (2008ave shown from experiences and actions from the
field work in Africa, how inequality is created ihe schooling process. The authors have
used a quantitative method to study gender stguestyas against the traditional method
of qualitative approach of finding out gender stéypes in the textbook. UNESCO has
highlighted three key elements to be taken int@actwhen developing textbook policy:
quality, availability and inclusion of human righesducation. Looking from this
perspective, it is worthwhile to explore the texdks for gender equality. The book is a
comprehensive guide for this.

Part | of the book explains the implications oftbmoks for gender equality, it
analyses how textbooks can be tools for educatimh social change by integrating
rights-based approach

Part Il of the books scrutinises the genderedesprtations in the textbooks,
where it attempts to understand the “gender systartiie textbooks with examples from
four countries. The authors then suggested forldpwey an egalitarian gender system
by using definite tools.

Part Il of the book discusses how the textboas loe used as “levers for gender
equality” — by incorporating cluster based projeantsl action. In chapter Il of part Il, the
authors analyse how to study the “gender systenmé traditional approach is to expose
the gender stereotypes in the textbooks. But a agpvoach has been adopted by the
International Network for Research into GenderegrBsentation in Textbooks. This
uses a quantitative method to study and compage Emounts of material with a view to
studying gendered identities and gendered soclakras a whole from the gendered
expressions are embodied in characters in a tekktboo

This method is useful to handle large quantitydafa. A computer generated
method is also being used to study gender reprasamin the textbook. These are a few
guidelines rearding methodology of textbook analygim a gender perspective.

Ghosh (2009) presents a historical overview ofidndeducation in the period
1757-2012 giving emphasis on the changes of peaigspeic the new millennium. The
national and international policies like UNESCO’dugation for All (EFA) goal, the
Right to Education (RTE) act, emphasis on secondathycation, reform of higher

education etc. are important milestone in the regears. Almost two-thirds of the
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school going population was outside the school fee®00-2001, as it is found out by
the 2001 census report (225); the secondary educaigeds a boost in the country
although universalisation of elementary educatgalmost attained by India. Ghosh has
given a picture of progressive education in Indidere the information and
communication technology has already set foot firn§lo there is lot more to expect in
this area.

Nussbaum (2010) in says that we must resist sftorteduce education to a tool
of gross national product; rather we must worket@onnect education to the humanities
in order to give students the capacity to be treiakratic citizens of their countries and
the world. As children learn from the adult so@staround them, which typically direct
the “projective disgust” onto one or more concrstd-ordinate groups like African-
Americans, Jews, women, poor people, and lowerscfaople in the Indian caste
hierarchy. In other words, Nussbaum talks aboutewer existing power play of the
society where the haves oppresses the have-radighe poor, man the women, educated
the uneducated and so on. Education is not abaartiqy it is about quality also. An
important dimension of this quality, according tadsbaum, is to teach humanity.

Goodet al. (2010) investigate the effects of stereagpimages on male and
female high school students’ science comprehenwiofind that female students had
better comprehension after viewing counter stem@nty images than after viewing
stereotyping images. Stereotypic images affectpddormance of girls in math and
science related task. The investigation was don@ agience lesson. The images and
illustration in a textbook is an important aspextteaey attract the attention of the students
very quickly. That is why more and more images iosgloing non stereotypical work
need to be included in the text. The experimenteeased out in the United States.

Kurane(2012) talks about an important issue of women dilutaA study shows
that a majority of Hindu women aspires for equalicdion for both boys and girls.
Kurane refers to a respondent in a study by Pratiomaari who says that girls should get
education in all areas such as army, police, n&gstry, and so on. The changing
mindset about educating girl at par with boys isgpessive indeed. It shows the
changing status of women in the society. But itnportant to mention here that there are

socially backward communities and regions in Indiaere girls’ access to schooling is a
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problem even now. The women from this regions aoehraunities are deprived and
discriminated cumulatively.

Javaid et al. (2012) analyses the areas of getigerimination in the primary
school language textbooks in India through anatysire following categories: general
idea of the story, direction of the story, male-&denimages, male-female characters,
male-female personalities, personality attributésnale and female, etc. apart from it
gender wise professions, authors, activities ate.scrutinized. It is found that world
constructed by textbooks is of gender apartheid.

Khan, and Sultané2012) ina study based on the survey of the English textbook
of grade X taught in the public schools of Punfakistan have found that the textbook-
content suffer greatly from gender disparity in gamtation, gender role identity and
assignment. The authors say that to get maximurmomeé of education, the textbooks
should be gender-balanced in all these aspects.

Mehrotra (2012) explores Hindi textbooks for class Ill, IV and Viopuced by
Rajasthan state board to examine gender stereotyisdslity of female characters and
women'’s agency etc. only to find that there areemoale characters, the number is three
times greater than female characters. Mehrotratagbat in NCERT books, there are 75
per cent male characters as against 25 per cenewacharacters.

Dhankar (2014) analyses the unsatisfactory state of quahtyelementary
education in India today. To evaluate the qualityeducation, one should seriously re-
evaluate the notion of quality itself. Because, ib&on of quality today revolves around
certain large scale achievement tests conductestiate and national levels, which can
very well mislead the effort for quality improvenmermhe writer points out a few
important aspects of assessing quality. Firstly,thieks that “political orientation of
education is an essential part of quality” by whithmeans to say that education system
should geared to larger social purpose by givingagr and deeper emphasis on
inclusiveness. Secondly, education should provadecfeativity and independence, rote
learning and noise created around marks take ahayessence of education today.
Thirdly, meaningful education gives the child a wibtige ability to “meaning making”
and confidence beyond the textbook or the teadtrer fourth important aspect of quality

is that our pedagogy has to respect the childmesson. It is the acceptance of the child’s
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individuality and judgment. At the end the writeska for a large scale help of the society
from the govt. authority, media, universities, aquex institutions like NCERT etc to
cooperate in recognising the inadequacy of theegystnd sort out the mess. At the end
the author has pin pointed a few measures to bptedavhile preparing the curricula.
Trained teachers, frequent revision in a democnaiy, massive programmes etc are
required to infuse more quality into education.

Mukul (2014)reports thatthe first ever gender audit of NCERT textbooks show
elements of stereotypes, even though they arelyaggader inclusive. It still shows men
in various professions and women as homemakersaedakers profession.

Rao (2015) in the article published iPhe Hindu “Gender Discrimination
Prevalent in Science too” writes that women in rsiifie research are disproportionately
low and it is an affect that has been attributethéodifference in aspirations of boys and
girls as inculcated by society; there also exighentality to spend less on a girl's
education than a boy’s. Gender discrimination rilmesshow in the society and there is an
absence of a suitable environment for women reBeesgcit was discussed in an Indo-
France conference organised by the 11Sc., wheréotineer VC of Hyderabad University
Ramakrishna Ramaswamy pointed it out as “epistémustice” to women where “word
of a man is valued more than that of a woman”.

Lindsey(2016) focuses on the gender gap in educationdkeldping world. The
traditional expectations from women to get maraad attain motherhood still continue
even as the women succeed in careers outside the.Hbis indeed shocking that girls
are experiencing a very different educational pgssdban the boys, the author opines that
even the preschool begins with “sexual self stgg@ng” (273) and the teaching material
give less importance to girls; female contributiemot considered as meaningful at all as
these are not found in any reference made to fistorence, or government.

3.1. Summing up of the Literature Review:

The above literature is collected through varioesosdary sources that include
books, academic papers, articles, newspaper repoetssites etc. The reviews so far
presented here can be categorised under two maspemives— to understand the
background and evolution of women education in ¢betext of India and the policy

frameworks for it; and the reflection of gendethe textbook as an issue and the various
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methodologies and guidelines for analysis of themesaThe literature review is being
used to understand about an important dimensiauality issue of education— equality
and gender equality. It also helps to understamdigreequality not as a theory or guiding
principle of policies, but also in practices anglementations especially in education.

Some literature (Aggarwal and Aggarwal 1989; Kaull990; Shah and Shah
1998; Ghosh 2000; Chanana 200l1la and 2001b; Pamd®adhu 2006) has given a
comprehensive view of the development of Indiancational system by highlighting
important reforms and loopholes. An important aspéthe development is the growing
consciousness of removal of gender disparitiesdatation. It is expected of the system
of education that it works as a catalyst for a @lochange. Social change by and large
means the development of women who are far behiul men.

Some authors (Kumar 1992; Noopur 1994; Sen 19@nissan 2004; Kumar
2008; Mehrotra 2012; Rao 2015) have highlighted fidoet that there is a systemic
disparity in academic institutions where womendiseriminated. There is a need for an
equitable education for both the sexes. It has l@en found that there is a lack of
research in this regard in India. The same pictdirwomen discrimination in academic
institutions is being reflected in other parts bé tworld in writings of some authors
(Holmes 2000; Aikara 2004; Martin 2006; Lindsay @p1

About gender disparities in school curriculum utthg textbooks specifically,
there has been a variety of opinions (Lindsayl®@#f|ekar 2000; Wazir 2000; Chanana
2001b; Pitcher and Wheeler 2006; Tiez 2007; Gir&@08) that connect it to the role of
socialisation and stereotypes where females arayalwn a disadvantageous position.
Breaking the cycle of this position need a restruog and revamping of the school
curriculum with gender sensitivity as explained imany (Noopurl994; Davis1995;
Marsh 2004; Brugeilles and Cromer 2009; Mukul 20®ty. The inclusion and
integration of human rights through gender equalgya goal to eliminate gender based
biases and injustice have been talked about by rifdambissan 2004; Blumberg 2007;
Goetz 2007; Mukhupadyay 2007); the need for a feanhapproach to expose traditional
gender biases from the textbooks has been reconeddoyg many (Rowan Campbell
2006; Goetz 2007; Kapur 2007).
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The study pertaining to the gender representaiimastext and in the curriculum
there has been a lot of methodological recommemgijFoucault 1972; Fairclough and
wodak 1997; Blumberg 2007; Aikman and Unterhalté®0?2 Brugeilles and Cromer
2009) and organisations like NCERT and UNESCO. Rolis agenda for discourse
analyse to explore hidden meaning of a text by simgp the power/hegemonic
relationship from the language is an importantghsinto the field of discourse analysis.
These reviews help tremendously to shape the stateof the problem in this particular
study.

4. Statement of the Problem

Education is supposed to be a tool for genderlggu@he school education gives
a base to one’s overall personality developmeng. durriculum development committee
of the NCERT is looking into various aspects of aaheducation like implementing
Continuous Comprehensive Evaluations (CCE), coiastios and extracurricular
activities, revision of the textbooks etc.; but wie not being given importance is to
analyse what kind of space and role is giveth#ogirls or women in the pages of the
textbooks. Equally important is to know how gendetions are getting reflected in the
textbooks and how far the books are promoting geadaality which obviously impact
students in the wider context of the society.

The current batch of textbooks follows the guidet of NCF 2005. The revised
books might have been sensitive to the issue oflgenas there has been lot of
discussions and critique about gender biases intdktbooks as revealed from the
literature review. The gender concerns seem to lgeage problem in Indian school
education. But it seems that, not much importascgiven to gender equality policies
within the academic structure of a school educati®nder equality is in agenda of the
government of India, and different kinds of aciest are also going on to boost gender
equality, but examining this in a school set up matsbeen taken seriously.

There are various huge fee paying private schadlsdia, parents pay a huge fee
to get their children admitted in these schools vitvether the education imparted to the
students are gender sensitive enough, and how eawaheness the parents and teachers

have in this regard, is a big question to answehdlia, this area of study is not given its
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due attention even though achieving gender equalitgne of the major goals of the
country.

In the light of the above problem, an attempt isde to understand the
contemporary English language textbook content ftbenstandpoint of gender, and its
massage on the students for a gender-sensitivetgoci
5. Research Questions

1. What is gender or gender equality and why geadeality is important for a

society?

2. What is the recommendation of NCF2005 on geadeal education?

3. How gender is reflected in the NCERT Englisinguaage Textbooks.

4. What kind of message on gender is given othiéstudents, teachers and to

the society in turn; and how does it impaotients?
6. Research Objectives

1. To understand the concept of gender and gesglelity and the importance of

gender sensitive education.

2. To review the National Curriculum Frameworks$hagpecial reference to the

framework of 2005 from the epistemologicawiof gender.

3. To analyse how gender is reflected in the CBE8#8lish language textbooks.

4. To interpret the impact of gender concepteotdd in the English language

textbooks on the students.

7. Methodology

The study follows a suitable methodological framewoThe design of the
methodological tools is described below.
7.1. Population and the Area of Study:

The study is carried forward for the students &f, WX and X who are studying
in the CBSE schools. The study is conducted indite of Hyderabad and the total
population in the study is the students of the abmentioned classes from the four
selected schools in Hyderabad. The purposefullyectedl classes have better
understanding of gender and literature than theetowslasses students. The target

population includes teachers who are teaching VXland X standards mostly; among
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these teachers more number of teachers who ardéinga&nglish is purposefully
included.

The city of Hyderabad has become a focal poinalbkinds of academic and
other professional activities especially since gldation. It has established itself as an
information technology hub, as a result of whichréhhas been a boisterous and vibrant
atmosphere arising out of a growing multiculturabpplation. Lots of academic
institutions of various distinctions have expandleeir wings here. A huge number of
private schools both low-fee-paying and high-feghpg are mushrooming in every nook
and corner. It is needless to say that there ide@th of public or government schools
here.

7.2. Sample Population and Sample Size:

As a representative of entire population, a sarpplaulation is chosen from four
purposefully selected schools in Hyderabad. Thegsive sampling method is used in
selecting the four schools. The schools are a#itizo CBSE in various capacities. One
is a Kendriya Vidyalaya (KV) and another is JowaNawvodaya Vidyalaya (JNV) which
come under public category of schools. Both thebeds have reputation of serving the
people for a long time. The KV is situated withime campus of the University of
Hyderabad, it is a day school with a massive playgd and surrounded by greenery all
around. The JNV is a residential school in thaniy of the KV and has equally big
campus and playground. Both are co-educationatutisns. The other two institutes are
run by two different private organisations. BharatiVidya Bhavan (BVB) has
established itself as a reputed institute of Medgrict of Hyderadad. The school is
situated within the campus of BHEL. So a fair numiechildren both from the campus
and outside attend the school. The Jain Heritag€atbridge School (JHCS) has
established its campus in this part of Hyderabdg anfew years ago. The JHCS has
international curriculum in addition to CBSE cuuiem; the school seem to have all
modern amenities within the campus. The school lmanncluded as the most elite
category of school among the four.

The table 1.1 shows the sampling particulars.
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Table 1.1 Sampling particulars

Sl. Selected Schools with Addres§ Manage- | Type/ Student Teacher Tota
No. -ment Medium | Male | Female| Male Female
1 Bharatiya Vidya Bhavan Public| Private | Co-ed, HS| 57 69 2 11 139
School (BVB) (English
BHEL, Medak District, Medium
Hyderabad, Telangana.
2 Jain Heritage A Cambridge Private | Co-ed, 33 21 4 10 68
School (JHCS) HS
Kondapur, Ranga Reddy Distrigt, (English
Hyderabad, Telangana. Medium)
3 Jawahar Navodaya Vidyalaya | Public Co-ed, 45 45 6 4 100
(INV) HS
Gachibowli, Ranga Reddy (English
District, Hyderabad, Telangana Medium
4 Kendriya Vidyalaya University | Public Co-ed, 45 45 8 6 94
of Hyderabad Campus (KV) HS
Gachibowli, Ranga Reddy (English
District, Hyderabad, Telangana Medium)
Total | Four schools ( 2 private + 2 public schools) 180 180 20 31 411

Source: Compiled from the field study 2017
Note Co-ed= Coeducational; HS=High School

The sampling methods for selecting representaa@ples are both purposive
and simple random methods. After purposefully d&lgcschools and classes, the
students and teachers are picked up by applyinglsilmndom sampling method. There
are altogether 380 students sample and 51 teashergle making it to a 411 samples.
An important criterion of selection of studentstire study is to include girl students
equal to boys; and equal importance is given tb.bot

The Rastriya Uchchattar Siksha Aviyan (RUSA 200i&3$ been suggested by the
MHRD to direct the schools to have class stren@tBOostudents in the secondary level.
That is why 30 numbers of students are selectedqierol. However, in JHCS there are
less than 30 students in a class, and there isardysection for each class. So student

representative sample from that school is lessti@nother hand, the Bharatiya Vidya
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Bhavan School has a huge number of students ame #ne four to five sections per
class, so sample students picked up from themharbighest in number.
7.3. Data Collection:

Data collection is done through structured questine and unstructured
interview. A pilot study has also been conductedrpio the main study to get an idea
about the whole school system and general envirohmiethe school. The main data
collection is done within a month before the fieaxlaminations and board examination
for the class X are over. Purposefully, the timeakected as the students need to be well
versed with the whole syllabus to answer many &xjuestions. Most of the time there
were lot of absentees, especially for the classolm The students are co-operative in
all the schools, even though the teachers and asimaitors of the two public schools
seem to have reservations about this kind of reBeeonducted in the school. Quite
contrarily to this, the two private schools admir@tors seem to be happy with the study,
show interest to go through the questionnaire akd special interest that the teachers
and students take part in it.
7.3.1.Analysis of the English Language Textbooks:

The study requires looking into the current Erglissnguage textbooks framed
and published by The NCERT and CBSE for the stigdehtlass VII, IX and X students
studying in CBSE-affiliated schools all over Indighe books are uniformly adopted in
CBSC schools all over India. The material inclugisies, fiction, nonfiction and poems
written by famous personalities and authors actbesworld. Altogether eight English
language textbooks for class VIII, IX and X are s purposefully for the study, as
these are the currently used textbooks in the C&®i6ols all over India. The analysis of
eight English language textbooks is done thoroughtire chapter-4.

The textual analysis of the textbook is done udimg broader framework of
Critical Discourse Analysis CD#rough a feminist post structural point of viewitiCal
discourse analysis is an interdisciplinary approacdd has been used to study any
societal issues mostly arising out of social inditjea like class division, gender
discriminations etc. and deals with language, &&tboth spoken and written. The CDA
uses a variety of approaches to examine the texhiafplay of words to unmask

dominant ideologies inherent in it as it as disseurs socially constitutive. Foucault
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(1972) believed that discourses are reflectionpafer, as the powerful group of the
society dominates the less powerful ones; thisasgtienomenon is reflected in written
or verbal word. From the repetitive statementa t#xt, it is able to explore the dominant
ideology of a discourse. The feminist post strut@pproach as hugely influenced by
Foucault's ideology of discourse analysis, decawmstithe discursive gender power
relations of a text or spoken word by analysingither-discursive and linguistic patterns
of the given text.

The narrative pattern of the text is analysedele how the image of a woman is
created by discursive structure, use of rhetofigares, arguments or choice of words in
the text. Any recurring pattern of related evematesment to construct subjectivity of
domination and subordination of any gender is awly The characters, comments and
statements about them, qualities attributed to timeages are analysed from the text.
The analysis is interpreted to find out the geridases and gender stereotypes following
the broad guidelines of UNESCO for eliminating genthias in textbook (Blumberg
2007). Blumberg has recommended the framework falyaing gender biases in the
textbooks based on the extensive study conducteSabolker and Sadker on curriculum
bias (2007, 53-54). The framework calls for exarmaof seven important aspect of a
textbook which have been already discussed inZarof this chapter.

7.3.2. Design of Questionnaires and Data Analysis:

The findings of textual analysis of the textbodies/e been used for practical
application in the field study to assess the impacthe students. The primary data from
students and teachers are collected through atstedcquestionnaire where both open
and closed ended questions are enclosed. Therep&rate questionnaire for both
students and teachers. The questions are incoggoirathree important levels to explore
student’'s general notions of gender roles, thegessment of these roles from the
textbook, and their critical analysis of these soléhich shows the extent of influence
they might have in shaping their gender notionsid&ats are given an opportunity to
assess their textbooks from a point of view of genefjuality and to assess their own
understanding of gender in the context of contemmyotimes. For the teachers, the
guestions are suppose to dig into their generalgenotions, assessment of the textbook

from gender perspective and policy level recommgads, if any. The questionnaire
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tries to adhere to the guidelines offered by UNESRQ10) to analyse textbooks for
promoting gender equality by using a toolkit call€skender in Education Network in

Asia-Pacific (GENIA)” (UNESCO 2009). The scalingchniques used for policy level

guestions targeted at the teachers follow the sgundelines so as include the study in
the framework offered by UNESCO.

The data collection method includes unstructuirgerviews and participant
observations to see behavioral aspects of the megpts while in school. The data
received through this method is processed by usifigvare called SPSS, and MS Excel
is used to generate tables and diagrams and piecetings. A descriptive analysis of
this processed data is done carefully to explogomant facets of the result of the study.
The individual opinions of the respondents are aistuded in the analysis.

7.4. Limitations of the Study:

The study is limited to the English language tertts only and does not consider
other subject textbooks because of lack of timesgpate as the text materials of the three
classes are quite voluminous. All the sample taactie considered collectively for their
responses to collect opinion on the subject; opmiof the teachers who teach English
are considered separately though in a few cases.fi€ld investigation is done in an
objective manner as far as possible. The studgti@ble to elaborate much on the socio-
cultural background of the respondent.

7.5. The Structure of the Study:

The present study consists of the following sixpthes.

Chapter-1:Introduction explains the topic, justification and relevance ¢boosing the
topic in the present time. It briefly touches uptie main concepts that rule over the
entire document like gender, gender role sociaisat gender sensitivity, the
development of Indian schooling system for woméerestypical presentation of male
and female in the textbooks and society, the eotrthe concept of gender sensitive
education in the school curriculum and framewords dchool education. It presents a
detailed review of literature, statement of the hpem, research objectives and
methodology.

Chapter-2:Gender Equality and Gender-Sensitive Educagaplains the term gender
the difference between the two term gender andteexgoncept of gender equality from
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a variety of angles and most importantly, how thent gender has been taken a center
stage in educational and developmental researcly. &dcation is seen as a tool for
gender equality is explained with data collectemirfrvarious indicators of gender and
development; and how these co-related issues cofu# eircle to a gender sensitive
curricula/ pedagogy/textbook material for gendaradity is understood.
Chapter-3Review oiNational Curriculum Frameworks and Gender EqualityEnglish
Language Textbookexplains an overview of the NCFs, and the NPEsgntsy into the
school system in India, its emphasis and concergemdler issues in education primarily
for the advancement of women’s academic outcomesaghievement along with its
emphasis on cultivating language skills as a furetaal to children’s construction of
knowledge. The chapter also examines the educétionitomes of women since
independence with the help of available data.

Chapter-4:Reflection of Gender in the CBSE English Languégetbooks: A Textual
Analysisexplains the importance of textbooks as a matéosiakhaping the attitude of
children. It carries analysis of the textbook disses for finding out stereotypes and
gender biases and to locate women’s position in ¢batemporary society, and
summarises the gender notions reflected in it lghlighting the subordinate position
given to the women in the text.

Chapter-5impact of the Gender Concepts on the Studentgldhifvestigatiorevaluates
students’ understanding of gender, both from thgepaof their textbook and from the
community, their critical thinking on gender andnder equality and their own
evaluation of the textbook content to find out ganddiases. Teachers’ general attitudes
on gender and gender issues, pedagogy used inldhe ®© combat gender biases,
recommendations in this regards are all takendotesideration.

Chapter-6 Conclusionlogically sumps up the study withe evaluations of the findings
from the primary sources. It incorporates suggastiand recommendations for revision
of the textbooks along with an acknowledgemenheflimitations of the study.
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Chapter-2
Gender Equality and Gender Sensitive Education

This chapter is written at a time when a histoniave has been taken by women
in India, by entering the inner sanctum of 8teani Shingnapurtemple; a right that has
been denied by the society to women for more tbhan iundred years. This achievement
did not come easily to women; it took a lot of @it and negotiations from women
activists along with a court order to establish éggiality of women in religious places
even though the constitutional provision does restydequality for women. But it is the
society that makes rules for women in a discrimanatvay for ages and women have to
be aware, educated and confident to establish ¢agiality at par with men. That is why
the concept of gender equality has become so imponbw in the society.

The marginalised status of women is very apparetiie society. Women have
been excluded cumulatively on the basis of castage of India and gender in general
all over the world. Gender bias and gender roleestgping start at home and spread
everywhere. The society by nature is patriarchalmen are being oppressed by men at
home or elsewhere in society. The status of womgwhere in the world is more or less
the same. There is probably a difference of degemewhere it is more, somewhere
less. In developed countries, women are betterppeedi with higher education which
helps them to be independent on grounds of ecoramdysocial status; and women are
safeguarded by strict laws which are not thereewetbping countries. But there are other
forms of oppression exist everywhere in the societych is not apparent. The glass
ceiling effect is known to be one of them. Breakihg glass ceiling created by male
domination in many different spheres of life is dng challenge to overcome. Women
all over the world fare badly in health and eduratiemployment and politics etc.
Women get paid less than men for equal work. Ev@ugh many policies are being
implemented for empowering women, the rate of dgw@lent is not at par with men.

In the previous chapter, the concept of genderdgerole stereotyping and the
socialisation of these notions as a process canstilby the society has been discussed.
This chapter describes the need for gender equadity concept in educational process of
the society—in policies, curriculums, study materend approaches related to these. For

this, the chapter discusses the terms gender amtegequality from different points of
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views as seen and integrated in the social proddesidea of gender equality has been
discussed from a variety of perspectives that Hasen linked to the development of
women. The various policies and schemes for geedeality are mainly for the reason
to tackle the persistent stereotypical image of worm the society which hampers the
progress of women. This chapter discusses aboudugapolicies and initiatives of the
government and nongovernmental organisations tihdurthe cause of women. It also
brings into the discussion various indicators ofdgr and development for women in
India and presents a comparative analysis of tkeldpment over time.
1. Gender

The word gender is increasingly being used in edegyysituations in life, in the
society today. The immense use of this word gegdes back to the early 1960s when
the distinction between sex and gender came toibelyvaccepted and explained from
different sociological points. Sex is referred ® @ne’s biology or anatomy and the
related hormones and physiology associated witlm ibther words, a child is born with
the biological identity of a male or a female whishknown as sex. But, gender is an
achieved status constructed by different attributech are psychological, cultural and
social, say West and Zimmerman (1987). The genderbe best understood by gender
roles which focus on the behavioral aspect thaparently so different in being a man
or a woman. Once a child grows up naturally, hestor is made to fit into the gender
roles by the society. By the time a child enteesgbhool, the child develops the identity
as a boy or a girl. The uniforms are different,yplhings are different even the sitting
arrangements are also different for boys and ghtshome, the parents and relative
decide and assign work differently to boys andsgiflhis division seems to be as natural
as the society has decided these rules and vamastitutions like family, school and
peers internalise this from ages. That is why, &u{2004, 21) referred to gender as the
mechanism, by which the ideas of masculine andnfie are produced, and goes on to
comment that “the body has its invariably publiendnsion; constituted as a social
phenomenon in the public sphere, my body is amdtisnine”.

By far the commonly accepted definition of sex agehder is that sex is
considered in the light of biological differencegereas most of the emotional aspects

other than biological can be attached to definedgenAccording to Lindsey (2016), sex
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is the biological features that distinguish a nfaten a female human being which are
mainly the differences “in chromosomes, anatomyumes, reproductive systems, and
other physiological components”; but gender iseddht from sex in the sense that it
“refers to those social, cultural, and psycholobitaits linked to males and females
through particular social context”. Lindsey furthetds to say that “sex is an ascribed
status because a person is born with it, but gesder achieved status because it must be
learned” (Lindsay 2016, 4). So a man is called & tecause of his sex, but a man is
considered masculine because of his gender. Thisoisably the simplest ideology to
understand the concept of sex and gender.

The ideology that gender is an achieved statdshabhachieved by birth explains
many things about gender and its allied concegesdiender roles, gender stereotypes,
gender socialisation process, masculinity and fenty) etc. These are all born within
the society over time, and at the backdrop of aathal culture. Suitable counter
terminologies for all these gender concepts cariobad in the not so old terms like
gender sensitive, gender neutral, gender balaeceleg inclusive etc.

The term gender has evolved in the context ofssexipatriarchal structure of the
society that exhibits male superiority, which seetmsaccept the female category as
inferior to male. There is no denying the fact thatiety is dominated by male. All social
institutions are male exclusively male dominated.ti¥e female as a category is pushed
to a subordinate position. This is what constgwe imbalance in the society, and this is
the main reason behind the uprising of feminist em&nt. There are differences of
opinion among radical, liberal, social and post-erodfeminist theories, but as a whole
the feminist movement or liberal-feminism calls for egalitarian society, and believes
that man and woman have same rational facultiesednodation can be used as a means
to transform the society. The field of feminism Heeen ever expanding to cover many
different issues of women'’s life and this is whynfaism can be regarded as a dynamic
movement. The biggest possible challenge is thkstagender equality in all spheres of
life of a woman, from every nook and corner of Wald. There are various sociological
theories trying to explain gender from many diffaérperspectives.

Feminist sociological theory explains it to ckalje the disadvantaged or

subordinate position of women in the face of pathal society. “Given this social
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construction of gender and its masculinist valustjo three major sociological
perspectives emerged in the 1070s that attemptedg@in gender difference through
‘micro’ perspectives such as psychoanalytical, aation, an interaction theories, and
gender inequality from structural approaches” (i8nl2010, 57). These theories explain
how gender roles have been socialised in the sowehake them the accepted norm and
this norm has been reproduced and further intexedliby all social organisations
including home or family, schools, professional amgations etc. That is why a
structural change is required for gender equatitthe society.

Durest-Lathi (2008) talks about the emergencegaider ideology produced
from the study of gender and feminist consideratbmpolitical ideology and add that
gender itself is always associated with human bady; it cannot be done essentially or
exclusively. This gender ideology can explain tineesgence and use of concepts like
gender attitudes, gender power, gender norms getaetures etc.

As a reaction to gender inequality, there has lseese of voluminous feminist
writings; and slowly but surely an awareness o$ tinequality has been risen among
people. The term gender equality started to appeamost of the policies of the
government and nongovernmental organisations whak both national and
international.

2. Gender Equality

In simple words, gender equality can be undersamédquality between the two
genders/sexes. Of course, with the acceptanceeofdtegory of the third gender called
‘Transgender’ (TGs), gender equality obviously eatless equality among all the genders
now. However, in this study the concept of gendender equality is limited to the two
main categories only.

Gender equality is an umbrella term for women’saidy and empowerment as
envisaged by UN and UN Woman. The use of this temght have to do with United
Nations’ effort from the time of its inception 845 to do away with discrimination
against women, till the creation of its entity UNowWen (United Nations Entity for
Gender Equality and Empowerment of Women) in JOJ® Since then it has been
working by initiating various flagship programmesigg intergovernmental support,

training for gender equality and empowerment, kegpiack of data and research in this
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area etc. to name a few. A very recent flagshigi@mme of the UN Women is Making
Every Woman and Girl Count, initiated in 2016; @genda is to promote accessibility
and use of gender-statistics in regional, natiaral global level to keep track of the
progress made by women.

The Commission on the Status of Women (CSW) eastadd by the United
Nations Economic and Social Council (ECOSOC) in 6,9dxclusively dedicated to
global policy making on gender equality. It works & structural change of women'’s life
by promoting women'’s rights to bring about gendspradity across the globe.

In Indian context, Borah (2018b) observes, “geratpiality is a recent concept”
and “it is always associated with the huge gendsy i education of Indian women
folk”. Since Independence, slowly and steadily #tademic scenario for women has
been improving for better, and step by step alonly the impetus given by thousands of
women organisations created worldwide especiallynduthe time of UN decade for
women that was spanning from 1976 to 1985” (Boi@hdb).

United Nation’s decade for women spanning from 612G 1985, dedicated
entirely for women worldwide, stressed on realising goal of gender equality. It was
declared in the Maxico city in 1975, where thetfigrld conference on women was
held. There are three more world conferences onemdimllowed in Copenhagen (1980),
in Nairobi (1985) and in Beijing (1995). The Begimeclaration and platform for Action
was adopted in 1995 in Beijing with an agenda foteterating the forward looking
strategies for women empowerment that had beentedigoeviously Since then, gender
equality has been associated with human rightssaniél justice (Borah 2018b).

Zudith (2002) opines that international agencidse linternational Labour
Organisation (ILO), United Nations Children’s FufdNICEF), and World Health
Organisation (WHO) have been doing women devetypmnwork, but not in a strategic
manner as included in their agenda. The author dredysed the works of UN’s
declaration of the decade for women in Maxico aityl975 and the three world women
conferences held under its banner; and the plaactbn that followed each of the
conferences have obviously advanced and accelerited process of women
empowerment and gender equality: but expresseppbgaiment that, in spite of having

clear goals and structure of women developmenthe written documents, women’s
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positions have not changed much. Even in the mdgaraced countries in the world,
women do not enjoy the rights describes in the dwmis of the plan of actions of these
conferences (Zudith 2002, 139-143).

Significantly, gender equality has been a focus ldvade, because of the
existence of gender inequality, a fact universaltgepted today. In this regard, Khuller
(1990) points out that gender inequality has beéibated as part of the traditionally
given inequality and these traditional traits céqualities are transmitted and perpetuated
by the socialisation process. Exiting educationatesm is not free from the culturally
given practices and rather reinforces this inetyaly differentiated curriculum to justify
that girls are different. So gender equality corsitall these traditionally given
inequalities existing in the society.

Mitchell (2010) has referred to a nearly statisipon of women in the society
where women are trapped in a “vicious circle ofied education” along with many
other pitiable conditions; which is why it is aled more important to focus on giving
women the necessary opportunities to break thike@md come out to have a better life.
In this direction the leadership role played by th¢ in noteworthy and the MDGs goals
are also crucial for gender equality and women emgpment.

Michelle Bachelet, the first woman president ofil€hhas addressed this
inequality of gender as a structural problem of #wxiety; this power structure
subjugates women, and masculine power has beeaigrgrdominance in all important
areas of life since ages. So there is a need &imtlernational community of the UN to
do monumental work towards empowering women tolbtiea “inertia of injustice”. The
Beijing Declaration and platform of Action 1975werking as an action plan for women
in this direction. She says that “that human rigires universal and gender equality as an
expression of those rights is universal as wellwabmen’s rights are human right”
(Bachelet 2010, 16).

If one looks at the historical background of Indgociety and women’s position
in it, one can only be faced with the bitter truttat whatever little formal education
women received, that is all because of the Britnglative in India. Inside the household
women were always dominated by males in all stagfeker life. Child marriages,

differential treatment of widows, sati, and polygamre some of the bitter truths of
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Indian society which had to be tackled by implermeniaws. After independence, the
constitution provides for equality of all along twispecial provision for women and
children, the five years plans initiated from 198&rted including enroliment of girls in
primary school in the agenda. Various committeesvomen education were formed by
government to tackle the issue of huge gender gaualucation, as discussed in the first
chapter. Educational backwardness is only one @agender inequality. In domestic
sphere of life, women faced lot of discriminatiomthe area of health, pregnancy, family
property, marriageable age women had to alwaysrikpe the decision of the males in
the family. Even though many different laws araaad to safeguard women, women
are not safe within her home itself. AlImost half loflia’s population is women and
without their wellbeing a country cannot progressiw

Gender equality is indeed a recent concept inalrahd the concept very
commonly associated with the huge gender gap icataun and educational outcome of
Indian women. Inside the household women are aiivays dominated by males in all
stages of her life. Outside the house, the sogefgndered and male dominated. Women
from disadvantageous social backgrounds and badkvegions face cumulative gender
discriminations.
3. Gender Equality: A Developmental Goal in India

To reduce this gender gap, it is important to iowprgender equality, and is in
agenda of the Indian Government. The NPE1986 ltasmamended for a gender sensitive
curriculum with a view to raise the status of wonignredesigning textbooks and other
materials in the school education (Borah 2018a)e Tdovernment along with
nongovernmental and international agencies has bemking towards progress of
women. After independence the constitution provided equality of all along with
special provision for women and children, the fjgars plans initiated from 1955 started
including enrollment of girls in primary school the agenda. Various committees on
women education formed by government initiativésitkle with the issue of huge gender
gap in education as pointed out by different corteag. Very recently a government
scheme called Rastriya Madhyamic Shiksha AbhiyaM3R) (Gol 2009) has been
launched to make secondary education accessildd.th aims to increase enrollment

rate at the secondary stage to 90 per cent aing &tigher secondary stage to 75 per cent
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by resolving gender and other socio economic hatrieducational backwardness is only
one part of gender inequality. In domestic spheoéslife, women faced lot of
discrimination, in the area of health, pregnan@amify property, marriageable age
women had to always depend on the decision of #ilesnn the family toil different laws
are enacted to safeguard women. India is the semmsti populous country in the world
and almost half of its population is women. Sincdependence, slowly and steadily the
academic scenario for women has been improvingédder, but not at par with men. The
fact that they are much behind men in all importaspects of life even though the
international agencies, governmental and non govental agencies (NGOs) have been
working towards gender equality.

Borah (2018b) recounts a few steps taken in Inov@ards integrating gender
equality in the development process of the counby—atifying the CEDAW in 1993,
India has committed to work towards women equdligyincorporating the principle of
equality in all important organisations of statecimaery like, law, policies, frameworks
etc; women oriented schemes started getting iatediinto the development process of a
country; women development has been integratedhén financial planning of the
government of India through five year plans thattst since 1951; where the effort was
to extend welfare schemes to the nook and cornéheofcountry through establishing
mahila mandals

The ministry of women and child development (MWCigs undertaken many
women empowerment schemes. The declining childraga (0-6 years) of India is a
concern with the government; according to 2011 eemsport, 918 girls are born against
1000 boys. To combat sex selective discriminatibrgid child, and the ministry has
recently initiatedBeti Bachao,Beti Padha@Ol, 2014)which meansto save girl child,
educate girl child and initiated campaigns fosthi

Borah (2018b) talks about a host of programme®takien by the government of
India “programmes like Support to Training and eoyphent Programmes (STEP), Rajiv
Gandhi Scheme for Empowerment of Adolescent GR&SEAG), Balika Samriddhi
Yojana (BSY), Kishori shakti Yojana (KSY), Workingvomen Hostels, National
Mission of Empowerment of WomenJjjawala for combating trafficking, Nutrition

Programme for Adolescent girls, Integrated Childtection Scheme etc. to name a few”.
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The author also refers to the schemes like “Swvagemti Gram Swarozgar Yojana
(SGSY), Sampoorna Grameen Rozgar Yojana(SGRY),r@leRural Sanitation mme,
Indira Awaas Yojana, National Rural Employmenta@untee Act (NREGA) Pradhan
Mantri Gram Sadak Yojana” and talks about govemmmolicies that promises to
protect women like “National Perspective Plan (1)98&tional Nutrition Policy (2001),
National Plan of Action for the Girl Child (1992-20), National Policy for the
Empowerment of Women (2001)”etc.

In the first five year plan (1951-56), a lot wbmen oriented schemes were
included, implementation of which continued tilletiplan. The third plan highlighted
women education. It is the sixth five year plan8Q®0) that focused intensively on
women development by giving importance on womentucation, health and
employment. The tenth plan (2002-07) shifted thevettgpment approach to
empowerment of women by introducing women’s compor@an. The next plan is
targeted at gender empowerment and gender equity rapasures like gender
mainstreaming and gender budgeting were undertakée. twelfth plan (2012-17)
accelerated a more inclusive approach for a fagtavth (Borah 2018b).

Nongovernmental organisations (NGOs) have beerkingin India to alleviate
rural poverty since the time of Independence. B@2&118b) says that these organisations
were “inspired by Mahatma Gandhi’'s ideology thaiselly worked with the state for
development of the people, mostly rural people’d ahe Self Employed Women
Association (SEWA) was formed in 1972 by Ela Bhatpaesident and these women
group started living by small scale business awd labour. “In contemporary times
there is a huge network of NGOs that is workingams women cause, but as Kilbey
(2011) has pointed out that fewer NGOs directly radsl gender based violence,
alcoholism or other strategic gender needs of wdr(i@orah 2018b).

The United Nations has extended their platforrmwook in India (UN India). The
UN India is working in India with a few specific g3 of gender equality and it is
working in education and employment sector by mgjgo carry out the Sarva Shiksha
Aviyan (SSA). There are eight important “MillenmuDevelopment Goals (MDGSs)”
undertaken by India in 2000 that was spanniogiredt 15 years (2000-2015), and the

“Sustainable Development Goals (SDGs)” that is @peicarried forward by the UN for
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another 15 years reflect gender equality as aniitapbgoal in the agenda. UN’s specific
and strategically planned gender mainstreamingrpromes integrates gender equality
in all policies ranging from local to central (Bara018b).

United Nations Development Programme (UNDP) is lab@ network for
development that has been working since 1965. #istss nations in sustaining
development in many critical areas apart from kegphe statistics of development by
publishing reports on human development every ggee 1990( Borah 2018b).

Human Development Index (HDI) is used to measureoantry’s human
capabilities. Since 1995, it has started assesairguntries performance in gender
equality by measuring “Gender Related Developmerdex” (GDI) and “Gender
Empowerment Measures” (GEM). These social indicat@ssess growth and
development in many important areas of life and gara them with other countries in
the world. Since 2010 “Gender Inequality Index” iGhas been added to the list to
measure gender inequality of a country (Borah 2D18b

The World Economic Forum (WEF) is an independemtlyband it has been
working since 1971 towards advancement of glob&lepreneurship, economic growth
and equality. It takes initiative in areas of edimg gender and work and monitors
progress by analysing data in these spheres ams@mseand publishes the data every
year. From these types of records of assessmampacative analysis of gender equality
of a country can be understood against a globalsste
4. Measuring Gender Equality of India

Gordon (2017) analyses the latest global genderegort 2017, published by the
WEF to say that it will take at least hundred yearslose the gender gap if the progress
is going at the current pace; the increasing inkgua due to the widening gender gap in
workplace and political participation; and commetitat the year 2017 has seen the
worst global gender gap!

To understand the current scenario of gender g@gualindia, and to know about
women’s status, it is important to analyse theaaodicators of gender development for
India. The gender gap index shows women’s perfoomarot only in education but also
in many other aspects of their life the global gangap index is “a measure of gender

equality” initiated in 2006. The methodology of reaeement includes calculation of
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gender gap between men and women of a countryunifi@portant areas such as health,
education, political empowerment and economic p@diion. In 2006 India’s rank was

98, (WEF 2006) but in the year 2017, it has slipped 08, showing a big concern for

gender equality. The gap between men and wometdsming in India. Global scenario

for women is also not encouraging; however, lastyears show some progress for India
in few areas. The table 2.1 compiles data publishéde WEF's annual report for global

gender gap for the years from 2014 to 2017.

Table 2.1 Global gender gap index of India 20147201

Year 2014 2015 2016 2017
Number of countries 142 145 144 144
included

Rank and Score Rank Scofe Rapk Scpre Rank Scorek Racore
Overall Index 114 0.646 108 0.664 87 0.683 108 /66
Educational 126 0.85 125 0.896 113 0.950 112 0.952
attainment

Health and survival 141 0.93)7 143 0.942 14p 0.9421 1) 0.942
Political 15 0.385| 9 0.433 9 0.438 15 0.4p7
empowerment

Economic participation+ | 134 041 139 0.389 136 0.408 139 0.376
opportunity

Source: Compiled from global gender gap repord2@015, 2016, 2017, WEF

The index is expressed in scores, when it reathésdoes mean that there is
equality between the sexes. Below 1, the scores imeguality. Woman’s labour force -
participation and political participation is verpagr for India in 2017 and has further
dropped than the previous year. In 2016 India’k nanpolitical participation was 9 out
of 144 countries, whereas in 2017 it has slippetitoEducational attainment has some
success, health sector dipped to one positiontti@previous year.

To assess the inequalities more in-depth, Gllyaisawould help. Gll as defined
by the UN, measures inequalities in three differaspects that seem to affect
development of woman. These are reproductive hdéladthcombines maternal mortality
rate and adolescent birth rate; empowerment whidaiculated based on proportion of
parliament seats and some secondary educationecambmic status which is calculated

based on labour force participation rate. Sincedgerequality is all about equal
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participation of women in all the important aspeofslife at par with men, it is

worthwhile to see and compare women’s performambe. table 2.2 is compiled from

UNDP’s “Human Development Report 2016: Human Depelent for Everyone.”

Table 2.2 Gender inequality index of India for 2016

Gender Inequality Maternal Adolescent | Share of Population with at Labour force

Index of India mortality birth rate seats in least some secondary| participation rate.

2016 ratio parliament | education (% ages 25| (% agesl5 and

and older) older)

Value Rank (deaths (births per (% held Female Male Female] Male
per100,000| 1,000 ( ages by
live births) 15-19) women)

2016 2016 2015 2015 2015 20051 2005-2015] 2015 2015

2015
0.530 125 174 24.5 125 35.3 61.4 26.8 79.1

Source Compiled from gender inequality index 2016, UNDP

Table 2.2 shows India’s recent status in termgesfder inequality. The overall
inequality index is 125 in 2016, which were 130 fhrevious year according to the
human development report of 2015. Adolescent btk decreased to 24.5/1000 from
32.8/1000 of previous year. Maternal mortality rdtas also decreased. So the
reproductive health of an adolescent girl in Ingighin the age bar of 15-19 has
improved to some extent. When it comes to polite@apowerment, there is not much
progress. Number of girls receiving some seconeédrycation has increased by 7.3 per
cent, but the ratio is still very less when compate boys. Female labour force
participation shows disappointing result as it tasie down by 0.2 per cent.

Gender gap persists to a large extent even tdfaynen started contributing in
the work force since long, but the outcome and esxdment has not been at with men
from any angle. The situation is not satisfactowgre in advanced countries like the
United States. Kelly (2016) has explained the reseanario in the United States where
women’s work is still considered within the framewof a segregated labour market and
it is still in deplorable condition as working ctkawomen are segregated both horizontally
and vertically. Majority of women are still in @@ng jobs, mostly dealing with lower

classes students of schools. Even if women arerimesgood positions, the top positions
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are occupied by men, women are usually “lower dtivenscale or career ladder” (Kelly

2016, 14).

A country’s HDI shows a composite index of a fempbrtant dimensions of life

as define by the UN. These are called human catedjland calculated in terms of a

long, healthy life, knowledge and a decent stana@&id/ing. The latest report prepared
by UNDP in 2016 for the year 2015 shows India’s Hank as 131 out of 188 countries.
The previous year it was 130. In 2015 India’s raskhird among the South Asian

countries and second among the BRICS countries;hMmieans a good progress since

previous years. India comes under medium categorguntries now, a huge leap indeed
since 1990.
GDI indicates the gender gap in all these thregedsions of human capabilities

mentioned in HDI. The table 2.3 is compiled from DINs data on gender development

index 2016.
Table 2.3 GDI of India for the year 2015

GDI of | HDI of India Life Expected Mean Estimated

India in expectancy at Years of years of gross national

2016 birth schooling Schooling income
per capita

Value Value In years In years In years 2011-present
(PPP)($)

female | male | female male female male female ale alerm male
0.819 0.549 | 0.671] 69.9 66.9 11.9 1113 4.8 2 2,188,897

Source: Compiled from gender development index620NDP
Note PPP= Purchasing power parity

Table 2.3 shows a persistent gender gap in ellpdwameters of assessment

except life expectancy at birth. Mean year of sting and per capita income shows a

vast gender gap. There is a huge male-female digparall walks of life that still exist

in India.

The point of mentioning these numerical data j@rig to gender equality index

is to have an assessment of the condition andsstdtwomen at present in India with

comparison to the male counterparts. There is pssgfor women but much more is

expected in this regard.
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5. Gender Sensitive Education

To increase gender equality, gender sensitive ¢iduce required. Education is
important for all, and especially required for wome develop themselves, others and
the country. But education should be gender s&editi promote goal of gender equality.
An educated woman is much more aware of her rigimd duties, her health and
wellbeing, can take better care of her and famMahatma Gandhi always advocated for
women education as he thought that women are apetenmt as men and given the
opportunity women can be equal to men. Unfortugatebmen are not getting equal
status and position in the society. After indeparue, the constitution of India provides
equal opportunity to all in education and employtmeé&ifforts are on to reduce the gender
gap in literacy and due to the various projects @olities, a steady increase in enrolment
of children at all stages is seen. The Indian etilbicaystem, through various committees
persistently working towards the education of al@idwith special emphasis, education
of girls and other disadvantaged and marginaligadiens of the society. The national
curriculum frameworks are giving guidelines in tdeection of preparing syllabi,
academic materials and textbooks from time to time.

The National Committee on Women Education (NCWE] 959 pointed out the
differentiated curriculum for boys and girls introxd by the Hartog committee and
recommended for establishing parity between thecatthn of boys and girls and
suggested for co-education up to the middle-schHoatl,a separate curriculum for girls
and boys was suggested at the high-school levell@h1990). In 1961 the National
Council of Educational Research and Training (NCEER&s formed by the Government
as an autonomous body to advice the union and gtaternment on formulation and
implementing school education. Since then the NCERS been formulating national
curriculum frameworks, advancing the goal of unsatrprimary education preparing
textbooks and other materials. Tilak (2007) ackmulgkes the critical role taken by the
Kotheri commission (1964-66) for a “comprehensind &olistic development of India”,
the commission laid stress on spending a largegotion of India’s Gross National
Product (GNP) on education and recommended tmmamon public education system
and formulation of a National policy on Educatidh.also laid stress on women’s

education. Based on it, National Policy on Educati®68 was formulated; it called for
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equalisation of educational opportunity for allcluding compulsory education for
children up to 14 years of age.

A key element of the National Policy on Educatid®86 (Gol 1986) is that
gender concerns seem to find a place in acadenueasours. It recognises that
admission and retention and academic achievemégigdowere a problem to deal with,
more so in the case of girls from socially disadageous communities and from rural
areas and villages. It lays stress on “removaligiatities” and to “equalise educational
opportunity” to all. However, efforts were madentake the universal primary education
a reality in India

Ghosh (2013) recounts the contribution of The RighEducation Act (RTE)
implemented by the government in 2010 that madenehary education free and
compulsory for all children in a neighborhood sdhqwior to that, District Primary
education Projects (DPEP) of the government ofdmavested significantly towards this
with some success in Madhya Pradesh, Andhra PradediHimachal Pradesh etc.

Sarva Sikha Aviyan (SSA) also known as EducationAll (EFA), a flagship
project of the Government had spread its wings anynnook and corners of India.
Bridging gender gap and all social category gagdncation at the primary level by
2007, and elementary level by 2010 was in agendth@fSSA. The programme has
achived considerable success in raising enrollraedtretention of girls in many states of
India like Bihar, Haryana, West Bengal, Rajasth&mn # is a success to bring down
dropout rate in many places, the schemes like raidrdeal, free books and uniform etc.
helped retaining students (Gol 2010). But any ptabe successful, people’s awareness
and participation is must—a fact that has beenrgbdeby Srinivasa Rao (2009) who has
carried out a case study in a tribal area of th& Eadavari district of Andhra Pradesh,
only to find out that community participation isryelow and the schools lack basic
infrastructural facilities.

It is true that today school going populationstbe rise. But the schooling is not
a process of numbers or quantity. Quality of edooatloes always matter. Quality of
education may not increase with mere access toologoBut a look at the literary rate
might give a fair idea of literacy. Since indepemcks from 1951 every 10 years census

data of the government of India has been tryinméasure the progress of the countries
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in different field. India’s literary rate is 74.0der cent by 2011 and literary rates of
female are 65.46 per cent against male literary o&t82.14 per cent (Gol 2011). As a
whole, it indicates progress since 2001, but gf@hder gap persists along regional
variations. While Kerala is having the highestrhgy rate of 94 per cent, Bihar is having
the lowest with just 71.82 per cent. Rajasthanthadowest female literary rate as only
52.7 per cent according to 2011 census data. Pableshows literary rate of India along
with male-female gap (gender gap) in literacy frd®b1to 2011. The data is compiled by
the National Commission on Population, MinistryH#alth and Family Welfare in 2016.
Table 2.4 Literacy rate in India: 1951-2011

Year Male Female | Gender gap in literacy
1951 27.16 8.86 18.30
1961 40.4 15.35 25.05
1971 45.96 21.91 23.98
1981 56.38 29.76 26.62
1991 64.13 39.29 24.84
2001 75.26 53.67 21.59
2011 82.14 65.46 16.68

Source: Compiled from Gol 2016

The data excludes Assam in 1981 and Jammu andasi1991. The data till
1971 relate to age five years and above, whereas 41981 it relates to age seven years
and above. Since 1981 the gender gap in literatey isadecreasing steadily which is
obviously a positive sign towards gender equabBiyt an overall analysis shows women
collectively has not progressed much since 195Invwgender gap in literacy was 18.30
and in 2011 it is 16.68. During this period, itti@ male literacy that is increasing at a
higher rate. Nonetheless, gender parity in primavel of enrollment is almost achieved
in India. But same is not true in secondary antatsr levels; moreover, in college and
postgraduate levels girls’ enrollment in scienckjestts and engineering courses are
lower than that of boys. Since independence thasleen progress, but if compared

globally or compared with BRICS courtiers, the pess is not at all satisfactory.
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Within India, there are inter-state variatiomsgional variations and inter -
community variations. The world economic forum’pog for the year 2014, India’s
global gender gap in educational attainment isdr2éng 142 countries. Kingdon (2002)
opines that gender gap in education in developmutries can be partially explained on
the basis of girl's differential treatment in th&ra household allocation of education.
This is again because of the patriarchal attitddée society where male legacy is given
priority not only in education, but also in all etls important aspects of life.
Ramachandran (2003) observes that the genderorgdati the family, community and in
the society significantly influence girl’'s capacity access education and other facilities.
The author also says that the emergence of sclgoa$ira standard social norm, accounts
for the wide regional and communal difference aint ¢pave to face three major issues
within the school process-systemic issues, corgrdtprocess, and economic, social and
cultural issues.

There are a few factors that affect girls in ast®s education. Girls from poor
families and backward communities have more prollemccessing school, neither do
they have educated parents to push them forwatpingeparents at household work is
traditionally belong to the girls, in school thedagogy, the curriculum, the textbooks
content and other infrastructural facilities do soit the needs of the girl child. These are
some of the common factors and issues regardingdioeation of the girl child. The
NCERT has been preparing national curriculum fraor&s/ and reviewing them to make
it more inclusive with the changing demands of soeiety. But the NCERT has been
criticised for not been able to implement meanihghud purposeful programmes, and of
neglecting the most important task of educatiorabnstruction (Aggarwal, 2000). The
textbooks materials contain traditional stereotypes there is lack of women role
models in it. Blumberg (2007) said that the geraas in textbooks is like a rock in the
road to gender equality in education and it is fawore widespread geographically;
however, educationist all over the world has begng to expose these biases by content
analysis and other methods, starting from aroungD49n the US. Promoting gender
equality in education by removing gender dispagittea goal of EFA, MDG, Dakar goals
and SDG.
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Ministry of Women and Child Development and Minygsbf Human Resource
Development of the government of India have beerrkiwg towards women’s
development in general and women’s education itiquéar. A joint Initiative of both,
“Beti Bachao,BetPadhao” (Gol 2014) (Save the girl child, Educdte tgirl child)
scheme has been working with an objective of ptwigcsex selected abortion of girl
fetus, and education of the girl. In India, theladlsex ratio (0—6 years) has dropped from
927 in 2001 to 918 in 2011 (Gol 2011) accordingcemsus report. This scheme is
intensified in gender critical areas to mobilise #Bociety to save and educate the girl
child. The human resource development ministrgaading the number of educational
institutes and offering fellowship for SC/ST andheat minority groups, to single girl
child in higher education. To attract women in egsh programmes there are facility for
transfer with husband, maternity leave, buildingtbets for girls etc are some of the
provisions. The department of school education lgedacy of the Ministry of human
resource development takes care of primary andhslacy education in the country along
with adult literacy.

6. Gender Equality: The Feminist Perspective

“One is not born a woman, but rather becomes -ottese powerful words by
Simone de Beauvoir from her famous ba®&cond Sexan define feminism in one
sentence (Beauvoir 2011, 330). Feminist ideolodfeidi within different feminist groups
themselves, but all of them believe that women given a secondary or subordinate
position in the world and this inequality is degted in the fabric of the society where
men are given a superior position.

The women movement had its roots in the early womevement around 1870s
in the West for women’s suffrage that claimed eqigiits for women. While it took lot
of time, till 1965 for the United State to get umisal suffrage, women had already
started moving out of their house to public plakkes clubs, coffee houses and started
enjoying life beyond their family life; the proces$ gaining suffrage gave women all
over the world a broader enlightened context to geenselves that worked as a
foundation to develop new attitudes. Till then themen movement had been passing

through many phases till the contemporary timesa(Ry992).
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The origin of feminist scholarship dates back tofarsback as 1792, with the
publication of famous book Vindication of the Rights of Wom@#Nollstonecraft 1992).
In this book, the author has dissected variousestaf a woman'’s life which is always
under the domination and authority of man. She asksen to be strong, both mentally
and physically in a male dominated world.

After almost one and a half century, in 1929, \irg Wolf published her famous
book A Room of One’s OwfWolf 2002). The author expressed the need of okwaie
time for a woman. Women also have to enjoy privaeg time for them to do academic
works. This book is said to have influenced the rggeiece of second wave feminism.

Another milestone in the development of feminideology is Beauvoir’s
controversial book th&econd SexBeauvoir 2011); published originally in French in
1949, this book bared open women’s subordinatetiposn the society. Much later in
1963, Betty Friedan’s famous book tkReminist MystiqugFriedan 2013) seemed to
answer a women'’s question as to why most of thesdwives in post second world war
America is not happy, what is that they need ajpam husband and children, the answer
was what the feminist all over wants, the freeddrane’s own, something of one’s own.

By 1970, in theSexual PoliticgMillet 1970), Millet questioned the great literary
canon which was predominantly male dominated witAximum numbers of male
authors; criticised it for their sexiest view onmwen. So the feminist scholarship began
to grow in volume, initially questioning women’sl@oand position in the society and
gradually expanding to embrace all facets of woméife. With all this, simultaneously,
the first wave and second wave feminism and fernagsvism started to spread all over
the world, acquiring different regional colours amekertones. Now Women Study as a
separate discipline has established itself to stwdynen’s experiences and women’s
integration in different disciplines of society lnding policies.

For the liberal feminists, gender inequality isated by the society— a fact that
has been accepted now by all feminist groups; émeirfists also believe that women
should be entitled to all the rights and educatiopportunity on par with men. A change
of status for women requires for breaking off treumdaries of social discrimination.
Feminist are persistently concerned with understanthe existing gendered relations of

power and addressing the ways to be equal with rS8enthe ideological war of the
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feminists are to combat gender inequality by apgylifferent strategies, because the
feminists recognise that the power relations ageaimed in the fabric of the society to
such an extent that establishing gender equaligdsieto be magnanimous in all
capacities.

Discrimination of woman limits and restricts a wamto realise the full potential
of education or worth, a fact that has been obsebyeKabeer (2005) that, the society
sees a Qirl's education in terms of equipping leebé a better wife and mother or
increasing the chance of getting a suitable husbdmese social inequalities are
“reproduced through interactions” within the schagkstems; the curriculum content
showing gender stereotyping portrays women asnigascondary, inactive individual,
the policy makers often like to see the benefitediicating girls and women in terms of
improving familial responsibility, rather than peepg women for more equal places in
the economy and in the society; the curriculumsduat recognise the fact that more and
more women are entering the labour market everyidaleer 2005).

During the pre-independence India, women were aagaad by anti imperialist
ideology to fight against British imperialism andcartain section of the women got
influenced by the women movement in the west aadext to emphasis the principle of
gender equality (Mazumdar 1999). This can be seam the fact that by 1930 there
formed many women groups as John (2000) pointsppatminent among those were All
India Women’s Conference (AIWC) in 1927 founded Mwrgaret Cousins, an Irish
feminist; the Women India Association (WIA) havilfghnie Besant and alike for
working towards women cause; and the Nationaln€Cbwf Indian Women (NCIW) in
1925 and Sarojini Naidu who presided over the ImdN@ational Congress (INC) in 1925
etc. famously demanded for women patrticipationahtigs and voting rights; from the
1930s these women groups were seen with lot ofies till 1950, when the Article 326
of the constitution of India granted universal adidnchise (John 2000).

It was a fact that women’s socio-economic positionthe society was very
distressful and it is still the same for the majoriThe post-independent India observed a
big gender gap in education. The Government ofalsdiowards EqualityReport 1974
presented a comprehensive report on the socio-egonmnditions of women in India.

The report recommended many social changes thategessary for women concerning
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law, age of marriage, registration of marriage, gowvdivorce, laws related to family
court, and education for development of women ohidrand said that changes in social
attitudes are necessary which cannot be broughitateoy rapidly. The guiding principle
and criteria of the report say that “We believet tbquality of women is necessary not
merely on the grounds of social justice, but asgidcondition for social, economic and
political development of the nation” (Gol 1974, &he report also said that it is not
possible to remove these inequalities for womery @d a large population of men,
children, and adults are also facing inequality einén exploitative system. But
nonetheless, the report was able to shatter a fgthh Bnd taboos associated with the
Indian society as Mazumdar (1999) observes, al #ucounts for the birth of Indian
Association of Women Studies (IAWS ) in 1982 asesrch unit of women’s studies
came up in SNDT university Mumbai in 1974, the IGSS&arted sponsoring different
research programmes on women'’s lives, the naticmaderences on women movement
1980 in Mumbai (Bombay) and the national conferenneWomen Studies 1981 in
SNDT University got support from government andigmvernmental organisations that
paved the way for establishing women study as aiplise to study women’s
experiences and role in the society. Th® fize year plan (2012-2017) guidelines direct
the UGC to expand the programmes of study and dgdadlding of women managers
in higher education.

Another important document that reflect the cowoditiof women in India, as
(Spodek 1990) points out, th&hramshakti Reportprepared by the committee
commissioned by the government of India and chabgdEla R. Bhat. The report
attracted the attention to the 100 million workiwgmen in India’s unorganised sector
and their pitiable working conditions. It was releshthat almost 60 per cent women
were working for their family’s bread and buttegt ythey were lowly paid; woman’s
work is not even recognised as “work” either by wwman or by the society, a woman’s
work is not valued by print or electronic mediajtimer by the school textbooks that
always show women in household work. However tip@nerecommended and aroused

consciousness rising on women issues in India aldtigmany other suggestions.

The policy makers have been doing their job bfed#nt policies and law making

that ensure protections of women, from domestidewice, dowry, rape, gang rape and
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such type of violence, women’s property rights saéeguarded, women have authority
over her reproductive health and rights, womenpaiodected at her workplace. But lot
more needs to be done as these laws and acts hagste women's life safe and
comfortable only to a certain extent, as has beem $n the society today. Women are
still denied equality. Women are still not allowedide many religious places, women
are still doing the invisible work of housewivesinmber of women is still less in higher
education than men, women are still less in nuntb@&ontraditional kinds of vocations
as men are today. To achieve gender equality ék@ance women empowerment. The
UN Women visualises the world as planet 50-50 b302&nd asking all the governments
to step up their commitment towards the cause ndgeequality.
7. Gender Equality: The Human Right Perspective

The universal declaration of human rights by theité¢h Nations General
Assembly in Paris on 10 December 1948 declaredhieaiundamental human right to be
universally protected. It proclaimed that everyaentitled to all the rights and freedom
set forth in the declaration. In this connectiorgttithger (1993) has pointed out to the
time of the second world war, when the equalityMeein the sexes had been recognised
as a fundamental principle of human rights whenynaomen came forward to aid the
wounded soldiers in the battle field; equal treathd both the sexes should be the norm
of the society. In 1993, the UN Conference of Haonkights was held in Vienna to
confirm for good that women’s rights are human tsgfUN 1993). It was a necessary
step in recognising the rightful claim of one haffhumanity who is women; it drew
attention to the relationship between gender anchadmu right violation. Obviously
women’s rights are now recognised as human rightse following year, the
International Conference on Population and DevelmnfUNFPA 1994) held in Cairo
stressed about the reproductive rights of womematuright approach embraced gender
equality as necessary for a sustainable developwfetite society. Bunch (1990) has
pointed out that violation of women human righte aistinctly connected to being
female as women are abused and discriminated agairthe basis of gender, which is a
great challenge to the field of human rights toddynch also opines that human rights
are still considered to be more important than womeghts as politically constructed

patriarchal interest, ideology and institutionse atill operating in the society today and
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that is why human rights needs to be more resperisiwomen today. Gender equality is
not just a constitutional right, but also a humeyht; a core ingredient of social justice,
positive and it is also a significant charactetisti democracy.

Wilson (2003, 4) has offered a human right framdwa education to promote
gender equality, saying that achieving gender parieducation is just one step towards
gender equality; parity is a quantitative assessmhile equality is a qualitative, hence
human right protection of gender equality in ediacatalls for an “conscientious effort
to redress inequality, as it exists.”

Chanana (2008) has examined the primary edueatsrenario of women in
India from a human rights perspective and findg tpaverty and gender are the main
parameters of denial of education” along with “secultural biases and emphasis on
domestic role” work against women education. Muibreis required in this direction to
make human rights of women in education a realifyanana 2008, 342—-343)!

8. Summing Up

Lack of education denies many things to individubick of education is directly
proportionate to lack of awareness which in turases disempowerment. Any policy, act
or programme to be successful, the basic awarearesdasic education is required. In
this respect, education in a gender sensitive sathe only solution to decrease the
gender gap in academic achievement in India orny @her place. In a developing
country like India, the further development of ttmintry depends on the development of
women along with men. For that to happen, gendesittee education is required from
the entry level. It is only when the gender eqyaig achieved, the women will be
empowered in the true sense and the world will Ipdaae for all both male and female
alike. According to a recent estimate of 2018, dnldas more than 25.44 per cent of its
total population is under 14 years of age andl@@er cent is the age group of 15-24
years (World Demographic Profile 2018). It only medhat the highest group of people
is receiving school education right now who is gpio be the future citizens of this
country. What is being learnt in the school in foofrknowledge is of utmost important
for a gender equal society.

There is a serious need for proper implementaifdhe policies and programmes

for a gender equal society in India. Within the ipplmaking, the academic policy
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making is more important as it can help reduce gegdp in educational achievement.
From the grass root level (i.e. school level) stiwuld be a priority in India for a better
future.

References

Agarwal, J.C.2000Educational Reforms in India for the 2Century Delhi: Shipra Publication.

Bachelet, Michelle. 2010. “Women'’s rights are HunRights.”In Achieving Gender Equality,
Women’s Empowerment and Strengthening DevelopGuayeration: Dialogues at the
Economic and Social Council6—-20. New York: UN.

Beauvoir, Simon de. 201The Second SeXranslated by Constance Borde and Chevallier M.
New York: Vintage.

Blumberg, Rae Lessor. 2007. “Gender Bias in thetdaoks: A Hidden Obstacle on the Road to
Gender Equality in EducationPaper commissioned for the EFA Global Monitoring
Report2008, Education for all by 2015: Will we radtk UNESCO/ IBE 2007.

Borah, Ainu. 2018a. “Portrayal of Women in High 8ohEnglish Literature: A reflection of
Society” Literary Herald 3, no.5:377-383.
http:/tihjournal.com/uploads/products/51.ainudioarticle.pdf accessed on 4 March
2018.

Borah, Ainu. 2018b. “Gender Equality and its Sotmalicators"The Research Journal of Social
Sciences9, no.3 (March): 4-10.

Bunch, Charlotte. 1990. “Women’s Rights are HurRaghts: Towards a Re-Vision of Human
Rights.”Human Rights Quarterl§2, no. 4 (November): 486-98.

Butler, Judith. 2004Undoing GenderNew York: Routledge.

Chanana, Karuna. 2008. “Gender Inequality in Pyng&chooling in India: The Human Rights
Prospective.” InWomen Studies in India: A Readedited by John, Mary, 336-343
India: Penguin Group.

Commision on the Status of Women. n. d. http://mmvwomen.org/en/csw accessed on 4 July
2015.

Durest-Lahti, Georgia. 2008. “Gender Ideology: ®ldme’s and Feminism.” IRolitics, Gender,
and Concepts: Theory and Methodologglited by Gary Goetz and G. Amy Mazur, 159—
92. UK: Cambridge University Press.

Frieden, Betty. 2013[he Feminist Mystiqu0" Anniversary Edition, New York: W.W. Norton.

Ghosh, Suresh Chandra. 2000e History of Education in Modern India 1757-198&w Delhi:
Orient Longman.

Gordon, Shara. 2017. “Global gender gap will th&8 years to close, says WEF study.”
The Financial timeslNovember 2017, The Financial Times Limited: Lond

Government of India. 1968lational Policy on Education 196Ministry of Education, New
Delhi.

.1975.Towards Equality: Report of the Committee on tlaustof Women in IndidNew
Delhi: Ministry of Education and Social Welfare.

68



http://pldindia.org/wp-content/uploazid1 3/04/Towards-Equality-1974-Part-1.pdf
accessed on 4 February 2016.

.1986.National Policyon Education 1986New Delhi: Ministry of Human Resource and
Development.

.2009. “Rastriya Madhymik Shiksha Abhiyan: Oview.”
http://mhrd.gov.in/rmsa_integrated accessed ondwehber 2017.

. 2010.Evaluation Report on Sarva Shiksha Abviyidaw Delhi: Planning Commission

.2014.Beti Bachao, Beti ParadNew Delhi: Ministry of Women and Child Development.
http://www.wcd.nic.in/bbbp-schemes accessed dunlyt2015.

. 2011 .Census of IndiaNew Delhi: Ministry of Home Affairs.

. 2016 Literary rate in India: 1951-2011. National Comm@son PopulationNew

Delhi: Ministry of Health and Family Welfare.
http://populationcommission.nic.in/content/933_ltetacyRate.aspx accessed on 14 July
2015.

Heittinger, Alena. 1993Women’s Equality, Demography and Public PoliciesCAmparative
ProspectiveNew York: Palgrave.

Indian Association of Women Studies.2013. “Abost” Last modified 2013.
http:/www.iaws.org/ accessed on 4July 2015.

John, Mary E. 2000. “Alternative Modernities? Restions and Women’s Movement in 0
Century India.” Economic and Political WeekBp, no. 43/44: 822—-829.

Kabeer, Naila. 199/Reversed Realities: Gender Hierarchies in Develapni@ought.London:
Verso.

. 2005. “Gender Equality and Women’s EmpowerméntCritical Analysis of the third
Millennium Goal.”Gender and Developmeh8, no. 1 (March): 13—-24.

Kelly, Jane. 2016. “Gender and Education: changkcamtinuity.” In Education, Equality and
Human Rightsissues of gender, ‘race’, sexuality, disability asatial class edited by
Cole, Mike, 7— 21, Oxford: Rout ledge.

Khullar, Mala. 1990. “In Search Of ‘Relevant Eduoat” Sociological Bulletin39, no: no. 1/2
(March-September): 147-65.

Kilby, Patrick. 2011.NGOs in India: Women’s Empowerment and Accountgbiliondon:
Routledge.

Kingdon, G. Gandhi . 2002. “The Gender Gap in Etiapal Attainment in India: How much can
be explained?The Journal of Development Stud8% no. 2: 25-53.

Lindsay, Linda L. 2016Gender Roles: A Sociological Perspectiy8ixth edition) London:
Routledge.

Mazumdar, Vina. 1999. “Political Ideology of WomerMovement's Engagement with Law.” In
Endangering Law: Essays in Honour of Latika Sarkedited by Amita Dhanda and
Archana Parashar. Lucknow: Eastern Book Company.

Millet, Kate. 1970Sexual Politicslllinoise: University of Illinoise Press

Mitchell, Andrew. 2010. “Women Empowerment: Lynchpif Development goals.” In
Achieving GendeEquality, Women’s Empowerment and Strengtheningibpmnent
Cooperation: Dialogues at the Economic and SoCialincil,21-24. New York: UN.

69



NCERT. 2005National Curriculum FrameworkNew Delhi: NCERT.
. n.d. “About Us.” https://ncertbooks.ncertvga/login accessed on 5 July 2015.

Ramachrandan, Vimala. 2003. “Gender Equality indation in India.”"Paper Commissioned for
the EFA Global Monitoring Report 2003/fhe Leap to Equality.

Ryan, Barbara. 199ZFeminism and the Women’s Movement: Dynamics of @ham Social
Movement, Ideology and Activishbew York Rutledge.

Showalter, Elaine. 1981. “Feminist Criticism in \8&kness."Critical Inquiry 8, no.2, Writing
and Sexual Difference (winter): 179—205.The Ursitgrof Chicago Press.

Spivak, Gayatri Chakravorty.1988 Other Worlds: Essays in Cultural Politiclew York:
Routledge.

Spodek, Howard. 1990. “Shramshakti: Report of tridshal Commission on Self Employed
Women and Women in the Informal SectorEconomic Development and Cultural
Change38, n0.4:896-901.

Srinivasa Rao, Vasanta. 2009. “Lack of CommuniytiBipation in the Sarva Siksha Abhiiyan:
A Case Study.Economic and Political Week#4, no.8 (February): 61-4.

Tilak, J.B.G. 2007. “The Kothery Commission and dfining of Education.’'Ecomonic and
Political Weekly2, no. 10 (March): 874-882.

United Nations.n.d. “Key conference outcomes omduu rights”
http://www.un.org/esa/devagenda/humanrights.htoéssed on 16 June 2015.

United Nations Development Programme. 2(H&man Development Report 2015: Work for
Human developmeniew York: UNDP.

http://hdr.undp.org/sites/default/files/2015 humadevelopment_report.pdf

accessed on 5 June 2016.

. 2015. “Gender Inequality Inde¥iluman Development Reports 2015: Work for Human
DevelopmentNew York: UNDP.
http://hdr.undp.org/sites/default/files/2015_humdevelopment_report.pdf accessed on

5 June 2016.

. 2016. “Gender Development Index (GDHuman Development Reports 20Human
Development for Everyondew York: UNDP. http://hdr.undp.org/en/compositBiG
accessed on 5 June 2017.

. 2016. “Gender Inequality Inde¥luman Development Reports 2016: Human
Development for EveryonBew York: UNDP. http://hdr.undp.org/en/compo<a#/
accessed on 5 August 2017.

UNFPA. 1994. “The International Conference on Papah and Development.
https://www.unfpa.org/icpd accessed on 5 Juri&20

United Nations in India. n. d. “Gender Equalitydarouth Development”
http://in.one.un.org/gender-equality-and-youtha@lepment/ accessed on 4 June 2016.

UN Women. 2016. “UN Women launches flagship progre initiative, Making Every Women
and Girl Count.” http://www.unwomen.org/en/newsrsts/2016/9/un- women-
launches-flagship-programme-initiative-making-eveoman-and-girl- count accessed
on 4 December 2016.

.n.d. “A Brief History of the CSW.” http://wwwnwomen.org/en/csw/brief-history
accessed on 15 August 2016.

70



West, Candace and Zimmerman, D. H. 1987. “Doingndee” Gender and Societ§, no.2
(June): 125-51.

Wilson, Duncan. 2003. “Human Rights: Promoting GamEquality in and through Education”.
Paper Commissioned for the EFA Global Monitoringp&¢ 2003/4 The Leap to
Equality.

Winkler, Celia. 2010. “Feminist Sociological Thgdrin Historical Developments and
Theoretical Approaches in Sociolodgl.2, edited by Charles Crothers, 47-69. UK:
Eolss Publishers.

Wollstonecraft, Mary. 1992A Vindication of the Rights of WomablK: Penguin Books.
Woolf, Virginia. 2002. A Room of One’s OwnUK: Penguin Books.

World Demographics Profile 2018. 2018. Last madif20 January 2018.
https://www.indexmundi.com/world/demographics_peofitml accessed on 5 February
2018.

World Economic Forum. 2006. “Global rankingsGlobal Gender Gap Report 200&eneva:
WEF http://www3.weforum.org/docs/WEF_GenderGap dre2006.pdf accessed on 5
July 2015.

2014. “Global rankings, 2014.Global Gender Gap Report 20145eneva: WEF
http://reports.weforum.org/global-gender-gap-ré@814/wp-

content/blogs.dir/60/mp/files/pages/files/gggr-2Qable-3.pd accessed on 4July 2016.

2015. “Global rankings, 2015.Global Gender Gap Report 201%5eneva: WEF

http://reports.weforum.org/global-gender-gap-réq@2015/the-global-gender-gap-index-
results-in-2015/ accessed on 5 June 2016.

. 2016. “Global rankings, 2016.Global Gender Gap Report 201&eneva: WEF.
http://mww3.weforum.org/docs/GGGR16/WEF_Global _@e&n Gap Report 2016.pdf
accessed on 4 January, 2017.

. 2017. "Global rankings, 2016.Global Gender Gap Report 201Geneva: WEF.
http://www3.weforum.org/docs/WEF_GGGR_2017.pdfessed on 7 December 2017.

Zinsser, Zudith P. 2002. “From Maxico to Copenhag® Nairobi: The United Nations Decade
for Women, 1975-1985Journal of World Historyl3, no.1 (spring): 139-168.

71



Chapter-3
Review of National Curriculum Frameworks and GenderEquality in

English Language Textbook
“One child, one teacher, one book and one pen ¢emge the world”.
(Yousafzai 2013)

The present chapter seeks to review the Nationafictilum Frameworks for
school education in India since 1975 with a spewfdrence to the latest framework of
2005 from the angle of gender inclusivity and thephasis given in the language
learning. It outlines the importance given in thgeatives for attaining equality in the
educational process. The present educational syditaws a lot from the National Policy
on Education 1986 (NPE1986) which claims to raise status of women through
education. The concept of education for equalityinather words education for gender
equality is a universal concept now, and how faisiincorporated in the curriculum
needs to be examined in the present study by ré@wietihe concerns of the National
Curriculum Framework 2005 (NCF 2005) for it.

The NCF 2005 cannot be viewed in isolation fromdarlier counterparts which
came out in the years 1975, 1988, 2000 and 200& any other process, it is also a
process definitely intended for up gradation antkgration of different elements of
education. Richmond (1971) defines the process wfictlum development as a
fundamental recasting of the educational procedschwis much more than spring
cleaning of existing syllabus. School educatiorats important part of the education
system and it should get special attention fromgblkcy makers. To review the entire
frame-work is a herculean task. Moreover, the prestudy requires looking at the
framework from the epistemological point of view ggnder since gender concerns are
needed to be viewed as an important concern adhety today and integration of it to
any document or policy makes it gender sensitiveelhfurther contributes towards an
egalitarian society. In this point, it is necessayyremember that policymaking alone

does not help unless it is properly implemented.
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1. The Background

To review the document, it is important to know theeckground of events from
which it emerged. The evolution of Indian Schodtsyn has gone through many phases
from pre independent time to the present time. Sisheere established by the British in
India. The Wood's Despatch (1854), The Hunter Cossion (1882), The Indian
Education commission (1882), The Government ofdnlducation Resolution Policy
(1904), The All India Education Conference (19Z)e Hartog Committee (1929) etc.,
worked for establishment and expansion of schaots development of an educational
system in India; the Sargent Report (1944) wasfits¢ of its kind to recommend
compulsory and free education for boys and girkhiwithe age of 6 and 11years (Ghosh
2013) After Independence, the Government of India apeoird series of committees
and commissions to give necessary directions tosystem of education. Primary
education was emphasised. The government took mératives to boost enrollment in
elementary level. The secondary education alseetadgat the age group of 14-18 from
class nine to twelve. Schools were establishedadgqumbers, but a huge gender gap in
enrolment was observed. Various committees wereisdd take up women education
issues.

The National committee on Women education setnup®b8 by the Government
of India directed The National Council for Womenugdtion (1959) to take care of the
issues on the persistent gender gap. The Natiooah€ of Educational Research and
Training (NCERT), an autonomous organisation seiruft961 by the Government of
India came forward to assist and advise the ceatrdistate governments on policies and
programmes for qualitative improvement in schooligadion. Still the gender gap in
school admission persisted. To decrease this nmalefemale disparity, Hansa Mehta
Committee (1962-64) recommended for adoption ab-aducational school system and
a common curriculum. Kothari Commission (1964-6&pain, emphasised greater
attention to women education (Biswas and Agraw&6).9

The realisation that women should participatehm schooling process came from

many different prospects which have been discusstt: previous chapters.
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2. The Present Scenario

Since Independence, there has been a lot of amentwards education of
woman. The National Council for Women’s EducaticdCWE) became an advisory
body in the ministry of education; and after analgsthe educational scenario for
women, it presented a repdifowards Equality” (1974) where poor literary rate of
female came to light, and soon it became the paoreern to deal with. The National
Policy of Education (1986) formulated a nationarpbf education, promoted the goal of
education as an instrument of raising the statwgoohen. In Indian educational scenario,
this policy is significant in many way$o meet with the variety of challenges and social
needs this policy had been conceived of as a systatwill play interventionist role in
the empowerment of women and the policy stressedhéed for removal of disparities
for an equal educational opportunity for all (Bisvand Agrawal 1986; Ghosh 2000;
Aggarwal and Agrawal 2001).

The formulation of the new education policy (NP&&) and its Programme of
Action (PoA1992) was a milestone in the educatisw@nario; it reflected a national
unity by bringing education under a unified natilosgstem. But the political and
economic scenario of the country had undergone kaopa change, because of the
liberisation that brought technological innovatiand huge multinational companies to
India, directly impacting “daily lives, needs aneedls in metropolitan cities and towns”
(Ghosh 2013, 373). The gap between rich and paotest widening, huge fee paying
private schools emerged for the rich making it aceon to keep quality of education
same for everybody. The NCF 2005 expressed itsezarfor this sudden mushrooming
of private educational institutes in India.

However, the NCERT was entrusted with the respitgi of preparing the
curricula and text books in a gender friendly manfié&e curricula, textbook and other
academic materials and orientation and traininthefteachers were planned for bringing
about desired change. The Department of Women &u@WS) of NCERT also took
part in redesigning the curriculum and educatiggragrammes to eliminate gender bias
from the textbooks and develop materials for gerdgerality (John 2008). The DSW has
been renamed recently as Department of Gender SR@%) as the Supreme Court in

2014 passed a judgment to treat transgenders (a&she third gender, and DGS is
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committed towards a gender inclusive society. lission and vision is to uphold
principle of quality education to every child bying gender justice.
3. Curriculum

The word Curriculum has its roots in New Latin lasre are many loan words in
the English language from different sources ovaetithe meaning of the word as stated
in the Merriam Webster dictionary (2018) is “cowseffered by an educational
institute”. For a student, a curriculum simply meall the courses offered by the school.
Framing curriculum for a course of study requiragat) effort on the part of the
curriculum framework committee as many things ndedse taken care of except from
the main content. It should cater to the diverssdeeof the students at any given point of
time. So it is a dynamic process where revision apdgradation is carried forward
depending on the feedback of the various staketloloethe society. Content selection
process needs to be student friendly and at the s@ne it should impart knowledge. It
prepares students for the life outside school,asottemendous importance for the society
and humanity at large. The curriculum needs todwewed from time to time to meet
with the latest developments and needs of the tsodrkesearch has been done in this
regard for planning and designing on the curricul@averal researchers offer different
theories to base the structure of the curriculurowever, the implementation of the
curriculum is probably the hardest part of the jab,it depends of many quality issues
like qualified teachers, infrastructure, resouraed time etc. In India, after independence
efforts are on to frame a curriculum. The NCERTpared the national curriculum in
1975 for the first time. Prior to that, in 1968 tNEE had already given some instructions
and guidelines to modify and restructure schoolcatian. Most importantly, according
to the recommendation of the Education Commissi®@®4-66) for a 10+2+3 pattern of
education, it is accepted all over the country lith adoption of the NPE1968.

Education sector was under the Indian constitutiibri976, and till then all the
decision regarding school educations were conttdethe state with guidance from the
central government. In 1976, an amendment of timstdation included education in the
concurrent list (Ghosh 2013). The NPE1986 broulgatvwhole country under a uniform
education policy. This paved the way for evolviangational system of education. Along

with it, the need for a framework was realised. &aHy, the curriculum as a framework
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offers a comprehensive document regarding the thams and objectives of education
and teaching. So a great deal of its success dspgrmh the local educators, teachers
and authorities. The main part of the curriculurthiss teaching materials; selection of the
content for teaching goes a long way to shape gulgiarning. The NCERT has been
taking the initiative for preparing the materiatsdahe syllabi for the CBSE schools with
inputs from academicians. Apart from producing ¢katralised textbooks and materials,
the NCERT also guides and support the authoritfe®xdbook production at the state
level. This de-centralisation of the curriculumase important feature of the Indian
school system. The state level boards called Satencil of Educational Research and
Training (SCERT); it prepares their state syllaluthin the framework provided by the
NCERT and conducts their own board exams. An ingporfacet of the curricula is to
adhere to the constitutional provision of justicel &quality. From time to time revision
is carried out with inputs from all concerned.
4. The Curriculum for the Ten-Year Schooling- A Framework 1975

The publication of the document entitled TKaurriculum for the Ten Year
Schooling—A FrameworKNCF1975) was published in 1975 by the NCERT. Hsw
considered a big leap towards the restructuring sbbool education system. It
implemented the 10+2 pattern of schooling as recended by the Education
Commission 1964-66. The curriculum recommendedestége general objectives of
education, subject-wise content, teaching methapolmong with instructional aides.
The NCERT developed supporting syllabus and texkbdor states and union territories.
It tried to popularise science subjects among ofiidby including activity based
instructional materials. The document containditegihort chapters and the framework
committee had seven women members out of 40 membleesintroduction begins with
a comparison of the document with the constitutdbrindia as both reflect the same
ethos. The framework says that a “flexible and dywca curriculum is the need of the
day to meet the “growing needs, aspirations andatels of a modernising egalitarian
society” and to do away with the “hidden curricukss far as recommends for a regular
renewal of the curricula to meet the demands ofjtbaiing society (NCERT 1975, 03).

The framework’s concern for justice, democraticuesl, culture and national

integration were reflected in educational objediv8tudents were expected to “foster
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scientific humanism” as it is expected that sciestveuld reduce “obscurantism” and all
sorts of “prejudices based on sex, caste, religlanguage and regions” (15). The
document urges to make special arrangement so thieatbackward section of the

community and girls get access to the school. Fat natter the school was directed to
do the necessary and required adjustment by chgnbm admission requirements or
school hours (06).

Unlike the other documents that came out lates tlicument was very clear
about the three language formula. Science subjeete given importance in the
curricula; and the objective behind it was so tdue the prejudices associated with
caste, religion, language and region and sex. Tow& \ygender was conspicuous by its
absence. There is no word such as gender inclugivgender sensitive education or
inclusivity in the whole document as these wereinatse extensively in the society. But
the process of giving access to girls and othekward sections of the society was
reflected in the document. Work experience was ra @lathe non-academic activities
other than music, art and physical education. laptér VI, the stress was on the
implementation process and the outcome of teacHihg. school’s role is to facilitate
necessary atmosphere for the development of thabseiicurricula within these broad
framework provided in the document and implement the classroom.

5. National Curriculum for Elementary and SecondaryEducation:

A Framework (Revised Version NCERT 1988)

The document entitle@he National Curriculum for Elementary and Secondary
Education: A FrameworkNCF1988) came out in 1988, following the recommnegimhs
from The NPE 1986. The key guideline is to incogtersocio-cultural, political and
economic considerations of the diversified Indiaxisty. The challenge at hand is to
give equal opportunity to all. The need for a dalégpedagogy that can contribute to the
development of a national system of education vmagerative. Improvement on the
science subjects, and importance given on teackdigiation were evident. Written in
four chapters, The NCF1988 dealt with emerging eams and imperatives in the society

in the first chapter.
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5.1. Equality of Educational Opportunity:

In the section “Curricular Concern” of the first agter, the emphasis is on
“equality of educational opportunity to all” by bing all the disadvantaged sections of
the society at per. It observes that educationgridgtion leads to many other
deprivations not only to the individual but also ttte society. It gives emphasis on
“removal of disparity” and “equalisation of eduaatal opportunity” for individual and
national development of India by giving speciaéation to those who have been denied
equality. It also states that there should be sorghination on the basis of sex; it should
aim at giving equal access to boys and girls andhaduld “ensure that all pupils
irrespective of caste, creed, location or sex has@ess to education of a comparable
quality” (NCERT 1988, 04).

The gender gap in literacy was very high in Indial®91. The literacy rate was
only 39.29 per cent for female as against 64.14pet for males according to the census
data of 1991 (Gol 2016). So the gap between m@aty and female literacy was 24.85
in 1991. Prior to that, since 1961 the gender gap almost constant. It just increased
marginally. So the concern at this point of timesvi@ increase literacy among females to
reduce the gender gap. The literacy rate of femaiesng scheduled caste and scheduled
tribes were even lesser. Apart from that there savasige regional disparity, which still
exists, few states like Bihar and Rajasthan shodegmtessing results in literacy whereas
Kerala was at the top most positions. The NPE 13®fvs concerns for it and directs to
integrate gender concerns in curriculum formulation

The last chapter of NCF 1988, under the headirgngplementation” calls for
resource support for equity. It says that: “Eq@ihpuld be seen not only as an index of
access to education, but also as an outcome disatonal process”; it also states that
there is a need to re-examine the outcome of altthldren including the ones from the
disadvantaged background and “the yardstick prisemsed for the assessment of the
performance of a school or a teacher will requith@ough re-examination” (NCERT
1988, 53).

78



The NCF 1988 reflects the need for an educatioa Gfomparable quality”, by
which it means to have an inclusive education #nais at the all-round development of
the children by a child centered approach wherkel@n’s dignity is respected. It adheres
to the constitutional obligation of equality andtgige and tries to strengthen it through
the content and processes of education (55). Tdmaework has projected the global
perspective of mankind saying that the curriculdroudd prepare a child whose root is
intact in the national culture but enjoys the riebs of a global culture as a member of
the new emerging global society (06). The docunmeaintains that the adoption of the
national system of education implies equality &fas up to a given level of education all
children will get access to an education of comiplerajuality. Thus the first chapter
reflects the need for a curriculum for equalityefdis no mention of any special gender
concern in the whole document. The objective hette iachieve national integration and
greater understanding among all the social groups.

Chapter two of the document titled as “Organisatbrthe Curricula” discusses
the common core components and flexible subjectsettaught to the children. One of
the common core components is the equality of séra®moval of social barriers”, under
a common 10+2+3 structure of education. So the eunof equity reflected by the
NCF1998 is the one that strengthen national unitybkinging all classes of pupils
together under a common system. So it gives soggestion about resource support for
equity, as getting access to school is not a measant of equality, but getting equal
outcome is. So there is a need for additional stpaod resource allocation to get
maximum output from the all socially disadvantagealups of children.

5.2. Language Learning:

Language learning ability is given due importarase language abilities and
communication skills are very much required forcisb living” and further learning.
Language learning affects one’s learning in othdrject areas as well as emotional,
social and cognitive development. But at the saime it should not put unnecessary
stess on students to learn a language that theyardamiliar at home or in the
community. There is inclusion of regional languagésch work as a base to learn other

languages like Hindi and English in India. Englismo doubt important.
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That is why language learning is placed at thetezeaf the total educational
process in the NCF2008. It gives stress on conttine “three-language formula” and
says that the mother tongue or the regional langsaguld be ideal as the first language
and it should also be the only one to be tauglteafprimary stage of schooling. About
the second language, it says tiit “Second language may be Hindi or English ireas
non-Hindi speaking States and one of the moderramnthnguages or English in the
Hindi speaking States”, and about the third languagays that it should be “English or
modern Indian language whichever has not been taagha second of language”
(NCERT 1988, 20).

The Language learning, as advocated in the docynstould be literature
oriented in the secondary stage; the mastery gfuage learning should help students to
understand and appreciate literary work in prose @oetry of their standard. About the
selection of content in this stage, the documemgegistrategic instruction to include
content that inculcate desirable attitudes, apptieci and values related to the core
components of the curriculum.

6. National Curriculum Framework for School Education 2000

The document entitledrhe National Curriculum Framework for School
Education(NCF2000) came out in 2000. It is a much longesutioent than the previous
ones. It comprises of five chapters, two chaptees devoted to the organisation of
curriculum.

The first chapter called the “Context and Concebe&gins with a tribute to
Mahatma Gandhi by recalling his words on educati®®al education has to draw out
the best from boys and girls to be educated”.rtiwls light on the socio-cultural context
of education in India. It upholds the view thatdim being a multicultural and
multilingual country, education should be seen msnatrument for establishing social
cohesion and integrity. Education should be a méaastaining national goals which are
enshrined in the constitution like equality, denamgy, liberty, secularism etc. It says that
education should be a privilege to all including ttisadvantaged groups, minorities,
women and children with impairment for the uplifitbeir lives.

The NCF defines a meaningful curriculum as one tbatesponsive to the
emerging changes in the society by reflecting theds and aspirations of the learners. It
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says that the curriculum should emphasis on an ataunc that would fight against
inequality. In final words it says that relevaneguity and excellence should be the three
pillars of a curriculum.

6.1. From Access to Empowerment: Gender Ideology:

A key feature of the NCF 2000 is the concern albatexisting biases in the
Indian society. It says that education should misgrand eliminate all kinds of biases on
the basis of caste, class, religion, ideology agndgr. For the first time the word gender
has been used in the NCF 2000. It has accepteth¢h¢hat there is gender bias in the
society along with other biases and educationagabl for reducing and eliminating all.
In this connection, on education of girls the NGfserves that equality among sexes is a
fundamental right under the constitution in Indizdahe state has also right to take
protective discrimination in favor of disadvantaggdups and women.

The NCF 2000 has accepted the fadt Itidian education system has already
given access to the all the disadvantaged seatibtige society, and at this point of time
the goal of education is very clear. It says thAamphasis in education has moved from
‘Equality of Educational Opportunity’ (NPE 1968) t&ducation for Women’s Equality
and Empowerment’ (NPE 1986). As a result, the culkar and training strategies for the
education of girls now demand more attention” (NGEROOO, 10). It also wants
education to be accessible to girls from rural srdaother necessary step in his regard
is to “remove all gender discrimination and geniies in school curriculum, textbooks
and the process of transaction” and to work on ldgvweg a strategy for this. The
document recommends for a “gender inclusive andigerensitive” curricula to serve
this upcoming generation of boys and girls to “gnogvin a caring and sharing mode as
equals, and not as adversaries” (NCERT 2000, 10).

The NCF 2000 is quite vocal about gender inclusarel gender sensitive
strategies. More attention is given to eliminatedgr biases from the study material.
The shift from access to uplift and empowermentlbeen reflected in the NPE1986, as
there has been a lot of transformation in the edlutal scenario for the marginalised
populationincluding women. As there is a huge gemgdg in almost every field of study
and profession, the NCF 2000 seems to be consalmug gender concerns. In the earlier

NCFs, there is no such gender concerns reflectdukimbjectives of education; since till
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now only concern was to give access to girls at win boys. But this NCF2000
incorporates gender concern in the curriculum givemphasis to girl's empowerment
through quality education. To achieve this, themieavork recognises strategic need to
revise curricula by removing all kinds of gendeaidas, but at the same time it “wants to
nurture the best features of each gender in bdgrirtradition”. What is implied by this
needs a critical investigation. It recommends fogemder sensitive curriculum, after
justifying the fact that Indian women did not haeestruggle like her counterparts in
other countries to get the right to vote. The onteoof this education for women, the
document says, “is expected to yield high social davelopmental returns”. In pages
39-40, the framework’s general objective echoesstrae thing where it declares that a
“Paradigm shifts are therefore necessary to supporturriculum that values the
interaction of the process and the content”.

6.2. Women as the “Agent of Change”:

The NCF 2000 brings into the educational scenariew aspects of women’s
concerns which have been pressing the societyhierldast few decades. The gender
concerns which have not been incorporated eadeds visibility here. It promises to do
away with the gender biases, gender discriminatesms any other biases from not only
the textbooks but also from the whole school pretceempower women from education.
The Framework exhibits a progressive view of theietg by recommending gender
sensitive and gender inclusive curriculum.

The framework is able to reflect contemporary éssand concerns of the society
in this regard. Women need to be the agent of ahdhgs imperative for the progress of
the entire country. Empowering women by involvimgtihe decision making process in
the country is what to be looked forward to. Ragsstatus of women by offering
educational opportunity equally to women as wednse to be a prime concern “if more
women are to become the agent of change”. Womkee&th and well being and
increased involvement in decision making procedkasme along with education, the
NCF 2000 observes. The expected return of sucha¢idacfor a country is also taken
into consideration by the document “Investment, hbat formal and non-formal
education of young children in general and of tiveaild in particular is expected to
yield exceptionally high social and developmengaiims” (NCERT 2000, 20-21).
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The second chapter describes the main thrust afesshool education. One of
the concerns as reflected in it is “freedom, flédiiy relevance and transparency in the
selection of content” and for inclusion of the fangental duties, “human rights including
the rights of the child especially those of the gnild” (NCERT 2000, 35).The document
takes a big leap towards inclusivity by recognisthgt the content needs to be more
inclusive, contribution of freedom fighters and isbavorkers, weaker sections of the
society, particularly from the region of the NoEhstern and the Andaman and Nicobar
Islands needs to be included so that children aarfamiliar with different cultural
practices to widen the horizon of learning. It whklp weeding out some prejudices
associated with the weaker sections of the society.

6.3. On Language Learning:

The language learning guidelines, the documentpsessing the same view as its
earlier document of 1988. The language learninghies the important skills associated
with it, skill of listening and speaking, skill akading and writing and the skill of
thinking and communication etc. and these are itapbrequirements for each human
being. The three language formula is kept unchangedever, keeping in consideration
of the need of the globalised world, the foreigmgiaages like French, German, etc., can
be taught optionally in the school.

The last chapter is about managing the system otagmn. It talks about the
curriculum renewal process by professional supfsorh organisations like the NCERT,
SCERT, Non-Governmental Organisations (NGOs) andtnmoportantly teachers. The
document says that textbooks and other materialst maspond to the contemporary
issues, approaches and concerns the society. iSquitified for the society to expect
teaching materials to be gender sensitive as getatererns one of the most important
issues the society is dealing with today.

6.4. A Critique of the NCF 2000:

The document has been criticised for laying too meenphasis on giving
individual opportunity to all children that needsesial care and the children who are
gifted and talented It is also criticised for itallcfor the preservation of India’s
indigenousness by innovative ways. Keeping aliceuntry’s indigenous culture through

the system of school education is probably expgdti much. It recommends to ensure
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that every individual get education suitable to/les being, which includes all the
children in socially, physically or emotionally idisadvantageous position. What is
conspicuously lacking is the clarity for a suitapkdagogy. This inclusiveness calls for a
pedagogy that suits the need of every individualainclassroom. In page 28, it
recommends for a pedagogy that is culture speesicchildren come from different
cultural and ethnic background. A contradictoryoldgy emerges here as under a unified
national system of education, keeping alive the tiplel and varied socio cultural
background is a near impossible task within a Isigfool set up. Teacher as mediator of
knowledge needs to be well versed with this kindegisitive pedagogy. It is criticised by
many for this unrealistic expectations out of assleoom. It is virtually impossible for a
teacher to have this kind of culture specific knedge. Inside the class room
environment, where a teacher is under the pressureomplete the syllabus, it is
impossible for a teacher to be familiar with aletbultural nuances. So this type of
pedagogy remains unpracticed in any school. Subreama(2003) has criticised the way
the phrase “contextualising” education to the clgldised in the document as if it has
some kind of political interest in it; and is ofetlview that the word “mobility” is best
suited in place of it and says that only presémgethe heterogeneity does not really
mean preserving equality.
7. National Curriculum Framework 2005

TheNCF 2005 is the longest document among the founmeats. It is written in
simple and lucid language which makes it easy fe@nea high school student to
understand it. The NCF2005 is fundamental in briggabout some structural changes in
approach and evaluation of the school system. laygig emphasis on lessening the
burden of books and examination so that childrgnyewhile learning with their active
participation. An inter-disciplinary approach hageb incorporated in the school
curriculum and the subjects. An epistemologicah ttowards societal issues especially
gender issue has also been observed.
7.1. Equality as a Guiding Principle and Gender Cocern:

Chapter one of the NCF 2005, titled as ‘Perspettiiscusses the various
dimensions of education, its aims, guiding pringjpsocial context and its quality
dimensions. It analyses the present educationabsicewhere the number of schools are
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increasing at a fast pace while literary skill at.nt tries to analyse the shortcomings of
the system and says that there is a need to reaffir faith in equality and so there is a
need to recall the basic aim of education: “To émahildren to make sense of life and

develop their potential, to define and pursue g@@se and recognise the right of others to
do the same” (NCERT 2005, 2).

For that reaffirmation, the concept of equalitythmm diversity is of utmost
important. It advocates for an education to emea§eace, tolerance and humanness”.
The guiding principle has already been put forwaydhe NPE 1986; the NCF 2005 says
that: “To promote equality it will be necessary to pravitbr equal opportunity for all,
not only in access but also in the conditions afcess”. It gives importance in creating
an environment where everyone can be successadademic. But how does it perceive
to bring about the change? It is a big questiorthis regard the framework’s objectives
and goals are more intense than the NCF 2000. i@geadndition of success calls for a
change in the curriculum, there need to be a auwo that can reflect equality, as it can
be seen from the words of the NCF 2005: “The pugpissto remove prejudices and
complexes transmitted through the social environmamd the accident of birth”
(NCERT 2005, 5)

The above lines specifically talk about two impaoitt aspects in education, to
promote equality and removal of prejudices and derifes. Equality in this framework
iIs a much deeper concept; it is going beyond etyuah access which can create
conditions of success for all. This high ideal stablishing equality within the school
framework has to be created through the curriculline idea here is the inclusion of all
the social groups that are in disadvantaged positiche society to remove prejudices
associated with them in the complex society likéidn In this connection, Aggarwal and
Agrawal (1989) comment that the NPE 1986 doesax# the fact that Indian society is a
society in which inequalities are inbuilt. In thedlan society, inequality of caste and
gender are structured in a way to make them alimmestible. Every social institution
including schools help transmit the same inequalityhe page six of the first chapter the
document highlights the kind of inadequacy of thpraach to equality in the educational
system and advocates for “a substantive approaghrtis equality of outcome, where

diversity, difference and disadvantage are takedo account” (NCERT 2005, 6). It
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explains about the critical function of educatiam &quality— a kind of education that

enables all learners to claim their rights as wslto contribute to society and the polity,
a kind of education that can empower girls. Char{@088) says that education being the
instrument for “social mobility, equality and empenment both at the individual and

collective level”, it is imperative for women totgeducation if societies have to develop
in a meaningful way. The NCF 2005 integrates tobiscern into the document by saying
that girl’s rights and choices cannot be exercisetil and unless they are empowered to
become equal citizens.

7.2. On Stereotypes and Socialisation:

The document wants to move forward one step calfieen the formal
approach of equality with an objective to achiegea outcome. It says that in order to
fulfill the human capabilities of girls, educationust empower them to cross all the
barriers of unequal socialisation. It has reallyngon-depth into the dynamics of the
society, the devastation created by the sociabisgdtrocess to make things unequal for
the weaker sections of the society. In page s, dbcument says that equal access and
equal representation of girl is inadequate in th@ety and education is the only tool to
“empower them to overcome the disadvantages ofuaiespcialization”. Then it goes on
to explain that the socialisation process. It st society expects different outcome
from boys and girls out of education as society @sakts own assumptions like
mathematics and science subjects are ‘masculineravhoys can do better than girls.
Women and men are born equal; it is because oflifferent socialisation process that
they are treated differently in the society. A féenia in a disadvantageous position in the
family or society, and this aspect of is highlighta the NCF2005 in crystal clear words;
it says that unequal gender dynamics always refleddminant power over the weaker
and it also “creates anxieties and stunt the freedbboth boys and girls to develop their
human capacities to the fullest”. In this regard &or the interest of all, it is important to
weed out “inequalities of gender” which is an exigtfeature of the society (NCERT
2005, 09).

On page 23 of the NCF, there is an example of ctype associated with girls:
“Similar stereotype regarding girls, which encowsgthe belief that they are not

interested in playing games or in mathematics anehse”. The belief that girls cannot
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do well in science subjects has already harmed gifot. Blickenstaff (2005) refers to

this phenomenon metaphorically as “leaky pipeliwgiere women leak out from science
subjects in various stages of their academic caneee than men do. Blickenstaff argues
that the absence of women in Science, Technologygingering and Mathematics

(STEM) is both progressive and persistent, evenghdhere is a slight progress in last
few decades; still women are underrepresented iense subjects. Rao (2015) has
reiterated the same view and informs that women smentific research are

disproportionately low— an affect that has beenbatted to the difference in aspirations
of boys and girls as inculcated by society; as wsll a reduced spending on a girl’s
education than a boy.

The unequal gender relations are detrimental th bt sexes. It does not allow
developing the human potentials to the fullest emdlevelop mutual respect between
both the sexes. From a young age these needstakére care of by family, society and
institutions. In the schooling process, throughahle pedagogy and proper selection of
content this can be corrected to a large extent.

7.3. Representation of Knowledge in the Textbooks:

The textbooks and other materials provided for pleils need to reflect this
image of equality of girls or equality of sexesatlg as expected by the NCF 2005.The
curriculum review or reform process needs to takee of all these issues regarding
gender bias or under representation of genderdraktbooks and other materials. The
NCF2005 gives recommendation for timely review bé tcurriculum. It says that
curriculum review needs to aim at improving equwatlif provisions. It can only be
successful if it can promote equality, and the réiadeneasures should be reflected in the
syllabus design and textbook preparations. Mar€l09P has opined that curriculum
reform should be inclusive of women’s experienad)ievements and contribution to
knowledge; along with it should also be inclusidmultiple perspectives of women that
might come from various background like culturdynétity, and of course class. In an
Indian scenario social background also needs tdaken care of. In some countries
national action plan has been prescribed for suruth & curricular reform by eliminating
sex stereotypes from the textbook content and rdass interaction which shows the

dominant position of men in a patriarchal society.
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Therefore, it is imperative to examine what isnigeoffered to children in the
form of knowledge in the textbooks. It requiresefal analysis and investigation. In this
regard the NCF2005 shows its concern; it says ttiatteaching materials need to be
inclusive of the “larger perspective of the chafjes facing humanity and the nation
today” and aims at strengthening democratic glikdsequality and integrity through a
careful selection of knowledge to be included imadt all the subject area of study. It
also says that each subject should reflect thetargncerns “in terms of socio-economic
and cultural conditions and goals” (NCERT 2005, 8).

Gender inequality is one such issue that is tingkthe humanity and the nation
today. Gender violence in all forms, discriminatiohwomen in society including the
work place trafficking of women and children etare the burning problems of the
society today. The textbook materials should otfteender equality as containing gender
biases and stereotypical view of women cannot be/etl as catering to strengthen the
democratic values of equality. But what seems t@dmadoxical here is the diversity of
the Indian society with its social hierarchies att®, gender relations, economic status
seems to be taken for granted by the assertion*“that education system does not
function in isolation from the society of whichig a part” (NCERT 2005, 9); and the
effort to justify the wide disparities of class,sta and gender reflected in school
admission and completion, schooling experience rofafe and public or urban and
village areas. But the truth is that inequalitigstieand school education is one such tool
that can promote equality among all.

But the promotion of equality through the schaalriculum requires one to look
at the whole teaching-learning process. The metloggipteacher’s attitude, the teaching
materials etc., needs to reflect this concern fpradity of girls. The document is talking
about a social transformation by overcoming uneqsatialisation through the
curriculum. In other words, the NCF 2005 is taking the responsibility of social
transformation by promoting equality through thbaa curriculum. The goal to promote
equality for social transformation is indeed reqdir but implementing it through the
school curriculum is an up heal task, as Batra $2@®ints out the sorry state of affairs
of the teachers training education in the countday. According to her, the society is

still dominated by the upper caste who rigidly veath maintain the ‘status quo’ on
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issues like caste, religion and gender asymmetmyd Avithout proper training and
guidance to the teachers, it is impossible to mtgich egalitarian goals. Nambissan
(2004) comments that there is a lack of researchhen quality of the educational
experience in schools as gender identity influertbesexperience of education in the
classroom process. Even though the number of whis enroll in schools is increasing,
they may fail to receive an equitable educatione &thor also says that women lack
visibility in the official school curriculum anddeons are largely male-centered and that
is why it is necessary to critically review sch&olowledge and pedagogic practices for
the perspective of gender equity and provide medminearning opportunity to all
children.

7.4. Critical Pedagogy to Address Inequality:

The NCF 2005 has given a few suggestions regardieghodology to be
followed to tackle issues like gender, caste, m@higr inequality. In chapter two, entitled
as “Learning and Knowledge,” the document advoc&tesa critical pedagogy where
children are given opportunity to reflect critigalbn any issue in any aspect of the
society by openly discussing them with others. irhdtiple views on subjects encourage
students to recognise facts. The frame-work citemymexamples to be discussed
critically; issues like relating to human rights|igion, and gender, and also to see how
different kinds of inequalities are perpetuatedhi@ society. The framework also hints at
the existing power structure in the realm of knalgle. It is often the powerful in the
society who have voices. Again it is often obsertleat the work of the most powerful
people are often canonised easily. For example, #vo8tudy as a discipline to study
came only a few decades ago. Women’s writing oitDigdrature has become popular
only recently in India. The kind of knowledge mslexted for the study reflects power-
relations. But a critical pedagogy goes beyond tdwbooks to other repository of
knowledge from anything like a small poem to tatkio a neighbor. A pedagogy which
is sensitiveto “gender, class, caste and global inequalitiesnis that does not merely
affirm different individual and collective experiggs but also locates these within larger
structures of power and raises questions suclias,is allowed to speak for whom”
(NCERT 2005, 24).
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Teacher’s role in mediating this type of pedagagyritical. The framework also
recommends the need for a teacher to understanduligral diversity and cultural
background of the child. In this case it has becomgerative for a teacher to have a
good knowledge of the socio-demographical charesties of the place or region where
the school is situated.

7.5. Stereotypes as a Persistent Aspect of Educatio

While explaining the methodology of critical pedggpthe NCF2005 throws
light on some of the persistent stereotypes prasetite society. It delves deep into the
social system where historically some marginal gsoor weaker sections including
women have continuously been treated not at pdr thié advantaged sections of the
society. It explains quite candidly what is a stéype and why does it persist in the
society. It is interesting to note that NCF 200plais in details the social phenomenon
like socialisation process and stereotypes. Therotdunterparts of it are not at all
elaborate on these issues. Then it moves on to epaenples of a stereotype that is
persisted in the society. The document statesthese stereotypes exist and originate
from the notion of inferiority and inequality whicére inherent in gender, caste and
physical and intellectual disability. To combatgbeage old tradition of inequality of the
society, it advocates for intersectional suppod aensitive curriculum. The document
gives a realistic view of the society where theme @ huge number of first-time school
goers. These children need more care and atteintitve classroom. At the same time, it
advocates for child-centered pedagogy, where ahildrexperiences and voices find
expression in the classroom. The Framework refershé child as the one who is
“constructing knowledge”, the teacher being thelitator. In this approach, child’'s own
experiences outside school have influence in meganmiaking out of a page in the
textbook. The document’'s emphasis on critical pedggo facilitate discussion in the
classroom about issues of human rights, gendeaiégs, religion to bring out the
multiple views of students is a positive step, the document is not clear about the
teacher’s role as a positive intervenes. Teachelss$ in explaining the facts in a positive
light can help establishing equality. In the page Rithin a box there is an example of
how stereotypes can be combated in the classroorehbwing children pictures of

interchanged gender roles. In theory, things |dwikght, however proper implementation
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is a huge question. What goes into the text matshiauld be chosen carefully. In page
32, there is some guidelines related to selectfamaterials like “the experiences of the
socio cultural world”, “examples of the plurality peoples (people) and ways of life”

which needs to be used with correct interpretatioypghe teacher in the classroom as
there is a room for reaffirming inequality sinceotiemunity-based identities of gender,
caste, class and religion are primary identities they can also be oppressive and
reaffirm social inequalities and hierarchies.”

The chapter four of the NCF 2005 is titled as “Ssh@and Classroom
Environment.” Here the document acknowledges thetfeat both teachers and students
are part of the society having a definite idendiyheir caste, religion and gender that are
denied access to meaningful participation or valeswurces in the society. Society by
various ways reinforces hierarchies, ascribes ndomehat is desirable in “Masculinity”
and “Femininity”. Children from these socially dis@ntageous groups may still get the
same message in the school in an implicit wayhis tontext, the NCF 2005 becomes
really vocal about traditional roles that are siggabto be meant for girls in general, in
the society: “Girls are often subject to stereatgbexpectations based on notions of their
future roles as wives and mothers rather than erabilem to develop their capabilities
and claim their rights”. This injustice of the setyi should not be reflected in the schools,
rather schools needs to be more conscious to casatequitable environment for girls
“in which students are not subjected to unfairtiresnt and denied opportunities on the
basis of their sex or membership of a caste, wibminority group” (NCERT 2005, 82-
83).

In this situation, a sensitive environment to sithihat expected of the school. The
school should develop the identity of the studemnly as learner, instead of nurturing the
identity of class; caste gender and religion as bakng to. Most often a hidden
curriculum works in the school environment whererghis discrimination towards girl
child is exhibited. In the classroom the sittingpagement of the boys and girls are often
separate. The allocation of games and boys mightlitberent. Within the classroom
process the teacher might respond quickly to a thay to a girl. These factors are
referred to as the hidden curriculum and often gooticed. But this aspect is harmful for

the self-respect of a girl and can be a quite ilating experience for her. The document
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further refers to the Act of Child Right (Convemtion the Right of Child 1989), of

which India is a party. Preserving and upholding liest interest of the children is the
main objective of the convention hence it is a ggative of all other developmental
policies.

7.6. Language and Literature:

The chapter three of the NCF discusses about tirecalar areas, school stages
and assessment. The language section states the¢ snultilingualism are the
characteristic of the Indian society should be use@ resource and classroom strategy
by the teacher. The three-language formula is teengpt to address the challenges and
opportunities of the linguistic situation in Indiais a strategy that should really serve as
a launching pad for learning more languages” (NCERU5, 37). The language policy is
considered looking at the multi-linguistics featuref India. A need to learn foreign
languages other than English arose mostly aftdrajjgation and that is why the NCF
2000 kept optional provision for languages like i@an, French, and Russian in schools.

The three language formula has been followed instttf®ols where the home
language or the mother tongue is preferred as aumedf instruction at least up to
primary level of schooling. The Second languageumitipn gets a fair amount of
attention as learning and acquiring skill in Enlglisas to basically serve two purposes.
First the attainment of basic proficiency, and seltp comes the knowledge acquisition
through literacy. Thus English is seen in relationother subjects. At higher level of
schooling, it should bridge the gap between Englista medium and English as subject.
Thus a ‘multilingual approach’ to schooling will@g children with not only English but
also other languages. All the skills associatech wénguage learning i.e., reading,
writing, listening and speaking need to be tauginbughout the schooling system, as
language cuts across all the disciplines or subjéldiat is why the document is urging
that language education is everybody’s concerrcladd, not only the responsibility of
the language teacher alone especially at the sacpsthges the students should be able
to comprehend and enjoy literature. The documemstcrdees that at these stage of
schooling the child undergoes both physical andtat@evelopment, and it is a period of
change as the ability of critical reasoning andklimg starts to develop in children. They

try to form own identity in relation to the socieft this point a wrong notion of gender
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norms can probably send a wrong message to thdrehil This can even be reflected in
their behavior towards the opposite sex. It is ingo@t to note here that language
textbooks are often under the screenings fromeharfist researchers as language is the
key issue in feminist pedagogy. Language textb@oksalso audited very often for the
gender stereotypes, as the books are said to kmtéiseof constructing children’s gender
identities and thereby they produce unequal powkations. Selection of knowledge
presented in the content exhibit gender discrinonat which are not ideal for the
children especially for girls.

7.7. The Epistemological Shift:

So far the developmental issues had been the noaicems of the NCF, but the
NCF2005 proposed an epistemological shift towandsunderstanding of the society, its
normative dimensions of issues like equality, pestidignity and gender. The teaching
material and the textbooks are viewed as a toadlrdfkects these perspectives which are
the concerns of the whole nation and humanity esent.

The inclusion of the materials in the textbooksidd include current issues and
contemporary concerns; regarding this, the NCF22045 that: “Gender concerns need to
be addressed in terms of making the perspectivegofen integral to the discussion of
any historical event and contemporary concernsdlsd adds that the textbook materials
should reflect this perspective. Incorporation artdgration of women oriented material
is one of the main objectives reflected in the NXDB5. In this regard the framework has
taken an epistemological turn towards gender isbyeshich it aims at combating the
challenges the humanity is witnessing today (NCERD5S, 51).

In the light of the concern expressed in the aldlmes, there is a need to look at
the challenges and problems the world is facingayodGender inequality, gender
injustice, gender violence are not only threateriimgsociety but also are on rise. There
is news of gang rape almost every day. Social ewems about these issues is a first step
towards being sensitive towards these issues. dektbare considered as one of the
primary instruments for equity since it is the ofdgcessible and affordable resource for
education” to the child as well as for the teachéter the Kothari commission’s
suggestion of including the societal issues likeiadity, justice and dignity in social

science syllabi, this epistemological term has beaicted in the 2005 document. Kumar
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(2008) studied the portrayal of the freedom strugglechool textbooks, and found that a
very negligible place has been given to women, ediin reality women all over India
joined the national movement. But this fact hasrbeeglected in the textbooks. Noopur
(1994) talks about the distribution of social rolasthe Indian society, the prejudices
existing in the society find expression in the bextks by operating against girls. It is
really a matter of concern that this discriminatéxist to a large extent even today.

Another key concern of the National Curriculum Feavork 2005 is the ethical
development of children. In this regard the framewsays that children form notions of
what is good, what is appropriate, and what is foat the elders depending on what the
elders approve or disapprove and as they grow dildeir reasoning capabilities develop;
however, they are still not mature enough to qoastissumptions and norms. In this
regard, the framework puts forward a contradictaew where it says that children are
the constructor of knowledge. The assumption anmthamf the society should be made
clear through the textbooks so that various kinideiases and prejudices that reside in
the society and in the minds of the pupils woulteast anymore.

7.8. Curriculum Review:

The quality concern is a key feature of the cuttioureview as described by the
present document. The chapter five is all aboutiti@ortance and need of a systemic
reform required from time to time. The need foryatemic reform, up gradation and
integration of the teaching process is realisea asrricular goal that sustains and nurture
the schooling experiences. The revision should awgrthe quality of educational
provision at different stages. The prevailing ditwa demands to address the issues from
different angles. The idea is to follow the guideb of the NPE 1986 and PoA 1992 to
follow greater flexibility, the NCF 2005 puts impance to have required changes “that
will enable it to overcome its internal rigidity énits indifference to changing
circumstances. This challenge is identical to wP@#-1992 had stressed in the need to
modernise for greater flexibility” (NCERT 2005, 102

At the same time, the quality concern demands ¢dveva common curriculum to
cater to the children of every nook and cornerhaf tountry to impart education of a
comparable quality. So the revision calls for aiaal thinking on the part of the

stakeholders of education to ensure a quality d@dugaas inputs from all concerned
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including teachers are valued. In chapter four, K& comments that textbooks are
popularly perceived as the curriculum itself anattlis why when talking about
curriculum reform, it hardly goes beyond textboalkewision. Supplementary books,
workbooks, extra reading materials are also impmorespecially with languages and
needs to be reviewed from gender perspectives.

Regarding the content selection, NCF2005 remihdsit is important to keep in
mind the ideals and values enshrined in the catistit. The constitution values equality
of sexes, but how far the content of the textbowkect this is a debatable topic for
which a detailed content analysis of the booksegeired.

Quality does not mean only efficiency. The valimehsion of quality is directly
proportionate to equality. So quality issues shoeifidure equality of which gender
equality is one main concern. Quality needs to beduas an umbrella term that
encompasses equality of all including gender eguaBo attempts should be made to
promote equality and justice through curriculaoref. Creating an inclusive classroom
culture where the girls from marginalised sectieerlfat home is the responsibility of
teachers. Teachers training education can helpovepthe quality of education to some
extent.

7.9. Equality of Outcome:

The framework’s concern for equality of outcomeinsleed a lofty ideal and
deserves to be assessed by the educational outqmsie2005. The framework has been
implemented since then in the schools of India.rélmas been also a textbook revision in
2006, following the guidelines of the NCF2005. Mokthe books and teaching materials
and syllabus have been revised by the NCERT puthiegbest advises and inputs of
various academic committees and groups. In thiseggnit is worthwhile to attract the
attention towards some educational statistics dfalnRecent studies have shown a big
gender gap in school admission, attendance anadtaate. Girl’'s dropout rate is much
higher than boys all over India and much higheseweral regions and community. A
look at the census data reveals that gender gfgracy has reduced from 21.6 per cent
in 2001 to 12.3 per cent in 2011. The literary sdtw females have increased by almost

12 per cent in 2011. The enroliment rate has alsceased for girls in every category
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(Gol 2011). Table 3.1 can give an idea of the caatpae enrollment rate of boys and

girls in all levels of education for the year 202@15.

Table 3.1 Gross enroliment ratio in all categofeeghe year 2014-15 (per cent)

Level All SC ST

Male | Female| Total | Male | Female Total | Male | Female Total
Primary 98.9 | 101.4 100.1 110,7113.2 111.9| 110.6108.2 109.4
(-V)
Upper Primary 87.7 | 95.3 91.2| 97.2| 105.5 1010 93/0 95.2 94.1
(VI-VIII)
Elementary 94.8 | 99.2 96.9| 105.8110.5 108.0f 104.4103.7 104.0
(I-v11)
Secondary 78.1 | 78.9 785 | 81.6| 83.9 82.7 718 72.4 72.2
(IX-X11)
Senior Secondary| 54.6 | 53.8 542 | 535/ 553 54.3 398 37.8 38.8
(XI-X11)
Higher Education | 25.3 23.2 24 .3 200 18.2 19|11 1522.3 13.7

Source: Educational statistics at a glance, Go6201

The table shows an encouraging outcomdan as the enrollment of girls is

concerned. It has been increasing, but as the lefv@ducation is increasing, girls’

enrolment has been decreasing. In senior secora@yigher education levels it needs

attention in all social categories.

The dropout rate of girls was much higtien boys till 2011. But the retention of

the girl child in the school was taken care oftegecally in the last few years.

The table 3.2 shows that girl’'s drop-out rate hesrbdecreased in the year 2013-14 to a

large extent in all the levels of schooling acrabsategories. The rates are presented in

percentile score.

Table 3.2 Level-wise dropout rates in school edaogjper cent)

Level All SC ST

Boys | Girls | Total | Boys| Girls| Total Boys Girls Total
-V 21.2 | 18.3 | 119.8 17.7| 154 16.4 31.0 30j7 313
I-VIIl (39.2 329 | 36.3 | 424 | 344 38.8 498 464 28
I-X 48.1 | 46.7 | 474 | 51.8| 48.0 50.1 632 614 624

Source: Educational statistics at a glance, ®a@#Aprovisional)
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Table 3.2 shows that educational scenario hasonbtdmproved for girls in the
last few decades. But there are facets of it tlkatla careful examinations. In secondary
and tertiary level, the scenario is quite grim. gender gap in literacy has decreased
from 21.6 in 2001 to 16.68 in 2011. Female litereatye is 65.46 per cent as against male
literacy rate of 82.14 per cent in 2011. Literaayerfor SC female is only 41.9 per cent
and ST female is 47.1per cent. The gender pardgxnof primary education is 0.98;
secondary is 0.85 and in tertiary is 0.7 (GOI 20The scenario has improved a lot from
the last decades but there is still a long way dotg achieve gender equality in
educational achievement.

The Gender Parity Index (GPI) of India is not Hatttory if compared with other
countries in the world. Within India at differemviels of education it has huge disparity.
At primary level, of course, it has been said thieee. Gender parity is achieved in
almost all the developing countries only in primaducation, but disparity widens at the
secondary and tertiary school levels. The tablesBABvs the disparity in India education:

Table 3.3 Level wise GPI in India for the Year 2051

Level All SC ST
Primary (I-V) 1.03 1.02 | 0.98
Upper Primary (VI-VIII) 1.09 1.09 1.02
Elementary (I-VIII) 1.05 1.04 | 0.99
Secondary (IX-XII) 1.01 1.03 1.01
Senior Secondary (XI-X1l) 0.99 1.03| 0.95
Higher Education 0.92 0.91| 0.81

Source: Educational Statistics at a gla@ad,2016

Disparity widens gradually from elementary levelards higher education. If
this is the outcome of girl's education in the coynthe goal of establishing gender
equality will be a far cry. There are fewer womenall dimensions of professional
activities. Women participation in politics is margl. Women labour force participation
in India is just 26.7 per cent in 2014; women iadership roles are only 16.0 per cent in
2016 (Catalyst 2017).

Women’s performance in science is not equal ta.nM¥omen form a minor
segment in scientific research; it is only 28.8 pemt across the globe in 2014, and only
19.0 per cent for west and south Asian countridd5CO 2017).
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Women are lagging behind in skill development. cémputer literacy boys are
doing better. These are some of the inequalitias dne persistent in the society. And
these inequalities are varied across regions, desnand communities and of course
gender. Malala, in her speech in the United Nationshe occasion her $@irthday,
spoke on the necessity of education for all andaktyuof women all over the world
(Malala 2013).

School textbooks can motivate girls in a vergstouctive and systematic way to
bring about a change of attitude by portraying woras equal to men. The curriculum
should boost the morale of the girl child by inéhglencouraging texts and stories. That
will help the girl child from backward classes acdmmunities by infusing in them
eagerness to learning to a great extent. NCF 20ft8s that the writing of textbooks
requires a range of capacities that include acadand research inputs, understanding of
children’s developmental levels, effective skilcommunication and design, etc.; it also
criticises the way a sensitive issue is presemnidtie syllabus which often comes out as
artificial: “the items showing sensitivity to cutal differences often come in as
afterthoughts rather than as in-built features hef process. The case of gender and
special needs is similar” (NCERT 2005, 103).

In this connection, it needs mentioning of a ragssreceived by the NCERT
from a teenage girl who suggested a curriculumrrefthat inculcate greater self-
awareness among boys to make them more respemtfatrds girls. The NCF2005 puts
greater emphasis on critical awareness on thegbalte curriculum developers so that
community based identities of gender, caste, citsscannot be oppressive and reaffirm
social inequalities. So realising the constitutiorsdues of equality is possible only when
all children are treated equally. Systemic reforshsuld include input from parents,
academicians, and policymakers. Educating childsethe responsibility of all. The
education that is imparted is the education witkoaial conscience focusing learners
more with constructing rather than only receivingowledge. Teacher education
programmes should help teachers in contextualisthgcation according to the need of

the society.
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8. A Comparison of NCF 2005 with the Earlier Documets

The NCF 2000 and 2005 draw on the National polit¥ducation1986, for its
objectives and goals. The NCF 2000 recommenda fmnder sensitive curricula as the
concern with women education has gone beyond ateesapowerment. The NCF 2005
wants to integrate gender concern in an epistenuabgray by adopting a substantive
approach. Gender concerns are a part of qualiyessas equality reflects quality. It
wants to integrate women experiences in the tegamiaterials in an organic way. It has
given clear recommendation to include materialthantextbook in an integrated way so
that it does not look like an in-built feature betprocess. As the present demands of the
society is much more complex and plural, the remmtument seems to be more
inclusive. The recent document has more qualityassas it has to deal with both public
and vast number of upcoming private schools.

Earlier documents were much simpler; the coreesibjoffered in the syllabus
was more or less same with some modifications fotlg in the later documents. In the
1975 document there was no mention of the concapdey. Gender or gender sensitivity
was not a concern. Instead national integratioresgmving cultural heritage and
upholding democratic values seemed to include et tvas expected of the society.
Similarly the 1988 document tried to bring boys ayids on par. For the first time
women education found special mention. Later twoudzents recommended gender
sensitive education with 2005 document taking astemological turn towards gender.

9. Contradictions and the NCF 2005

The NCF 2005 states an example of a “talking p&ttw bring home the point of
influence of pictures and images in pedagogic praciNCERT 2005, 11). This is a
cartoon picture by R.K. Laxman which shows the iemaf a father and son where the
father addresses the son about going to the schibele is another cartoon which
contains image of the mother who is worried abbattieavy schoolbag of her son (NCF
2005, 77). These representations show that evemglhine framework talks about gender
sensitivity, it is not able to practice it in spiriThis type of images where there is no
participation of girls is derogative in itself.

The document which talks about prejudices andestgpes cannot come out of
its own prejudices. It seems to justify the prepedi present in local cultures regarding
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sex, gender, caste, religion etc. Same way ussfying the socialisation of gender roles
in Indian society.

The document’s frequent use of the words ‘Constsuncof Knowledge’ by the
children is not clearly understood. Children canthga information from their
surroundings, experiences but creating knowledgmase serious phenomena which
should be done carefully with mixing these expearéen) feeling with reason and
scientific spirit. A vast body of knowledge alreaglyisted in form of books, philosophy,
teachers etc. At one point the document refersbi@ries as a place where children
enrich knowledge. Nussbaum (2010) says that we neggt efforts to reduce education
to a tool of gross national product; rather we mmgtk to re-connect education to the
humanities in order to give students the capacitpe true democratic citizens of their
countries and the world. As children learn from #uilt societies around them, which
typically direct the “projective disgust” onto ooe more concrete sub-ordinate groups—
African-American, Jews, women, poor people, andelowlasses in the Indian caste
hierarchy.

If children have to learn from their surroundingdeir “construction of
knowledge” (used by the document frequently) wiloabe biased unless accompanied
by a trained teacher in school or an elder as gaideme as society itself is biased and
full of prejudices a fact that has been has beghligihted in the document many times.
Sunny (2014) criticises the framework as it powraynowledge as a duality; as
knowledge is constructed by the pupil and represebly the subjects. In this scenario,
the NCF2005 is not able to project the objectivéabiild centric pedagogy” within the
broad objectives of achieving quality or equality.

Teachers are the ones who deliver the curriculuma §reat deal of the success
of implementation of the pedagogy depends uponehehers. When teachers themselves
are a part of gendered social relations, practigemgder equality and incorporating it into
classroom pedagogy needs appropriate training.

10. Some Critiques of the NCF 2005

The position paper of National Focus Group on “Genidsues in Educatitn

(NCERT 2006), asserts that while gender equalitiieskey objective of education policy

in India for a long time *“it lacked critical edge implementation”. It criticises the
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limitation of the approach and effort in textbo@kvriting and practices in the classroom;
and strategies like “sensitive” portrayals of gided women, portraying positive role

models and role reversals are suggested to bepoaied to achieve equality. The paper
also says that the initiative taken so far in thégard is not successful as the
understanding of gender equality itself is limited.

The document attracts a considerable amount tfism in its explanation about
three language formulas. It says that the langieageronment of the disadvantaged
learner needs to be enriched, but unclear abouttbado in the given structure of time
and material. It is not possible for a teacher nowk all the local languages, nor is it
practical to employ many language teachers in ched.

The NCF 2005 seems to justify the inherent soadjualities. It is very elaborate
on such issues like how our society has stereotypest are the social expectations from
a girl compared to a boy. The document is not ckdaosut certain pedagogy to be
followed in the classroom while talking about thetal” and “National” arguments that
is scattered through its pages. It adds to confusi®hrimali (2005) opines that this
document justify all the existing prejudices of #heciety based on “Local Knowledge
Tradition” and one really wonders what the presimument means by local.

Bhog (2002) throws light on NCF 2000 and NPE 198th wegard to the aims
and objectives of women’s education. She criticiseth for not being able to achieve
any significant change in the content of NCERT liewks, even though it is very much
included in the document as gender equality is pmudjective in the agenda. She also
criticises the NCF 2000 for its “regressive” view women. The Author looks into the
NCERT language textbooks of class Ill, V and VHat had been used in the decades
following the NPE 1986; and finds it replete witkngler discriminations. The author
finally comments that the Indian educational systeimn the midst of a severe regression.
11. Summing Up

To sum up, it can be said that no policy framewodn work unless it is
implemented properly. For a gender equitable culwim, there is need to have a
comprehensive understanding of gender which is rmuate than the simple access issue
( NCERT 2006; Aikman and Unterhalter 2007). Thezedito have some guidelines for
a gender assessment of the school looking at feyr ikssues based on children’s
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perception of and dominant images of masculinitgg &mininity, gender equality as a
concern of the teachers and the school’s initiatovelevelop a programme for gender
equality (Aikman and Unterhalter 2007, 30). It mspiortant to be clear about gender
issues that are plaguing the society and its uigiits to implement any change in the
structure of academic framework. The gender issmesdeeply rooted in the fabric of
society. The educational policies and framework#&hao doubt put effort to recognise
the issues and have tried to incorporate methodsatkle these issues. But the
responsibility of transforming this rhetoric to ligais depended on many factors; most
of the burden is probably on the shoulder of tts#itution, though it is a concern of every
single human being. It requires a change of hearerthan anything else to embrace any

epistemological view involving education or society
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Chapter-4
Reflection of Gender in the CBSE English Language 8xtbooks:
A Textual Analysis

This chapter is an analysis of the current textksaokEnglish for the class VIII,
IX and X of the CBSE affiliated schools in Indigh&d main focus here is to examine how
gender is reflected in it. It is an effort to loeatomen in these nationally representative
text samples catering to students all over Indiae Pportrayals of boys and girls are
analysed in this chapter to see what kind of gemdiess are being attributed to them,
whether the representations of gender roles aragatbe traditional line or non-
stereotypical.

1. Introduction

As far as back in 1970s, there has been lot of ladlgowork about gender
prejudices in school and education, especiallyhie western world. The school as a
social institution came under the scanner for répcong gender biases prevalent in the
society in the writings of many. Frazier and SadkE373) documented the gendered
school system in American schools where boys get witthe attention in the classroom.
The schooling process discriminates girls. The sdelsiases in the school system are
obviously a reflection of the society. But as astitation, schools should uphold the
principle of equality. Sadker (1975) reports thhtstgender bias puts girls in a
subordinate position when it comes to their acadgmeirformance; and students form
high opinion about boys and low opinion about giie the boys are in superior positions
in the school and it lifts their self worth, buistnot the case with girls.

After almost two decades of research and obsenstin different schools,
Sadker and Sadker (1994) found that there are geader biases in the whole schooling
process including textbooks and the way how girks taeated; boys get most of the
attention and feedback from teachers which pudh @ira disadvantageous position. The
authors say that in any stage of the school edutétemale students are more likely to
be invisible members” and comment that “sittingtle same class-room, reading the
same text-book, listening to the same teacher, lawyb girls receive very different
educations” (Sadker and Sadker 1994, 1).
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After almost two decades, Sadker (1999) has updatekare on the same issue
of gender biases, as there is an upcoming techicalogender gap where girls are getting
marginalised. As computer education has already l@eoduced in the school levels,
computer literacy has been stressed upon from agyage. The gender gap in science
and technology is a serious issue.

The textbooks can transmit these gender biasespact the minds of the readers.
Though, the primary aim of the textbooks is to wiliknowledge to the students, in the
process it influences the attitude, beliefs andspectives about societal issues. As
literature is none other than the dominant ideaalgdiscourse of society, gender and
power relations are one of the constituent faciorhe literature. The language itself is
the product of society and language expressesaditietg. The books are the carriers of
the gender power relations of the society theysimat) reproduce and sustain the gender
hierarchies (Arnot 1982 and 2002). In India tdw@ré has been lot of discussions around
the issue (Naik 1979; Khullar 1990; Kumar 1992; pmo1994; Chanana 2001a and
2001b; Kumar 2008; Mehrotra 2012; Rao 2015).

However, there has been lot of sensitisations taims issue from different
stakeholders of educations since 1970s. There bas Ipedesigning of educational
policies to make education more gender sensitivéndia, the NPE 1986 tried to tackle
these gender issues by incorporating a speciatigeof education to raise the status of
women. The NCF 2005 has given guidelines to teXtlfommework committees in this
regards, details of which has been discussed ipringous chapter. The main focus in
this chapter is to see how gender is reflectechéndurrent English language textbooks
used in the CBSE affiliated school.

The practice of looking at the children literatumetextbooks including picture
books goes as far back as 1960’s and 1970’s aadtthe time of immerging women
movement and feminists were preoccupied to do dinéeat analysis of the books to find
out stereotypical portrayals of girls. The mostalsmethod was the content analysis that
counted the number of males and females depictadl tfze number of different roles
assigned to them in the texts. Weber (1990) thdryudiscusses the merits and demerits
of this method and explains different types ofhteques of which a few basics are like

how to find out the key words in context list, htavcount the frequency of a word, how
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to take notice of the categories used, encodinth®ftext etc. from a particular view
point. The author has also given a list of difféereomputer programmes that are being
used for this purpose in his book.

In other words, the content analysis method igl usestudy gender bias in a text
by quantifying the images and activities to findt dlow many males are present in
relation to women. This was started initially by ttvestern second wave feminists and
started to spread all over the world in coursamaét The findings of these studies were
usually depressing as there was greater numbemsatefs and greater numbers of male
oriented activities present in the texts. Kali@g88) has reported of a similar study of a
few NCERT textbooks used in the Indian schools taaty extreme gender bias. Soon
this method of content analysis has given way &t ptructural discourse analysis which
seemed to be used as a more fitting weapon to expload analyse power relations or
data interpretation.

2. Feminist Post Structural Discourse Analysis

Discourse analysis has gained popularity as a adetb study social issues of
inequality where a power relation is involved betwawo unequal groups. It is believe
that society construct discourse. The discursiteepaof a text or talk can be studied to
explain the influence of ideologies and attitudeskonowledge/discourse from analysing
the structure of the text. Gavey (1989) has desdribin easily understandable words, as
“the careful reading of texts (e.g., transcriptcohversations or interviews, or existent
documents or records, or even more general soratipes), with a view to discerning
discursive patterns of meaning, contradictions, ammbnsistencies” and added that it
“identifies and names language processes peopléousenstitute their own and others
understanding of personal and social phenomenal/g@®89, 467).

Critical discourse analysis is an interdisciptinapproach and it is being used to
study any pressing social issue critically. Critidésscourse analysis is “to make the
implicit explicit” and it just not only deconstruthe text but practical application of
research result is also sought by it (Wodak 2088).1

Traditional discourse analysis gives more imporgéain examining the linguistic
phenomena (i.e. syntax, and semantic, lexical meamhetorical figures etc.) more

closely. But Foucault (1972) believed that disceussnot only a social practice but also

107



an expression of power and by avoiding the stiagjuistic rules, asked to follow

different sets of rules or a series of phenomendoti for in discourse analysis

Discourse is “practices that systematically forne thbjects of which they speak”
(Foucault 1972, 49). According to Wodak (2006), ¢ault's idea of discourse is

different from others in the sense that it doesfalbdw any rigid rules or pattern, neither
thematically nor conceptually; rather it explore$sat of relationships existing between
discursive events”. Post structural discourse amalyas influence of Foucault to a large
extent.

The post structuralisms influenced by Foucautteniogy, seeks to analyse a text
from multiple angles, they find multiple meanings & page. The feminist post
structuralism, as an approach to discourse, higtdighe continuing trends in which
females are given less significance or constit@edess powerful than males in many
educational context and it gives researchers algge/to examine the social category of
gender in a way which power relations are constdi¢Baxter 2003).

The methodology used in this particular studysfalh the broad analytical
framework of a critical discourse analysis with emfnist post structural approach.
Representation of gender roles is the focal pofnthe study, to deconstruct the text
narrative and images, the linguistic pattern islym®ml from recurring patterns of
statements about gender to understand how a wasrdepicted in relation to man.

3. The Textbooks Undertaken for Analysis

The present chapter mainly tries to analyse arfein course books in English
that has been revised and prepared after considénm guidelines of the NCF 2005.
These few books are prepared by the NCERT and B&ECand are being used in all the
CBSE schools all over India. Even in the privateosds that has been affiliated to CBSE
boards need to follow the same books for ClassniX >4, with options of using different
books up to class VIIl. For Class IX and X, theme &wo sets of books that are
prescribed, some schools are using communicativears@ others are using English
Language and literature set. In this chapter ésearcher tries to include both the sets.
Out of these books only prose lessons like fictisteries and dramas are analysed

leaving the poetry section mostly untouched. TESE, as per the revised guidelines
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2012-13 and 2013-14, has introduced English nofrelm Class IX to XIl to promote
reading skills among students. However, these sare not considered for analysis.

The textbooks materials are collected and adafpbea various different sources
by the textbook development committee of the NCER@ of the CBSE. The chapters
include mostly abridged and adapted written teXtsliierent authors, and wherever
applicable the authors name has been mentiondeiartalysis as it is important for the
study.

The website of the NCERT has a repository of sbobks and recently the
ministry of human resource and development, govemrof India has launched a mobile
app and a website calldetpathsala(GOI 2015) where the electronic versions of these
NCERT books are available and accessible from aaysvim the world for the benefit of
the students. The Communicative Course, introdume@BSE is not available in the
NCERT website. It is available in the E-CBSE- a vpeltal and a mobile-app for the
CBSE schools. This set of communicative cours&mglish was first introduced in
1993-94. After that the course materials have hesewed many times. It has been
completely revised in 2009 according to the feeckb@ceived from teachers, students
and English Language Teaching (ELT) profession@ts.all the books considered for
analysis are framed under the recommendations ef latest national curriculum
framework of 2005.

The books are comprised of different kinds ofréitare/part of literature written
at any given period of history by many differenthars. These are collected, edited and
published by the NCERT and the CBSE; most of teedas are abridged versions of the
original stories, but the names of the originahaut have been mentioned in the lessons.
However, in this analysis the author’'s name is meetd along with the title of the lesson
as mentioned in the textbook itself, as the geondiéne author counts for the study and it
is a part of the study/investigation itself. Thdéldwing textbooks are considered for a

gender analysis:

1.“Honeydew:A Textbook in English” (published by NCERT in 20f8 class
VIII).

2."It so happened...:A Supplementary Reader in English” (published by
NCERT in 2008 for class VIII).
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3. “Beehive: A Textbook in English” (published by NCERT in 20t class IX).

4."“Literature ReaderA Textbook for English Course (Communicative)”
(published by CBSE, revised in 2009 fossléX).

5. “Main Course Book: A Textbook for English Course (Communicative)
(published by CBSE, revised in 2009 fossl&X).

6. “First Flight: A Textbook in English” (published by NCERT in 20 class
X).

7."“Literature Reader:A Textbook for English Course (Communicative)”
(published by CBSE, revised in 2009 fossIX).

8. “Main Course BookA Textbook for English Course (Communicative)”
(published by CBSE, revised in 2009 fosslX).

4. Textbooks for Class VIII

The NCERT has prepared and publistitmheydew(NCERT 2008a) as a main
course book andt so happened..(NCERT 2008b) is a rapid reader for class VI
students in CBSE affiliated schools. These boo&srcto follow the guidelines given in
NCF 2005. The purpose of the analysis is to see dmwder is reflected here as the NCF
guidelines ask the textbook materials to be genugusive. However, the use of these
NCERT books is optional for class VIII, and manyivate schools go for books
published by any other publications depending @nctibice of the schools. But in public
schools, mostly these books are used.
4.1.Honeydew:

Textbook in English for class VIlIHoneydew(NCERT 2008a) published in
February 2008 by the NCERT follows the guidelinesls/ the latest National curriculum
Framework of 2005. The Cover page and back pagleeobook are gender neutral, at
the back of the front page is a paragraph on arfid-A of the constitution where it is
cited in big font that education is a basic humightrto which all girls and women are
entitled, along with a picture of a girl child. @hextbook development committee has
four women members, along with the chief advisondea woman. The book looks
attractive and colourful, it contains images ardstrations in almost all the chapters.
There are altogether 10 units; each containingoseptesson which includes various

genres like story, travelogue and diary collected adapted from different sources.
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There are also and seven poems are included ibaible The poems are mostly animal
based, like ‘The Ant and the Cricket’, ‘Macavityhd Mystery Cat’, ‘The Duck and The
kangaroo’, ‘On the Grasshopper and Cricket’; otp@ems in the book are ‘The School
Boy’, ‘The Last Bargain’ and ‘When | set out for duynesse’.

The poem called “The School Boy” is a famous pdeynWilliam Black; it
portrays a school boy’s wish to be free like a laindl does not want to go to the school in
the summer morning, instead wants to enjoy thereaf beautiful, joyous poem to read
is accompanied by a picture of a boy in a gloomypdbut male oriented. There is not
even a picture of a girl in the whole page. Thenpd€he Last Bargain’ is a poem by
Rabindranath Tagore, has a picture of a little #g a man. Another poem is by Thomas
Hardy “When | set Out for Lyonnessas also male oriented; it describes the poet’s
journey to an imaginary place called Lyonnesse iscdeffect in his mind. Both the
poems selected for the textbooks are classic pifdest both are male exclusive, there is
no mention of a girl’s experience in them.

The first unit of the textbook includes a prossstan “The Best Christmas Present
in the World” written by Michael Morpurgo. It is atory against the backdrop of
Christmas. A letter written by Mr. Jim Macphersamnilitary officer from the war field
to his wife who he addresses as Mrs. Jim Macpheiisaat the centre of the story. Mr.
Macpherson is often away from home, engaged it#tide with the Germans, but enjoys
and celebrates Christmas along with fellow soldgrd enemies because it is Christmas,
a festival of love. He remembers his wife and veridetter to her giving all the details of
how they enjoy Christmas. In his letter it is men&d that Mrs. Macpherson’s name is
Connie, but as it often the case, a women is knleyvher husband’s identity, that is why
she is Mrs. Jim Macpherson a typical, stereotypidahtity given to a married woman.
On the day of Christmas the husband remembersnitestzares the cake she sent to him
with his friend who praised the cake as the beSthoking and domestic work is the
traditional domain of women, Connie is not an exicep she makes the best cake in the
world, she keeps waiting for her husband to conak Iy the Christmas, and that would
be the best present for her as she expressesfhersbe war field the men show all the
valour and of course merrymaking by “smoking, langhtalking, drinking, eating” and

playing as depicted in the lesson with a pictuie MCERT 2008a, 12).
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The men in the lesson play football, someone pedeicket, another plays the
cello in the orchestra, yet another talks aboutdus of books. They all have interest in
all kinds of activities, as a contrast, Conniehswn as a homemaker; she has virtually
no role to play except waiting for her husband ¢me back. Her whole life revolves
around her husband. In the entire lesson, onlyalifees have been devoted to her even
though she is present in the background of the evlatter. Another woman character is
introduced for a second is the matron of the ngréiome where Connie is admitted at
the age of one hundred and one years. The matrmther seemingly traditional job
offered to women in discourses, is taking carenefdld lady. The illustration shows only
one picture of the old lady sitting in the wheelchAnother picture shows the man folk
playing football. There is one more picture of therator who discovered the letter. In
the writing exercise that follows there are two enariented questions that engage
students to imagine themselves as Jim Macphersbtharvisitor.

The second unit contains a prose lesson calle@ “T$unami”. It is starkly in
contrast with the previous one for the fact thar¢hare many women characters in it and
it is the only lesson that is women oriented in Wigole book. It is about the deadly
tsunami of 2004 that caused havoc in Thailand, Arataand the Tamil Nadu coast of
India and how a 10 year old girl called Tilly Sm#énses the approaching danger at hand
and warns the family and people around the Phukathp about it. A lesson learnt at the
school geography class makes her able to sensadumami approaches, and it is this
knowledge that saved many lives. The lesson is feesl@ing in the sense that it
incorporates the good deed done by a young gidrtdpom her here is heroic courage of
Meghna who spent two days floating in the sea, reetbe is saved. Almas is saved but
traumatised for life as she has lost her near @ad dnes. Other women characters are
either victims or the mothers of the girls mentidne the story. There is mention of a
few male characters. Ingenious is a manager of @peoative society, he lost his entire
family and Sanjeev the policeman who dies in atbisiave others.

The following unit has pictorial presentationsaofesson called “Glimpses of the
Past” by S.D.Sawant. It presents thirty nine pieloslides of Indian history during the
British regime in India (from 1757 to 1857). Theusfgle for independence, fight against
the powerful British comes alive in those picturegsite interestingly, without any
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contribution from Indian womenfolk. It is a factathwomen joined India’s struggle for
Independence at the call of Gandhi, but the leggutrays a negative role of women as
far as this aspect of Indian history is concerres depressing to see only three slides,
one having Lata Mangeskar singing about the msudfthe Independence Movement
and the other being a picture of Begam Hazrat Mahaucknow who laments at the
loss of her kingdom to British. The third slide mregent a woman called Uma, the wife
of Ram Mohan Roy , the great reformer who is takio his wife about the essence of
religion, Uma has not been given any dialogue engicture, she is just listening to her
husband. Rest of all the slides has representafitmdian masses, but picture of women
even representing Indian mob is conspicuous bgbtence. Even in the exercises that
follow, there is no mention of any woman. For exéanm page 46 of the textbook, there
IS an exercise to change a few sentences intotegpepeech; the questions begin with
the first man, second man, third man, first soldecond soldier etc.

The next unit carries a prose lesson “Bepin Chondéil.apse of Memory” by
Satyajit Ray. It is a humourous story about a nfenevident from the title, it is a male
oriented story and the hero is a sophisticated wgkex called by his subordinates as
Bipin Babu who has a “reputation for being a tissleconscientious worker”. There is no
mention of any female character in the entire sttrg cook, the doctor, the friends and
associates are all male figures in the lesson iseaedescription about the character of
Bipin who is an avid reader and who does not wargpend his time in an idle chat. The
image and illustration show a man standing amidsikb in a book store. The qualities
associated with this gentleman is many, he is a ofafew words, likes to acquire
knowledge from reading books and also a very deveteployee.

The character portrayal is that of a book-loverergvMonday when he comes
back from office to home, on the way he drop in le®k shop to buy “crime stories,
ghost stories and thrillers” and “he had to buyeast five at a time to last him through
the week” Bipin babu also did not have many frieadshe did not like spending time in
idle chat (NCERT. 2008a, 60).

Next unit has a lesson called “The Summit Withby H.P.S.Ahluwalia. It is
about the courage and determination of Major H.RI8uwalia who was successful to

climb the Mount Everest and the lesson is writtgnhbm. The lesson pens his entire
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experience of the great deed. The three picturesept in the pages are of his expedition
to the Everest. There is no scope for any fenrathe story.

The lesson that follows is called “This is JodiFawn” by M.K. Rawlings. It is
about the adventure of the little boy Jody in tnegje with his father. The father and son
loves animal and often goes in to the jungle, e phocess they have killed one doe, but
Jody tries to save the fawn that belongs to d takes good care of the fawn. The son
goes to the jungle in the evening, in spite of m@ting a clear signal from his mother
Baxter, because the mother has to obey what therfasays. The only part she plays in
the entire episode is to prepare coffee for evezydmain typically enough, in the entire
story, the mother appears in two or three sentéfides four images consist of the boy,
the boy and his father and the boy with his caestakill-wheel.

Next prose lesson “A Visit to Cambridge” by Firdaanga is on the great
scientist-physicist Stephen Hawking and a partisfititerview with Firdaus Kanga, a
Mumbai based writer cum journalist. Both of thene &ighly successful in their own
fields of profession and have been able to overcpmgsical disabilities and both of
them are living life in wheelchair. A very encouiragystory for humanity indeed!

The next follows a part of Ruskin Bond’s Diaryled “A Short Monsoon Diary”
that portrays the silent miracles of nature. Thesde describes different seasons in
beautiful language. There are a few human chasatker Bijju the shepherd, his mother,
sister and grandmother in the background.

The next two lessons comprise of the story callBte Great stone Face” by
Nathaniel Hawthorne. It is a long story of a litdey called Ernest. It is about Ernest’s
speculation of a natural formation that resemblearaan face. In the opining lines of the
story, the mother tells him that there is a proghat one day a living man will come
out of that structure. The mother is affectionatel ghoughtful women, and that is all
known about her in the entire story. After that gtory revolves around Ernest how he
grows up to be a wise young man and fulfills hishws, but there is no more mention
about his mother. The rest of the story presemisofther characters Like Mr. Gathergold
and General Blood and Thunder, the poet. Ernesbrbes so popular for his good

teaching and wisdom that people finally finds reBk® the stone face in him.
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4.2. It so happened...:

The Supplementary reader for class VIl is calleld so happened. (NCERT
2008b). The back of the cover page has a pictungoshan astronaut Kalpana Chawla
where it is written that “Educated Girl: Nation’sdgress, Society’s Pride”. The cover
page is gender neutral. It has a collection of @iteegies in ten unites. It is published by
NCERT in April 2008. The chapters included are frawariety of themes.

The first chapter has a story called “How the Cla@at his Hump” written by
Rudiard Kipling, there is only one human characied the man in it. The story has
lots of animals like the horse, the ox, the dogoagall the camel is the most laziest and
for that reason others hofihnchayatand the character called Djinn who is in charfje o
the jungle deals with the complain by giving cathel hump.

The second chapter includes a lesson called “@&mldt work” and is about child
rag pickers where two children called Velu and Jenget and work together. The small
girl Jaya is experienced rag picker and is ablghtmw Velu who is new to the city a job
of rag picking to support him. The chapter is venttjointly by Gita wolf, Anuska
Ravisankar and Orijit Sen. The Chapter throws lightthe children that cannot attend
school as they have to help their parents as ircéise of Jaya and there are some who
run out of their home as in the case of Valu. Tles<division of rich and the poor is
clearly visible in the marriage function. The cindd satiate their hunger from the rich
people’s left-over. Jaya is more experience thalu Wfaher work shows how small girls
are still living in exploitative conditions in treuntry.

The Next chapter includes “The Selfish Giant” bgc@ Wild is a story of the
cruelty of a selfish human being who does not tkéddren coming and playing in his
garden. Finally the giant undergoes a change atf la@a becomes popular. There is no
women character here, the protagonist and onesdfiends called the Cornish Ogre and
the children are the whole of the characters.

The next chapter is called “The Treasure Withimtdat in the form of an
interview between Mr. Hafeez Contractor who is mdas architect of India and Ms.
Bela Raja who is an editor of a news- letter. Thetggonist remembers his school days,
when he was more interested in games over studigginally he has gained reputation

as a designer and architect. The lesson is fulhisfautobiographical element. The
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interviewer is just asking questions to him. Theyealso no other women character,
except a reference to his mother and aunt.

Next in line is a story called “Princess Septerfiban abridged version of a
famous story by Somerset Maugham. The princessaai 8as many sisters and each one
receives a parrot from the king. When the parrgtirofcess September dies she cries and
cries unless a little bird hopes into her room:e‘ébund it lying dead at the bottom of its
golden cage. She burst into a flood of tears artdimg that her Maids of Honor could
say comforted her” (NCERT 2008b, 35)

A host of female characters are presented, likéviaiels of Honor, the Queen, the
princess, the jealous sisters etc. But all arechipiepresentations of what femininity
expects woman to be. The princess grows to beyabeautiful woman and marries the
King of Cambodia who takes her on a white eleplauhis city.

The next chapter has a story called “The Fightittem by Ruskin Bond, and as
usual the main character is a boy called Ranji wisgcovers a pool in the jungle and
often has fun there as it is described “when Rsav the pool, he did not hesitate to get
into it” and “he had often gone swimming, alonewoth friends” (NCERT 2008b, 46).
He fights with a stranger boy even in the watemes back with bruises all over his
body. The mother who stays at home asks him toredtebut he slips out of the home to
go to market to havg@lebis @n Indian sweet) and lemonade. Next day again les go
back to compete fighting in the pool with Surag tew found competitor who becomes
his friend at the end. The story is well accompaig images of the two boys in variety
of positions.

The next chapter in line has a lesson callede“Open Window”, written by
H.H. Munro under the pen-name of Saki has two wontearacters called Mrs Sappleton
and her niece and these characters are presemmdjhththe first time visitor to their
house Mr. Framton. Mrs Sappleton is shown to betimgaifor her husband and two
brothers who have gone missing since last threesyéas Mrs. Sappleton describes the
incident in her own words’my husband and brothers will be home directly from
shooting... They have been out for snipe in the nemdbday, so they'll make a fine
mess over my poor carpets” (NCERT 2008b, 58). Hewversation is all about her
husband’s love and expertise on shooting birdsdurals and her eyes are constantly at
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the open window through which they he usually cobaesk. A man is good at adventure,
woman is a home maker; man folk go out to the jartgl have pleasure of hunting,
woman keeps waiting for them to offer her care.

Next is a story calledJalebis by Ahmed Nadeem Qasmi. The story is centered
on a schoolboy and his temptation to eat hot jslemi the way back home from the
money given to him for the school fee. Finally heyd jelebis and eats to his heart’s
content and distributes to the other children Jik&t the “GovernorSaheb” and bunks
schools for a few days praying Allah to give himmag to pay for school fee. The story
has no woman characters.

The next two lessons are the two parts of the sstorg called “The Comet” by
Jayant Narlikar. It is about an aspiring scientdsinoj Dutta who has discovered a comet
and how he is preoccupied all the time with hiegebpe day and night. His wife Indrani
Devi worries about his cold, and takes care of lsihg brings a sweater to the roof where
the scientist is busy looking at the sky. He idlléd about the telescope and refers to it as
a “Dibya Chakshu” which means the divine eye, butindrani Devi, it is like a
“designing woman who had ensnared her husband’ditference of opinion between
the two about the telescope here is noteworthyr aFman “it is the fulfillment of the
ambition of a lifetime” (NCERT 2008b, 74) and fteetwomen the telescope is the other
women in her husband’s life. The contrasting vidwath on the telescope shows gender
bias. A women does not know the importance of #lestope, whereas the man is
spending day and night with it to be a famous astneer, and he becomes one by
discovering a comet that is to be named after kmmnich his wife is not happy as she
believes that “comets brings ill —-luck and | wisg@d man like you were not associated
with the discovery of one” (NCERT 2008b, 76). Thdewperforms rituals to pacify the
evil spirit behind the comet. The author at the passes a question whether the humanity
will be able to eliminate this gap between theoradi and superstition.

4.3. A Discussion of the Textbooks for Class VIII:

The two textbooks in English for class VIl haveeb analysed and it is found
that the place given to women is subordinate to.nsmn in illustrations women are
rarely seen. Almost all the lessons are male atknimales are presented as soldier,

managers, policeman, freedom fighters, officerssoasmer, scientist ,journalist, wise
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educators, avid readers, knowledgeable, sportideadventurous having different skills
and pastimes like mountaineering, hunting, readétg, The young school going boy is
shown as having an independent mind and thouglegslnadventurous etc. these male
stereotypes are still present in the textbookse Jdlection of texts is from great authors,
mostly men, except one story has two female coaasitim it. On the other hand, women
characters are very few, almost none in leading except in three stories. One such
story is the Tsunami, Children at work, and Prisc8sptember. In princess September,
the princess is the main character but is dominbteter parents at home, cries at the
death of her parrot and gets married to a handswmee. There is nothing extraordinary
about any women character. In many places theitgeritthe wife is associated with her
husband’s name and title as in case of Mrs Maclgpimerand Mrs Sappleton etc. The
women seem to have no identity of their own, exdsphg caretakers of their family
members. Their skill at making teacake, domga for the welfare of the family is
highlighted. Indrani Devi performpuja and other rituals for the betterment of her
husband. The writers are mostly male. There aeifeages of girls women than men in
both the books, even though the back sides of tkergpages endorse it, the content is
gender biased.
5. Textbooks for Class IX

The textbook in EnglisiBeehive(NCERT 2006) for class IX is published by the
NCERT in February 2006; there are five women mesb®iuding the chief advisor in
the textbook framework committee. There are altogieeleven units in the book, each
carrying a prose lesson and a poem in it. Therature Reade{CBSE 2009a) and the
Main Course BooKCBSE 2009b)are revised and published by CBSE in 2009. These
books contain many new lessons and units carryiagynsocial issues.
5.1.Bechive:

The first unit of the textbooBeehive(NCERT 2006) contains a prose lesson
“The Fun They Had” by Isaac Asimov. It portraystpre of a future classroom with a
mechanical teacher and virtual classroom; a botk savpage is a fancy and fun which is
no longer to be seen. Two school children Margigrleof eleven years and Tomy, a boy
of thirteen takes classes from computers where $loows his superiority of knowledge

about old school system to Margie and boasts offdtiser and mankind as having
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smartness and knowledge. Mrs. Jones is Margie’sienotho takes care of the house and
children. The little girl does not like the schaolch as there is no fun and she is doing
badly in geography for which her mother wants arntuthere are two more male figures

as a teacher and the inspector who appear in thersc

The second unit has a lesson called “The SourMusic”. It has two parts; the
first part by Deborah Cowley is biographical inuratand describes the hard work of an
aspiring musician who is only a seventeen yearsvgih hearing impaired. It is an
inspirational story of a young girl’s devotion tertwork in spite of being handicapped. It
is praiseworthy that the book includes storiesitiedently able people showing that the
world offers opportunity for all!

Another part of the lesson is on famous musiciamilah khan (“The Sehnai of
Bismillah Khan”). The special talent in him madenha world-famous musician. He has
the honour of playing on 15 August 1947, the dagnvimdia became Independent.

The third unit contains “The Little Girl” by Cathiee Mansfield, a story about a
little girl. She is scared about her father whonsg¢o be a strict disciplinarian; even her
mother and grandmother follow his words as ord@&te mother takes care that her
daughter listens to him all the time, as soon aselaghes home from the office, the
mother would remind Kezia to remove his shoes, @mhfbeing a ‘good gir (NCERT
2006, 32). The expectation of gender role playiggybls is socialised by family itself.
The father is the authority figure at home; he goatsto work, comes back home being
tired and the women at home take care of him. TTeadmother advices the little girl to
be close to her father, for that the little girbisked to make a pin cushion as a gift for the
father. Kezia’'s mother always takes care of hendiatShe is often ordered by him to
bring the newspaper and slippers. Borah (2018a)neemis that in spite of the great
literary value of the lesson, it is not withoutrstatypes!

The next chapter includes a lesson called “A Tiagautiful Mind” is on the
greatness of Einstein as a student and scientstedrly life and university life is
discussed with a little sneak- peek into his pessdife with his mother’s dissatisfaction
about his marriage with an equally intelligent asider lady. As a great scientist, his

concern for the society is acknowledged and thathig he is called a global citizen. He
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was deeply concerned at the devastation creatétirashima and Nagasaki by nuclear
bomb and talked about global peace.

The next chapter called “The Snake and the Mirby™V/. M. Basheer is also a
male oriented piece of writing, with the narrabming a doctor by profession who is
obsessed with looking at the mirror and look moendsome, there is no women
character in it. There is an element of humout,iatithe same time there is some hidden
meaning of life. It is really a piece of literatusgth a lot of shades for students to enjoy,
but exclusively male oriented. There is an occadiogference to the kind of woman he
wishes to marry. He wants to marry a woman who d®etor by profession and having
lot of money so that she becomes fat and not be tabkun after him. But it is also
referred to in one sentence that in reality he isua thin, needy woman.

Next follows an extract from APJ Abdul Kalam’s abitographyWings of Fire
called “My Childhood”; where an account of childlibdays of the great scientist is
described vividly with fitting illustrations. Therare no prominent women characters
except wife of Sivasubramania lyer who refusedetves Kalam food in the kitchen in the
beginning though she reformed herself later. Theptdr documents a few facts of the
Indian society, where the upper caste society lglelscriminates the lower caste people
of the society. But with the progress of educatilis attitude is changing fast. At that
time, Sivasubramania lyer was not like that, bt Wwife’s attitude was discriminatory
towards lower caste people, but she understood \wbkemusband had explained to her
that all human beings are equal!

Next chapter includes a prose lesson called “Pgély Jerome K. Jerome; it is
once again a male exclusive text. A group of thregs want to go on a trip and trying
their hands at packing when a lot of humourousasitns arise. The three boys Jerome
(the narrator), George and Harris land into num&romny situations while they try to
pack their things. Their dog makes the situationnfiare interesting. The lesson is well
illustrated with images of these boys. The funtiyations arising out of their effort to do
household work make the lesson hilarious for sttsldnside the classroom, students can
visualise the situations, more so for the boys ré@taee no women characters in the story.

Next chapter has a lesson called “Reach for th@.Tlbconsists of two parts; first

part is about Santosh Yadav’'s indomitable passiot determination in scaling the
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Mount Everest at a relatively younger age thanpgredecessors. Adventure sport like
expedition and mountaineering is to a large extmale dominated and in such a
scenario, being the youngest women in this regardr Indian girl is a big achievement.
The opening lines of the chapter reiterate it bydpexplicit on gender bias in society
where a son gets priority. The lesson is a welcoalief in the book after many male
exclusive lessons. The lesson itself is an examplaow girls need to break gender
stereotypes to make progress in their lives. Imyesgeage of her life, while choosing a
school, choosing career and taking decision abautiage, Sontosh had to argue to
convince her family.

The second part is about Maria Sharapova, thei&ugsnnis star of international
repute. The chapter is able to boost the moratgrisfand women. The Tennis player is a
role model from the field of sport and she has obsiy a huge fan following.

The next chapter has a lesson called “The Boricowé” by Kenneth Anderson.
It is about the friendship and attachment of theatar’s wife with a sloth bear. The
woman takes care of the bear as a family membettradnimal also acknowledges it.
The animal is spotted by the narrator and his conopa during their journey in Mysore,
where one of his friends shot at the bear and mimgty finds its baby bear alive. The
narrator brings it home and gifts it to his wifedadue to her love and care the bear
slowly becomes like a part of the family. The malk fdoes adventure in the jungle, and
women are like care taker at home. This contraspiogure of man and woman is
recurrent in most of the lessons in the textbooks.

Next is a travelogue called “Kathmandu” from Chiealndia, via Kathmandu.
The author Vikram Seth enjoys every bit of his saayifferent places. As usual there is
no women character in it. The domain of travelasthated by male in the textbook.

The last chapter contains a humourous prose lesstad “If | were you” written
by Douglas James which is about an intriguing sibmabetween Gerrand and an intruder
who wants to murder him. The lesson is a kind ofiéh with no women characters in it.

The textbook tries to include all genres of litgrpieces like play, travelogue,
diary, biography which might be having high litgravalues but at the cost of
compromising gender equality (Borah 2018a). Thekbdoes not contain any women

role model from Science or politics except a pietevriting on Sontosh Yadav who
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scaled the Mount Everest to be the youngest womethé world and on Maria
Sharapove, the tennis champion; and an aspiringcransEvlyne Glennies who in sprite
of being deaf came to become an accomplished morust. On the other hand, there
are lessons from the life of Albert Einstein, APbdAl Kalam, Bismillah khan, a
travelogue to Kathmandu by Vikram Seth and an ekfram Jerome K. JeromeThree
Men in a Boathat can be said as all male exclusive lessonsilllis¢ration of the book

is also male oriented as most of the lessons atiednanale protagonists. There are more
number male authors than women authors.

5.2.Literature Reader:

The Literature Reader(CBSE 2009a) has been revised according to the
guidelines of the NCF 2005, and published by CB®E2D09. This book was
implemented in the year 1993-94, and was revisd®95, 1997 and in 2003 prior to the
latest revision. The latest edition is modifiedriolude new stories from the perspectives
of the various needs of the contemporary time @gdtin the foreword of the book.

The first prose lesson “How | Taught my Grandneotto Read” by Sudha Murty
depicts a pen picture of old woman who learns tdrand write from the younger
generation. The story reminds us to give emphasisadult education, as there are
millions of adult women and men who may be deprigtdteracy. It is a reflection of a
hard fact of the society, where more women than amerdeprived of education, literacy,
educational achievement etc.

The second story in the textbook is “A Dog Nanbedke” by William D. Ellis.

It is a story of a friendship between a man and@ahlled Duke where the women of the
house are not a part of this great friendship.

The third lesson (“The Man Who Knew Too Much” byeRander Baron) is a
male exclusive lesson about a man called PrivatdQuwho is called by his nick name
‘Professor’ as he knows too much. The domain ofwkadge belongs to men in the
world of textbooks.

The next lesson “Keeping It from Harold” by P.G.oWéhouse eulogies a
prodigious son. Mrs. Bramble is amazed at the ptescand special qualities of her son
Harold who is “a model of goodness and intelligén¢29) and tries to hide her

husband’s profession as a boxer from the son.
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The next prose lesson called “Best Seller” by @niy has two well-read men
talk about the latest bestselling romance and encthurse of the discussion one of them
talks about his personal love intrigue with Jessiliee beautiful daughter of a rich man.

There are two dramas in the textbook. In onenefdramas (“Villa for Sale” by
Sacha Guitry) Madam Juliette had a big mention,gooman plays intrigues to capture her
property, the innocent woman falls prey to the gsaof man! Women are the victim! In
another drama called “The Bishop’s Candlesticks” byrman Mckinnell the
magnanimous charitable nature of a bishop is shasaen contrast to his sister.
5.3.Main Course Book:

TheMain Course BooKCBSE 2009b) was implemented in the year 19934 a
was revised in 1995, 1997 and in 2003. The latassed edition came out in 2009 and it
includes different units called “People”, “Advergly “Environment”, “The class IX
Radio and Video Show”, “Mystery”, “Children”, an&ports and Games”; and each unit
has a few small chapters including poems.

In the unit called “People” covers Dr.APJ Abdul |I&& and his group of
scientists, a burglar and a poem. There are imagstly of males working in offices.

In “Adventure” section, a write up called “The BlrFlight” is a beautiful but sad
story of a girl who tried to fly high in life botimetaphorically and literally. Amelia is a
female aviator and wanted to fly around the wold{ met with a sad demise in her
venture into the sky. Woman is a novice to thisetyly profession anyway; the book
giving her example proves that it is really a dange proposition for a girl to aspire for!

“Environment” section talks about Indian rhincz®r yaks, harmful uses of
plastic, global warming etc. in general but a bgyisture is prominent among all this.

Next unit teaches students to produce own radievdby giving ample ideas, the
students have to do it themselves by followingringtons.

“Mystery” section includes “The Mystery of the lBeuda Triangle”, “Sir James’
Flight across the Atlantic Ocean”, “The Invisibleal, and “The Tragedy of Birlstone”
etc where the protagonists are all male characiiristone’s wife is described as a
beautiful a woman who is tall, dark and slendervéner she has no role to play in the
mystery story. Woman’s beauty is a thing for joy @mnce ages it has been described in

pages of literature.
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In the following “Children” section, short passagon the adventure of Tom
Sawyer, children of India, children and computdife skill etc. are presented. The
lessons are mostly male dominated as a story oflbwys called Shravan Kumar and
Narendra Kumar get prominence.

In the “Sports and Gameashit, there is an interview with the Chess granderas
Koneru Humphy, a short biography of Jesse Owemsfaimous athlete and a description
of the game of football and hockey that contaircsypes of only male figures.

5.4. A Discussion of the Textbooks for Class IX:

The analysis of the textbooks reflect genible stereotyping to a great extent.
Women are under-represented in all the sectionsuaitg. The writers of the lessons are
mostly male, except for a few women authors. Themee very few women oriented
stories, very few women role models except onevorftom sports, mountaineering and
aviation and very few images of women. They aresgméed as beautiful, weak in
intelligence, proud of their children, husband ;etaost of the time women do almost
nothing in the advancement of the plot of the sttrgy remain in the background where
all important activities are carried out my meneTiterature selected for the students are
still male dominated; there are a cluster of malembed and all male exclusive lessons
where males from all walks of life are presentethwnages.

6. Textbooks for Class X

The textbook in Englistirirst Flight (NCERT 2007) for class X has been first
published in February 2007 by the NCERT, afteroiwlhg the guidelines of The NCF
2005. The Literature Reader (CBSE 2009c) isa textbook for English course
(Communicative) for class X was first introduced GBSE at the secondary level in
1993-94 and a complete revision of the book wasuallen only in 2009 with a follow-
up revision in 2010. Théain Course BooKCBSE 2009d) (Communicative) is also
introduced by CBSE for the first time in 1993-94tea which the course material was
renewed many times including a complete revisiop(hl.
6.1.First Flight:

The boolirst Flight (NCERT 2007) contains eleven prose lessons; ssoieis
an extract from “The Diary of a Young Girl” by Aniieank that caters to a host of male

and female characters.
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The first chapter has a story called “A Letteod” by G.I. Fuentes. It is a story
about a farmer called Lencho; he is worried abasitchops because of bad weather and
writes a letter to god. The whole story revolvesuad Lencho, his worries and anxieties
about the approaching starvation to his family.iglgoing to the post office to write a
letter to the God! The whole story is hero-centiitiere is a mention of his wife
preparing supper for the family in one sentencethef story. The letter to God is
answered by the kind post-master with some monkgated from charity.

The second chapter includes “Nelson Mandela: L\fadk to Freedom” written
by Nelson Mandela. It is all about Nelson Mandelght for independence and about
the apartheid movement, there are host of otheteaiders of the movement with their
photos but there is no reference to any woman mmect or in the illustrations. Pictures
of prominent leaders like Oliver Tambo, Walter SisuChief Luthuli, Yusuf Dadoo,
Bram Fischer, and Robert Sobukwe are present ahitig Mandela. There is also a
photograph of Mandela along with a group of childed the end of the lesson. It is a
known fact that there were lot of women activisteking for the country and people at
that time, one of them was Winnie Mandela hersélbwas the wife of Nelson Mandela
and there were several others, but there is no iarerdf any of those. National
movements for freedom had always contribution frarmmen; India’s Independent
struggle against the British Raj shows it cleaBynce the lesson is written by Nelson
Mandela himself and it is only a part of his wrgjrthis part probably talks about his
collogues in the movement.

The following chapter has a lesson called “Tworigt about Flying” and it
contains two short stories on flying. One is onacaing seagull (*His First Flight” by
Liam O’Flaherty) personified as a male human beind his first flight in the sky. The
seagull has to overcome his fear and anxiety te thk flight whereas for his brothers
and sisters it is an easy task.

The second story (“The Black Aero plane” by FrekirForsyth) has the male
protagonist who narrates the experience of hisfflayer France to England in a stormy
night. The narrator is using his old Dakota aemnpland almost runs out of fuel, but
manages a safe landing. There is a woman in theatawom who is surprised at his

mention of meeting another aero plane in the skyuide him as there is no other plane
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in the stormy night. But nevertheless, it is a heeed, a real success to overcome
danger and being able to land safely. The twaes@ssociated with flying contain male

characters. The careers in aviation industriesr ¢atéboth male and female now days.

There are lots of female pilots that have showemberaging performances. The stories
have nothing that inspires girls and women in thisction.

The following chapter carries a part of autobiimaof Ann Frank (“From the
Diary of Ann Frank”) written at the time of World &/ Il when she and the family went
hiding following the German occupation of the Nelheds. Her book chronicles many
events of the time of Nazi occupation which haverbeganslated into many languages of
the word. This is one of the best sellers of alleti The pages are inspirational to any
young girl, and including this lesson in the texbhk is a kind of relief from the male
oriented lessons.

Rest of the entire lessons is male oriented.nE®ugh a few lessons are
girl/woman oriented, the protagonists are showbemot as courageously driven as boys
in other lessons. A boy plays adventure sport @ gky with his Dakota airplane in
chapter 3 (“Two stories about Flying”), whereas &rcountry girl called Valli getting
able to enjoy a bus ride to the nearby town is rad kof wish fulfillment of her life
(“Madam Rides the Bus”) (Borah 2018a).

Chapter five and six comprise of a lesson “Thendited Dresses” by El Bsor
Ester, where the hidden curricula of a class ro@s become overt. The differential
attitudes towards boys and girls have come out sBtl@ol competition. Girls make
dresses, boys laugh at them loudly though boysatreanterested in dresses, they are
interested in motor boat making competition— garhsuperiority belongs to boys! The
narrative of the story says: “even the boys weesl b have a chance to stamp on the
floor, put their fingers in their mouths and whestthough they were not interested in
dresses (NCERT 2007, 70).

In chapter seven, a prose lesson called “Glimp$dadia” comprising of three
parts are presented to the children. “A baker f@oa” by Lucio Roddrigues “Coorg” by
Lokesh Abrol and “Tea from Assam” by Arup Kumar faare the three short lessons
where there are all male characters. The lovereads and cakes are a part of Goan life,

in every occasion like festivals, parties and nagei different types of breads are made.
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The baker is a very popular character, when hésvise place all children run to him to
get bread-bangle- ring type bread. In every hoddahere is a traditional oven to make
bread, yet the baker is typically a male person waits bread from village to village!
There is though a mention of the mandatory dutyhef lady of the house to prepare
sandwiches at the marriage of the daughter.

Coorg is known for its evergreen rainforest aonffee plantation. The&oorgi
people are described as independent and hospifaieg.cherish the valour of their men
and beauty of their women. They are very eageh#westhe proud valour of their sons
and fathers. Even today the Coorg regiment in Imdiamy is famous for their valour.
The traditional dress of a Coorgi and a baskeesdalie illustrated by male characters.
There is no mention of the womenfolk, except aftmeéerence to their beauty merely in
one sentence.

The beauty of the tea gardens of Assam is knowrldwale. Rajvir comes to
Asssam with his friend Pranjol in his vacation tgoy the beauty and learn about it
more. Mr. Barua, Pranjol’'s father is a manager taagarden. They all visit the gardens
and enjoy the beauty. The irony lies in the faet the beauty of the gardens is nourished
equally by male and female workers called tea garl@ourers who work under
deplorable conditions. Mulk Raj Anand in his twovats calledTwo Leaves and a Bad
(Anand 1954 and inCoolie (Anand 1993) gives a pen picture of such workeus their
lives. The selection of lessons in this chapteregian impression that India has no
women inhabitants at all. The lesson describes tpealu different places with their
uniqueness but all without any women in them.

The following chapter contains a prose lessoreddlMijbil the Otter” by Gavin
Maxwell. It is about a friendship between human andnal; the human here is a male
character called Maxwell. Maxwell develops a deepdwith the otter and does not
want to part with him. Once he takes him in thghtito London by taking the airhostess
in confidence, though it was not allowed. During thght the otter sneaks out of the box
kept near Maxwell's feet and does a rendezvousemthole plane. Finally it comes back
to its owner. The airhostess is very helpful anenfily and is described by Maxwell as

“Queen of her Kind”. As usual, this lesson alsotrays a woman character as none other
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than a care-taker for which she has been praiségbgnale counterpart. Another women
character is a fellow passenger who screams theuahsight of the otter in the plane!

The following chapter contains a story about & galli (“Madam Rides the
Bus” by Vallikkannan). Valli's character is presedtas a women protagonist whose
unending joy is in watching the bus that runs betwher village and the nearest town
and her sole intension is to have a ride one dag @&sperately accumulates the little
money required for the fair by cutting down hervangs for sweets and candies. Her
self-respect prevents her to take help from eldmren during her maiden journey to and
fro her house. That is why she did not like whea &iderly people mentioned her as
child.

The last chapter has a drama called “The PrdpbgaAnton Chekhov. The
woman character Natalya is an excellent house ke&fmalya is well educated, her
interest lies in land, meadows and dogs and hér father Chubukov chooses her
husband by telling lies to Lomov that her daughtees him. It is the father, not the
daughter who chooses the husband. It is just ampbeaof the condition of the girls
whose life decisions are very often decided uponpésents. In India these types of
practices are still going on, many a time, marrsagee fixed without even the knowledge
of the girl, and it causes her to discontinue etiana
6.2.Literature Reader:

The first unit of the bookl.iterature ReadeCBSE 2009c) is a fiction called
“Two gentlemen of Verona” by A. J. Cronin. The stbias projected two young brothers
called Nicola and Jacopo as struggling to surviyedbing humble jobs ranging from
fruit selling to shoe-polishing. The narrator wheeets them on the way during his
journey becomes dump struck at their maturity whenfinds that they are supporting
their sister Lucia who is a patient of Tuberculo3ikey are all survivors of the German
atrocity in the city. So there are only a few womeéro appear in the setting of a hospital.

The second unit is called “Mrs Packletide’s Tidgey Saki is little different in the
sense that it is giving space to a few women atars. and attributes some adventurous
gualities in them. Mrs Packletide and Loona Bimbxerhave some humourous shades
attached to them. Mrs Packletide wants to protiges-skin rug to decorate her house to

show off and that is why she holds the gun but emdkilling a wrong animal. She wants
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to be famous like her rival Loona.she is describsedh lady of vanity who “talkednd
talked of nothing else; only a personally procutigdr-skin and a heavy harvest of press
photographs could successfully counter that sothiofg” and “not that the lust to Kill
had suddenly descended on her” (Saki 2009 in CBRRE 19).

The story makes fun at the character of the 1&g has no expertise in shooting,
she does not have genuine interest in hunting émes, nor does she know anything
about importance of wild life conservation; heryimtention is to show off.

Next unit is a heart rendering story of an old math the title of “The Letter” by
Dhumketu. The old man is always looking forward rexeive some news from his
daughter who lives far away and dies without ggtany letter from her because of the
nonchalant attitude of the post master.

Next unit is called “A Shady Plot” by Elsie Browit; is a ghost story. The
protagonist John Hallock is an accountant by psatesand likes to write ghost stories.
Jenkins is the publisher who wants to publish oghost stories. It portrays John
hallock’s wife Lavinia as a spendthrift who likes $pend her husband’s money on the
latest fashions but a good wife at heart. Anoth&resting women character is Helen —a
ghost! She believes that she was an author in reriqus birth and now she helps
budding authors by giving interesting ideas.

Next unit is “Patol Babu, Film Star” by SatyajiaR it has many male characters
associated with film production but does not hang women character. Patol Babu is
the protagonist; he is a hard working, sincerettieartist and has passion for acting. He
gets a chance to work for a film and becomes agmstie about the role, finally gets to
know that it is a small role but performs it vergliv For him the satisfaction of doing a
job is more than the money offered for it. His wafees not like his attitude as they have
to lead a hard life without much earning. There agost of male characters associated
with the production business. Baren Mullick isieector, Naresh Dutta is working in the
film producing company, Chanchal Kumar is the hefdhe film, Nishikanto Babu is a
helpful neighbor in the lesson. There is no fenwlaracter in the lesson except for a
mention of Patol Babul's wife.

The following unit called “Virtually True” by Pabtewart is about a friendship

between two boys who are connected through a cempamid a few women characters
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just roam around doing nothing significantly. A fteen year boy called Sebastian Shultz
is a school boy who is obsessed with compute gdamesich an extent that once he is
hurt badly in a car accident while he is busy pigyon his laptop. His video game slot is
stolen by somebody and sold to Michael, the narrafothe lesson. Michael is also
equally gizmo freak boy; his father buys differ&mtds of gadgets for him. Both the boys
play virtual games and become good friends thratighhere is no female character in
the lesson. Computer literacy is now a big critenio all fields of education, but under-
representation of girls in the lesson is a fadig¢avorried for.

There are two dramas for the students to read. i©mige shortened version of
famous Tragedy of William Shakespeandius Caesamwhere a host of immortal male
characters called Caesar, Brutus, Antony, and Gaissie presented. A great piece of
literature, students get themselves familiar whils timeless classic. The plot is about the
senators’ conspiracy to kill Julius Caesar, the g@dw general of Rome. The senators
become jealous of Caesar’s growing popularity. Iirtae dies at the hand of his friend
Brutus. Caesar’s wife Calpurnia keeps warning hesband about her premonitions of
the danger to his life, as she has been havingdbeains, but Caesar ignores it without
paying heed to her warning. The drama is immogalare the characters. Calpurnia’s
character is a faithful wife who keeps thinking abber husband’s wellbeing and does
everything possible to protect her husband. Thiatrbgfore he dies, she dreams of blood
and tries hard to convince her husband not to steémf the house, but he loves at the
dream and walks out of the house to go to senate.

Another drama is calleihe Dear Departedvritten by Stanley Houghton where
a few greedy women characters like Mrs. Slater Bhzhbeth are presented who are
preoccupied in extracting property from their fath€hey do not have any emotional
attachment with their father; they only want toenhhis money and property. The drama
unfolds their intention when the father feigns eodead while watching the drama of his
false mourning!
6.3.Main Course Book:

The Main Course BooKCBSE 2009d) is introduced by CBSE for the fiiste
in 1993-94, after which the course material wasewasd many times including a

complete revision in 2009.The latest revised versias different units called “Health
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and Medicine”, “Education”, “Science”, “Environmént‘Travel and Tourism”, and
“National Integration”. Each of these units hasrfta five short lessons. In health and
medicine, a few topics like usefulnessyolga, sleep habits of Indians etc are discussed
wherein mostly male characters and images gets proreinence.

In the unit called “Education”, a boy hamed BooKeWashington’s struggle to
receive an education is highlighted, it also fesgu¥irs. Mini driving a car, the topic on
the education of the girl child consists of a feamen characters mostly young girls who
aspire for education with quite a few images of ggading books. There is a topic on the
need of vocational education where a variety oeeaoptions for women are given as
examples, which are non traditional and non stgpecdl like banker, counselor,
photographer etc. India’s map showing female Ierate in 2001 is given to draw the
facts of discrimination of girls on educations.

In the unit called “Science”, quite refreshingly,few female astronauts like
Peggy Whitson, Pamela Melory, Sunita Williams aratidara Morgan find places with
pictures.

Next, in the unit called “EnvironmentWangari Matathai’'s fight for equal rights
of women for South Africa is highlighted elaborgt@long with male environmentalist
and film maker Romulus Whitaker; but quite in casty as Borah (2018a) points out
that in “Travel and Tourism” unit three picturelsveomen in welcoming gesture typical
shows that hospitality is only a woman'’s job!

Next unit on “National Integration” includes pam$é Rakesh Sharma’s space
travel and APJ Abdul Kalam’s biography. An imagdlsd women hockey team from the
movie Challk de Indiaenlivens the page. As a whole, the book showdfart & include
women-specific topics and discussions to some éexten
6.4. A Discussion of the Textbooks for Class X:

The books of class X are not much different imigiof the portrayals of women
characters. However, thdain Course Bookmakes an effort to include women under
different aspects of society like science, envirenm education of girls etc. which is
indeed a good progress towards gender sensitiditknowledging women of their
contribution to the society means a lot for thearpimg generation as students get role

models to identify with and it is not only encouragfor girls aloneThe Main Course

131



Bookof class X is gender inclusive to a large extenthis regard. But other two books
that comprise of selected literatures of the watd not without gender biases. The
women characters are very few, not many have plagath characters, and there is
plenty of use of the pronoun Mrs. and women atlédding household jobs. There are
even negative portrayals of women characters awachapters like snobbish women and
greedy women.
7. Summing Up

The analysis shows that the books are not abpoitivay the status of women in
the contemporary society. Women have been shovimomemaker, nurse, and devoid of
any adventurous spirit or creative pursuit and sleni making. Davis (1995) reiterates
the fact that in the world of textbooks there divasion of male and female world which
is public and domestic respectively. This is alanghy true even today. The women
characters have not been given due place and splaeever representation of males in

language textbooks were a common feature in1970980s as reported by Litosseliti
and Sunderlang2002). Things have not changed much even nde males are still

occupying dominant place in the society. Blumbe@@0({) refers to these biases as more
widespread geographically than any other biasemeqgualities. There is not much
change in the portrayal of the women in the boeken though there is a raise of status
of women in the contemporary society. Aikman andedmalter (2007) points out those
textbooks reinforce law expectations of women biypwtraying women in similar roles
as with men. It is noteworthy here to put forwardatvHolmes (2009) has observed in
this connection while saying that patriarchy has dsappeared but definitely has
changed!

The technological scenario portrayed in a fewissoshows males dominating the
scene, and it can be referred to as the technalogender gap as explained by Sadker
(1999). Women are being marginalised in the conteary world of technology created
by computers.

TheMain Course Boolof class X seems to be gender inclusive to a laxgent
in terms of women specific contents. The pictuned inages present are also heavy on
the side of male. So the guidelines of the edurapolicy and national curriculum

framework to make gender concerns integral to theudsion of any historical event and
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contemporary concerns needs to be reflected moraipently in the text books. NCERT
(2006) in a position paper expresses its concean iththe understanding of gender
equality itself is limited, it is difficult to takeuccessful steps in removing gender biases
from the books. Moreover, there are very few fictip poems, lessons and write ups
written by women authors. Most of the literatureganted in the textbooks is written by
male authors. That is why Lindsey (1997) has exga@shockingly that women and girls
experience a very different educational process bwgys.

Gender roles are still presented in a stereotypizy. Male dominates the
content by occupying most of the significant chegex having multiple qualities and a
variety of professions. Male are the central charaamostly, description of their whims,
behaviour, activities, dialogues etc. takes moghefspace. Both adult and children are
mostly represented by male characters only. Eveagdih the topic like girls’ education
has found a place in the book after the revisiost @005 framework, in spirit the books
are not able to promote girls education. It is @&neetic uplift of the books. The
superiority of male is reflected in an overt manfdgre women authors are excluded, just
very few number of women authors have contributedatd the make —up of the books.
And it is true about all the textbooks acrossladl tlasses.

Following the guidelines of the NCF 2005, thereimglusion of societal concern
in the books, the topics like sustainable enviromineational integration etc are included
in the text, but it fails to reflect gender equaliThe effort to do away traditional biases,
by including a few female oriented stories does se#m to be integrated well. The
curriculum revision process needs to be more senegarding this, as in the name of
selecting literature for the adolescent, the sgcestnnot carry forward the burden of
gender role stereotypes and gender biases (Bof8a20

It is the responsibility of all citizens, espdiyiathe educated parents and
academicians to understand the gravity of the prabbdf gender biases in the children
literature or textbooks. Policymakers should putiore efforts in preparing textbooks in
a gender sensitive way!
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Chapter-5
Impact of the Gender Concepts on the Students: A Eid Investigation

The chapter is about the field study conductedoimection with the main study
and a natural progression of the previous chapldrs.analysis of the English language
textbooks in accordance with gender guidelines taittby the NCF-2005 shows some
kind of incongruity in depicting gender roles inetltontemporary society. The data
collected from students and teachers through duesdire and conversations reveal
many facets of it. The chapter covers the socioecoc profile of the respondents to
throw light on their social upbringings, where asptions about gender roles and gender
sensitivity are formed to a large extent. Paremiducational qualifications are also
considered as a factor for shaping children’s geradgtude. Caste and religion are
considered for the same purpose. At the same ansanultaneous effort is being made
to compare the gender attitudes and beliefs ofipughool-going children and private
school-going children. Even though the same teachiaterials are followed in both the
category of schools, the idea of the study is tothe difference in pedagogical practice
and in general ambience. Within the same categag@sn there is a slight difference of
set up as one private school is in a more afflsetttng with a high fee-structure and one
public school is in a residential setup.

The chapter deals with the actual data analysis ftbe data filled in by the
students and teachers. The data is collected thrauguestionnaire prepared separately
for both students and teachers, where questiondeang framed keeping in mind the
gender role portrayal in the English Language teokis which has already been analysed
in detailed in chapter-4. The design of the quesi@ire is based on a broad framework
offered by the UNESCO for textbook review and asisl\ffrom a gender perspective to
promote gender equality in education (UNESCO 2&¥,0). To promote equality, a
textbook needs to follow equal inclusion of womenail the important aspects of it;
Blumberg (2007) has given a framework for assessmemender equality in a text
narrative by which the inclusion of women in difat aspects of a textbooks can be
examined through analysis of the text and interweth the readers and teachers. The
chapter tries to adhere to the guidelines whilgarag questions for both students and

teachers. The scaling technique of measuring geetied concepts in case of interview
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with teachers are also followed from the guidelibesng given there. The analysis is
presented in five main sections in this chapter.

Section-| describes the criteria for selecting $tiedy area and sample schools,
and the socio-economic profile of the responderite Iparental educational and
occupational status, castes and religions of thedesits. Teacher's educational
gualifications, subject related trainings and eiperes have been analysed apart from
caste, gender and religious backgrounds.

Section-Il analyses student and teacher’s gerstiildes and inherent beliefs
towards gender and gender roles in the societyir Tiediefs about gender roles and
domestic work, gender-roles and professional clsoared other activities, gender and
science etc. are highlighted.

Section-lll is purely based on the feedback remgiyrom the students and
teachers on the textual materials. Students hase dsked direct text-based questions on
gender role portrayals in their respective Englisiguage textbooks. Students’ responses
on portrayals of male and female characters, thkices in the narrative, and their
attributes of different qualities are recorded héfeacher’s opinions about all these
gender issues in the current textbooks are sysieatigtincorporated along with.

Section-1V analyses the influence of genderartireflected in the textbook on
the thinking process of students; students hava beked to answer a few questions on
stereotypical presentation of gender roles crigciibm the textbooks. Teachers’ views
on presentation of women in the textbook and itpaot on students are incorporated
along with it.

Section-V is all about teacher’s responses oncpoklated questions about the
textbooks. Their views on latest revision of thetheoks, comments on gender biases in
present in the current textbooks, reflection of dgrnequality in the textbooks and
recommendations for up gradation of the same a@porated in this part of the chapter

in detail.
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Section-I: Demographic Profile of the Respondentsral Study Area.

A key ingredient of the field study is the selentiof the study area, respondents
and the socio-demographic characteristic of thpardents. This section of the chapter
describes them in detail.

1. Study Area

There is no denying the fact that Hyderabad hasrheca desired destination
from people around the globe especially after dieion. World renowned Information
Technology (IT) companies have made their hub imddgbad and these are mostly
concentrated near Gachibowli and High-Tech citpareHyderabad. It was the erstwhile
capital city of Andhra Pradesh. After the divisiohTelangana from Andhra Pradesh in
2014, Hyderabad has been retained as the capitéélahgana. Traditionally, Andhra
Pradesh is known for many good universities antinelogical institutions. Following
globalisation, the impetus of opening private ediocal institutions from schools to
higher educational institutions has been growing O day. Hyderabad is always
associated with Secundarabad, as together theyedeered to as the ‘twin cities’
separated by the beautiful lake Hussain Sagar.

Hyderabad is one of the most populous cities dfainThere is a distinct history
about this place, which was founded by Muhammad Qutb Shah, th&ultanof the
Qutb Shahi dynasty. The famous monuments attractfltourist every year. While able
to retain the tradition gracefully in food, cultuend in hospitability, the city has
embraced modern technological marvels of today lki®rmation Technology and
progressing very fast towards a fast life stylee Thanging status of the city is reflected
in dense high-rises, shopping malls and health icahestries. This progress also means
developing multicultural populations. People frolihcaer India and abroad have started
coming for jobs and as a result the recent mushirmgof private schools with both high
and low fee structures. The latest census dataalewbat average literacy rate of
Hyderabad is 80.96 per cent. However, there isragegap in literacy as male and
female literacy rate is 83.35 per cent and 78.42cpat respectively (Gol 2011). There
are all kinds of schools in Hyderabad, schools loyrthe central government, private,
(both government aided and unaided), central sshbld Kendriya vidyalaya (KV),
Jawahar Navodaya vidyalaya (JNV), welfare schoptsjate schools run by different
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organisations like Bharatiya Vidya Bhavan (BVBajndHeritage A Cambridge School

(JHCS) etc.
2. Sample Schools

The study revolves around the CBSE curriculund, #ye selected schools have

been affiliated to the CBSE board. The schoolsvéthkin the city of Hyderabad, and

purposefully selected on the basis of the locatanagement and capacity. The study is
on the secondary school children and teachersighéty those schools are only selected

that have VIII, IX and X classes. Out of these feghools, KV and JNV are central

government schools and BVB and JHCS are privateash

Table 5.1 shows the profile of the sample schantsthe selected respondents.

Table 5.1 Sample schools and number of selectgmbnelents

al

Sl. Selected Schools with Addres$lanage- | Type/ Student Teacher Tota
No. -ment Medium | Male | Female| Malge Female
1 Bharatiya Vidya Bhavan Private Co-ed, HS| 57 69 2 11 139
Public School (BVB) (English
BHEL, Medak District, Medium
Hyderabad, Telangana.
2 Jain Heritage A Cambridge Private Co-ed, 33 21 4 10 68
School (JHCS) HS
Kondapur, Ranga Reddy (English
District, Hyderabad, Medium)
Telangana.
3 Jawahar Navodaya Vidyalayg Public Co-ed, 45 45 6 4 100
(INV) HS
Gachibowli, Ranga Reddy (English
District, Hyderabad, Medium
Telangana.
4 Kendriya Vidyalaya University Public Co-ed, 45 45 8 6 94
of Hyderabad Campus (KV) HS
Gachibowli, Ranga Reddy (English
District, Hyderabad, Telangana Medium)
Total | Four schools ( 2 private + 2 public schools) 180 180 20 31 411

Source: Compiled from field study 2017
Note Co-ed= Coeducational; HS=High School
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JNV is a residential school, established thigipaar campus in the premises of
Hyderabad Central University (UoH) in 1987; whert#as KV is a day school within the
campus of HCU only established a few years ago. B¥Ban old public school
established in 1977 in the township of Bharat Helalectricals Limited (BHEL) and the
management is run by Bharatiya Vidya Bhavan edoatitrust. The school has a huge
population of students. The JHCS is establisha€oindapur area of Gachibowli in 2009
and is being managed by Jain Group of Institutid@). The school has less population
as compared to other three schools but it affgiatiner school boards as well.

Field study is carried out at the beginning of gear 2017, a pilot study is
initiated at first, and then the main study is igatrout before the final examinations of
the students are commenced. Around this time stademsh their course work for the
entire year and go through revision. Since theystnakds them to answer some textual
guestions from the textbook, this time of the acaideyear was best chosen for this.

3. Student Respondents

The total number of student respondents is 36@pcsing of equal number of
girls (180) and boys (180). The primary data idemted from the students of class VIII,
IX and X of the selected schools. The secondargllef/students is purposefully picked
up, keeping in mind the gravity of the topic of thteidy. The higher class students are
familiar with literature in the school; they havedn learning to reflect critically in an
issue from the textbooks, moreover they are alscenfemiliar with the contemporary
issues in the society than the students of lowassels. The topic demands that gender
role portrayal in the contemporary English languégdbooks is being looked at with
sensitivity and a certain degree of maturity. Thgacts and impressions of gender
representation in the textbooks on the minds ofdfuglents can be understood better
from higher class students than the lower clasdesiis. The students are required to
answer questions about gender roles from manyrdiffeangles. From very general day
to day questions to direct and analytical questiomi the respective English language
textbooks are asked to the students and their neggoare analysed in this chapter. The
students from all the selected schools read thee d@uks prepared by the NCERT and
CBSE (there are two sets of books followed by thlected students except for a few

books for class VIII which are prepared by diffargrublishers). At the same time
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students are selected from both private and ceginagrnment schools of the same area
to make a comparative analysis of underlying déifees of opinion about gender issues
in general. The analysis of the data is presertedyalifferent criteria needed for a given
guestion either in a diagram or in a table an@dlled carefully in easily understandable
terms. The term ‘Other’ in a table or in a diagram@ans other categories which are not
mentioned in the options as an answer; and thdesteat term ‘Not resp.’ stands for not
responding to a particular question.

3.1. School Wise Distribution of the Student Respalents:

From each of the selected schools, students adomay selected from the three
classes (i.e. VI, IX and X). From each class amdeach school, the purpose was to
select 30 students (15 boys and 15 girls); butH&S there is less number of pupils in
each classes. The school principal of JHCS expilebse the school strategically admits
less number of pupils in each class so that allcthileiren can get individual attention.
The school primarily caters to the Cambridge sylabsimultaneously it has a CBSE
wing. Total 54 students from CBSE syllabus arellynselected for data collection from
that school. The backlog of 36 pupils in this sdhbas been selected from another
private school (BVB) so that the study can haveatgqumber of both the gender. The
other two public schools have class strength ofi8®&tudents per section, so there was
no problem in selecting 90 students randomly fr@aoheof the schools. The students are
randomly chosen from each class. The school maragsmvere very cordial, the data
collection process and interaction with both teashand students were really an
enriching experience. In both the private schothls, interactions with the head of the
institutions were thought provoking. Being lady anistrators each, with vast
experiences in the field of teaching and adminitna the conversation with them gave
lot of inputs to the study which is being includedlifferent places of this analysis. Quite
contrary to it, the head of the both public schas males and were not available for
personal interview, due to their commitments elsneh However, there was enough
interaction with the students and teachers andwidothe helping stuff of the schools.
The visit to the class rooms shows implementingnoflern technological aides in both
the private schools, whereas in the two public stshthe laboratories are big, specious

and fully loaded with maps, globes, apparatuses [e&ch of the schools has big
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playgrounds attached to them. Table 5.2 shows $etise, class wise, and gender wise
distribution of the student respondents.

Table 5.2 Student respondents

School Class Male Female Total
20 17 37
8th class | 15.9% | 13.5% | 29.4%
17 24 41
BVB 9thclass | 13.5% | 19.0% | 32.5%
20 28 48
10th class | 15.9% | 22.2% | 38.1%
57 69 126
Total 45.2% | 54.8% | 100.0%
12 11 23
8th class | 22.2% | 20.4% | 42.6%
12 7 19
JHCS 9thclass | 22.2% | 13.0% | 35.2%
9 3 12
10th class | 16.7% | 5.6% 22.2%
33 21 54
Total 61.1% | 38.9% | 100.0%
15 15 30
8thclass | 16.7% | 16.7% | 33.3%
15 15 30
9thclass | 16.7% | 16.7% | 33.3%
JNV 15 15 30
10th class | 16.7% | 16.7% | 33.3%
45 45 90
Total 50.0% | 50.0% | 100.0%
15 15 30
8thclass | 16.7% | 16.7% | 33.3%
15 15 30
9thclass | 16.7% | 16.7% | 33.3%
KV 15 15 30
10th class | 16.7% | 16.7% | 33.3%
45 45 90
Total 50.0% | 50.0% | 100.0%
62 58 120
8thclass |17.2% | 16.1% | 33.3%
Total 59 61 120
9thclass | 16.4% | 16.9% | 33.3%
59 61 120
10th class | 16.4% | 16.9% | 33.3%
180 180 360
Total 50.0% | 50.0% | 100.0%

Source: Compiled from field study 2017
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3.2. Religion Wise Distribution of theStudent Respondents:

India being a secular country, and having religiand ethnic diversity, childre
from all religious background are found in all dcnstitutions including schools. But
theHindu population forrs the majority, it igenerally reflected in all ajor institutions.
Diagram5.1 shows that Hindu stude compriseof the majority in the schoo

Diagram 5.1 Religion wis distributions of the student respondt

4.70%1.40%1.90%

® Hindu

| Christiar
Islanr

u Othel

= Not resp

a———_____ e
' ] 86.10%

Source: Compiled from field study 2C

In JHCS,it has been observed that a few students did sporel to the questio
when enquiredthey say that they have never cared to know thgioel or caste the
belong to, neither they are interested much inrégsird
3.3 Distribution of Social Categoris of Student Respondents:

Caste system is traditionally prevalent in the amdisociety; it is a socii
stratification based on the kind of work allottexdthe people in th\Vedic Ag, but is
gradually disappearing from the society today witle advancement of educatic
However, the stigma of having been connected wWithlowest strata of society is r
completely forgotten by those of the lower castesha societal issues sometimes hc
mirror in front of them to remind them of their hbte, yet humiliated lives of the pa:
The lives of the lower caste people were alwayseirvice of the higher caste people
ancient India, and the lion’s share of the highesifons in the society is with the higr
casteperson even today, which why the conflict of caste system sometimes raise
ugly hood in the form of agitation, protest, ane tkind The constitution of Indi

provides for araffirmative action for scheduled caste and schetltribe of India tha
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come under the lowest categcof Indian caste system. This is a vast topic oéaesh
especially in social sciences, as the exclusiopaagtices against the lower castes bl
the development not only of them but also the sp@e a whole. It is expected that m
people from thes castes would come forward to get good educalibis is one of th
important rationales of analysing caste wise distion of pupils in the schoolThe
diagram 5.2 shows themse wise distribution of students.

Diagram %2 Social categories of theustent responder

2]

5

< 40.00% -

=

= 30.00%

[ i 14.40%

S 10.00% 1 A5 i £a

3] gy == ==

S 0.00% + . . . : 4
SC ST OBC UR Not resp.

Social categories of students

Source: Compiled from field study 2C

An important observation made in the course of daection is that a fali
number of students from private schools, especialyJHCS do not know the caste tl
belong to. Many voices rose ong the students while filling up this particularegtion
about caste. In JHCS among 54 stuc, 35 did not know the answer. On the contrar
the government school, all the students know albloeitr caste. Again in the priva
schools negligible perctage of students is from SC and ST backgrot OBC takes up
a total 32.7 per cerds against the unreser category of a totaB6.7 per cent. Th
picture is disappointing enough for SC and ST gadsgirls from these categories
inappropriately less than bo
3.4. Occupation of Fathe:

Children’s education depends largely on parent€oaragement and attitu
towardseducation. Of cour, it is needless to mention that education is a gasfthair,
especially higher education which is being spordonestly by parent Nowadays even

school education has become expensive with the roosfing of different kinds c
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private schools. The economically weak families suffersimia this regard. Howeve
Indian educational scenario depends on many faciohere is a wide gender ¢
persistent in secondary and tertiary educatiofs Itnportant to see the background
parentaleconomic background which is one of the influendegjors in education of tr
wards. The diagram 5¢ives al overall image of fathers’ occupations.

Diagram 5.3 Occupation of father
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Occuption of father isimportant notonly for the children but also for the whc
family. Sometimes it is the father’'s responsibilitytake care of the extended family t
A good majority of 27.8 per cent is engaged in other kinds of odd ji

A school wse analysi of the datashows that the highest number of fatr
working in government sector is seen in the BVBlas school is inside the campus
BHEL which is a central government sector; nextangy is followed by the KV and it i
also inside theampus of the central university of Hyderabad.thectwo school, most
of the fathersare found to be working as businessman in JHC (pér cent) an
different other categories in JNV (66.2 per cem® fmund to be the highest. A furtr
analysis 6the data shows that female students’ fathersramee in private sector (11.¢
per cent), and less in government sector (10.83 geett) compared to their me
counterparts. Other categories varies slightlychiees are also more in case of fen

students.
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3.5. Occupation of Mothe:

The mother’'s formal service boosts the economyhef family and it directl
impacts the children in different facets of life.id important to see how many childr
have working mothers and what kinds of prsion they are in. Thdiagran 5.4 gives an
overall idea of mothers’ occupatio

Diagram 5.4 Occupation of mott
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Majority of the mothers fall into the category afrhe maker or housewife (610
per cent), th@ext total majority is teachers (10.3 per cent)lyC3 per cent mothers a
working in government sector and 3.61 per cent kg in private sector job
Mothers working in govt. sector, private sectobasiness are negligibl

A school wise teakup of the data shows that the highest indiViduegority of
the housewife category of mothers belong to the EB¢Bool (25.6 per cent) followed |
the JNV (17.8 per cent).

A further and indeptt analysis of gender wise mothemcupatiois of the total
students shows that public school total is highantprivate school total in case of b
government employees and private employees. Ttay-home motherare more in case
of private school students than that of public stlstudents. There amothers who are
entrepreneurs, though in negligible number in cdg®ivate schocs.

Out of total 69.7 per cent mothers that belongh®home maker category, mc
number of mothers belongs to girls. Mothers workasyteachers are more in case

boysthan for girls. Other categories vary slightlyotigh i is very clear thathe JNV
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residential school has very negligible number ofkir@y mothers for both boys and gi
except for a small number who working as teachers. The dataow that girl hildren
are having comparatively less economical familypgupfrom the side of their mothel
Among all the studentgNV girls are having the weakest economic backgito

3.6. Educational Qualifications of Parent:

Educational qualification of parel is an important factor for the children frc
many different perspectives. Occupation gives fonansupport to a family, bt
educational qualification has far reaching consages upon a family, other than ol
earning money. Educated parents can gtheir wards in academic field. In educa
families girls get proper attention and guice for career building. Mothe education is
also important in this regarThe diagram 5.5 shows fathers’ qualificatic

Diagram 5.5 Qualification of father
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An illiterate person is one who never attended fanyal institution of study an
cannot read or write. A person who completes pyneatucation is considered litera
and good news is that Indiaday is going for universal primary education. Thisretill
lot of first generation of school goers whose ptreid not go to the scho The
diagram 5.5 shows graduates fathers are most itel (25.30 per cent

Out of the seleted sample of 360 udent respondents,sahool wise analysis
the data shows that the JNV has a negligible p&genof illiterate parents; the numt
is slightly higher in cas of mothers than fathers. Up to clas8ifualified parents are

higher in JNV; a total o7.2 per cent and 8.1 per cent for father and motherecsely.
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Highly educated parents i.e. .D. belong to the KV and also to the JHCS
smaller number. A good per cent of students (3&3gent) do not know their fathel
qualifications. In BVB,all kinds of qualifications are found including nieml and law
and the highest number of PGs. Technically qualifieothers are more in both t
private schools than in public schoo

A comparison of male and female students regarfiitiger's eductional status
shows that the JNV female students are at the matdl per cent illiterate; 8.Zer cent
has education up tdC™ class and 7.2 per cent has completed higher secor
education. However male students of JNV are in dvamtageous posiin than the
female students as there are more number of gies and post graduate fatheThe
diagram 5.6 givean overview of mothis’ qualifications.

Diagram 5.6 Qualification of mother
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A school wse and gender wise compari of mothers’ qualificatior shows that,
the female students of JNV are in a disadvantaggmsstion as far as mothei
qualification is concernecror JNV girls10 per cent mother is having education uj
10" class, followecby KV females (8.9 per cent). In JNV and KV, Gratdisaand pos
graduates mothers are less for girls than thatadé rstudents. The JHCS has 1.1 per
Ph.Ds and KV and BVB has 6 per cent for each for fensalelents. BVB has mothe
from almost althe branches oftudy including medicine and law as it is found fraata
collected under other categc The BVB mostly caters to the children of the BH

employees as it is within the campus; and the BH&% lot of women employee as wi
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4. Profile of the Teacher Respondents

The total number of teachers selected for theysisidbl. Since there are only a
few teachers for a certain subject in each schapért from English teachers other
subject teachers are also randomly selected fervigiw. In each school, more number of
English teachers is purposefully chosen for thelysturhe total number of English
teachers is 29.4 per cent, followed by Social S®eteachers (17.6 per cent).The table
5.3 shows the teacher respondents from each dbtineschools.

Table 5.3 Teacher-respondents (per cent)

Subjects Teaching BVB JHCS JNV KV Total
English 9.8 5.9 5.9 7.8 29.4
Telugu 5.9 2.0 0.0 2.0 9.8
Hindi 0.0 3.9 3.9 2.0 9.8
German 0.0 0.0 0.0 2.0 2.0
Social Science 9.8 3.9 2.0 2.0 17.6
Mathematics 0.0 5.9 3.9 3.9 13.7
Science 0.0 3.9 3.9 2.0 9.8
Others 0.0 2.0 0.0 5.9 7.8
Total 25.5 275 19.6 27.5 100.0

Source: Compiled from field studilZ

The composition of teacher respondents vary fom@ school to another. Effort
is made to include as many English teachers asmires the schools and the other
category in the study signifies teachers for gammed sports, library, etc. The gender
make up of the teachers reveal one important obgenv The subjects like Mathematics
and Science are still dominated by male teacher&remas subjects like English and
Social Science have more lady faculties. The tweape schools have greater number of
women teachers than male teachers whereas in blie pahools the number is more for
the male teachers. The BVB School is crowded vaty lteachers, same is true with the
JHCS, but in the other two schools there are |lessber of women teachers. While
taking to Ms. G Pdmaja, an English faculty of JNYonrhas been staying in the school’s
residential campus ever since she had joined th@o$@2 years ago, it is revealed that it
is difficult for women employees to live away frdahre family, and raring children single
handedly is a challenging job. The KVs are alsoirfgiransfer per four years within
India; however the number of women employees iseaing considerably, as observed

by a lady teacher from the KV who comments that R&¥hgathanhas more woman
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employees than man. The comment of the KV teacises a few questions in the mind.
It is good to have women in professions, but moek rmore women entering the teaching
profession alone is not encouraging as Kelly (2018 pointed out this phenomenon as
segregated labour market for women.

4.1. Religious and Social Background of the Teach&espondents:

The schools are mostly populated by Hindus, a t8@K per cent of the
populations of teachers are Hindu, followed by slarhic population of 9.8 per cent and
Christians consists of a total 5.9 per cent. Howeweboth the private schools there is
more number of non-Hindus present compared todh#te two public schools. As a
whole, the unreserved category comprises of then rolaink of the teachers (58.8 per
cent), followed by the OBC category (29.4 per cefitere is not even one single person
who belongs to the ST population; SC categoryss absent in the sample size of both
the private schools though 5.9 per cent did ngboed to the question. Those who did
not respond belong to the private schools; on beisked, they said that caste and
religion did not matter for a teacher; a teacheligys a teacher! Their views may seem
to be enlightened on a superficial level, but itndeed a matter to be studied in depth.
The socially marginalised categories are beingidegrin private sector jobs. This aspect
needs further investigation.

4.2. Educational Qualifications and Teaching Expegnces

Educational qualification of school teachers is egally graduation and post
graduation with B.Ed. /M.Ed. Now days many professaily qualified people are also
seen taking up school teaching jobs, primarily beeaof teaching computer at the school
level. Majority of the teachers are postgraduatéb 8. Ed. (76.5 per cent), graduate
teachers are less than postgraduates (10 per ddowyever, in JHCS there is one teacher
who has done Ph.D.

In private schools, there are more postgraduatehtss (41.2 per cent), graduate
teachers are only 5.9 per cent and Ph.D.s (2 pdrineJHCS). In JNV there are no
graduate teachers at all, all have post-graduageeds. In KV, there is negligible per cent
of graduates; 19.6 per cent teachers are postgesdatng with B. Ed. / M.Ed. A few

have technical qualifications like B. Tech. / M.Che There is one female teacher present
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in JHCS who has an MBA degi probably because the school offers commerce ste¢
the higher secondary level. In BVB there are ombdgates and postgraduate teac

It is found that there is more number of femalecheas with postgradua
degrees (885 per cent) the male teachers (70 per centhere is more number of me
graduate teachers than female graduate teachergevdo there is no female .D.
teacher m the entire sample. It is observed that most ef ghivate schools prefer
recruit educated women emplos. On the other hand, in public school male teac
seem to have higher qualifications than their fent@unterparts

Teaching experience atters a lot along with educational qualificaticor fa
teacher. The diagram 5shows teachers’ teaching experiences in years.

Diagram 5.7 Teaching experiences of teachers irs'
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Altogether 27.5 per ct teachers have more than twenty years of expedi

although in JHCS and BVB, it has been observedttietady faculties are having mc
experience than their male counterparts. But in JAhd KV, males have mor
experience. It is alsobserve that inprivate schools, number of lady faculties is
and they are well equipped in terms of experiemzecualification

4.3. Trainings Attendec by the Teacher Respondents:
There is a need for teachers to keep themselveategdvith the uramodern

techniques, methodolog and concepts of the recent times. There are diffdrainings
of short and long durations for-service teachers. This type of knowledge helps ttee
render their jobsnore efficiently. The NCF 2005 also gives emphasisteahers in -
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service training, some of the training coursesadge organised by the NCERT from time
to time. More than 68 per cent teachers have attbrdifferent kinds of trainings,
orientations, gender sensitisation programmese@ittame a few. A total of more than 25
per cent teachers have not attended any programuiies is not a good sign for the
academic scenario of a school. The teachers fro@SJattended CBSE’s workshop on
gender sensitivity and whole Brain orientation vabrép along with other workshops
conducted by the UGC in other universities likeupati, S.V. University etc. A Science
Teacher from JHCS (who doesn’'t want to be mentgays that, “Every year we are
attending workshops or orientation programmes tiitae teachers from BVB School
also attended many. Anita Kumari who teaches Emglis BVB attended orientation
programmes on language teaching. Ms Surya Kum&uogaal Science teacher from the
BVB also attended many programmes like adolescdataion programme, remote
sensing and map reading, geo map quiz in surveynaif, earthquakes and safe
construction practicals.etc. The private schooésrse be keener on overall development
of children apart from rendering bookish knowledties gender sensitisation course or
adolescent education programmes can bring far mgathanges in tackling gender
issues in the classroom. The programme like gesdesitisation helps teachers to
understand students’ psychological bearing on geisdees, and helps solving related
problems positively. The analysis of the Englishgiaage textbooks in the previous
chapter shows gender role stereotyping to a laxgene This type of training would help
teachers to tackle stereotypes and biases arisingfdoth contents and situations. The
teachers from JNV and the KV have mostly attendedervice courses. Some of them
have also attended courses on adolescent edupatigrammes.
Section-1l: General Attitudes and Beliefs towards @nder Roles in the Society
To understand student and teachers’ general atttmvards gender and gender
roles, a few questions are asked to the respondEiésanalysis of the responses show
whether the respondents think stereotypical waygeader sensitive ways. The responses
are divided along a few important aspects of tre@esp where general conception about

gender roles have been formed and sustained.
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5. Gender Role Division in the Household Work

In the society, typically most of the householdbrgs are done by women in
general. It has been the practice since ages. bt ofahe literature including children
literature and school textbooks this fact has besflected where women are being
associated integrally with domestic responsibgitiBut this conception and image of
women has been slowly changing as more and moreeware going out to the public
places for economic reasons and independence. Aildren have seen their mothers
going out for work outside, even in nights somenas many international companies
require people to work during the night. At the satime, more and more men have
started taking interest in professional cookingsigl@ng clothes etc. There are activity
clubs in the schools also where cooking classebeing offered to the students. Students
were asked whether the girls are better in housednodl caretaking work than boys, then
many male students says that girls are naturattgband they can do it perfectly.

A total of 23.30 per cent male students and al wfa24.20 per cent female
students say ‘yes’ to the question of whethessgare better in household work. Around
12 per cent of both boys and girls each could say, ‘and around 15 per cent of both
boys and girls each are confused with the questir@hcouldn’t say anything. There are
more female students who believe that girls carmalasehold jobs better than boys. K.
Soumya, studying in class IX of BVB believes thatofnen are quite habituated to
domestic work because of our culture and belie#vVek of Class X and his group of
male friends from BVB also have the same viewsy ttienk that women are more
concerned about cleanliness and they are habituatdds work since ages. Sharmila
from class X of the same school thinks that “men caok and clean for commercial
purposes”. Children’s belief about gender rolestsé home. Traditionally, all the
household jobs are managed by women and even @ldaymany men cannot manage
the household without the help of the womenfolkisTik internalised by the society and
family, as M. Murali, a class IX student from KV sh@bserved that “girls are better
because parents teach them these works.” Himanean&wf class X from JHCS says
that he has seen his mother doing all the workeyelay and at routine time. The school
being a social institution concretises these beli€he school environment is expected to

be more gender friendly.
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The public school male students (27.2 per cend)@ivate school male students
(19.4 per cent) believe that girls are better iretaking jobs. A good 32.2 per cent public
school female and a 16.1 per cent private schaokle also believe the same. The
private schools girls and boys are having a morelgesensitive beliefs about gender
roles. When asked to comment why they feel thds gire more efficient in domestic
work, there are varied responses. 22.2 per cent raatl 28.3 per cent female of
government school comment that women are natulaiyer in this kind of work, as
against 15.6 per cent male and 12.2 per cent feofgbeivate school. There are a few
who feels that men take care of earning and merit dige this type of jobs. But
majorities (47.5 per cent) of students think thanven are naturally capable of doing
household work. This traditional thinking along tivee of gender is a block in the path
of development of women. It is not that women awirally good, but women have been
given this work since time immemorial and it hasrbsocially accepted, but it is good to
learn from are few students who comment that woarencapable of managing both
household and outside work. The table 5.4 pregesisonses of students who think that
women are better in domestic work than men.

Table 5.4 Comments of students on women and holsselook (per cent)

Comments of students Male Female Total
Women are naturally better and more responsible 9 18. 20.6 39.4
Men take of earning, women take care of home 25 4 1 3.9
Boys do not like such kinds of Jobs 1.1 1.7 2.8
Not responded 1.4 0.3 1.7
Not applicable 26.1 26.1 52.2.
Total 50.0 50.0 100.0

Source: Compiled from field study 2017

In public schools, 22.2 per cent boys and in pevechools 15.6 per cent boys
think that women are naturally better at this warkiek is studying in class X in JHCS,
he and his group of friends say that they see ttagirers occasionally helping their
mothers at home. It is quite interesting to ndtattin public school, the highest
percentage of girls (28.3 per cent) also thinksdtwme. The private school girls are the
smallest category (12.2 per cent) who believes raiise. Overall, the students’
traditional beliefs get an upper hand here as mmmmber of students thinks that

household work belongs to women only.
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5.1. Gender Role Division at Home: Students’ Partipation in Household Work:

To understand gender role division at home, stisderte interviewed to answer
what kind of help they offer at home occasionatiytheir parents. It is expected that
children help their parents for petty domestic wadkich is also a learning lesson for
children for their lives. Children learn to do tggby looking at their parents. A child of
VIII, IX or X standard class can in fact help th@arents in many jobs like cooking,
cleaning, shopping etc. without compromising thealuable time for study. In
economically weaker families it is expected thaildrthn contribute in managing the
household. But the load of this work is more ongdhechild traditionally. This particular
study also points towards that a total 47.5 pet skrdent believe that girls can naturally
do a better domestic work; only 26.1 per cent sitgléhink otherwise. To see what kind
of jobs the students do at home to help their gayenquestion was asked with a few
options. The table 5.5 shows the data.

Table 5.5 Household chores donstbgents (per cent)

School| Gender | Cooking| CleaningShopping | Car Other | Not | Total
washing resp.

BVB | Male 7.1 16.7 11.9 7.9 1.6 0.0 45.2
Female | 19.8 27.0 6.3 0.8 0.8 0.0 54.8

JHCS | Male 22.2 14.8 14.8 3.7 3.7 1.9 61.0
Female | 14.8 11.1 9.3 1.9 1.9 0.0 38.9

JNV Male 14.4 14.4 14.4 1.1 4.4 1.1 50.0
Female | 16.7 23.3 6.7 1.1 2.2 0.0 50.p

KV Male 11.1 14.4 12.2 4.4 6.7 11 50.0
Female | 14.4 25.6 4.4 3.3 1.1 1.1 50.0
Male 12.2 15.3 13.1 4.7 3.9 0.8 50.(

Total | Female | 16.9 23.3 6.4 1.7 1.4 0.3 50.0
Total 29.2 38.6 19.4 6.4 5.3 11 100(0

Source: Compiled from field study 2017

As the table explains, female students engagedaking and cleaning at home is
more than male students. In each school indiviguakcept in JHCS, females do more
of these work than males while male students aea $e help their parents mostly in
shopping, female students wants to do more hougetatk. In JHCS, there are cooking
clubs as an activity; a male student, Bhuvanesh shm IX class, has commented
“nowadays even boys have passion in cooking, @vé Iseen many boys from my class

joining cooking club in the school”.
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Teacher’s active participation in domestic chovesies according to gender.
There is considerable difference of opinion regaydihis between male and female
teachers. 29.4 per cent male teachers against I58epé female teachers believe that
domestic responsibilities should be shared by libth genders equally. A few male
teachers think that men need to do household wolk @ccasionally, when some need
arises out of the blue.

More number of female teachers believes that tisb@ld be no division of
household work according to gender, because if wohweve to do this work alone it
becomes a burden on her, but sharing makes it €agye are quite a few teachers who
think that depending on the situation, or accordmthe wish of the wife, the men should
do the domestic chores. M. Nalini Reddy who teadhaglish in BVB says “It should be
out of sense of responsibility and to be takenyblyfto share and care.” Pranjali Mahram
from the KV exhibits an extremism by saying thdtisi necessary that every woman say
‘No’ to do domestic work” and it needs to be shaggdally.

6. Gender Stereotyping in Science Subjects

There is a huge gender gap in science and technoleggineering and
mathematics (STEM); women are underrepresentedhén field related to science
subjects. The stereotypical attitude that men perfbetter in this stream of study is a
block and obstacle for a woman to progress inghit. Why does this stereotype exist,
whether women do not possess qualities associatbdsuccess in these areas is a matter
of real concern. Even NCF 2005 hints at socialestigpes like this and explains quite a
bit about this (mentioned in detailed in chapterB)t whether the young students and
the teachers also believe in stereotypical wag, éencern with this study. The textbook
analysis shows that a very insignificant place ga®n to women role models and
women scientists. In the society, this is anothéconception related to gender that
women are better in subjects that are supposed &asier than science and mathematics.
This kind of reasoning is discouraging to girl stats. There are fewer women in science
and technology field even today. Each year aftdt dass final examination, the CBSE
conducts all India level tests for selecting stugdédar the Indian Institutes of Technology
(IITs). The number of girls selected for the cousseery less, last year (2016) there were

only 8 per cent girls selected for the same, in52@ivas 9 per cent (The Indian Express
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2016). To encourage more and more girls into tieisl fthe society needs to encourage
them. So a question is asked to the respondentthartibey think that boys can do better
in Science and Mathematics.

A huge percentage of students, almost 50 perdidntot respond to the question,
when enquired they say that they are not sure aheuanswer. More male student (16
per cent) and fewer girls (7 per cent) think stegmeical way in this regard. Majority of
KV male students (25.6 per cent) believe that thyskcan do better in science and math
than girls; next majority is from JNV males (17 & gent) who believe the same.

Among the female students who do not believedhésBVB girls (26.2 per cent)
followed by next majority of KV females (16.7 pegnt). Boys who think otherwise by
saying no to the question is BVB students (14.3qast) followed by JHCs males (9.3
per cent). A total of 15.6 per cent boys and 7 2geat girls say “yes” and a total of 8.6
per cent male and 18.9 per cent female said “ndhéoquestion. S. Punith of class X of
JHCS thinks that “boys are more logical than gl logic plays a major role in both
the subjects”. There are many others who think Way. For Sai Surya of class X of
JNV, it is because “competition is more about getia job; so boys opt, pursue and do
well in these subjects.” However, Rakshit Bharagveajclass IX student of BVB is
optimistic as he feels that girls are slowly gejtmore opportunities to study and “they
might improve in the days to come.” Some commehthe students are divided into a
few broad categories in the table 5.6.

Table 5.6 Students’ comment on why boys do wedicience (per cent)

Gender Yes No

of Boys have There arg Girls are Girls can dol Depends

student | better more maleg also equally if opportunity| on hard
knowledge/ achievers in better is given work
Skills/ logic... | science

Male 12.8 1.1 4.2 0.8 3.3

Female 6.1 0.8 8.1 0.8 9.4

Total 18.9 1.9 12.2 1.7 12.8

Source: Compiled from field study 2017

In this connection, teachers have mixed respoMgbsn asked about the issue of
women lagging behind in STEM, the responses are/raad varied among teachers. The
table 5.7 shows the same.
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Table 5.7 Teachers’ comment on women lagging beinit8TEM (per cent)

School| Reasons for women lagging behind in STEMi{hers’ views) Total
women Family/school | Financial | Family lack of Not
are doing | should support | commitments| confident | resp.
fine in encourage is lacking| restrict girls | /IQ/mental
science | girls to come | for girls stamina in
out of stereo- girls
typical beliefs
Public | 5.9 9.8 2.0 0.0 11.8 176 47.1
Private| 13.7 13.7 2.0 3.9 2.0 176 52.¢
Total | 19.6 23.5 3.9 3.9 13.7 35/3 100.
Source: Compiled from field study 2017

Some teachers (13.7 per cent) mostly from puldlwosls believe that women
lack confidence, 1Q or stamina needed for doingl wekcience subjects. This type of
reasoning is depressing to hear from teachers.ns.Vardhan, a male teacher from BVB
who teaches Telugu says that there is a lack otahsttength and confidence in women.
According to K. R. Nath, a Mathematics teacher led KV “social phobia, shyness,
inferiority etc” are the reasons for women laggb®hind in science. V. Surya Kantham,
a female teacher from JNV thinks that “girl’s IQl@sver when it comes to science and
technology” V. Gangadhar Rao, a science teachéneKV who has been working for
last 27 years observes that “for girl children éhex no sufficient encouragement from
parents to study science at graduation level.” &InRaja, another female teacher from
the JNV who teaches English feels that “perhapsnsei is not in the interest of the
girls”. Many others (23.5 per cent) believe thatsgneeds to be encouraged more in both
home and school as lack of interest of parentspgoder encouragement and exposure
restricts their achievements in science. M. NaReddy, a senior English teacher from
BVB has explained it well; she says that “At thesibdevel (higher secondary) girls do
well; as they go to higher studies, lack of expes@ncouragement and support from
family impacts their growth in Science” (field siug017).

6.1. Students’ Subject Preference and Choice of Fession:

To understand whether girls give preference to naaith science subjects and
professions related to science, students were dekauswer a few questions. It has been
observed from the data that more number of boyeméviathematics, Computers and
more number of girls prefer language and litergt&a@cial Sciences and also Science. It

is indeed encouraging that girls in both public gmiate school prefer science over
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boys. But h each of these schools, girls prefer medicine engineering. A total of 18.
per cent girls want to take up mede and only 6.1 per cent wants to do engineering.
a 6.4 per cent wants to be computer engineerfdrchoice of teaching profession g
are ahead. On the other hand boys are ahead indgrgig, Computers, Military and.
aviation girl's preferene is more; the highest among all is from JHCS gi8st the
percentage is negligible in military. To see th@iofessional preference t table 5.8 is
generated from the data:
Diagram 5.8 Choice of profession by stur

18:000¢ - =
. (I .
16.00% - —
14.00% -
12.00% -
10.00% -
8.00% -
6.00% -
4.00% -
2.00% -
0.00%

Percentage of Students

Choice of profession

Source: Compiled from field study 2C

There should benore encouragement to girlsthese fields of professions whi
are still male dominated. While interacting witle tstudents about their particular chc
of a career, it came to light that a * male students seem be influenced by the
fathers’ professionsFor example, a student whose father works intanyli choose
military as his prospective care

The gender gap in computer literacy is wide whiek been discussed with fa
in the pevious chapter. It is very important to be compliterate in the modern worl
to be able to get even a petty job. It has beewdoted in the school curriculum a:
subject. To understand the interest in the subgecjuestion is incorporated in t
guestionnaire whether they like to use the compdédy and how many hours of the d
is spent in front of computer. The question is specific to whether they surf tl
internet, or use social media, or practice the gchglabus; it is a general gttion. But

it is found that female students are mostly usiognputers for one hour a day (28.6
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cent) which is more than their male counterpartd. li®ys use it for longer time per day
than girls do as the diagram shows; only 5 per gelst use it for more than two hours as
against 10 per cent boys. Generally girls spendentione spending domestic chores.
Even though boys also can do these types of jabsdle not associated with these kinds

of jobs integrally and most of the parents also'tdexpect boys to do this kind of jobs.

6.2. Gender Role Stereotyping in Sports:

To understand how children spent their time aftening back from school, what
kind of games and sports they play, a questionasésd to them. In the society, there is
a division between what a girl usually plays andatnvn boy plays. Most of the time girls
are seen to play indoor games like badminton, geikaibbadi and board games etc, while
boys go out to play cricket, boxing, wrestling amitier kinds of outdoor games. The
schools also keep provisions separately for bogsgarts. From the responses received
from the students, it is found that boys go ouplay more than girls (21.9 per cent);
while girls prefer to stay at home more than bd¥8.§ per cent). When asked about
activities students say that they go for differgpies of activities including tuition.

Children should take part in activities, gamestfa sake of health and wellbeing
but the society puts norms what kind of games shbel played by girls or boys. These
sports and activities in the society are divideohgl gender lines. To understand what
kinds of games and sports impress them, a questisnasked; and it is found that girls
are found to be engaged in bicycling, badmintonpie and with less adventurous
sports like boxing, wrestling while boys like tlap and watch cricket and volleyball, car
racing etc. that they expressed in other categdender role stereotyping in games and
sports restricts abilities. Till recently crickeagva gentlemen’s game, but slowly women
teams have been formed; in wrestling, boxing etomen are slowly showing their
interest. The table 5.8 shows responses of studentshat kind of games they play.

Table 5.8 Games played by the students (per cent)

Gender of | Bicycling | Badminton| Tennis Boxing| Wrestling Othern otal
student

Male 10.3 13.3 1.4 2.2 33 19.4 50.0
Female 10.8 27.8 3.9 0.8 0.3 6.4 50.0
Total 21.1 41.1 53 3.1 3.6 25.8 100.4

Source: Compiled from field study 2017

161



The other category for boys mostly includes cricked volleyball as these two
options were not kept in the question. Most of lleys choose this. The schools also
draw line between boys and girls when it comesports and activities. Cricket and
hockey as supposed to be more strenuous are nbtdtegirls in schools. Indoor games
and outdoor games like kabbadi and kho-kho are lynpktyed by girls at school. It is
found from the responses of teachers that evenhaat also girls are trained mostly in
indoor games. So the institutions carry forward tfge traditional stereotypes related to
boys’ and girls’ games and other activities.

7. Students’ General Idea on Gender Sensitive Isssie

Of late, a few movies have become very popular leeaof their non
stereotypical presentation of women in differestds. Hindi movies likeMary komand
Danglefocus on giving equal importance by recognisingrtd of women in fields such
as adventurous sports like boxing, weightliftingieth have hitherto been considered
mostly as male domain. From the feedback receivexh fthe teachers there are more
number of female teachers than the male teachesshate watched these type movies
and also encourage students to watch them. Sarten8uan English teacher from JHCS
says that “I always encourage the class to watch swovies”. Students are asked to give
their comments on these movie/movies, if they hawgched it. The responses are
divided in a few broad categories and presentéddanable 5.9.

Table 5.9 Students’ comment Mtary KomandDangal (per cent)

Comments/ remarks by students Male Female Total
“Itis about women empowerment | 81] 58 [ 139

It is about gender equality 4.2 8.9 13.1

It is a girl centric movie/importance of a girltine society | 8.6 6.4 15.0

Girls are encouraged to take part in adventuregsp 4.7 2.2 6.9

Girls are encouraged to struggle hard to succeéfiin 2.2 4.2 6.4

No comments 1.7 2.2 3.9

NA ( these students have not seen the movies) 11.25.6 26.9

Other comments 9.2 4.7 13.9

Total 50.0 | 50.0 100.0

Source: Compiled from the field study 2017
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The male student’s comments are mostly genenadiare even though they have
used words like women empowerment and girl cerdtac Very less per cent of boys
(4.2) and highest number of girls (8.9) used thedwgender equality about these movies.
Females seem to be more understanding of gendsitigiy The students are no doubt
familiar with words associated with gender equadityd women empowerment. When
asked to define what they think about gender etyyaltiudents have different versions of
it, some say it is about equal opportunity to bibd genders, some say it is about equal
treatment to both the genders while some think tetder equality is the equality
between male and female. Archi Halder of classBXB defines it as “everybody has
equal rights irrespective of gender, caste, cregldyion etc.” Tusar of class X, JHCS
says “gender does not dictate what a person cearorot do.” A very mature observation
by Tusar! Gender equality indeed means what heeefithere should not be any kind of
constraint on an individual because of gender. dimysis of students’ general beliefs
about gender shows that there are still some besest gender and gender roles persist
among the respondents. Both students and teaclesvs are gendered to some extent.
Respondents from the private schools are relativel/from these biases to some extent.
Section-lll: An Assessment of Gender Role Portrayal in the Textok by the
Respondents

After the analysis of the English language texiksofvom a gender point of view,
it has been found that, although modified by inalgdsome topics and issues on gender,
the books are still carrying gender role stereotgmnd biases in a subtle manner. The
male characters are in-proportionately higher fieamale characters. Subjects and themes
are mostly male oriented. To make the analysisasefacts, students’ responses and
teachers’ views are of utmost importance.
8. Students’ Assessment of Gender Role Portrayal the Textbook

The students of class VIII, IX and X are giveneavfdirect questions to be
answered from their respective English languagéhtmks. The answers received from
them are presented in this part of the analysiss limportant to mention here that
students of class VIl in the two private schoa#dw a textbook published by Oxford
publication. If time and place permit, these sewi®f students’ responses would be

presented separately.
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8.1. Students’ Favourite Character from the Textbo&:

In the textbooks there are supposed to be a hoshaficters male, female and
other characters. Other characters mostly includ@ated character like animals, ghost,
birds etc. Sometimes these characters are beinguééd human qualities by attaching
the tag of male and female gender to them. Howéheranswers given by the students to
the question, only male and female or other caiegoe selected and put as options. The
frequent recurrence of a certain category as answans the presence of that category in
maximum number in the textbook. Students weredsaame the favourite character
from the textbook and to write a few qualities timpress them. Most of the students are
seen promptly choosing a male character and descgbalities associated him. Khushi
Jain from Class IX of JHCS picks up the charactggaston from the English language
textbook and mentions his qualities as intelligand funny; B. Raja Vamsi of class X,
KV chooses Jacopo and Nicola for their patienceartmess and hard work. The table
5.10 shows the choices made by the students imebasd.

Table 5.10 Students’ favourite character in theltook (per cent)

Gender of| Class Male Female Other Not resp.| Total
student character | character | Character
8th class 29.4 3.9 1.1 0.0 34.4
Male 9th class 26.7 4.4 1.1 0.6 32.8
10th class | 26.7 6.1 0.0 0.0 32.9
Total 82.8 14.4 2.2 0.6 100.0
8th class 22.8 5.0 3.3 1.1 32.2
Female 9th class 16.7 13.9 2.2 1.1 33.9
10th class | 24.4 8.3 0.0 1.1 33.9
Total 63.9 27.2 5.6 3.3 100.0
8th class 26.1 4.4 2.2 0.6 33.3
Total 9th class 21.7 9.2 1.7 0.8 33.3
10th class | 25.6 7.2 0.0 0.6 33.3
Total 73.3 20.8 3.9 1.9 100.0

Source: Compiled from the field study 2017

A huge percentage of students (73.3 per centguhig name of male characters;
only 20.8 per cent mentions female characters. B2r8cent male students write male
characters and only a 14.4 per cent writes abdeimale character. From the side of the
female students, a total of 63.9 per cent writesudimale character and a mere 27.2 per
cent mentions female characters. This brings hdmefdct that books are filled with

male characters, description of male characterseseattractive to the students.
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The students have also mentioned their specifiditopgalike intelligence (27.¢
per cent), kind heartedness (53.1 per cent), and ks (3.9 per cent) adventurous
playful nature (9.4 per cent) and for other quedit(8 per cer. All these qualies are
attached to the character they like and since ntyjicke male characters these qualit
are also mostly associated with the men of thediagh There is less visibility of fema
characters in the narratic The assessment is almost sameafbthe three classes as ¢
be seen from the table.

8.2. Inclusion of Main Characters/Protagonists inhe Textbook:

On being askedo mention at least four main characters or pratais of
different stories/prose lessons, the responsesveztdrom the students show hug:
overloaded male characters in the textbook. Infall questions percentage of m
characters are more than three times than the éewiaracters. One of th« four
responses is shown in the diagram

Diagram 5.9 Main characte protagonists from the textbo

B Male BFemale mOther ENotresp.

Source: Compiled from the field study 2(

It is eedless to say tt, in spite of revisions of the books after 2005, w
recommendations of the NCF 2005 asked to includedegye sensitive materials, tl
current books are not able to reflect it. The stisl€find more male characters
protagonists; thanalysis othe books by the researcher abows the san result.

8.3. Inclusion of Humaurous and Adventurous Characters in the Texbook:
Not only the central characters but also many atheortant aspects or shades

a character are mostly male; it is found that fen@aracters having shades of hum
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playfulness, activeness, adventurous nature ategétss importance, and almost absent
in the texts. Characters with various dimensiomsadways associated with male. Almost
74 per cent of students say that male characterspartrayed as humuorous and
adventurous in the textbooks against 19 per cehtléper cent who says the same about
female characters in their textbooks respectively.

8.4. Inclusion of Famous Personality and Role Modeh the Textbook:

The textbooks include small biography, careerdketr a part of autobiography
of important role models from the society for thedents to be familiar with their lives
and to draw inspirations from. Students mentionrtme of a famous personality given
in the textbooks. There are personalities like AdaHul Kalam, Nelson Mandela,
Mahatma Gandhi, Waraigi Mathai, etc. in the texisd\part from that there are several
personalities from world politics, sports and gansegence.

To see the visibility of famous women personaditistudents were asked to name
a famous personality from their textbooks wher@oeses are again heavy on male side.
Only around 17 per cent students wrote the namasgofen personalities against a huge
majority of 76 per cent who mentioned famous madespnality. Same is true for
choosing their role models from the textbooks.dh de observed that there is under
representation of women in the text, students tad@ss while choosing name of famous
women role models as it can be seen from the table

Table 5.11 Students’ choice of roledel from the textbook (per cent)

School | Gender of] Male role Female Other Not | Total
student model | role model resp.

BVB Male 28.6 13.5 0.8 2.4 45.2
Female 34.9 14.3 0.8 4.8 54.8

JHCS | Male 38.9 3.7 1.9 16.7 61.1
Female 11.1 16.7 1.9 9.3 38.9

JNV Male 41.1 8.9 0.0 0.0 50.(
Female 40.0 7.8 0.0 2.2 50.0

KV Male 32.2 13.3 0.0 4.4 50.0
Female 38.9 7.8 1.1 2.2 50.0
Male 34.2 10.8 0.6 4.4 50.(

Total | Female 33.6 11.4 0.8 4.2 50.0
Total 67.8 22.2 8.6 8.6 100.0

Source: Compiled from the field study 2017
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The highest number of male names for the role moales from JN\(81.1 per
cent) followed by KV (71.1 per cent) and the biggesnale group who mentions m:
role models comes from the JNV (40 per cent). B\&B mentioned about female r
models (27.8 per cent) and JNB (16.7 per) and JHCS and BVB rivate schools)
girls have mentioned more about female role motkela their counterparts in the otl
two schools (public schools). For the male studettitsre is very less preference
female role models which is clearly seen inir scanty data. But it is exped of the
textbooks to include more women role models as @nicouraging for all the students,
almost 86 per cent students expressed that it/ rencouraging for all even thougr
small sections of the students believe tt is encouraging fogirls only.

8.5. Portrayal of Gender Role Division in the ‘extbook:

Another set of direct queons were askedo the students about gender r
portrayals in the textbooks. To the ques of whatcategory of gender is seen more
household work like aiking, making tea and serving in the textbook responses are
found to be moreaumber of femal characters. 59.44 per cestudents s¢ that female
characters do this thingnore often inthe textbooks as against only 3.33 per who
think that maleslao do this in the textboc 33.60per cent think that both the gend
are equally employeith this type of jobs in their textboo!

Diagram 5.10 Gender role division of householdwvagtin textbool
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Source: Compiled from the field study 2(
Data show that me gender is mostly seen in various professions ldiendist,
players, pilots irthe textbooks the students’ responsage saying that . 52.50 per cent

students think that maltsharacter are given various kinds of professic although 44.44
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per cent says that they see both male and femdlesrcategory of content. There t
been a clear role division in the textbook; it artpaying women in the domestic rea
and men in public domain. This stereotypical ralespntation is viy much present i
the textbooks.

According to the students, only 3.33 per cent nake seen doing househc
work, this gives &lear indication of gender bias present in thebiesks. Earlier in thi
chapter, it has been found that majority of theudents still feel that women are gooc
household work and not enoughod at science and math subjedthe books are nc
able to set any exaple of equality in this regai
8.6. Inclusion of Authors in the Textbook:

A key ingredient of the textbook the contributors or thauthors othe contents,
which are selectedditec and publishedby the NCERT and CBSE for the student:
read in the school. In almost all the lessons,atlhorities have mentioned the origi
authors of a text narrative orpoem. Inclusion of women authors is an importapeat
of gender equdy of a text the diagram 5.11 shows studemésponses on

Diagram 5.11 Inclusin of authors in the textbook

= Male ®Female = Not resp.

12.78%

84.72%

Source: Compiled from the field study 2(
There is again female un«representation in the textbooks as evident from
result. The students have commented on this agfetteir textbooks. K. Shiris| of
class X,BVB comments that “more women authors should b&ided in the textbook

so thatwe get a woman’s perspective on various issuesAKhitha o class 1X, JNV
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comments that “we as girls feel more inspired kgdneg their stories and lessons.” B.
Raja Vamsi of class X, JHCS says that it is reatlgnotonous and boring to read
writings of only male authors in the textbooks. Teéachers’ view on this is also same. A
huge majority of teachers say that it is importeminclude women authors more and
more to reflect gender equality.

The data analysis shows that the textbooks ofi&mdhnguages are not able to
portray women at par with man. The gender roles pandrayed stereotypical ways.
Women are underrepresented in every aspects ofriemme. The male category of
gender is overpoweringly present. The books arentnfea students and each story and
lesson impresses upon the minds of the studentsg&hder biases hinder the books to
reflect gender equality.

8.7. Students’ View on Reflection of Gender Equalptin the Textbook:

Students are familiar with the term gender equaktyen though they may not
have a fair idea on this. Their definition of itries; some say it is all about equal
opportunity to boys and girls and some say it isualgiving equal rights to both the
genders, more than 50 per cent say that men ancewaimould be equal in the society
without discriminations. On being asked a very airguestion, whether their English
Language textbooks exhibit gender equality or adgtal 40 per cent of the students say
that the books reflect gender equality, rest ofstiuelents do not agree with it and say that
the textbooks are not reflecting gender equalitgilat
9. Teachers’ View on Reflection of Gender Issues the Textbook

It is imperative to have teacher’'s views on hoendgr is reflected in the
textbooks, since there are altogether 15 Englisguage teachers in the sample of total
51 teachers. Sometimes analysis is done subjeet al&® rather than school wise. The
teachers have been asked various open ended asadl daded questions on gender role
portrayals in the English language textbooks. Teexchave expressed that the books do
not exhibit enough role models and representatyadés of famous women. According
to the majority of English language teachers, thdbiooks have included women role
models only averagely (15.7 per cent). When talkmt¢he English teachers, it has been
revealed that it has been a nagging problem iniEm¢inguage textbooks where women

representation is always less than men.
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Teachers are of opinion that overall visibilityvadmen in the textbook is a mat
of great concern. And1.8 per cent teach« opine thatwomen are just invisible in tf
textbooks.There is very les presentation of women character in the textboA total of
25.5 per cent teachers say thatmen are visible in the textbookl.2 per cent think
that women are averagely visible, although a 5.0 gemt says that they are higt
invisible. As far as Rglish subject teachers are conce, they think that women ai
visible (5.9 per cent) and averagely visible (1@€8 cent) in the textual narrative a
illustrations. Manju Osman working in JNV as an ksigteacher feels that there it
need to changthe mindset of the male society and lessons shoeilshcluded keepin
this fact in mind to make a tebook reflect equality of gender.

Teachers have responded to the question of stpiealypresentation of wome
characters in the textbooks, whethertrayal of gender roles are presented sterecal
or non stereotypical wa) and to what extent and degree a woman is seergedgdga
activities like cooking, cleaning and caring andréfg. The responses of the close er
gueston are captured in t diagram 5.12. Heronly English language teacs’ opinions
are collected as the study is specifically focusedEnglish language textbool

Diagram5.12 Women in stereotypical roles in English larggtextbook
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Women are not being attributed leadership qualitiesost of the stories a

lesson;the male characte always take frontage in group activities againes. The data
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collected from the teachers in this regard show ¢imdy to some etent (19.6 per cen
the English language textbooks are exhibiting lestdp qualities for girls

Teachers’overall assessment of textbooks shotke presence of all kinds
gender biases in the textbooks. Needless to sagémaer biases restricbook to reflect
gender equality. So a direct question was askeketdeacher whether the content of
textbook reflect the much needed gender equalityobrand their responses are giin
the diagram 5.13.

Diagram 5.13 Teachs’ view on refection of gender equality in the textbc
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Only 33.30per cent teachers say that the books are doingelit i reflecting
gender equality in the conterScience teeher V. Gangadhara Rao of | has a long
career record; hbas a piece of advice to offer in this regard, énsghat “the textboo
framing committee should be headed by wometh a democratic frame of minc

There is a difference of opinion between teachéngrivate and publicschools.
The data showhat 19.6. per cent of pubdi school teachers and 13.75 cent of private
school teachers thinthat the books e reflecting gender well enough. Agil1.76 per
centpublic school teachers and 5.88 cent private schodeachers think that books &
reflecting gender equality extremely w

Apart fom the textbookshowing gender biasés an overt manner, there
some hidden genderases within the school set up that needs to $idsec
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9.1. Gendered Division of Sitting Arrangement and ®up-making in the School

Children’s gender attitude is shaped by the societyme, family and school
influence the students to do a certain thing iregain way which in turn becomes a
habit. In school, there exists a hidden curriculmimch is gendered. Differentiated games
and activities for boys and girls also perpetuaendgr stereotypes. The sitting
arrangement in the school is often seem to be catad The teachers’ responses in this
regard are presented in the table 5.12.

Table 5.12 Formation of groups and sitting areamgnt in school (per cent)

Group making Sitting arrangement
School | Random | Gender | Merit | Total | Gender | Mixed | Total
based | based based

BVB 13.7 2.0 9.8 25.5 13.7 11.8 25.5
JHCS 23.5 2.0 2.0 275 7.8 19.6 27.
JNV 11.8 5.9 2.0 19.6 19.6 0.0 19.6
KV 235 0.0 3.9 27.5 23.5 3.9 27.5
Total 72.5 9.8 17.6 100.0 64.7 35.3 100.

Source: Compiled from the field study 2017

Altogether 64.7 per cent teachers say that iir ttlasses sitting arrangement is
gender based, and 35.3 per cent teachers followednsitting arrangement in the class.
For different kind of class activities and projed¢esachers have to make groups for which
the selection is gender based many a times. Therityapf the teachers says they follow
a random selection in this regard. The NCF 2005réesmmended for doing away with
the hidden curriculum, it asked for a gender semspedagogical practice. These types
of subtle and hidden gender biases discriminatsigieducational institute.
Section-1V: Impact of Textbooks on Students’ Under&anding of Gender

The textbooks reflect gender in a stereotypical,veayit is found from the inputs
given by the students and the teachers. Womaiilibeshg given a subordinate position,
and male dominate the important characters in éktbooks, the male author abounds,
female author is negligible in the textbooks. Timpact of this on the students needs to
be understood. The NCF2005 recommended for a catitpedagogy” to address
inequality— issues like gender, caste, religiondse® be discussed in the classroom for

an broader understanding of these societal isNE@ERT 2005, 24). Based on the a few
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gender stereotypes present in almost all the tekgyoa few questions were asked to
students. The responses have been analysed toeseepact of these on students.
10. Title and Identity

There is an identity crisis for women in genetedditionally, after marriage the
title of the husband becomes her new identity. fEx¢books also portray women under
the shadow of her husband. How do the students te&® Whether this change of name
is justified in their views or not? Should it bentionued the same way or not? As a
response to this question, 18.9 per cent studéois their confusion by being not sure of
that. A few (5.3 per cent) did not answer; the ¢abll3 shows some of the reactions of
the students in the form of comments.

Table 5.13 Students’ response on married womaites(ier cent)

Yes No

Gender | It increases | It is the most Married Women Women

of women’s formal way | women have should use
student | respectin | of writing should write| the freedom | own name

the society like that to choose

Male 8.1 2.2 2.5 4.4 14.4
Female | 4.7 0.8 3.9 3.3 25.3
Total 12.8 3.1 6.4 7.8 39.7

Source: Compiled from the field study 2017

There seems to have confusion among students dqgwstify this. There are
many who did not comment, some just replied in gesi0. There is a difference of
opinion between public and private school childrén.public school, 21.7 per cent
believe (including 7.8 per cent female) that itaspectful to use husband’s name, against
negligible per cent of private school children. Bug number of boys is less who thinks
that women can use their own identity. After dile tsociety is male dominated. On the
other hand, more private school students belieaevlomen should use their own names
and she has the freedom to choose whatever st& KkeShirisha of class X, BVS has
expressed her dissatisfaction saying that “in esiohy, a woman is introduced by her
husband’s name, instead of her own identity.” MahiReddy of Class X, JHCS thinks
that “girls have to fight for this.”

The teachers have been asked the same questlorowo their opinion on this
issue. The majority of the teachers, including fiem@achers believe that using the

husband’s title increases women’s respects in teety. Ms. Vibha Roy, a social
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science teacher from BVB believes that “this is ¢bh#ure of our society” and feels that
the question itself is irrelevant. On the other ch&@h. Surya Kumari from the same
school believes that it is awrong way of writingesmale married woman’s name and
teachers can correct these types of examples itektbook. For Ms. K. Poornima of
JNV, this is only a way of identification which “de not affect woman in any way”.

Table 5.14Teachers’ response on married woman'’s title (pet)ce

Teachers’ comment on married woman'’s title

School Lowers self Increases Not sure| Total

confidence | women’s

of girls respect
BVB 11.8 11.8 2.0 25.5
JHCS 7.8 17.6 2.0 27.5
JNV 5.9 9.8 3.9 19.6
KV 9.8 15.7 2.0 27.5
Total 35.3 54.9 9.8 100.0

Source: Compiled from the field study 2017

To tackle some rigid gender issues in the textbpa&acher’s intervention is
required in a gender positive way. The NCF 2005dsk®d for it. The NCERT provides
for different types of orientations programme imthg gender sensitisation programmes
for teachers. On being asked about this, half eftdachers said that they had attended
such programmes among which the teachers of thiecmadools form the majority.

10.1. Position of Women Characters in the Textbook:

There is another question projected towards stsderunderstand how they react
when women are seen giving negligible positionhia textbook. The position and status
of women in the society today is definitely beted more advanced. How students feel,
when women are not given an equal status at parman in the textbooks, the responses
are presented in the table 5.15.

Table 5.15 Students’ response on subordinate posafiwomen (per cent)

Gender of| Itis fine | Itisnot | Itisjusta | Not Total
student fine story resp.

Male 8.9 16.1 21.1 3.9 50.0
Female 5.3 23.1 21.1 0.6 50.0
Total 14.2 39.2 42.2 4.4 100.0

Source: Compiled from the fielddst 2017
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A group of students (14.2 per cent) believes thate is nothing wrong with
women having a subordinate position in the textbddle KV female and JHCS male
groups are more vocal about this. There is anajterp who believes that it is not good
to have women in subordinate positions (39.2 pat)cand the majority of students in
this group are from private schools (42.8 per ceviet another group (42.2 per cent)
thinks that it is just in the story, and so does matter much! Mahima from class X,
JHCS thinks that “after reading the textbooks, iit ise impressed in people’s mindset
that girls are nothing compared to boys.” So tleeewide variations in the opinions of
the students. But it is noteworthy here that theme more females than males who
believe that it is not good to give women subortingositions as put by Megha from
class IX, JHCS “it is the way society perceives veor

There are a few students who comment that théBsisriminatory towards girls.
Many others feel that both girls and boys shouldtreated equally. There are a few
others who comment that it is sad; some say tlzatimg influences the views of people;
some say that it bothers them etc. Another group gér cent) comments that it does not
matter as it is happening only in a story.

The majority of teachers believes that textbooksler representing women
impacts the girls negatively, while some teachleirsktthat it is not so. Some teachers are
not sure about this impact. The table 5.16 shove®raparative analysis of teachers’
reactions.

Table 5.16 Teachers’ view on impact of under-repmétion of girls (per cent)

School | Gender Positivelyy Negatively Not Sure N | Total
Public | Male 4.2 25.0 20.8 8.3 58.3
Female 16.7 16.7 8.3 0.0 41.7
Total 20.8 41.7 29.2 8.3 100.0
Private | Male 7.4 3.7 11.1 0.0 22.2
Female 22.2 40.7 14.8 0.0 77.8
Total 29.6 44.4 25.9 0.0 100.0
Total Male 5.9 13.7 15.7 3.9 39.2
Female 19.6 294 11.8 0.0 60.8
Total 25.5 43.1 27.5 3.9 100.0

Source: Compiled from the field study 2017
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M. Prasad teaches Hindi in JNV, says that this practice makes girl think t
they are the only care taker of the family. Ms. &unThakur of JHCS also says tha
creates an impression in the young minds thats first and foremost responsibility
household work. For Surya Kumari and Anita KumdmB¥ B, it should be made clear
the girls that women are capable of multitasking.Wbha Roy of BVB has suggest
that examples of girls doing car or bike refng should be included in the textbooks
show women'’s capabilit
10.2. Deision Making Capability of Women in Textbook:

The book impart knowledge through facts and ficti@tudents leal this
from their textbooksEnglish literatureor any other lierature preser a virtual world
through stories and fiction which may be true oreah but there is a meage in it for
students to learn fronWhat is the message here when the book show memgtak the
important decisions in the textbooks? Do snts understand that it is only a story or
they think that it is the only way of life, espdbyan a society where women in politic
and economic participation is less than m The dagram 5.14 shows the respcs of
students to the questions wher men should take ahe decision in the textboo

Diagram 5.14 Studes’ response on men taking all decisions in textl

)]

S 59.70%

T 60.00% - H

G i

o o - [ |

s 15.30% e A

S 20.00% { 4% == A

o Ay © \ | = | AR /
o ey [ 4 eV

O 0.00% . . .

Absolutely Notatall Not Sure

Reactions of Students

Source: Compiled from the field study 2(
Majority of the students (5€0 per cent) think that it is not correct that menyc
always take important decisions, but a ¢ number of student% per cer) are not sure
about it; and 15.3(er cent students think that there is nothing wrdngen take

important decisions.
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Some students comment that men are naturally godaking decisions (6.9 per
cent). Some students comment that women have litiey a0 take decisions, hence
chance should be given to them (38.3 per cent); eSothers comments that both
men/women should take part in taking decisionshay tare equal (9.7 per cent). For
some, men are good at taking decisions (6.9 pd} aad for a few others there it is only
a story in the textbook, not reality hence it nealbes not matter (from data analysis,
table not presented here). A male student (namemeoitioned) opines that inequality
starts from the lesson itself.

The gender disparities reflected in the textboaks not good for the proper
development of the psychological wellbeing of tiddren. The mutual respect towards
opposite sexes should be developed in a positivewkgen both the genders are given
equal place in the society. Women being margiedlisn the textbook might have a
negative impacts in the minds of the young boyshm class in this regards teachers
expresses their concerns through various comminaigsgh majority of them have either
not responded or not sure about it. But the mgjorfi the teachers believe that this is not
good for the society. Ch. Surya Kumari who teacBesial Studies in BVB has pointed
out to the gap of male-female sex ratio to hinthatdiscrimination of a girl child in the
country today.

Section-V: Policy Related Recommendations by TeachRespondents

Many teachers have been working in the schoolsmiany years. Many of them
have attended several in-service programmes recooedeby the government, the
NCERT and many other private organisations. Thgmions on a few questions
regarding the latest revision of the current tegk®) gender issues in them, the
methodological and textual recommendations hava bealysed here.

11. Revision of the Textbook:

The revision of the textbooks was done after NOBR2recommendations for it.
The NCERT gave suggestion to make the study matggiader sensitive for the school
education and student centric; following this, thbas been a revision and up gradation
of all the textbooks for all the classes. Teach@pinion on this regard is genuinely
necessary as there are many teachers who are wddiirseveral years in the schools.

When asked whether the latest revision is moreestisdcentric and relevant to the
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contemporary needs of the society, the responsttedeachers vary to a large exten
is important to state here that the latest revisibthe books include a few girl child a
women oriented carepts and lessons. T diagram 5.15 shows Tda&r’s responses ¢
this aspect:

Diagram 5.15 Teachs’ response on the latest revision of tévetbool
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The opinions are ranging from well (39.2 per ceatjgrage, somewhat fine a
extremely well (11.8er cent) in descending order. The difference ohiop betweer
two managements of schools differs slightly. MsSRalini Nair who teaches English
BVB says that “Textbooks should present the roleneh and women equally. Litera
works of men and waen should be equally distributed in the textbookd” Nalini
Reddy, a senior faculty of English who has beenkwgrin BVB for last 23 years ar
currently holding an administrative position in g@mnischool says the¢

In class IX and X particularlyexcept in MCB, where Wangari Maathai and

Ponnimanthuri village are mentioned, there is haaaly womerprotagonist. In class |
Sudhamurty’s story reflects a women writer and arabter, otherwise representatiol
marginal. Conscious gender balatg is recommended (Field work 201

Teachers have shown their dissatisfaction aboutwhgs the content of tt
textbooks are concerned. “ir opinionson presentation of gender issues in the cu
textbooks have already pressed in the previous sectidess than half of the teache
collectively feel that the books are promoting ganelquality well, 20 per cent feel tf

it is averagely done, no extra effort is being give improve gender equali
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It is important to mention here that the Engliahduage teachers include a few
teachers who teach in primary classes, whereasttitg’s main concern is to examine
textbooks for secondary classes. Anunidhi Sharn@jmaary English Teacher of JHCs
says that the in the textbooks of lower classesethee chapters on different women role
models like Bachendri Pal and Indira Gandhi. Ch.Seidha, an English teacher of the
M. Nalini
Reddy,the English teacher from BVB says that “I 'tidhink much thought has been

BVB School leaves it to be decided by the well egeed educationists.

given to gender sensitisation in the textbooks”other English teacher from BVB Ms.
K. Roy thinks that textbooks must be improvisedrtake it gender equal. Ms. Shama
Sultana from JHCS says that some lessons are gamiiesive. However, the opinions
again vary between two sets of school teacherseMamber of public school teachers
(27.45 per cent) thinks that gender issues are taekled in the textbooks than their
counterparts in private school (17.65 per cent).
12. Teachers’ View on the Present Education System

As a response to another question whether todsgheol education is gender
sensitive, the teachers have expressed their widuch are presented in the table 5.17.

Table 5.17 Teachers’ view on the present ddutaystem (per cent)

Is education gender sensitive today?
School | Notatall] Somewhat Average | Well| Extremely Not | Total
well resp.

BVB [9.8 3.9 7.8 00| 3.9 0.0] 255
JHCS | 11.8 7.8 7.8 0.0/ 0.0 0.0 27.
JNV 0.0 2.0 3.9 98| 0.0 3.9] 19.6
KV 7.8 5.9 2.0 59 | 3.9 20| 275
Total | 29.4 19.6 21.6 157 7.8 59 100.

Source: Compiled from the field study 2017

Majority of the teachers (29.4 per cent) thinktttualay’s education system is not
at all gender sensitive which is very depressingéat.
13. Teachers’ Recommendation

Teachers have been asked various questions abautchtackle gender issues
within and beyond the textbook. The teachers hawengvarious suggestions which are
categorised in two main heading— methodologicabmeoendations and revision/up
gradation of the textbooks.
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13.1. Methodological Recommendation:

When asked how they would present a piece of wgstiwhere gender bias is
present, the teachers gave a variety of technidb@sie in the private schools feel that
doing a role-reversal activity in the class is adjalea. Some say that lots of examples of
successful women should be described in the atassunter balance gender bias; some
say it is important to tell the students that in@v the time has changed and women’s
status in the society has also improved. The taldl8 shows a few recommendations in
form of comments.

Table 5.18 Teachers’ recommendation to tackle gdids in a lesson (per cent)

School Talk to the Do not Put it ina | These Not | Other | Total
children appreciate | positive way| situations| resp.
that all are| gender bias| by giving are rare
equal at all examples

BVB 30.8 0.0 38.5 7.7 15.4 7.7 100.0
JHCS 7.1 14.3 21.4 0.0 57.1 0.0 100.0
JNV 10.0 0.0 10.0 0.0 80.( 0.0 100.0
KV 21.4 7.1 7.1 0.0 64.3 0.0 100.0
Total 17.6 5.9 19.6 2.0 52.9 2.0 100.0

Source: Compiled from the field study 2017

This is a kind of methodology the teachers foliowthe class, if there is gender
bias or stereotype in any lesson, the teachergneteit in a positive way by talking to
the students and giving examples of successful wmomefemale Social Science teacher
of BVB school Ms. Hina Ali Khursheed says that “\&gually emphasis on heroic deeds
of both genders like Shivaji, Rani Laxmibai, Ra3idtana, Rudramma Devi ctc.” Ms. C.
Padmaja, an English teacher of JNV says that ifetlie any gender bias, she criticises
that and encourages and appreciates women'’s rotae book. There are a few activities
followed in the class like role reversals, a boxoe is given to girl and vice-versa, to
make each gender feel equal. While talking tostiidents, it is found that this activity is
followed very rarely in the schools, especiallythie public schools. The data collected in
this regard shows that less than 5 per cent teadbkow role-reversal regularly, 64 per
cent teachers do it sometimes and 23 per cent mexer done this activity in the class.
The NCF 2005 clearly mentions the methodology ¢¢ reversal to be followed in the
school to hint at the point that any role and distivgan be played by both girls and boys.
The teachers have not mentioned it anywhere.
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13.2. Textual Revision:

Majority of the teachers agree that there arenageidelines need to be followed
in the textbooks to promote gender equality. A uektrevision needs to be done
including the following aspects

1. Inclusion of more women characters, drawn frbfferent professional areas

needs to be incorporated in the text. A tofal4.5 per cent teachers
recommend for it.

2. Inclusion of women authors at par with maléhatg. Majority of the teachers

(78.4 per cent) have asked for inclusion om&a authors.
3. Atotal 86.3 per cent teachers have recomextfat the inclusion of more
statements about girls and more women omecdatent and illustration.
13.3. Suggestion on Improving Textbook Content in &ender Sensitive Manner:
Teachers have suggested a few things to revisledibles so as to promote gender
equality more efficiently, but it is disappointing see that a large number of teachers,
particularly from the two public schools prefernedt to respond to the question. The
table 5.19 shows their views.

Table 5.19 Teachers’ recommendation on improvirtpteok content (per cent)

School| To motivate | To include Contents | To sensitisg Other | Not | Total
girls by lesson on should be students resp.
highlighting women updated | about
their empowerment | regularly | women
achievements | and gender atrocities
in the text equality

BvB |7.8 3.9 3.9 3.9 0.0 59| 251

JHCS | 9.8 2.0 2.0 0.0 0.0 137 275

JNV 0.0 3.9 5.9 0.0 2.0 7.8/ 19.6

KV 2.0 5.9 3.9 0.0 2.0 13.7 275

Total | 19.6 15.7 15.7 3.9 3.9 412 100.0

Source: Compiled from the field study 2017

Dr. G.B. Mahesh Kumar, assistant head of JHCS $wagested including
autobiography of women achievers. Social Scieneehier Ratna Jaiswal from JHCS
thinks that it would be good to “revise the bookshighlighting the achievements of the
girls to motivate both girls and parents”, and narg an example such as the winners of
Rio Olympics. V. Gangadhara Rao of KV has suggestaking a woman as head of the

textbook framework committee.
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P. Vamseedhar of JNV feels that it is importanptemote gender equality so that
a human being can understand another human bedgRLPrasad who teaches Hindi in
JNV also stressed on including more women-orientedents. Ms. M. Nalini Reddy, an
English faculty opines that a conscious gendernealg is required through carefully
selected pieces of literature where women take anpetves of professions to break
stereotypical notions about women’s limited proi@sal engagements. Ms. Ch.Surya
Kumari from BVB has been more concerned about #ot that in an ever-changing
scenario of the society today, women'’s roles haenlchanged for better; hence there is
an urgent need to include topics related to gerdeaality in the syllabus. She also says
that more women oriented content in different feltke space, sports are required.
According to Shalini Nair of BVB, along with wome@miented contents, women oriented
illustrations are also need to be included.

Doing gender justice to empower girls calls foregual place in the society at par
with boys, and so is in the textbooks. Many teashaglieve that textbooks should
highlight girls in main characters and in importaoles for that reason. The table 5.20
shows teachers responses in this closed endedajuest

Table 5.20 Teachers’ response on gender injustittee textbook (per cent)

School | Yes No Not resp, Total
BVB 19.6 3.9 2.0 25.5
JHCS 17.6 9.8 0.0 27.5
JNV 2.0 13.7 3.9 19.6
KV 13.7 11.8 2.0 27.5
Total 52.9 39.2 7.8 100.0

Source: Compiled from the field study 201
Some teachers believe that in the present daydwanen women empowerment
is the talk of the town, women should get equakepa the textbooks. A. Jayaraju who
teaches English in KV says that importance is git@ronly male characters in the
textbooks, whereas the real need is to give mopmitance to the female characters. He
also wants more women authors in the textbooksel@ike it is an injustice to the
women. Many teachers from JHCs and BVB feel thabascious gender balance is

required, and the content needs to be improviseling at the reality of the society.
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However many other teachers, majority of whofawen JNV and KV feel that
girls are already empowered; and the textbooksfiaee only mindset needs to be
changed as Manju Osman of JNV puts it “actuallyribed is to change the mindset of
the male society, for that reason lessons shoulddheded, no matter who writes”.

14. Summing Up

There are a few English language teachers who heea teaching in primary
sections and are part of the sample respondentordiag to them, the textbooks of
English language for primary stages have beenedw®nder sensitively enough; there
are lots of women role models and illustrationsvoimen. But it is not the case with the
textbooks for higher classes. The data analysisvstgender disparities in many aspects
and gender role stereotyping is abundantly preseatl the textbooks. When students
read a story or a lesson, it leaves a long lastimgyession in their minds, the characters
have different shades, the children get impredsetthe important thing here is almost
more than seventy per cent characters are malacatkeas, be it main role, humourous or
adventurous role, a computer savvy role or an agroefessional role.

There is no denying the fact that, there arewaléssons included from gender
point of view in the latest revised editions of thwoks which are currently being used by
the students; but it fails to give proper orierttasi towards gender issues to the students.
Moreover, teachers attending special orientatiamsmon gender sensitive education is a
less in number. A lesson with some gender biasedsn® be presented to the class with
proper methodology, which very few schools and vy teachers are following.
Students of class VIII, IX and X have some ideavbfat is called or meant by gender
equality, as has been found by their answers tgedh® question, but it has not been able
to change their perception about gender stereotgpissed in the society much. Their
opinions are influenced by gender stereotypes large extent. The textbooks are not
able to change this stereotypical perception otigen

It seems that the textbooks framework authoriti@ge not thought much about
the need of change of the attitude of the socigtyeucating the students who are
tomorrow’s citizens. There is a huge gap of rhetaf empowering girls through
education as envisaged by the policies and realemmgntation of it. It has also been

noticed that the family background in terms of hygbducated parents, wide exposure in
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society they mingle with, multi-cultural environnteaf school, and highly qualified
female teachers in the school and many other fadtave positive influence in shaping
children’s gender attitude.
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Chapter-6
Conclusion

Drawing a conclusion to this study is a difficudbjas there is so much more to
explore about gender, textbooks and students witlenteaching and learning process.
The world of school going children is a world ofpeg aspirations and newness which
goes obviously beyond the textbook. But nonethelbesworld depicted in the textbook
should raise hope and encouragement to the studeng® ahead and ahead in the
journey of life. All the knowledge they acquire,daall the skills they develop within a
school make them prepare for a good citizenshipotoow, and if this knowledge is
complemented by a balanced gender attitude, thetgogould be gender equal. So in a
bid to understand gender in textbook, the presemtysmakes an effort to understand
students’ understanding of gender in general artdarcontext of textbook. How teachers
maneuver their roles in putting across the gendesgntations of the text materials to
these grownups needs to be understood in the study.

Education should uplift the poor and the deprivadiude the excluded; and bring
to the fore the needs and aspirations of the maliged. It is for these reasons that
educational policies are being framed and reneweth ftime to time to cover the
uncovered and immediate needs of the society. Bwdtws the practical use of these
policies if they cannot implement these objectiv&snder issue in education is a nagging
problem in the society which may be a major conagerpolicies, but implementation is
doubtful. The girls in the society is marginalisacen today, may be lesser in degree than
in the past, but it is true. Within a highly edwezhfamily too, there may be subtle gender
bias. This atmosphere of gender discrimination paeg all institutions of the society.
The school is another place, where discriminatibgids is internalised. But much has
been done in this regard from textbooks to policesd in writings, but what is the
present status of school education regarding gassiges is still doubtful and needs to be
surveyed.

The present study aims at understanding the ocgrurary secondary educational
system of the CBSE schools from a gender pointie#vSimultaneously, the study also
tries to offer a comparative viewpoint of the saiméoth public and private school set

up. In other words, the study is about an imporiagtedient of quality education. It is
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expected that education should reflect the curneids and aspirations of the society
without compromising on the content to be studiedifmparting skill, knowledge and
lasting values. The gender oriented needs are alsosuch ingredient that education
cannot afford to miss out for a gender equal spci€he study tries to reiterates that
education and academic environment should be gesahsitive and reflect this equality
in every possible way from teaching materials,lderks and methodology. For a deeper
understanding of this fact, the textbooks are strgd for both apparently visible gender
biases and stereotypes and subtle and hidden géradss in presentation of the text
materials and classroom pedagogy; students anevigweed for their textual and factual
understanding of gender matters and their pareartdl socioeconomic background is
studied for any possible impact on it; the schaolimnment and teachers’ academic
exposures are carefully analysed for any possibigact they might have on shaping
students gender attitude; teacher’s personal amnase considered regarding textbook
revision and up gradation for the same.

The study area is nonetheless limited to the twtricts of Hyderabad— Range
Reddy and Medak of the recently formed TelangarsestThe four schools are
strategically selected keeping in mind the locgtioranagement and the service they
have been providing to different category of pedpten almost all walks of life. The
schools are at the heart of the city Hyderabadjtya tbat has been booming with
information technology and allied professions.

Gender role stereotyping in the textbooks is ohéghe many gender biases
present in the textbooks. Gender bias in textb@ok worldwide concern with many
international organisations like UNESCO, and it l@en working on it with various
collaborations worldwide. It has been very well ersfood that gender bias in the
textbook is a rocklike obstacle in the path of ddyan education (Blumberg, 2007;
Blumberg and Kenan, 2014); the authors have doiesvacase studies of the textbooks
mostly from low income countries in the world orty find that gender biases are still
prevalent in the textbooks to a large extent. Téwebbok is the formal tool in the
teaching learning process and hence it has powienfadct on learners.

The present study analyses all kinds of biaseseptan the textbooks apart from

gender role stereotypes to make the analysis sindgo put the study within the frame
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work of collecting evidences of gender biases i téxtbooks. The framework of the
study is broadly based on the guidelines put fodwhy Blumberg (2007) in the
background paper published by UNESCO, which analyke obstacles in achieving
equality in education. This international organmathas been working continuously to
achieve gender equality in education and conceabedt the kind of education for girls
which goes beyond mere access to schooling. Thekeiegs undertaken by different
governments in the world including India has bdeordaughly discussed in the second
chapter. UNESCO has been monitoring the progresisnregard by publishing report
on this particular development agenda. Blumberg72(%3-54)) has recommended a
framework for analysing gender biases in the wwokls based on the extensive study
conducted by Sadker and Sadker on curriculum bidse framework calls for
examination of seven important aspect of a textlenuk these are discussed in details in
the first chapter.

The text analysis of English Language textboolepared by the NCERT and
CBSE is done following the same guidelines to fond gender biases. Discourses of the
narrative texts (i.e. narrative text; examples; sagss; illustrations etc.) is analysed from
a gender perspective. The textbook comprises ofyrnamponents like authors, title of a
lesson, content of a lesson, illustrations, exescend activities for the students etc. All
these aspects are scrutinised to see how the faleen and women are portrayed in.
Importance is given to sketch out the image of womartrayed in the textbooks—what
does she do, how does she do, how much importamoleeis in the story, whether she is
the central figure or not, etc. are recorded inaitld. However, the stakeholders’
(teachers and students) opinion is important is thgard to find out and comment on
gender bias in the textbooks and for recommendmgradation of the books in a more
gender friendly way. For collecting their opiniorgestionnaires were prepared
separately for both students and teachers. Thdigngesvere both open and close ended
and follow and guidelines offered for textbook eawiand analysis from a gender
perspectives (UNESCO 2009, 2010). The analysis ath ccollected through this
interview and the analysis of the textbooks argeted at to bring out a conceptual as

well as methodological aspect of the study. At gs@me time, the questions are
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thematically based on aspects that have been gigati by the NCF 2005 and the
content of the selected textbooks.

The first chapter gives an overview of Indian eatian system, how schools were
established in the British era to spread educatimong the masses, how it had been
realised that women education was lagging behiniderably compared to men, and
how slowly women got access to educational institutThe chapter refers to a few
available data on women'’s access to schooling tierstand the gender gap in that time.
However, an important phrase of women educationingegn India much after
Independence; when the gender gap in educatioh&\ament and overall wellbeing of
women in different facets of their individual anacgl life came to be highlighted in the
Towards Equality report in 1974. Many governmental, internationaid anon-
governmental organisations from India and abroadecforward with policymaking in
education. Simultaneously women organisations ienmed in India to further stress
their goals and aspirations that drew inspirativas the feminist movement worldwide
that had already gained momentum day by day. Wahety centers were formed which
started showing concern regarding school textbanksmethodology that contain gender
biases. The formation of a national system of etluecabrought forward all children
under the same academic system, national poli@doration started handling the school
education system by reviewing and putting forwgtadelines to schools curriculum
framework committees which have been revising thaiaulum from time to time
looking at the contemporarily concerns of the siycid#he gender gap in educational
achievement is indeed grave, women in science acithical education is lagging far
behind men even today. Women comprise only eightpet as of today in IITs, which
is the reason for the recent increase in the $eatsomen in IITs from the year 2018.
According to a newspaper report published Tihe Hinduon 16 April 2017, the
authorities have announced to increase seats forewaip to fourteen per cent from the
academic year of 2018. This is just one examplevomen’s under performance in
science subjects. Traditionally biased belief thids are naturally bad at science subjects
lowers self esteem and discourages girls. To corsteaeotypical presentations of boys
and girls and other gender issues in the textbbekame a concern with the educators;

and this concern seemed to be reflected in theatdidnal policies since 1986 with the
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publication of the NPE. But in spite of that, ayw&ew studies were sporadically done on
Indian school textbooks which shows extreme gehdeses to a large extent.

This particular study is one of its kind that $ri® analyse contemporary English
language textbooks used in the CBSE affiliated slshfor the classes of VIII, IX and X
in both conceptual and methodological levels fréva gender point of view to collect
gender stereotypes and other kinds of gender b@ssent in the books. The findings
help for suggestions to do away these types otbias

The relevant literature review on the topic shothat there is a persistent
eagerness on the part of the educators and orgjansaboth national and international,
to promote gender equality through textbooks. UNBS@ collaboration with different
nations has been constantly monitoring the progiresbis regards by conducting case
studies especially in developing nations. In Irel&o there are a few studies conducted to
find out gender stereotypes and biases in the $dbathooks and these studies were
done mostly in 80’s and 90’s. Based on the suggesif these studies there have been a
couple of revisions in the textbooks where seemimgportant gender issues have been
integrated in the textbooks and methodologies. &NCERT (2006) points out in a
position paper that the initiative taken in thigasl is not without limitations as the
understanding of gender and equality itself is ténli Most of these studies shows
evidence of lower representations of women andmeeends for an inclusion of role
reversals of the same in the textbooks.

The first chapter also includes a quest for tinewaers to several research
guestions that arises after going through the agleliterature review. What is gender
bias? What is gender equality and why it is impdrfar a gender equal society? What
are the recommendations of the NCFs for a biasdessler equal education? Why it is
important to analyse textbooks from gender perspes2 How gender is reflected in the
contemporary English language textbooks and hovdeyeroles have been portrayed in
it? What kind of impact the students have from gender issues reflected in the
textbooks? To find answers for all these questibesobjectives of the research is very
clear. The main objectives of the study that ismalyse how gender is reflected in the
above mentioned textbooks and what kind of impadoes leave in the minds of the

students. To understand these objectives requresderstand the concept of gender and
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gender related issues in education along with theigions and guidelines put forward in
this regard by the National Curriculum Frameworn@nittees of India to the Indian
CBSE affiliated schools.

The concept of gender and the difference of usthefterms gender and sex is
integral to the study. The evolution of the ternmagr and its extensive use in all sphere
of life in general and at the policy level in padiar has been explained in the second
chapter. It explains how gender role stereotypiguallly assign a set of characteristics to
all members of a group (i.e. boys as a group; gsls group) without taking into account
the individual attributes and differences. Thisretéypical presentation of gender is a
social construct and society maintains it by theiasation process through all its
components and parts like family, institutions, aficcourse literature -as literature is a
reflection of society itself is not without thisasi in general. The society is patriarchal
and men form the dominant group in it. Women afgostdinate group and this fact has
been reflected in all the facets of the societyuding literature. This ideology has been
challenged by the feminists and women groups dereifit levels who think that both
men and women are equal in the society and shatldgual rights.

The first chapter has incorporated a few otheeeispof the Indian educational
scenario for schools. The school board of CBSEesoldest and most popular board and
a lion’s share of students joins this board evegryA recent development in this arena
is the sudden spurt of growth of a private schadiuce, especially after globalisation.
Though most of these schools have attained aitihaib the CBSE board, there has been
a difference of quality of education as perceivgdriany. The private schools follow the
national curriculum structure but exercise freedam many other aspects like
employment of teachers, academic qualificationseathers, fees taken from students,
infrastructures and activities for students etcisThas created a wide gap between the
public and private schools in India. The study $elgcted both kinds of schools for field
investigation.

The English language has almost become a backtiotie country as it is the
most used language in the country. It is more irgmrin the present society as after
globalisation interaction with other countries hawvereased considerably. The spread of

information technology has brought many internalosompanies to India, where
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employees work day and night to cope up with tiedall competitions. But in spite of all
this, there are many children in India who are fir&g generation of school goers, for
them probably the English language textbook andeheher is the medium of learning
English. The study chooses the Textbooks of Endbsla gender analysis looking at the
magnanimity of the language in India.

The second chapter discusses the term genderahdwvhy it is originated and
how does it perceive to be different from sex. Ebeiological implications of the term
are explained with its allied concepts. The gemdégs, the images of being masculine
or feminine, the socialisation of these concepteubh persistant stereotypes in the
society and reproduction of the same in the insbituof society is explained here.

The counter for these inequalities is gender etyuagbo the second chapter
discuses gender equality as a concept from a yasfetngles. The idea is to understand
the present status of women in India in academropeance. So the second chapter
explains the much used term called gender equatitlyits relation with education. How
gender equality has become a core issue in thereagent of social justice in all walks
of life. The United Nations have taken initiatite safeguard women from gender
violence and gender inequality by setting up orggions and programmes of different
capacities. How and why the UNDP is bringing oytgorés on gender equality based on
certain indicators to measure gender equality fflerint countries; what is India’s
gender development Index and gender inequalityxindethe last few years, and what
kind of trend it is following, have been discusseith data in the second chapter. Why
gender equality has been a development goal amlafdr women empowerment in
India and elsewhere has been explained with detdilse governmental and
nongovernmental programmes and schemes undertakedia as a developemental goal
is discussed. The feminist perspective of gendaraldyy and abundant feminist
scholarship that has been arisen out of it, hasfalsnd place in the second chapter. The
origin of feminist movement in India and its pos#tiimpact on women education has
been described. Need and efforts for a gender tsenseducation from different
stakeholders of the society and the perceived autcbke increased literary rates of
women since pre independent period has been dedcribender equality is a human

right that has been stressed in various internatioonferences where equality between
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two sexes has been considered as the fundamemtaippe of human right. Last but not
the least, the chapter discusses the emergenamsiousness rising among the masses
about gender sensitive education for women empoestrand reducing gender gap in
education.

To see how gender concerns entered into the Irsdiaool education system, the
third chapter examines the national curriculum ®amrks since 1975 and the NPE
1986. The frameworks hold a mirror to the evolutiohIndian school system in a
systematic way. The recommendations made by theseefvorks are integral to the
schooling process in India. However these documangs reviewed from a gender
perspective to see when and how the gender conoéthe society get reflected in them
and what kind of recommendations they made to éktébooks framework committees
and to the methodology to be followed in the schddie frameworks concern for
equality and inclusivity is reviewed. The criticisrthey attract from various educationist
are also referred to. The NCF 1988 gives directimmsut non discrimination based on
sex. It says that the curriculum should not berdisoating towards boys and girls so
that it can bring girls and boys on par. It alsested on equality not only of access to
education but also an equality of outcome. Mearavhijjo the NPE 1968 also gave
importance in equality of educational opportunBut the NPE 1986 for the first time
sends out a clear signal to women education byngtatthe objective of education for
women equality and empowerment. And to achieveethhesmen empowerment through
education, gender concerns needed to be given temua. As a result, the NCF 2000
recommends for a curriculum that is gender incligind gender sensitive, strategically
implemented to nurture a generation of competewps lamd who are mutually sensitive to
each other. Elimination of gender bias from thethlesks and curriculum was a
necessary step for the NCF 2000. But some contradgpersisted in the objectives as it
also says that curriculum should nurture the bestures of each gender in best Indian
tradition. Keeping alive the Indian tradition iseothing, but keeping alive traditional
gender traits and attributes associated with eaclley is neither gender sensitivity nor
gender inclusive education. This is how the stemoal presentation of gender roles
continues in textbooks and in curricula. The schmmtomes a breeding ground for all

this bias, the gender biases proliferate insteadoafing to an end. In words, the NCF

192



2000 says that women need to be the agent of charge practice what is happening is
a big question. Women are getting a negligible @liacthe textbooks. Women'’s roles in
the textbooks are still portrayed as domestic. @emdle is stereotypically presented.
The NCF 2005 goes one step ahead in projectinglijeetive of promoting equality. The
framework is doing so with a view to remove all tpeejudices and complexities
transmitted through the social environment. In cleards the document says that the
society transmits inequality of all kinds in a cdexpway and it is the responsibility of
the curriculum to do away with all these. The doeairtalks about rights that come with
every individual which can only be claimed with edtion. So education should enable
the individuals to come out of the disadvantagesira@qual socialisation. It also shuns
unequal gender relations as it creates dominanteegbowerful group upon the weaker
group, hampering the development of human capasilito the fullest. Hence the
document realises that it is important for the stycito liberate people from existing
inequalities of gender. In very clear terms the NZIJO5 talks about existing gender
inequality and prejudices of the society. Any pylic be relevant to the time, the societal
concerns of the contemporary society needs to Iflected. The framework do
recommend for a change and up gradations of thecalum including textbooks and
other materials from a gender perspectives.

The methodological guidelines given for a genasrsgive education in the NCF
2005, is examined in the third and fourth chapietextbooks analysis and in field study
respectively to understand the implementationfi@fsame in the schools.

The fourth chapter examines the implementationghef recommendations of
these policies in the textbooks. The revision eftéxtbooks has been undertaken once in
2006, after the NCF 2005 got published and thewlord of their books states that the
books are being revised according to the guidelaiedbe same. However, this particular
study looks into the English language textbooksy.ofhe NCFs put a lot of importance
in language learning and advices for the threedagg formula. The English language
learning is important part of a student’s life. Aaing skill in English as a second
language requires some amount of effort on the gfaobth students and teachers. The
NCF 2005 states that in higher classes studentsidie able to appreciate and enjoy

literature. At this point of time a student reachdslescent period where they try to form
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their own identity in relation to the society. Thatwhy the NCF 2005 points out that at
this stage any wrong notion of gender exhibitedndrgre can have a negative impact in
their minds. Very often, in any place languagelierks are analysed for gender biases
as the discourses often carry gender bias. It lsasbaen established that the white males
are dominant authors in English language and titeea The notion of hegemony of the
stronger sections of the society over the weaketics®s is reflected through the power
relations in the pages of the books. The concepowfer relation is the foundations of
the discourses in the textbook which has been proged by Foucault (1972). For
analysing the text content post structural methagiplhas been used where languages
used have been seen through a gender view point.

The fourth chapter analyses two sets of textb@ach for class VIII, IX and X.
The Text analysis is done from gender point of vidweminist post structural discourse
analysis is done thoroughly, considering each aretyeprose lesson represented in a
particular book. All prose lessons of each book een analysed to see how women is
presented in the content, what kind of roles woraengiven, what kinds of characters
women are portraying, how important is the womewlke in the development of the
story, what kinds of activity women are performinghether there are women role
models or not in the text, whether women are ptesgenllustrations, exercises and
activities given to the students or not and of sewvhat kind of language is used to
describe a woman. The overall gender role portsayalthe textbooks are looked into
critically. The analyses bring out existing steypatal presentations of each gender.
Even now also women are identified with the titieher husband. Even today also
women are mostly busy with household chores likekow, cleaning and taking care of
other family members; women believe in doing rerakpiuja to nullify the ill effects of
planets in her husband’s life. On the contrary, naeae portrayed in a variety of
professional roles. They are bad at domestic aietsyieven if they want to pack their
own bags and want to cook a meal for themselveg llage to cross many humourous
challenges. They are the most studious lot, gnediegsors or scientists or architect. They
are sports persons with great agility; they aradagenturous in the sky and battlefield as
in water and jungle. Men do go for travelling arduooking for new places and great

experiences, they show their superiority of knowksdhey praise their fathers as having
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more knowledge than anybody else; they are goddtest technology, they are hard
working professionals, great humourists, they &ematre artists and great writers and
what not. There are a few stories here and theositafreat women personalities like
sportswomen, political activists, musicians, goad drivers, but those lessons do look
cosmetically attached to the textbooks and notgoeinle to impress the learners. The
main reason for this is that in most of the otlessons women'’s role is in a domestic
sphere to a large extent which seems to be justifiehe context and background of the
lessons. Furthermore the students come to schablavpreconceived notion of gender
roles which gets further crystallised in the miradsthe learners. For a student from
backward regions and economically weaker sectidnthe society, it has become the
norms of the society as it is seen from the sud@ya. The children in private schools
and children from educated parents are have maebfé views of gender role
stereotyping than the children from disadvantagsetiens of the society. At the same
time some teachers have also a rigid vision ofiticathl gender notions. That is why it is
very important that the textbooks do portray gendea sensible way. If gender roles
have been portrayed gender sensitive way to shevedhality of both the genders, then
the students would have been able to come outeofrditional gender notions of the
society to a great extent. The guidelines giverthgy NCF 2005 in this regard, is not
reflected in the revised books prepared by the NCBRd the CBSE. The next chapter,
the chapter five discusses this impact of gendegeoider role division in the textbooks
on the minds of the students.

The fifth chapter is based on the interactionshwstudent respondents and
teachers. The data collected through questionraaick conversation with them reveals
important dimensions of gender sensitivity of thextbooks and overall school
educations. The questions were framed at threerdiif levels to understand students’
understanding of gender issues in general, and fhain respective textbooks and the
impact or influence of these notions in their min@lse responses of the respondents are
analysed in five different sections. The first s@ttexamines the socio-demographic
characteristics of the selected students and temcNext section explores respondents’
inherent notions about gender and gender roles. tiing section brings out a kind

gender audit of their respective textbooks by thdents themselves; they have answered
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many questions pertaining to the gender roles gyett in the texts. And the fourth
section brings about their critical analysis of tgender matters portrayed in the
textbooks. Almost same way teachers’ notions abgeuntler, the methodology followed
by the class in this regards, their comments orgtreder sensitivities of the textbooks,
their comments on the latest revision of the teakiscand recommendations to revise the
books have been followed up in the fifth and fisattion of the chapter. While analysing
the impact or influence of the gender notions anlehts, simultaneously a comparison is
made between the public schools and private schoolsow if there is any visible
difference is present in the degree of attitudearols the notion of gender sensitivity of
the respondents or not.

The NCF 2005 is very vocal about the stereotypesgmt in the society. The
framework has discussed about the stereotypicamsothat a girl is considered weak in
science or math. The questionnaire prepared fostilndents include questions based on
this. The survey shows that many students stiiebe that women are better in domestic
work for whatever reasons; they also believe tle&nge subjects are better suited for
boys as boys are naturally more intelligent thatsgirhe students do have some ideas
about gender sensitive issues of the society, wisi@pparently not that much from the
textbooks or school learning, but because of soecently popular movies lik&lary
Kom and Dangle that portrays women as capable of the same achmws like boys.
However many students believe that these are wamented movies, which is of course
true, but a very few have commented that is abeatdgr empowerment where women
can set foot successfully in a hitherto considerede domain of activities. Generally
boys spend more time in outside after school, wadsereore number of girls stay at home
as it has been found out from the data analysis. bidys play more and they play more
vigorous games even in the schools. The textbbake more male characters and they
engage in different activities as it is stated bg students themselves. The textbooks
have more male authors.

There are many female teachers who have exprésgganess about the nature
of the study, and say that they want more of thesds of studies about gender role
portrayals in the textbooks where they can expitesis opinions freely as it has been not

done earlier. The teachers are of opinions thathmacrequired to do to revise the
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textbooks in a gender sensitive way. They expressaderns at the low visibility of the
women in the textbooks. However responses of theh&rs vary to a great extent; there
is not a single male teacher who seems to be ligimgstions related to gender. They
seem to be biased about the use of the word gésddr The number of male teachers is
less than female teachers who believe that domestonsibilities should be divided
among all genders. There is more number of teadinens private schools who have
attended teachers’ orientation courses on diffetgpits including gender sensitivity in
the school. More teachers from public school alstiele that girls lack intelligence,
confidence and stamina to do well in science stbjethere is also more number of
teachers who believe that taking husbands titker aftarriage increases women’s respect
in the society. This shows that some teachers’ istaieding of gender roles is still in the
traditional line to some extent. There is categirgtting arrangement in the classroom
and for many class activities students are divigedhe basis of their gender. This factor
is seen more in public schools than private schdolsalmost all the schools girls’
activity in games and sports are limited to a fedoior games.

About gender role portrayals in the textbooks, shedents of each school and
each class say the same thing. When asked to nlaene favorite character, main
character, role model, adventurous character amdobtous characters etc. from the
textbooks, huge majority of the students write tla@ne of male characters. Very few
have mentioned about women characters. It showlewheisibility of women in the text.
According to their responses, women are portrapeldrited professions, and there are
very less women authors in their texts. These figsliare true for every class and every
set of textbooks. There are same views exhibitedheyteachers about the current
textbooks. The majority of the teachers believé ti@men are presented in stereotypical
roles to a large extent; women are only averageiplie in the text.

About gender equality, the students have somesidedhey define it as both men
and women having equal rights, men and women hastuagl opportunities, both men
and women getting equal treatment etc. While askbdther their textbooks reflect
gender equality, majority of the students say no @asons stated for that are because

the textbooks are having more male characters Wwamnen by majority. The students
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want inclusion of more female authors; they say thay want to know about women’s
experiences and it is justified that women sholdd get a chance to write.

The NCF 2005 puts stress on critical pedagogipal@ach for understanding a
notion which is discussed in the third chapter.eBlasn the textbooks, some questions
were asked to the students to bring out theircaiitthinking on gender issues on the
society. Majority of them think that married womsmould take their husbands name as it
increases their respect in the society as it imthren. When asked whether men should
take all the important decisions in a family, a d@&rcentage of the children say they are
not sure about it, even though majority says tleaision making should be done by both
men and women. A good percentage of students lie¢lvwvomen having subordinate
position in the textbooks is fine, though majosyys that it is not good for the society,
again a good number of students not sure aboiihégre have been confusions in the
minds of the children about these gender issueshithie textbooks can very well clarify,
but in reality textbooks is not doing so.

The teachers are of the view that the currendlgdubooks are reflecting gender
equality to some extent only. As 39 per cent ofleas which is the majority say that it
is reflecting gender equality well, but not extréynevell, which means that there is a
need for further revision from this angle. Wheneakkvhether the school education is
gender sensitive, the largest group of teachers Haat it is not. The teachers have
individually and collectively given some recommetiolas in this regard which are
explained in the fifth chapter. The recommendatiaresboth on textual content revision
and pedagogical strategies to be followed and imptded in the classroom.

Important Findings from Primary Sources

The study has a few important findings. The analgéithe primary data reveals
that the students’ gender notions have been shdpeending on a variety of factors.
Students’ socio economic background and commuiiéyid one such factor that shapes
their attitudes towards gender issues in generalhé society. Parents’ educational
background and school environment play a vital ha@ee. It has been found that students
from the JNV schools, whose parental educationatiustand economic status is the
lowest among all the students, show lower leveg@fider awareness. The majority of

JNV students, especially male students think togskare naturally better in science and
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mathematics and able to show good performanceigm@e subjects. It is important to
mention that JNV consists of the highest numbeS6f ST and OBC and the lowest
number of unreserved category in student populafidms shows that, collectively the
socially disadvantaged students need more encauegeand awareness about gender
from the schooling process. But the most numbeteathers from JNV have attended
gender sensitisation programmes than their coustisrdrom other schools. So the
teaching material in the school needs to be gelnalanced for the gender mainstreaming
of these students.

It has also been found that the students fromapgischools have shown higher
levels of gender awareness than those of publicadatudents.

When it comes to the professional choices, mgaitfemale students opts for
medicine and teaching. When it comes to Engineetiisgthe first choice of boys in each
school. Only boys from JNV prefers Computer Engimggto hard core Engineering.
The two private school students seem to have isiteire taking up more varied
professions than the students of public schoolseré@hthe highest number of male
students prefers computer engineering while higineshber of female prefers to be
doctors and teachers.

When it comes to the use of computers, girlsuaneg them more for a short time,
but number of male students use compute for lotigex per day than girls. There is a
persistent gender gap in technology and engine@rimgh needs to be encouraged at the
school level only. When it comes to subject prafeeg more number of boys prefers
mathematics and computers than girls. The more purabgirls prefers language and
literature.

When it comes to domestic work, there are moreslibgn girls who think that
girls are naturally better in domestic work. Thentoer of boys who believe that is more
in public school than the private schools. In gamwed other physical activities boys are
more interested than girls. But it has been obskethiat in private school girls go out to
play more often than public school girls.

The educational status of the parents shows tbhat ducated mothers prefer to
send their children to the private schools. In lbthprivate schools mothers are engaged

with varied occupations than their counterpartguiblic schools. Again it is observed
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that in private schools women teachers are mordtaydare with high qualifications and
experience. In Public schools male teachers are marumber.

An important observation made in the course o& dallection is that in both the
private schools, the head of the institutions hslvewed interest in the study and they
have gone through the questionnaire carefully aldrt initiative in arranging the
meeting with other teachers and students. Butse cd both the public schools, the same
kind of interest is not experienced; and most ef plblic schools teachers are not eager
to give their opinions. The private school childraiso exhibited more discipline and
enthusiasm by being very co operative and interactrhis type of environment is
missing in the public schools, may be because ehtige number of students present in
each class.

Most of the female teachers show interests innidieire of the particular study
and some of them have expressed the need for itidsdf study: whereas most of the
male teachers are neutral and seem to have noy hétipthe use of the word gender. It
seems that most of the male teachers are biaseddswhe word gender itself.

The textbooks carry gender stereotypes to a lex¢ent, women are visible only
to some extent, and there have been other typgerafer biases in the discourse. The
language bias includes using male specific terndgetote all humanity. The words like
businessman, milkman etc. in general are biasedusecthey donor consider women'’s
contribution in the field associated with the term.

The recommendation of the NCF 2005 to integragestbman’s perspective in the
teaching materials seems to be a distant dream. aWoamne few when come to the
character portrayals. Women have been given toaditi work. The gender role
portrayals are still very stereotypical. Women ag¢ shown in any decision making
process, married women are identified by the titlethe husbands. Women authors are
negligible in the books. Many students express thay want to understand women
perspectives in many issues but there is not enougimen authors nor there are
substantial women characters in the textbooks.

Teachers are not very open to the questions excdépiv, and the policy level
guestions are answered with some kind of hesitatidnfew lady teachers who have

been teaching the English subjects for many yeave lexpressed their opinions saying
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that the content is gender biased and there shmulthore studies on this subject. They
have expressed their concern and dissatisfactiotheattextbook material and have

recommended a revision from gender perspectivedewAENglish teachers have written

in clear terms that there is an absolute lack ofmem oriented lessons in the textbooks
which discourage both students and female teachers.

When it comes to the implementation of the gersperific methodologies
mentioned in the NCF 2005, the schools are not tablellow it systematically. The use
of the “critical pedagogy” in understanding isswégender is not followed up. Most of
the students show their confusions in a few questlixe whether a girl should take her
husband's title after marriage or not.

The practice of role reversal as mentioned in N@F 2005 is hardly been
followed in the classroom as data in this regarthtpout. This practice is combative to
stereotypes as a boys role from a textbook is gieea girl and vice versa. Same way
segregated sitting arrangement and segregated gamdesports are followed in all the
schools. In public schools this seems to be mopzantice.

The Students understanding of gender role istiomdil to a lager extent. The
NCF 2005 talks about raising the status of womenntegrate women to be capable of
decision making, but the textbooks have not shawnedfort to include women character
of such capacity. A fair number of students did amswer a question whether women are
capable of taking important decision or not.

Many teachers and students still believe that worhave lower level of
intelligence when it comes to show their expertisenath and science; in spite of a
candid discussion of this social stereotype whakers girl's self image is given in the
NCF 2005.

Findings from Secondary Sources

The study uses many secondary data which are amtlefor the proper
understanding of the topic. These secondary sol@es given important insights for the
development of the process of the study. A fewifigd based on these need to be
mentioned here.

Education of women was always a priority witle povernment of India since

the period of British Raj.
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The gender gap in education is the main concede#bwith at any given point of
time in the country. It is true even today, thotlghkre has been a considerable progress in
case of primary and secondary education. Beyorsdthigre are many issues. Gender gap
in science and technology is very apparent.

Education in a gender sensitive way is the oolut®n to decrease the gender
gap in academic achievement. Development of thatcpulepends on the development
of women along with men. For that to happen, gersggisitive education is required
from the school level. Gender equality can empomamnen in the true sense.

Gender bias is deeply rooted in the fabric ofetgc The educational policies and
frameworks have no doubt put effort to recogniseisisues and have tried to incorporate
gender sensitive approaches to tackle these isfgsthere is a serious need for proper
implementation of the policies and programmes fayeader equal education. Equally
important is to have a comprehensive understandingender and a gender equitable
curriculum in the school.

Following the guidelines of the NCF 2005, thereénidusion of societal concern
in the textbooks. Even though a few women oriemdpits have been included books are
not able to promote gender equality. The Engkstgliage textbooks are still very highly
loaded with gender biases. Gender role stereotyipingry apparent, a cursory glance at
the book is enough to find out many gender biases.

Recommendations

Students should be encouraged to assess thewotdkd from a gender point of
view. Secondary students should have a fair ide@hatt is gender stereotype and what is
gender bias and they should be given the taskdirfg out gender stereotypes from their
textbooks as an activity.

Developing and practicing a gender balanced d#ifa as important as learning a
lesson in the school, it contributes towards godidenship qualities. A well-structured
period for this should be incorporated in the sé¢looriculum.

There need to have some guidelines for a gendesasent of the school. The
school should take initiative in this regard to elep programmes. A well structured
programme is required to tackle the rigid notiomsggender biases; a gender sensitive

approach alone is not enough.
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Secondary students should comprehend and engogtlire, but not at the cost of
stereotypical portrayal of both the genders. Tkatvhy it is important to explain the
background of the social setting of the time whiea particular piece of literature is
written. Since most of the famous prose lessonsliéa@ry pieces are collected from
different periods of human history, to know theipos of women in that particular age
might help children to critically differentiate tlehanging scenario for women today and
in the past.

The direct method of doing away with gender bgasoireplace the content with
suitable alternative; apart from gender role stigygng, there are many other biases like
linguistic biases, selectivity of content, etc.tive content and it is the responsibility of
the text book framework committee to find out altgive texts with great literary values.
A vigorous revision of the textbooks is recommenuted gender sensitive way.

Any teacher, especially English language teackbmild be familiar with the
feminist scholarship to some extent to make thevesehware of the societal issues
related to gender. To bring home a feminist pofntiew to the classroom is the need of
the hour, especially when confronted with gendasés in the textbooks.

All teachers should mandatorily attend specialrsesi on gender sensitivity.
Movies and videos reflecting gender equality shcaddscreened from time to time for
both students and teachers. The classroom pedagogyld include activity of role
reversals where female students get a chance td #@arole of a male portrayed in the
text. The sitting arrangement, games and otheviies should not be gender based.

The recommendations put forward by the teachegroredents in the study are of
great value! The teachers have expressed theireoongbout gender biases in the
textbooks and suggest methodological techniqueseansion of textbooks incorporating
a few objectives. That recommendation needs toobmulated for a gender sensitive
curriculum.

Limitations of the Study

The limitations of the study need to be mentioherk so that in the future these
things can be taken care by taking up further st this regard. The Study is limited
to the CBSE English language textbooks only; thekboare mostly used as the main

textbooks of the English core subject and have hessd mostly in this part of the
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country. The other supplementary books or novelslfss IX and X are not selected for
the study.

The study is unable to access all the stakehdldgrsion, the parents and the
educators who prepare the textbooks have not bestaated for their valuable insight,
and it is limited to the opinions of students agachers only.

All the teachers’ collective opinion has been edered here for the review and
recommendation of English language textbooks asigbntpachers are less in number. In
some cases English subject teachers’ opinion septed separately.

The draft of the New Education policy has just eoaut, but the study has not
reviewed it as the current textbooks have beendtatad based on the guidelines of the
latest NCF2005.

The last but not the least, the researcher beingoman might carry any
unintentional bias, in any process of the studyt. i&ith humility and truth, it is submitted
that the views presented here are gender neutldres from any other kind of biases.
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Questionnaire for Students
I am Ms. Ainu Borah, a PhD research scholar inGeetre for Social Exclusion

and Inclusive policy (CSSEIP)), School of SocialeBces, University of Hyderabad and
my topic for the study is “The Portrayal of Gen&ales in CBSE English Textbook and
its Impact on Students: A Study of Selected Schooldyderabad.The aim of the study
is to examine the gender equality in the Secondahpol English language textbooks,
with a view to assess its impact on students. Kirm informed that your views and
comments would be kept confidential and used feeaech purposes only. Respondents’
names would not be mentioned in any part of thekwamd the responses will be
aggregated and presented as summary statistics Yoolyare requested to be open and
honest in your responses to the questions askerkadé is your wish alone that matters
most in choosing to participate in the study. Tretadcollected would be used for
fulfilling my PhD degree under the supervision of. I¥. Srinivasa Rao, Associate
Professor in the Centre for Regional Studiers (CR&)hool of Social Sciences,

University of Hyderabad, Gachibowli, Hyderabad.

Date:
Place: Hyderabad.

I. General information about the pupil, please wrie/tick wherever appropriate:

1. Name of the pupll

2. Class V() IX() X ()
3. Gender : Male () Female ( )

4. Caste :SC( ) ST( ) OBC( )RU)
5. Religion ‘Hindu ( ) Christian () lds1 ( )

: Other religion

6. School

7. Home address (location)
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8. Occupation of father
9. Occupation of mother
10. Educational qualification of father

Il. The following questions are related to your generattitude and belief, please

write/tick your answers wherever necessary:

1. Which subject do you like most? Matheosga(i ) Social Science ( )
Science ( ) Language and literature ( ) computers ()

others, specify

2. What profession would you like to take up?Teaching ( ) Medicine ( )
Military () Aviation () Engineering ( )

Computer Engineering ( ) other

3.1. Do you like to help your parents at home? (Yes No ( )

3.2. If yes, then what of the following work/ work®uld you like to do for them?
Cooking ( ) Cleaning the house ( ) Shopginy Car-washing ( )
other

4. What kind of games and sports do you like ty plalike to watch?
Bicycling( ) Badminton ( ) Tennis ) Boxing ( ) Wrestling ()

others

5. After coming back from the school, what do yeuywoften do?
Goouttoplay( ) stayathome( ) othspgcify

6. What is your play group in school or neighborhgonsists of?

Boys only () Girlsonly () both boys and girls ( )

7.1. Do you like to use the computer daily? Yed ( no( )
7.2. If yes, then how much time does you usualgnsipwith computers daily?

One hour () two hours () more than Two hours ( )
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8.1. Do you think that girls/women are better in $elold works like cooking, cleaning,
and taking care of others than boys are?  Y@s ( no( ) cantsay ( )

8.2. If yes/no, please write why do you think so?

9.1. Do you think that boys can do better in ScienceMath subjects than girls?
Yes () No( ) cantsay ( )
9.2. If yes/no, please write why do you think so?

10.1. Have you watched movies liklary komandDangal? Yes( ) No( )

10.2. If yes, what do you think is the reason fa huge popularity of these movies?

lll. The following questions are based on your Engsh language Textbooks:

11.1. What is the name your favourite charactgour English language textbook(s)?

11.2. What are the qualities of the favourite chmethat impress you?

a. b.
C. d.

12. What are the names of the main charactersfpoatstan your English language

textbooks?
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13. What is the name of the character that yolktisithe most adventurours your
textbooks?

14.Who, according to you, is the most humorous charat your English textbooks?

15. Who, according to you is a famous personaliyladwide?

16. What is the name of the character who, accgritiryou, is a role modédr the

society?

17. What character do you see most in househol# k& cooking /making tea/ or

cleanin@®
Male/boy ( ) female/qgirl () both ) can'tsay ( )

18. What character do you see most in various psafas like scientists, players, pilots

etc?
Male/boy ( ) female/girl ( ) ot ) cantsay ( )

19. Who is given more visibility (description, pices/images, and exampl&s the

textbooks?
Male/boy ( ) female/qirl ( ) bath) can'tsay ( )

20. Whose writingsre more in your textbooks?
Male authors / writers () female authwergérs () can'tsay ( )

221



IV. The following questions are asked to learn abdithe impact of the English
language textbooks on you. Please answer in shorttak wherever necessary:

21. Some women characters are identified not hy tianes but by the titles of the

husbandgi.e. Mrs. Macpherson, Mrs. Bramble etc.) in tetbhooks. Do you think it is
justified and so needs to be written that way only?

a. Yes, because...

b. No,

because...

c. Not sure,

because

22. When you find women/girls taking care of theestfamily members the textbook,

do you feel that it is only a women’s/girls’ jobRain:
a.
Yes...

b.
No...

23. When you see many examples of great male amtsievdifferent fields like Science,

Politics, Industry, Sports ctc. in your Englishdamage textbooks, do you think that

women are also capabdé the same achievements?

a.Yes...

b.No...

c. Not sure...
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24. When you read a prose lesson in your Englisthé®k where the central character is
a male, do you imagine or discuss about a roleersafof the same?

a. Sometimes...

b. Never...

c. Always...

25. When you take a lesson in your English classrevthe role of a girl/woman is

negligible or invisible compared to that of a boghivhow do you feel about it?

a. ltis

fine/ok...

b. It is not ok...

c. Itis just a story...

26. When you find men taking all important decisiam a lessondo you feel that it

should be continued in the same way in the society?

a.Absolutely...

b. Not at all....

c. Can't say...

27. When you find example of a woman role modseldar book how do you feel?

a. It is encouraging for all students ( )
b. It is encouraging for girls only ()
c. Other reason,

specify
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28 Do you think that there should be inclusion a@irenwritings from female writers in
your textbooks? Yes( ) no( )

Your comment

29.1 Have you heard of the term ‘Gender Equality’?  Yes ( ) no( )

29.2. If yes, what do you understand by it?

30. Do you think that English language textboolksraflecting gender equality?

Yes () no( ) yourcomment (if any)

Thank you!
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Questionnaire for Teachers

I am Ms. Ainu Borah, a PhD research scholar inGeetre for Social Exclusion
and Inclusive policy (CSSEIP), School of Sociale®ces, University of Hyderabad and
my topic for the study is “The Portrayal of Gen&ales in CBSE English Textbook and
its Impact on Students: A Study of Selected Schoolsyderabad”. The aim of the study
is to examine the gender equality in the Secondahpol English language textbooks,
with a view to assess its impact on students. Kirm informed that your views and
comments would be kept confidential and used feeaech purposes only. Respondents’
names would not be mentioned in any part of thekwamd the responses will be
aggregated and presented as summary statistics Yoolyare requested to be open and
honest in your responses to the questions askerkadé is your wish alone that matters
most in choosing to participate in the study. Ydand assistance is very much
appreciated. The data collected would be useduiditihg my PhD degree under the
supervision of Dr. V. Srinivasa Rao, Associate Essbr in the Centre for Regional
Studies (CRS), School of Social Sciences, Uniwersit Hyderabad, Gachibowli,
Hyderabad.

Date:
Place: Hyderabad

|. General Information:
1. Name of the respondent

2. Subjects Teaching

3. Classes Teaching VIHE( ) IX () X)( all of the three ()

4. Gender - Male () Female ( )

5. Social Category :SC( ) ST( ) OBQ( UR ()

6. Religion :Hindu ( ) Christian ( ) Islam ( )
Other
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7. School

8. Home address (location)

9. Educational qualification
10. Teaching experiences (in years)
11. Any orientation programme attended

II. Question related to general attitude and classsom pedagogy:
1. Do you enjoy teaching your subject?

Sometimes ( ) always () never () often)

2. Do you think that girls in the class are motergive than boys?

Sometimes () always () never () often)(

Your observation, If any

3. How is the sitting arrangement in your class?

Separate for boys and girls ( ) mixed ( ) theo, specify

4. How do you make groups out of students forsctadivities and projects?
Random selection ( ) gender based selection ( merit based selection ( )
5.1. Have you watched movies likary komandDangal? Yes( ) no( )

5.2 If yes, do you make a mention of them to thgilplor advice them to watch too?

6. Which are the sports available for boys in ttleos!? Please name few-

a. b.

C. d.

7. Which are the sports available for girls to playhe school?
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(o} d.

8. Do you think that men should share equal respiitg of the domestic chores?

Equally ( ) partially () in case ahergency situations only ()

Your comments please

9. Do you think that domestic violence on womendsee be reported immediately? (yes

)/ (no)

Your comments please

Il. Questions related to English language textbookontent:

10. Do you think that the textbooks present adgmamber of role models for students?

Large number ( ) average ( ) feva( ) very few ()

11. Are there women role models from differeelds or professions in the textbooks?

Large number ( ) average () afew ( ) very few ()

12. Do you find women invisible in the content alhastrations?
Highly invisible ( ) invisible () avege ( ) visible ( )  visible to a larg
extent ()

13. Do you find women in stereotypical roles likaoking, cleaning and taking care of
others?

To a large extent () to some extent ( ) average ( ) notatall ( )

14. Do you find women attributed to leadership dies in the textbooks?

Notatall( ) tosomeextent( ) average( ) often( ) to a large ek{eh

15. Does the textbook content (i.e. language uséatmation, concept, illustration,

example, statement etc.) represent and encouragead girls equally?
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Notatall ( ) somehow ( ) average ()
well () extremely well ()

16. Please comment on gender bias (i.e. steredtypsipility, isolation, selectivity of

women) in the current of the textbooks

17. If you find any gender bias in a lesson howdwo present it to the students?

lll. Policy related questions:

18. Do you feel that the latest revision of thethewks is more student-friendly and
relevant to the needs of the contemporary society?

Notatall( ) somewhat( ) averfgé well ( ) extremely well ()
19. Do you think that the current textbooks arenpying gender equality by addressing
gender issues in an appropriate way?

Notatall( ) somewhat ( ) average ( ) well( ) extremely well ()

Your comments please

20. In your opinion, what are the aspects of abeok that can promote gender equality?
a) Inclusion of women authors at par with male awghoyes ( ) no( )
b) Statement about women/girls equally as that of /rhews in the content-
Yes( ) no( )
c) Examples of women in text and illustrations equa#l that of men/boys-
Yes( ) no( )
21. Is it important to include writings of womentlaors more in the current textbooks?

Not at all important ( ) not very important)  important ( ) very important ()
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22. Is it important to add more women oriented ent#/materials in the current
textbooks?

Not at all important ( ) not very important)  important ( ) very important ( )
23. What, in your opinion, should be done to revise books so as to promote gender
equality more efficiently?

Please recommend

24. Is there any gender sensitization programimesf service teachers?

Yes( ) no( )
25. Do you think that today’s school educationesdgr- sensitive?

Notatall ( ) somewhat () average ( well ( ) extremely well ()
IV. Questions related to impact of gender bias ontgdents:
26. When a textbook under-represent women/girlsdience and technology, do you
think that a girl student is negatively impacteditdy
Yes () no( ) not sqre
27. What do you think is the main reason for womagging behind in science

&technology?

28. When a textbook portrays girls /women as cakertof the family most of the time, it
restricts girls/women from realizing other aspwas in life, and hence it impact girls in

a- Positive way () negative way ( ) sote ()

Your remarks please
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29. When some women characters in a textbook argifcbd not by their names but by
the titles of the husbands (i.e. Mrs. Macphersors. ramble etc.), do you think that it
is another example of male dominance on women-that-

a. Lowers the self confidence of girls/'women ( )

c. Does not matter! It increases women'’s respettieé society ()

Your

comments

30. When the content/ text material tends taaigobr marginalize women as a category,
what may be the possible impact(s) in the mifde@young boys in a class?

1. Itis the order of the society! Males are alwayperior to females! ( )

2. Women are always in a subordinate position énstbciety! ( )

Your comments please

31. When today women'’s status in the society ishmoetter than before, and we talk
about women empowerment; do you feel that the teib giving women less space in
main characters and contents do injustice to tipera®ns of the young girls in the
classroom?

Yes() no( ) vyourviews please

Thank You!
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ANNEXURE

» Some Photographs from the field
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Source: Field study 2017
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